Maricopa County Community College District
Governing Board Agenda
September 24, 2019
vision
mission

A Community of Colleges—Colleges for the Community—working collectively and responsibly to meet the life-long
learning needs of our diverse students and communities.
The Maricopa Community Colleges provide access to higher education for diverse students and communities. We focus
on learning through: University Transfer Education, General Education, Developmental Education, Workforce
Development, Student Development Services, Continuing Education, Community Education, Civic Responsibility, and
Global Engagement.

WORK SESSION
3:15 p.m.
District Support Services Center | 2411 West 14th Street | Tempe, AZ 85281
Governing Board Room (M200)—Second Floor
CALL TO ORDER
CHANCELLOR SEARCH
ADJOURN
EXECUTIVE SESSION
Immediately following
District Support Services Center | 2411 West 14th Street | Tempe, AZ 85281
Legal Library (635)—Sixth Floor
CALL TO ORDER
APPROVAL TO GO INTO EXECUTIVE SESSION
1. Discussion with designated representatives for the Board to consider its position
and instruct its representatives regarding negotiations for the purchase, sale, or
lease of real property—ARS §38-431.03 (A.7)—Maryvale Sears Building
ADJOURNMENT UNTIL REGULAR MEETING AT 6:30 PM

The Maricopa County Community College District endeavors to make all public meetings accessible to persons with disabilities or individuals with Limited English Proficiency. To ensure the
provision of appropriate or reasonable accommodations, please submit your request within 24 hours of the posting of the agenda. A copy of all agenda materials will be available on the
Wednesday preceding the scheduled meeting. Without advance notice we are unable to guarantee the accommodations of choice. For a literal translation of this agenda, the web tool Google
Translate is located on the bottom of the menu bar to the left on the Governing Board web page located at https://administration.maricopa.edu/governing-board/agenda. For more
information, please contact the Board Assistant at (480) 731-8889.
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REGULAR MEETING
6:30 p.m.
District Support Services Center | 2411 West 14th Street | Tempe, AZ 85281
Governing Board Room (M200)—Second Floor
GENERAL
1. Call to Order
2. Pledge of Allegiance
3. Substitutions (1)
4. Student Life Reports – Scottsdale Community College
5. Faculty Executive Council (no report)
6. Adjunct Faculty Association (no report)
7. Emeritus, Awards, and Recognition (2)
8. Chancellor Report
•
The League of Innovation Creative Writing Competition Winners
•
Improvements: Procurement/Contract Simplification
•
Financial Aid
CITIZENS INTERIM

This is an opportunity for members of the public to address the Governing Board. In compliance with the Open Meeting Law, the
Governing Board will neither discuss nor take action on issues raised during this portion of the agenda. When necessary, issues will be
taken under advisement and placed on subsequent agenda. Presenting concerns to the Board and the free expression of ideas should be
communicated with Decorum and respect. Uncivil or disorderly conduct is not permitted. The use of derisive or insulting language or the
direction of remarks that defame, attack, or harass an individual may serve as cause for the Board’s President to direct that the speaker
immediately conclude his or her remarks.

CONSIDERATION OF CONSENT AGENDA

All items with an asterisk are consent matters unless they are removed from the Consent Agenda at this time. Any item may be
removed from the agenda by the Chancellor as a matter of administrative prerogative, or by the Governing Board upon motion duly
made, seconded, and approved. Consent Agenda items will be approved by one motion and there will be no specific discussion of these
items. Items removed from the Consent Agenda will be approved during the consideration of the Non-Consent Agenda.

ACTION
9. CHANCELLOR/BOARD
*9.1
Approve Settlement Agreement – Knighton v. MCCCD
*9.2
Approve Settlement Agreement – Rogers v. MCCCD
*9.3
Approve Faculty Emeritus Distinction—GateWay Community College –
Betty A. Heying-Stanley
*9.4
Approve Faculty Emeritus Distinction – GateWay Community College –
Nancy Johnson
*9.5
Approve Resolution of the Governing Board Regarding Creation of New
Faculty Agreement
10. ACADEMIC AFFAIRS
*10.1
Approve Continuing Grant U.S. Department of Education Award for the
Developing Hispanic-Serving Institutions Programs – Title V at Estrella
Mountain Community College
*10.2
Approve Continuing Grant U.S. Department of Education Award for the
Developing Hispanic-Serving Institutions Programs – Title V at Glendale
Community College STEM Connect
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*10.3
*10.4
*10.5
*10.6
*10.7
*10.8
*10.9

Approve Continuing Grant U.S. Department of Education: TRiO-Student
Support Service (SSS) Grant Mesa Community College
Approve Continuing Grant U.S. Department of Education Award for the
Developing Hispanic-Serving Institutions Programs – Title V at Phoenix
College College Completion at Every Step
Approve Continuing Grant U.S. Department of Education: TRiO Student
Support Services (SSS) South Mountain Community College
Approve Continuing Grant U.S. Department of Education TRiO Upward
Bound Program at South Mountain Community College
Approve Continuing Grant U.S. Department of Education Award for the
Developing Hispanic Serving Institutions Title V Program at GateWay
Community College
Approve Curriculum
Approve Increase Contract Capacity for Digital Marketing

11. BUSINESS SERVICES
*11.1
Approve Lease of Space with Wexford Asset Management at 850 North 5th
Street, Phoenix, Arizona
*11.2
Approve GateWay Early College High School Submission of Annual
Financial Report to the Arizona Department of Education for Fiscal Year
2018-2019
*11.3
Approve Phoenix College Preparatory Academy Submission of Annual
Financial Report to the Arizona Department of Education for Fiscal Year
2018-2019
*11.4
Approve Proposed Course Fee/Special Fee Changes Fiscal Year 2019-20
Budget
*11.5
Approve Conceptual Approval for the Northern Student Services Remodel at
Rio Salado College
*11.6
Approve Job Order Contracting Purchase Order for Remodeling for Student
Services at Rio Salado College – Northern
*11.7
Approve 2019-2020 District Property and Casualty Insurance Program
Renewal
*11.8
Approve State University License between the Maricopa Community College
District on behalf of Mesa Community College and the Arizona Board of
Regents for and on behalf of Northern Arizona University
NON-CONSENT
12. BUSINESS SERVICES
12.1
South Mountain Community College Letter of Intent re Sale of Property at
NEC South 40th Street and East Cottonwood Lane
INFORMATION/MONITORING REPORTS
13. HUMAN RESOURCES
13.1
Review Employments – Regular, Short-Term, and Specially Funded and
Separations (June 22-August 23, 2019)
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14. BUSINESS SERVICES
14.1
Review Budget Analysis Report, Fund 1:—General Unrestricted Fund for the
Two Months Ending 8/31/2019
COMMUNITY LINKAGE
15. Governing Board Reports
•
Current Event Summaries
ESTABLISHMENT OF NEXT MEETING DATES, TIMES, AND LOCATIONS
16. October 22, 2019, 6:30 p.m., Regular Board Meeting, Governing Board Room
ADJOURNMENT

CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
9.1

Meeting Date September 24, 2019

Item Title
Approval of Settlement Agreement –
Knighton v. MCCCD

Responsible Agents
Dr. Maria Harper-Marinick
Ms. Leslie K. Cooper

Recommendation
It is recommended that the Board authorize the Chancellor or her designee to prepare and
execute documents necessary to settle personal injury litigation brought David Knighton. Mr.
Knighton was rear-ended by a District employee in a District vehicle, and he suffered injuries
and property damages. The total amount of the settlement is $20,000.00, in accordance with
the terms presented to and discussed with the Governing Board in an email.
Justification
Through counsel, Risk Management has negotiated an amicable resolution of the above
complaint, subject to approval of the Governing Board. Explanation of the proposed
agreement, its background and counsel’s recommendation have been provided in attorneyclient privileged communication.

Source
Account Information

Funding

CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
9.2

Meeting Date September 24, 2019

Item Title
Approval of Settlement Agreement –
Rogers v. MCCCD

Responsible Agents
Dr. Maria Harper-Marinick
Ms. Leslie K. Cooper

Recommendation
It is recommended that the Board authorize the Chancellor or her designee to prepare and
execute documents necessary to settle employment litigation brought James Rogers. Mr.
Rogers filed a lawsuit alleging discrimination and retaliation in violation of the Americans
with Disabilities Act and related claims. The total amount of the settlement is $231,000.00, in
accordance with the terms presented to and discussed with the Governing Board in an email
and executive session.
Justification
Through counsel, Risk Management has negotiated an amicable resolution of the above
complaint, subject to approval of the Governing Board. Explanation of the proposed
agreement, its background and counsel’s recommendation have been provided in attorneyclient privileged communication and an executive session.

Source
Account Information

Funding

CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
9.3

Meeting Date September 24, 2019
Item Title

Emeritus Distinction
GateWay Community College
Betty A. Heying-Stanley

Responsible Agents

Dr. Maria Harper-Marinick
Dr. Steven Gonzales

Recommendation
In accordance with the Governing Board Policy, it is recommended that the Governing Board award
Emeritus Distinction to Betty A. Heying-Stanley for her meritorious contributions to the students of the
Maricopa Community College District (MCCCD).
Justification
It is an honor recommend Dr. Betty Heying-Stanley, known fondly as “Dr. Betty” to her students, for the
status of Emeritus Distinction for her years of service to students and the college community of GateWay
Community College (GWCC).
Dr. Heying-Stanley contributed significantly to her discipline in a variety of ways. She was the lead faculty
for the Nurse Refresher Program as part of the Nursing Continuing Education department at GWCC for
over 20 years. She started the program at GWCC and represented GWCC at the AZ State Board of Nursing
as one of the premier Nurse Refresher programs. Dr. Heying Stanley served on the Nurse Refresher subcommittee at the State Board and helped shape the programs as they are today. She also had great expertise
in intravenous therapies and brought new information back to her peers in the Nursing Division after
attending the yearly updates.
Dr. Heying-Stanley performed service of direct benefit to her students by serving as a liaison and advocate
for her refresher students at the AZ State Board of Nursing. In addition to this, she also was actively
involved in community activities and charitable organizations, often finding unique and innovative clinical
experiences for the refresher students. Dr. Heying Stanley also served in the role of mentor and faculty
instructor for numerous graduate students seeking to complete their practicum or project requirements for
graduate degrees. She was the first to volunteer for this opportunity stating it was her way of “paying it
forward” for the next generation of nurse educators.
Innovation, making sure nursing practice within the nursing programs was current, and “building a new
bridge” was something Dr. Heying-Stanley was dedicated to. She created the optional continuing education
courses of Alternative Experiences for the Nurse Refresher students which included high-fidelity
simulation, in-person obstetrical and pediatric experiences as well as the one-on-one capstone experiences
which she carefully tailored to meet the individual student needs.
In summary, Dr. Betty Heying-Stanley has been truly passionate about her students, the efficacy and
currency of the Nurse Refresher program, and about the community of GateWay Community College. As
her retirement gift from her peers in the Nursing Division, Dr. Heying-Stanley asked that a contribution be
made to the Borze/Heying-Stanley Nurse Refresher Scholarship Fund that was created at GWCC to assist
the refresher students with costs such as books and other required items for the course. She has also asked
to return next year as an adjunct to continue to impact the nurses of the future and hopes to create a “return
to practice” continuing education course that will include a variety of skills, knowledge, and abilities she
sees as a requirement for new nurses.

Source
Account Information

Funding

CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
9.4

Meeting Date September 24, 2019
Item Title
Emeritus Distinction
GateWay Community College
Nancy Johnson

Responsible Agents
Dr. Maria Harper-Marinick
Dr. Steven Gonzales

Recommendation
In accordance with the Governing Board Policy, it is recommended that the Governing Board
award Emeritus Distinction to Nancy Johnson for her meritorious contributions to the students of
the Maricopa Community College District (MCCCD).
Justification
Nancy Johnson made significant contributions in several areas at Gateway Community College starting
as faculty in the medical radiography program, working as the curriculum lead developer for several
years while maintaining her faculty role, and then prior to her retirement in June 2019, serving as the
Dean of Professional and Technical Education. Ms. Johnson was involved in the campus as a whole
and involved with a multiple student groups and initiatives.
Ms. Johnson contributed significantly to her discipline in a variety of ways:
• Became a nationally recognized author within the field of radiography;
• Remains a nationally recognized speaker often asked to participate in professional conferences;
• Recognized as a Fellow in the American Society of Radiologic Technologists;
• Mentoring new faculty while staying abreast of current pedagogy.
Ms. Johnson also performed service of direct benefit to students. Examples include:
• Becoming an advisor to student clubs whereby she fostered the idea that our graduates had an
obligation to the professional community to which they belonged;
• Challenging her students be the very best they could be and demonstrating currency and
excellence in her own practice.
• One peer stated, “her professional competencies never lagged and were always ahead of the
curve; a true role model for students.”
In addition to her extensive curriculum background that she shared with all stakeholders, Ms. Johnson
was instrumental in the creation and facilitation of many new programs and initiatives for Gateway
Community College. She helped build the initial medical radiography program at GateWay and sought
out new community partners to assist in building the program. In her role as curriculum developer, Ms.
Johnson coached many of her peers in the innovative creation of multiple pathway programs and course
modifications that have made a significant difference in student completion and credential laddering.
In summary, in her tenure at Gateway Community College, Ms. Johnson has left a lasting impact
on both her college community and the students who benefited greatly from her faculty facilitation,
student organization participation, curriculum guidance, and her dedication to her profession and
to Gateway Community College as her second family.

Source
Account Information

Funding

CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
9.5

Meeting Date September 24, 2019

Item Title
Resolution of the Governing Board Regarding
Creation of New Faculty Agreement

Responsible Agents
Dr. Linda Thor

Recommendation
It is recommended that the Governing Board adopt the attached Resolution Regarding the
Creation of a new Faculty Agreement.
Justification
The Board has passed resolutions and action items regarding the creation of a new Faculty
Agreement by the administration and all faculty, on January 22, 2019 (Action Item No. 7.1),
April 23, 2019 (Action Item 9.2), and June 25, 2019 (Action Item 9.3). The Resolution
clarifies the role of the Chancellor in recommending to the Board a new Faculty Agreement.
The Resolution also affirms the importance of assuring that the Chancellor and FACT
consult with faculty, faculty senates, administration and appropriate District councils.

Source
Account Information

Funding

DRAFT
ATTORNEY-CLIENT PRIVILEGED

Resolution of the Governing Board Regarding the Creation of a New Faculty Agreement
Whereas, the Board has recognized that it is necessary that the administration and all faculty work together
to make recommendations for Governing Board consideration as to new and revised faculty policies;
Whereas the Board has adopted the following Resolutions and Action Items in furtherance of achieving
this goal:
1. January 22, 2019 Resolution of the Governing Board Regarding Commitments and Directions for 2019;
2. April 23, 2019 Resolution of the Maricopa County Community College District Governing Board
Extending Deadlines Pertaining to the Creation of the Faculty Agreement; and
3. Action Item 9.3, regarding Implementation of the Settlement Agreement in the Faculty Executive
Council litigation, approved June 25, 2019.
Whereas the Board has determined that it is appropriate to affirm the involvement of the Chancellor in the
process of developing new faculty policies,
NOW THEREFORE BE IT RESOLVED BY THE MCCCD GOVERNING BOARD THAT:
The Faculty Administration Collaboration Team makes its recommendation to the Chancellor no later
than February 18, 2020, so as to permit the Chancellor to make a recommendation to the Governing
Board for First Read consideration at its February 25, 2020, regular Board meeting and final
consideration at its March 24, 2020 regular Board meeting; and further that the Chancellor and FACT
ensure that the recommendations made to the Governing Board are made after consultation with faculty,
faculty senates, administration and appropriate District councils.

CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
10.1

Meeting Date September 24, 2019

Item Title
Continuing Grant
U.S. Department of Education Award for
the Developing Hispanic-Serving
Institutions Programs – Title V at Estrella
Mountain Community College

Responsible Agents
Dr. Karla Fisher
Dr. Rey Rivera

Recommendation
It is recommended that the MCCCD Governing Board accept and approve the U.S. Department of
Education grant award continuation for the Developing Hispanic-Serving Institutions Program –
Title V at Estrella Mountain Community College.
The award comprises $2,622,576 in federal money distributed over five years with a funding
period of October 1, 2016 through September 30, 2021. This fourth year of funding begins on
10/1/2019 and runs through 9/30/2020 in the amount of $524,842. The $2.6 million allocation
includes a $200,000 non-federal endowment to be matched by the U.S. Department of Education
by the end of the grant. Subsequent years of funding are contingent upon demonstrated grant
performance.
Justification
Estrella Mountain Community College (EMCC) is part of the Maricopa County Community
College District. Approximately 83% of students, new to the college, placed into one or more
developmental education courses. Lack of timely developmental course success and low overall
completion rates place many students at a higher risk of not graduating. Through the
implementation of the Title V goals, EMCC will increase the number of students who place into
college-level courses and decrease the time students take to progress through developmental
courses and succeed in college-level courses.
Over the life of the grant, the project is designed to achieve the following goals: (1) reduce the
number of students placed into developmental education, (2) accelerate the time students take to
successfully complete developmental and related college-level courses, (3) increase timely
graduation rates for Hispanic and all students, and (4) increase the EMCC endowment by $400,000
to support student scholarships.

Source: U. S.
Department of
Education
Account Information:
Restricted Funds

Funding

Project Budget Summary
EMCC Title V
October 1, 2019 – September 30, 2020
Salaries

$ 279,676

Title V Director
100% Y4

$77,619

Project Assistant
100% Y4

$40,470

Student Services Specialist
100% Y4

$48,658

Part-Time Wages
Specialized Tutoring Program Specialist
100% Y4

$22,000

Faculty Release Time
Clock hour & Load hour work

$19,289

Faculty & Tutor Professional Development

$10,000

Specialized Tutoring Support

$40,940

A & R Temp Level I – Multiple Measures
Support
100% Y4
Benefits

$20,700
$ 92,544

Equipment
Travel
Faculty and staff professional development
related to grants management and/or
learning opportunities related to scope.
Materials and Supplies
Participant Support
Endowment, pre-placement interventions,
integrated student support, specialized
tutoring
Consultants and Contracts
For consultants and speakers to provide
professional learning sessions related to
grant scope areas of developmental
education
Indirect Costs
Total

$0
$ 3,000

$

4,622

$ 140,000

$ 5,000

$

0

$524,842

GRANT PROJECT PROGRESS SUMMARY
Project Title: Title V Grant – Placement, Pathways, and Prevention: Harnessing Acceleration
to Reduce Barriers to Timely Completion.
College/Location: Estrella Mountain Community College. If other: Enter other location.
Project Period: From 10/1/2019 to 9/30/2020
Funding Source: U.S. Department of Education If other:
Governing Board Priorities (check all that apply):
University Transfer and General Education x
Workforce and Economic Development ☐
Developmental Education x Community Development and Civic and Global Engagement
SUMMARY OF PROJECT
Placement, Pathways, and Prevention – Title V Grant is designed to increase the number of
EMCC students who place into college level courses and decrease the time students take to
progress through developmental courses with ensuing success in college level courses.
Activities include placement test preparation, use of open educational resources (OERs), and
course acceleration options to help achieve the following goals: (1) reduce the number of
students placed into developmental education, (2) accelerate the time students take to
successfully complete developmental and related college level courses, (3) increase timely
graduation rates for Hispanic and all students, and (4) increase the endowment by $400,000 to
support student scholarships.
SUMMARY OF PROGRESS ON KEY OUTCOMES:
Outcome/Indicator
Increase college placement
rates

Year 1
27%

Year 2
16%

Year 3
17%
through
July 2017

79%

82%

73% as of
Spring
2019

16%

18%

Lagging
indicator

Lagging
indicator
(data
available in
Fall 2019)

23% as of
Spring
2019

Improve timely completion of
developmental English

77%

75%

Improve timely completion of
developmental Math

55%

57%

Improve timely completion of
developmental Reading

65%

75%

Improve successful
underrepresented minority
student (URM) completion in
developmental math
Develop acceleration options
for all developmental education
courses
Improve timely graduation
rates for full-time Hispanic
students

22% from
Fall 2015
cohort as
of Spring
2019
69% as of
Spring
2019
53% as of
Spring
2019

Year 4

77% as of
Spring
2019

Improve timely completion of
1st college-level English class
by former developmental
students
Improve timely completion of
1st college-level Math class by
former developmental students
Improve timely completion of
1st college-level Reading class
by former developmental
students
Raise $80,000 ($40K Title
match with $40K college
generated

56%

56%

51% as of
Spring
2019

16%

11%

10% as of
Spring
2019

40%

44%

40% as of
Spring
2019

$54,859.01
to date

$72,601.10
to date

Endowment
not yet
established

SUMMARY OF PROJECT HIGHLIGHTS AND ACHIEVEMENTS
•

Test Preparation Activities:

•

Expansion of Integrated Student Support:

o
o

11 Math Prep Camps through Summer 2019
187 students attended to date

o

Provided embedded tutor support in 9 sections of developmental and first college-level math
classes serving a total of 245 students in Fall 2018. We saw equal or higher successful course
completion rates in more than half of the classes having embedded tutor support.
Provided embedded tutor support in 9 sections of co-requisite math classes which replaced
developmental mathematics offerings as of Summer 2019. Baseline successful course completion
data was established for this format with embedded tutor support with a 68% average successful
course completion rate.
Provided embedded tutor support in 6 sections of co-requisite math classes in the Summer 2019
sessions of classes.
Provided follow-up intrusive advising services to students in developmental and first college-level
courses to provide support in developing academic plans and registering for classes. Nearly 90%
of 200 students surveyed in Fall 2018 indicated strong agreement of having a better understanding
of their academic plan for completion.

o

o

o

•

Professional Development Activities:
o

o

o

Math faculty developed co-requisite math classes to replace developmental math classes as part of
our efforts to support students in completing their first college-level class in their first year of
enrollment.
Faculty across 7 divisions developed and implemented culturally sustaining pedagogy (CSP)
activities in their classroom as part of DHSI supplemental award activities to address the equity
gap in our college’s strategic plan.
Faculty members attended the Maricopa Summer Institute (MSI) 2019 participating in projects to
expand Integrated Support Services across MCCCD in areas such as enrollment onboarding,
English and Reading developmental redesign, and mathematics instructional best practices.

CFDA Number 84.031S
Estrella Mountain Community College, AZ
Proposal Title: Placement, Pathways, and Prevention: Harnessing Acceleration to Reduce
Barriers to Timely Completion
Grant Type: Individual Development Grant
ABSTRACT
Estrella Mountain Community College (EMCC) is part of the Maricopa County Community
College District. Approximately 69% of students, new to the college, placed into one or more
developmental education courses. Only 40% of students placing and enrolling into
developmental math in their first semester completed a college level math course within two
years. Just 16% completed college mathematics or higher (MAT 142+) during this same period.
Lack of timely developmental course success, and low overall completion rates, places many
students at a higher risk of not graduating. To address these challenges, EMCC submits this
application for a Developing Hispanic-Serving Institutions Program grant (CFDA Number
84.031S).
Placement, Pathways, and Prevention is designed to increase the number of EMCC students
who place into college level courses and decrease the time students take to progress through
developmental courses and succeed in college level courses. This project will utilize placement
test preparation, OERs, and course acceleration options as strategic components. Over the life of
the grant, the project is designed to achieve the following goals: (1) reduce the number of
students placed into developmental education, (2) accelerate the time students take to
successfully complete developmental and related college level courses, (3) increase timely
graduation rates for Hispanic and all students, and (4) increase the endowment by $400,000 to
support student scholarships. This project will enable the college to improve overall degree
completion rates by significantly increasing the number of students placing into college level
courses and advancing student progress through the developmental education sequence.
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Absolute Priority
The absolute priority lies at the heart of the Estrella Mountain Community College
(EMCC) Title V project. We recognize that students who place into our developmental classes
are at much higher risk of not completing than our college-ready population. According to
IPED’S 2007 Student Right to Know cohort, 19% of our students completed a degree or
certificate within 6 years. Students who had not taken a developmental education course
completed at a higher rate (25%) than students taking at least one developmental education
course (13%). This Title V project attempts to find every way to move students more quickly
through their developmental work in order to improve their overall college success.
To address the low success rates among students who test into developmental classes,
EMCC’s Title V project focuses on activities related to the Absolute Priority’s three elements:
1) Preparation: Activities include continuing the construction of pathways with our area high
schools, creating pre-placement test interventions to help students effectively prepare for the test,
and developing a variety of post-placement test interventions designed to help position
developmental education students for successful and timely completion.
2) Enrollment: Activities include group advisement sessions designed to help students who
place into developmental courses effectively persist, Open Educational Resources (OER)
creation for developmental classes to reduce costs to students, and an endowment of scholarships
designed to support the success of future developmental students.
3) Timely Completion: Activities include a variety of accelerated pathways through the
developmental courses (including concurrent enrollment, fast-track, modular, and flexible
approaches) designed to allow students to move more quickly through their developmental
sequences, increased hybrid and online developmental offerings designed to provide more
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flexibility in approach and scheduling, and a variety of support options, including in-class
advisement sessions, specialized tutoring, and the peer assistants program, designed to prevent
problems that could cause students to drop or fail a course.
The approach of EMCC’s Title V project focuses on the significant barriers that exist for
developmental education students which, if ignored, can prevent them from achieving their
academic goals. By finding ways to address the barriers of cost, time, confidence, and
preparation, the Title V project will help more EMCC underprepared students succeed in college.

1. Comprehensive Development Plan (34 CFR 606.22 (a))
College Background
Estrella Mountain Community College is the newest of ten independently accredited
colleges in the Maricopa County Community College District (MCCCD) serving 13,000 students
annually (credit and non-credit courses) in the Phoenix metropolitan area. Estrella Mountain’s
fall 2014 credit based enrollment has increased by 7,963 students since the college opened in
1992. Estrella Mountain recorded a total headcount of over 9,164 students during fall 2014.
EMCC is located in one of the fastest growing sectors of Maricopa County. The
college’s service area population is expected to increase from approximately 590,000 residents in
2010 to more than 775,000 residents within the next six years, and more than one million by
2030.9 Future Estrella Mountain build out phases will have the capacity to serve up to 40,000
students annually (credit, non-credit, and skill center), with a fall credit enrollment of
approximately 26,000 students within the next two decades.
EMCC serves a diverse geographic area that includes growing suburban residential
neighborhoods and small, rural communities. According to the most recent Census data there has
been an increase in minority residents, particularly Hispanic, between 1990 and 2010. The
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population of Hispanics increased from 32% to 49%, while White (non-Hispanic) residents
decreased from 59% to 38%.
More recent data from local feeder high schools demonstrates a continued trend toward a
more diverse population. EMCC feeder schools represent a student body comprising 58%
Hispanic, 30% White (non-Hispanic), 9% Black, 2% Asian, and .02% Native American.
Hispanic student enrollment has grown considerably as proportion of total students. Estrella
Mountain opened its doors in the fall 1992 with 24% of students recognized as Hispanic and has
increased to 45.6% in fall 2014. The percent of students recognized as Hispanic has surpassed
white (non-Hispanic) during fall 2011, 2012, and 2013. Underrepresented minority students
currently account for a majority of (57%) of the total population. Feeder high school statistics
project the Hispanic student population becoming Estrella Mountain’s majority within a few
years. Table 1 provides more detail regarding student population figures.
Table 1: Estrella Mountain Community College Fall 45th Day Ethnicity
Year
2005 2006 2007 2008 2009 2010 2011 2012 2013
85
72
79
83
103
124
129
146
125
American Ind.
209
256
261
291
340
415
408
423
417
Asian/Pacific Isl.
359
401
449
521
608
725
829
848
927
Black
1,847 1,993 1,911 2,206 2,461 3,048 3,321 3,440 3,903
Hispanic
2,412 2,406 2,330 2,481 2,788 3,257 3,061 2,984 2,974
White
1,066
766
943
776
902
553
495
520
486
Other
Total
5,978 5,894 5,973 6,358 7,202 8,122 8,243 8,361 8,832

2014
137
428
921
4,179
3,085
414
9,164

EMCC serves a traditional student age population. Recent high school students who have
transitioned to the college have contributed to an increase in the percentage of Estrella Mountain
students under the age of 25. In the past four fall semesters, this age group was 25.8% (2011),
26.8% (2012), 26.9% (2013), and 28.3% (2014). Median student age over these same four
semesters is 21 with female students comprising nearly 60% of the student population.
Analysis of Strengths, Weaknesses, and Challenges
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The information and analysis provided has been gleaned from ongoing continuous
improvement practices at the institution. These practices include EMCC’s collaborative process
on Strategic Planning and the work of Estrella Mountain’s Developmental Education Committee.
Leadership Council is also a collaborative team with membership consisting of faculty chairs,
administration, division directors, employee group leaders, and a student representative. This
team reviews the EMCC Strategic Plan (that includes many student success outcomes) and data
related to Governing Board metrics and other core indicators of effectiveness (including
extensive data on developmental education). Likewise, the faculty-driven Developmental
Education Committee includes faculty, the vice president of learning, student affairs personnel,
and a representative from the institutional research office. Committee members meet monthly
and review developmental education data and academic best practices to help develop ongoing
strategies for developmental education improvement. This comprehensive development plan will
outline the strengths, the challenges, and the planning process used to identify the project
strategies, objectives, and performance indicators. Resolving the developmental education
challenge is required to improve persistence and graduation completion rates.
Strengths: Estrella Mountain’s strengths are its academic programs and organizational
stability. Estrella Mountain’s academic program strengths include national recognition,
substantial investments in the learning environment, unique partnerships with feeder high
schools, and some initial success in developmental education improvement (particularly with the
developmental reading and English curriculum). College and District-wide strengths related to
organization stability are delineated through sustainable funding sources, a robust strategic
planning and budgeting process, and a qualified and diverse workforce. While EMCC is not
exempt from financial challenges, its long-term enrollment growth has helped maintain financial
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stability over the long run. Table 2 includes both Academic and Organizational Stability traits.

Type of
Strength

Academic
Program
Quality and
Support of
Staff

Improvements
in
Developmental
Education

Table 2:
Institutional Strengths
x EMCC has institutionalized the Learning College philosophy and practices. This effort was
greatly enhanced by EMCC’s last Title V grant. There is strong evidence that Estrella
Mountain has made great progress as a Learning College. The League for Innovation
Learning College Inventory is designed to help assess Learning College objectives. Five
critical areas are considered by the inventory: Organizational Culture, Employee
Recruitment and Development, Technology, Student Learning, and Learning Outcomes.
Two separate inventory administrations (2008, 2011) resulted in improved scores for
virtually every component on the survey.
x Estrella Mountain has been nominated for the Aspen Prize for Community College
Excellence for three consecutive years: “Nominations are conducted every two years and
recognize the top 15% of institutions for exceptional student outcomes in four areas: student
learning, certificate and degree completion, employment and earnings, and high levels of
access and success for minority and low-income students.”7
x Full-time faculty are committed to teaching developmental education. Of the 22 faculty who
teach English, reading, or math, approximately 45% teach one or more development
courses.”7
x Developmental reading success at Estrella Mountain is strong. Faculty have contextualized
learning in reading, using multiple pedagogical strategies such as using novels instead of
textbooks to generate greater student engagement and interest. Successful course completion
rates have increased from 72% to 87% over the last several years. English has seen an
increase in successful course completion, improving from 58% to 81% over a five-year
period.
New-to-College Successful Completion of Developmental Education Courses
EMCC Dev. Ed. - Percent Successfully Completing with a C or Better
Fall
Fall
Fall
Fall
MCCCD Governing Board
2009
2010
2011
2012
Measure 3.A.4.
Cohort
Cohort
Cohort
Cohort
Overall Success Rate in
58%
69%
73%
69%
Developmental Education

Fall
2013
Cohort
75%

ENG

58%

57%

69%

70%

81%

MAT

49%

68%

70%

52%

58%

RDG
72%
81%
83%
89%
87%
x As part of the Maricopa County Community College District (MCCCD) Student Success
Initiative, “Learning First” policies such as no late registration, mandatory placement
policies, and student success classes have reduced student behavior that places students at
additional risk of failure. This investment has contributed to some measured improvement in
overall Governing Board metrics such as successful course completion in developmental
courses. 12
Percent Successful Developmental Course Completion
Fall
Fall
Fall
Fall
Fall
Cohort
2009
2010
2011
2012
2013
MCCCD

62%

62%

64%

64%

65%

EMCC

58%

69%

73%

69%

75%

x Estrella Mountain invests substantial resources in supporting developmental-level learners
inside and outside of the classroom. Primary investment includes tutoring services provided
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Infrastructure
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by adjunct faculty, staff, and student tutors. In addition, designed learning studios support
advanced levels of flexibility and technology. Estrella Mountain data indicates students who
receive tutoring outperform students who do not in virtually every course prefix. Recent
studies of EMCC learning studios have documented how the facilities help faculty create a
more engaging environment. Estrella Mountain exceeds the national mean in every category
for the Community College Survey of Student Engagement.
x EMCC recently added 50,000 new square feet to Estrella Hall. An additional 27,000 square
feet of existing space was also remodeled. The facility provides additional emphasis on
learning support. Expanded accommodations result in a location featuring developmental
education faculty offices, student spaces, and academic support within a single common
area. Extensive study rooms and library resources are also available.
x Partnership agreements with Estrella Mountain feeder high schools have helped strengthen
the P-20 math pipeline. The West Valley Think Tank (WVTT) is a consortium of partners
that includes community colleges, high school districts, and elementary districts. WVTT
helped create a math annual summit in February 2010, hosted by EMCC. The initial
summit was attended by over 100 educators with the purpose of sharing best practices and
aligning the math curriculum for the West Valley’s P-20 pipeline. Estrella Mountain has
continued this partnership with additional summits and professional development
workshops held each year. The August 2012 Summit included a forum for community
leaders, P-20 superintendents, and an Arizona Department of Education representative.
Dialogue with K-12 instructors helped identify strategies to address challenges in
implementing the common core. In 2014, there was an English Language Arts summit to
expand the effort to more disciplines.
x The Maricopa County Community College District (MCCCD) Office provides support
through policy, guidance, and access to district-wide resources such as the new student
information system, the institutional research data warehouse, and human resource
functions. This provides economies of scale that allow more funds to be focused on student
success.
x MCCCD and EMCC have strong financial stability. Property tax levy is MCCCD's largest
revenue source, representing over 59% of total budget, followed by Tuition and Fees
(33%), other income and carry-forward balance (7%), and State Aid (1%). Since 2009 the
State of Arizona reduced MCCCD's state aid by $38.4 million, which impacted EMCC's
base budget significantly. Despite the economic downturn, the college's strong enrollment
growth has helped mitigate the financial impact of the state budget cuts
x EMCC possesses a strong Strategic Planning process that is focused on learning. Estrella
Mountain’s commitment to strengthen its identity as a learning-centered institution aligns
EMCC planning processes with the Learning College philosophy. The efficacy of the plan
is measured by outcomes related to measures of access, student academic achievement,
retention, persistence, and graduation. Institutional priorities and goals are aligned with
five Strategic Directions: 1. Maximizing Student Success; 2. Creating a Culture of
Assessment; 3. Creating an Organizational Culture that Supports Learning; 4. Creating
Dynamic Learning Environments that support Student Learning; and, 5. Maximizing
Access, Partnerships and Resources to Support Learning.
x Estrella Mountain staff and faculty have developed creative and effective grant proposals.
The past five years have witnessed grant funding from ACE, Ignite, Carl Perkins, NSF, and
TAACCCT, a U.S. Department of Labor Grant to develop programs and help fulfill the
state’s energy industry workforce needs.
x The Strategic Plan guides the budgeting process as requests for new resources are
evaluated against priorities found in the Strategic Plan. Estrella Mountain leadership is
comprised of faculty leaders, employee group leaders, administrators, and students who
review the progress of the Strategic Plan every semester.
x Qualified faculty members (both residential and adjunct) help maintain quality programs.
Additionally, EMCC is committed to practices that improve the diversity of staff and
faculty. Approximately 41% of board-approved employees and 33% of full-time faculty
are minority.
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x Estrella Mountain has demonstrated continued growth while most colleges are declining.
The National Student Clearinghouse Research Center reported a 1.5 percent enrollment
decrease at American colleges during fall 2013. Enrollments at two-year public colleges
declined 3.1 percent between 2012 and 2013. Conversely, EMCC has witnessed 10 years
of overall positive annual credit head count and Full-Time Student Enrollment (FTSE).
Only 2006 indicated less than positive growth in the last decade. Most recent 2014 data
shows a positive 3.8% year total change.
Year
Total
% Change

2005

2006

2007

2008

2009

2010

2011

2012

2013

2014

5,978
0.5%

5,894
-1.4%

5,973
1.3%

6,358
6.4%

7,202
13.3%

8,122
12.8%

8,243
1.5%

8,361
1.4%

8,832
5.6%

9,164
3.8%

Weaknesses: Estrella Mountain’s primary weaknesses relate to low successful
completion rates in developmental education, lower than desired graduation rates, lack of
placement test interventions, a high percentage of adjunct faculty, and student support staff
levels that have not kept pace with growth in enrollment.
While EMCC has witnessed some improvement in successful course completion for
developmental reading and English, the overall successful course completion rates (percentage of
total students enrolled who received a grade of C or better) requires substantial improvement in
math, as indicated below in Table 3. Note, the volatility in math success for Fall 2010 and Fall
2011 was due to a placement test pilot that positioned nearly every student into developmental
education. The current math successful completion rates (fall 2013) are consistent with historical
rates and were not impacted by the pilot.
Table 3: New-to-College Successful Completion of Dev. Education Courses
EMCC Dev. Ed. - Percent Successfully Completing with a C or Better
Fall 2009 Fall 2010 Fall 2011 Fall 2012
MCCCD Governing Board Measure 3 .A.4.
Cohort
Cohort
Cohort
Cohort
Overall Success Rate in Developmental Education
58%
69%
73%
69%
ENG
MAT
RDG

58%
49%
72%

57%
68%
81%

69%
70%
83%

70%
52%
89%

Fall 2013
Cohort
75%
81%
58%
87%

Graduation rates are also a key weakness, particularly for Hispanic students. Figure 1
includes three years of IPEDs, full-time student graduation in 150% of time.
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Figure 1: Hispanic Graduation Rate
Graduation Rate - 3 Year (Completers within 150% time)
Cohort of Full-time, first-time degree/certificate seeking
students
White
19%

18%

Fall 2007 Cohort

18%
13%

12%

Hispanic

Fall 2008 Cohort

13%

Fall 2009 Cohort

14%

11%

Fall 2010 Cohort

IPEDS Student Right to Know (SRK) data provides 6-year completion (graduation or
certificate) rates for all new, full, or part-time students in 2007. Overall, 19% of the college’s
2007 SRK cohort completed a degree or certificate within 6 years. Students who had not taken a
developmental education course completed at a higher rate (25%) than students taking at least
one developmental education course (13%).
The low successful completion rate in math is an academic weakness; related concerns
include: duration to complete developmental sequence, lack of pre-placement test preparation,
low developmental student persistence, and under-represented minorities’ low successful course
completion and graduation rates.
Estrella Mountain also has organizational weaknesses that challenge its ability to
maintain quality service to at-risk, low-income students given the demands of continued
enrollment growth. These weaknesses primarily stem from mid-term (3-5 years) financial
challenges and staff and faculty shortages in select areas of the college. Table 4 outlines
institutional weaknesses related to academic program categories and organizational stability.
Organizational weaknesses are analyzed to identify potential barriers limiting service expansion
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for at-risk, low-income students in an environment of rapid enrollment growth.

Type of
Weakness
x

x

Math
Successful
Completion

Table 4:
Weaknesses
Math developmental-education courses pose challenges to new student academic progress.
Courses where new students were the least successful or unable to complete during fall
2013 represent four developmental math courses (“successfully completed” means that the
student received a grade of A, B, C, or P for the course.) The percent of new to college
students who withdrew or received grades of D or F included: Introductory Algebra (40%),
Basic Arithmetic (40%), Introductory Algebra (27%), and Intermediate Algebra (36%).
Developmental math at EMCC has indicated poor success performance rates compared to
the overall Maricopa County Community College District (MCCCD). An analysis of all
EMCC courses in fall 2013 showed that five developmental education courses were among
the largest enrolled courses that new students did not successfully complete. (Note, MAT
121 is considered a developmental course but can be used as elective.)

Top 5 EMCC Developmental
Fall 2013 Percent Earning a D, F, or W
Courses with Large Enrollment and
EMCC
MCCCD
Low Success
Basic Arithmetic (MAT 082)
45%
47%
Introductory Algebra (MAT 091)
40%
48%
Intermediate Algebra (MAT121)
36%
42%
Introductory Algebra (MAT092)
27%
54%
Fundamentals of Writing (ENG091)
22%
31%
x Students wanting to increase placement scores prior to enrollment lack preparation and
intervention options (e.g., workshops and boot camps).
x When the data is disaggregated by gender and ethnicity, both men and under-represented
minorities (URM) perform at a much poorer rate when compared to non URM students.
These figures are central to EMCC’s 5-Year Student Success Plan for Hispanic, Low
Income and At-Risk Students.
Percent Who Complete Successfully
Dev Ed Gender
Fall 2010
Fall 2011 Fall 2012
Fall 2013
Cohort
Cohort
Cohort
Cohort
Percentage
Percentag Percentage Percentage
Successful
e
Successful
Successful
Successful
ENG
Female
56%
72%
73%
87%
ENG
Male
46%
60%
71%
76%
MAT
Female
73%
75%
55%
62%
MAT
Male
67%
75%
45%
52%
RDG
Female
84%
85%
90%
91%
RDG
Male
76%
79%
86%
81%
Dev Ed Ethnicity Fall 2010
Fall 2011
Fall 2012
Fall 2013
Cohort
Cohort
Cohort
Cohort
Percentage Percentage Percentage Percentage
Successful
Successful
Successful Successful
ENG
Non URM 54%
72%
78%
81%
ENG
URM
59%
69%
68%
82%
MAT
Non URM 75%
78%
58%
65%
MAT
URM
64%
66%
49%
56%
RDG
Non URM 80%
89%
91%
88%
RDG
URM
81%
82%
88%
86%

ESTRELLA MOUNTAIN – PLACEMENT, PATHWAYS, PREVENTION

Time to
College Level
Course and
Graduation
(English, Math
and Reading)

Lack of
Options for
Placement
Tests

11

White/Asian = Non URM; American Indian, Black, Hawaiian, Hispanic = URM
x Likewise, the IPEDs 150% of Time Graduation Rate for Hispanic students is 12%
compared to 17% for white (non-Hispanic) students. 13
x Estrella Mountain's student population continues to become more at risk. The six-year
graduation rate for students who were ever enrolled in developmental courses remained
steady between 15-18% for the last four cohorts.11
x EMCC students who start part-time are also at risk for low graduation rates. The IPEDS
six-year, fall 2006 cohort graduation rates for part-time EMCC students indicates less than
desirable graduation rates. Fewer than 1 in 10 part-time minority students complete an
award with 6 years. 13
x Students must persist in order to obtain a degree or certificate. EMCC developmental
education student fall-to-fall persistence rates are measurably lower than students not
requiring a developmental course. Less than half of EMCC new students who require
academic remediation return one year later.
Fall 2013 Placement of
Persistence
New, Degree-Seeking
# Enrolled
# Persisted to
Rate Fall to
Students
Fall 2013
Fall 2014
Fall

x
x
x

Challenges
x

x

College Ready

538

331

62%

Placed Dev Ed

1075

513

48%

Placed 2 or more Dev Ed

573

250

44%

Placed 3 Dev Ed
205
85
41%
New students are not always aware of the significance of placement tests; in particular, they
are not aware of the high stakes nature of the test, the significance of poor placement
results, especially the possibility of an increase in time to degree completion
Few options exist for students wanting to increase placement scores prior to enrollment.
While the College is financially stable, recent budget cuts have made maintaining and
improving student success in the face of strong enrollment growth (85% over the last
decade) difficult. Over the same 10 year period, MCCCD tuition has increased
approximately 40 percent, while state aid funding will be eliminated in the 2016. Estrella
Mountain Community College has seen budget cuts over the past few years (2009 – 2013).
The college’s total cumulative operating fund has been reduced by $1,669,158 since 2009.
Short-run budgetary concerns have limited the college in hiring new full-time faculty and
staff to support student success. Also, since FY2009-10, the State of Arizona suspended
MCCCD’s Capital State Aid formula funding. This was an annual allocation to the college
of $220,000 for capital and technology. The most recent capital bond ended in 2014; the
lack of a capital bond will require the institution to bridge capital funding for at least the
next four years, resulting in fewer computers for student use and no increases in classrooms
The need to hire and train additional qualified teaching faculty and support staff remains a
concern. Currently, 68 percent of student credit hours are taught by part-time faculty.
Additionally, during the college’s fall 2012 accreditation visit, the Higher Learning
Commission visiting team indicated a need to for more student affairs staff, particularly
advisors, to keep pace with the rapid growth of the institution.
An effort to maximize engagement with intrusive advisement measures has been limited.
Academic advising personnel are often constrained in their availability to interact more
intrusively with individual student advisees. The ratio of advisors to students is 964:1.

The time it takes students to remediate in English, math, and reading remains troubling. Of
particular concern is the length of time it takes for even successful course completers to move
through their developmental coursework and transition into and complete their college-level
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work. Addressing these timely completion concerns, illustrated in Table 5, is the heart of this
Title V project.
Table 5: Timely Completion of Developmental and College Level Courses
ENG Subject (Fall 2012 SSI
Cohort) (n=533; 34%) tested into
Developmental English)
Enrolled in any Developmental
English in the first fall semester
Tested into Dev. English but did not
enroll in 1st semester = 164
(78 never enrolled in any semester)

ENG

Timely Completion of Students Taking Developmental
Education Course in the First Semester

369

Timely Completion – English

Percent of total placed in and
enrolled in Dev. ENG (n=369)
Percentage Passed Who
89%
Attempted ENG091 (n=329)
Attempted ENG091
329 (329/369)
Attempted and Passed ENG091
62%
70%
in 1 Year 229
(229/369)
(229/329)
Attempted and Passed ENG091
68%
76%
in 2 Years 250
(250/369)
(250/329)
Percent of total placed in and
enrolled in Dev. ENG (n=369)
62%
Percentage Passed Who
Attempted >=ENG101 (n=229)
Attempted >=ENG101
229 (229/369)
Attempted and Passed ENG101+
34%
55%
in 1 Year 126
(126/369)
(126/229)
Attempted and Passed ENG101+
44%
71%
in 2 Years 163
(163/369)
(163/229)
Developmental English Progress: The preceding data include a cohort of 369 fall 2012 Student Success
Initiative (SSI) students who placed into and enrolled in a developmental English course in the fall term. Students
began their developmental English in one of the following courses: ENG071 (Language Skills), ENG081 (Basic
Writing Skills), or ENG091 (Fundamental Writing). The goal of beginning study in a developmental level course
is to advance, efficiently and successfully, into college-level English courses that are required for degree
completion or transfer.
x ENG091 represents the college’s highest level developmental English course. Fall 2012 SSI cohort students
who placed into and enrolled in a developmental English course most often enrolled in ENG091 (89%). Of
those who attempted ENG091, 62% passed within one year.
Developmental to College- level English Progress: Overall, less than half (44%) of cohort who took a
developmental English course during the first term successfully passed the college level English course within two
years. Of the 44% who attempted a college level ENG course, 71% passed that course in the first two years.
x Students who attempt college-level English classes have a relatively high passing rate. However, nearly onequarter (21%) of the 2012 cohort students never attempted any developmental or college-level English.
Strategies designed to address this low completion percent may prove beneficial.
MAT Subject (Fall 2012 SSI Cohort)
(n=592; 39%) tested into Dev. Math)
MAT
Timely Completion – Math
Enrolled in any Dev Math in the first
fall term
329
Tested into Dev. MAT but did not enroll
in 1st semester n= 263 Of those who
Percent of total placed in and enrolled
tested, 112 (34%) never enrolled in any
semester through fall 2014
in Dev. Math (n=329)
Percentage Passed Who
Attempted MAT091/092
83%
(274/329)
(n=274)
Attempted MAT091/MAT092
274
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Attempted and Passed
MAT091/MAT092 in 1 Year
Attempted and Passed
MAT091/MAT09 in 2 Years

Attempted MAT100 through MAT141
Attempted and Passed MAT100 - 141 in
1 Year
Attempted and Passed MAT100 - 141 in
2 Years

138

42%
(138/329)
46%
152
(152/329)
Percentage of total placed in and
enrolled in Dev. Math (n=329)

139

42%
(139/329)

29%
(97/329)
40%
130
(130/329)
Percentage of total placed in and
enrolled in >=MAT142 (n=329)
97

38%
(125/329)

13
50%
(138/274)
55%
(152/274)

Percentage Passed Who
Attempted MAT100 through
MAT141 (n=139)
70%
(97/139)
94%
(130/139)

Percentage Passed Who
Attempted MAT142 or
Higher (n=125)
2%
(3/125)
43%
(54/125)

125
Attempted MAT142 or Higher
Attempted and
1%
Passed>=MAT142 in 1 Year
3
(3/329)
16%
Attempted and
Passed>=MAT142 in 2Years
54
(54/329)
Developmental Math Progress
Table 5 shows a cohort of 329 fall 2012 Student Success Initiative (SSI) students placed into and enrolled in a
developmental math course. The goal is to advance students through developmental education and into collegelevel math courses (MAT142 or higher) typically required for degree program graduation. A small minority of
programs allow for a lower math requirement (above MAT099 through MAT121).
x MAT091/092 (Introductory Algebra) represents the college’s most enrolled developmental level math course.
Eight-three percent of fall 2012 SSI cohort students attempted a developmental math course. Of those who
attempted any developmental math, 42% passed MAT091/092 within one year.
x Among the SSI student who took a development math course in their first term, 40% completed a course
between MAT100 and 141in two years. Few academic programs consider this level math acceptable.
College-Level Math Progress
College math is consider MAT142 (College Mathematics) and above. Just 16% of fall 2012 SSI cohort students
attempted and passed a college-level math course (>=MAT142) within the first two years of attendance. Of fall
2012 SSI cohort students who attempted a college-level math class, 43% passed within two years. However 34% of
this cohort, who tested, had not attempted a college-level math course within the MCCCD system through fall
2014.
x Students who attempted college-level math classes have a relatively low passing rate within two years.
Strategies designed to address all levels of math class success may prove beneficial.
RDG Subject (Fall 2012 SSI Cohort) (
Timely Completion – Reading
n=672; 57%) tested into Dev. Reading)
RDG
Enrolled in any Dev Reading
Tested into Dev. RDG but did not enroll
in 1st semester n= 354. Of those who
tested, 222 (77%) never enrolled in any
semester through fall 2014
Attempted RDG091
Attempted and Passed RDG091 in 1 Year
Attempted and Passed RDG091 in 2
Years

319

Percent of total placed in and enrolled
in Dev. RDG (n=319)
80%
(255/319)
255
64%
204
(204/319)
69%
221
(221/319)
Percent of total placed in and enrolled

Percentage Passed Who
Attempted RDG091(n=255)
80%
(204/255)
90%
(221/255)
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in Dev. RDG (n=319)
Attempted CRE101

125

49%
(125/319)

Percentage Passed Who
Attempted CRE101(n=125)
29%
(36/125)
76%
(95/125)

Attempted and Passed CRE101 in 1 Year
36
11% (36/319)
Attempted and Passed CRE101 in 2
Years
95
30% (95/319)
Developmental Reading Progress
A cohort of 319 fall 2012 Student Success Initiative (SSI) students placed into and enrolled in a developmental
reading course in the first term. Students began their developmental reading in one of the following courses:
RDG030, RDG071, RDG081, or RDG091. The goal is to advance students through developmental education and
into college-level reading courses typically required for degree program graduation.
x RDG091 represents the college’s highest level developmental reading course. Fall 2012 SSI cohort students
who placed into and enrolled in a developmental reading course most often enrolled in RDG091 (80%). Of
those enrolled in developmental reading classes, 64% passed within one year.
College-level Reading Progress
A majority (76%) of fall 2012 SSI cohort students, who attempted a college-level reading course, passed within
two years. Of this cohort, roughly two-thirds never attempted a college level reading class (CRE101) within the
MCCCD system through fall 2014. Just 30% earned a college-level reading grade within the first two years of
attendance. EMCC should develop strategies to increase the percentage of students who attempt CRE101.

While successful course completion rates are an important consideration in developmental
coursework, timely completion rates seem even more significant. The extremely low percentage
of EMCC students who progress through their developmental coursework within one year or
successfully complete their first college-level course within two years indicates a serious issue,
one that is addressed directly by this Title V project.
Challenges: Serving at-risk students remains a national issue. The Department of
Education reports an estimated 42 percent of entering community college students required at
least one developmental education course in mathematics, reading, or writing due to nonsufficient preparation for college-level courses.1 Research indicates that less than one quarter of
those students complete a degree or certificate within eight years.2 A number of strategic
approaches are currently being employed to address the increasing volume of students requiring
some level of developmental coursework. Studies suggest that the more time a student spends in
developmental education, the less likelihood that the student will progress to college-level
courses.3 Additionally, a Community College Research Center study of over 250,000 students at
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57 community colleges in the Achieving the Dream initiative found 59% of entering students
were referred to developmental math and 33% were referred to developmental English.10
Estrella Mountain student data indicate an at-risk population similar to national statistics.
Nearly 2 out of 3 (64%) of EMCC students are first generation. A majority of students new to
Estrella Mountain are considered academically at-risk and require financial aid in order to attend.
Overall, 69% of new-to-college, degree or transfer seeking students at EMCC placed into at least
one developmental course below 100 levels in fall 2014. Almost as many students (60%) tested
into two or more developmental classes. Table 6 provides placement and course test data.
Table 6: Fall 2014: New-To-College Students – Developmental Education Placement Rates (SSI)
Overall full and part-time students
College Ready
Placed Developmental
Tested into 1 Dev. Course
Tested into 2 Dev. Courses
Tested into 3 Dev. Courses
Incomplete Test Score Data
Total

Count
429
1,272
486
367
295
131
1,832

Percent
23%
69%
38%
37%
23%
7%
100%

Estrella Mountain feeder high schools represent a diverse ethnic composition. EMCC is
supported by eight unified high school districts and a number of charter schools. Hispanic
students represent the largest overall number and percent. Data, based on October 2013
enrollments, indicates the following EMCC feeder high school ethnic numeric composition:
Asian/Not Hispanic, 662; American Indian/ Alaska Native, 115; Black/African American, 2,650;
Hispanic/Latino, 16,986; White, 8,755; Multi Racial/Not Hispanic and Other, 36.
Institutionalization Plan: There are three strategies, shown with examples in Table 7.
that EMCC will utilize to institutionalize the activities outlined in the proposal.
Table 7: Institutionalization Plan
Strategy

Explanation of how the Strategy Contributes to Institutionalization

ESTRELLA MOUNTAIN – PLACEMENT, PATHWAYS, PREVENTION

Maximize grant
activities that provide
infrastructure without
requiring additional
staffing post grant.
Connect all grant
activities to the current
Strategic Plan and the
college budget
development criteria.
Include activities that
generate revenue for
the college.
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Many activities in the grant will provide EMCC resources that can be maintained by
existing staff. Examples include the OER materials, the boot camp (Appropriate
Placement Projects) curriculum, the acceleration of the curriculum, and the
developmental education centered professional development of tutors and faculty.
These items will require substantial startup funds from the grant, but are within the
current capacity of the institution to maintain after the grant ends.
Each year Estrella Mountain has approximately $250,000 to support college-wide
budget requests. The criteria for the requests are directly tied to the Strategic Plan,
which includes multiple developmental strategies and outcomes. All personnel and
expenses that need to be institutionalized post grant will be sent through the budget
process. This strategy was used to institutionalize some activities from the previous
Title V grant.
EMCC receives $2,130 for each additional Full-Time Student Equivalent. The
grant includes activities designed to increase retention. Increasing retention is cost
efficient to the institution because it produces more enrollments without the cost of
onboarding new students. For every 1% increase in fall-to-fall retention, the college
receives approximately $106,000 in new revenue from the District.

Grant Goal, Measurable Summative Outcomes, and Five Year Hispanic Success Plan
The Comprehensive Development Plan analysis has resulted in seven primary goals for
the grant with summative measures in years one through five. A five-year success plan for
Hispanic, low income, and at-risk students is also included in the following pages.
Table 8: Proposal Goals and Summative Objectives
Goal
Increase
College
Placement
Rates
Improve
Successful
Course
Completion
for URM in
Dev. Math
Improve
Timely
Graduation
Rates for Fulltime Hispanic
Students
Develop
Acceleration
Options for All
Dev. Ed.

Year 1
Objectives
2015-2016
Baseline is 25%
for new college
students
completing all
placement tests
Dev. math
baseline is 53%
for Under
Represented
Minorities
(URM)

Year 2
Objectives
2016-2017
Improve rate by
4 percentage
points (25 to
29%)

Year 3
Objectives
2017-2018
Improve rate by
4 percentage
points (29 to
33%)

Year 4
Objectives
2018-2019
Improve rate by
4 percentage
points (33 to
37%)

Year 5
Objectives
2019-2020
Improve rate by
4 percentage
points (37 to
41%)

Improve dev.
math rate by 2
percentage
points (53% to
55%)

Improve dev.
math rate by 3
percentage
points (55% to
58%)

Improve dev.
math rate by 3
percentage
points (58% to
61%)

Improve dev.
math rate by 3
percentage
points (61% to
64%)

This is a lagging
indicator. The
baseline is 11%
for FT Hispanics
for the Fall 2010
Student Right to
Know (SRK) rate.
The fall 2014
baseline % of
accelerated dev.
sections is 12%

This is a
lagging
indicator; the
first year this
can be tracked
is Year 4.

This is a lagging
indicator; the
first year this
can be tracked is
Year 4.

Fall 2016 fulltime, Hispanic
SRK completion
rate will increase
from 15% to
20%

Improve by 6
percentage pts.
from (12 - 18%)

Improve by 6
percentage pts.
(18 - 24%)

The Fall 2015
full-time,
Hispanic SRK
completion rate
will increase
from 11% to
15%
Improve by 5
percentage pts
(24 - 29%)

Improve by 5
percentage pts.
(30 - 35%)
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Courses
Timely
Completion of
Developmental
Coursework

Timely
Completion of
First College
Level Class by
Former
Developmental
Students

Develop
$400,000
Scholarship
Endowment
for Dev. Ed.
Students

(accelerated/corequisite)
One-year
Baseline New
Students:
--ENG 62%
--MAT 42%
--RDG 64%

Two-year
Baseline Dev.
Students
Completing
College Level.
--ENG 44%
--MAT 16%
--RDG 30%*
* includes retest
for Exempt
Raise $80,000
($40K Title V
match with $40K
College
generated.)
Total $80,000

x
x
x
x
x
x
x
x

x
x
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--Improve ENG
by 3 percentage
pts. (62-65%)
--Improve MAT
by 4 percentage
pts. (42-46%)
--Improve RDG
by 3 percentage
pts. (64-67%)
--Improve ENG
by 4 percentage
pts. (44-48%)
--Improve MAT
by 4 percentage
pts. (16-20%)
--Improve RDG
by 4 percentage
pts. (30-34%)

--Improve ENG
by 3 percentage
pts. (65-68%)
--Improve MAT
by 4 percentage
pts. (46% -50%)
--Improve RDG
by 2 percentage
pts. (67-69%)
--Improve ENG
by 3 percentage
pts. (48-51%)
--Improve MAT
by 4 percentage
pts. (20- 24%)
--Improve RDG
by 4 percentage
pts. (34-38%)

--Improve ENG
by 2 percentage
pts. (68-70%)
--Improve MAT
by 4 percentage
pts. (50 -54%)
--Improve RDG
by 2 percentage
pts. (69-71%)
--Improve ENG
by 3 percentage
pts. (51-54%)
--Improve MAT
by 4 percentage
pts. (24-28%)
--Improve RDG
by 4 percentage
pts. (38-42%)

--Improve ENG
by 2 percentage
pts (70-72%)
--Improve MAT
by 4 percentage
pts. (54 -58%)
--Improve RDG
by 2 percentage
pts. (71-73%)
--Improve ENG
by 3 percentage
pts. (54-57%)
--Improve MAT
by 4 percentage
pts. (28-32%)
--Improve RDG
by 4 percentage
pts. (42-46%)

Raise $80,000
($40K Title V
match with
$40K College
generated.)

Raise $80,000
($40K Title V
match with
$40K College
generated.)

Raise $80,000
($40K Title V
match with
$40K College
generated.)

Raise $80,000
($40K Title V
match with
$40K College
generated.)

Cum. Total:
$160,000

Cum. Total:
$240,000

Cum. Total:
$320,000

Cum. Total:
$400,000

Table 9: EMCC 5-Year Success Plan for Hispanic, Low Income, & At Risk Students
Activities: Years 1-5
2015-2016 to 2019-2020
Activity 1 – Placement
Activity 1 – Five Year Goals
Strengthen Feeder High School outreach
x Increase College Level Placement Rates
for Recent High School College Students
Develop Pre-Placement-Test Interventions
and Returning Adults.
Develop and Offer Post-Placement-Test Interventions
(hybrid, online, OER-supported)
Create and Offer Group Advising Sessions for
Developmental Education Students
Activity 2 – Pathways
Activity 2 – Five Year Goals
x Improve Successful Course Completion
Create Variety of Developmental Accelerated Course
for URM in Developmental Math
Offerings
x Develop Acceleration Options for All
Extend Developmental Fast-Track Offerings
Developmental English, Math, and
Create More Developmental Hybrid and Online Course
Reading courses
options
x Improve Timely Completion of
Create Faculty/Tutor/Peer Assistants Development Offerings
Developmental Coursework
in a Variety of Formats
x Improve Timely Completion of First
College-Level Courses
Activity 3 – Prevention
Activity 3 – Five Year Goals
x Improve Timely Completion of
Build Peer Assistants Program (combination of Peer Mentor
Developmental Coursework
program with supplemental instruction component)
x Improve Timely Completion of First
Develop Specialized Tutoring to Support Title V Project
College-Level Courses
Initiatives
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x
x
x

Create OERS to Support Title V Project Initiatives
Create and Offer In-Class Advising Sessions for
Developmental Students
Activity 4 –Endowment
Develop $400,000 Scholarship Endowment for
Developmental Education Students

x

x
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Improve 3-Year Graduation Rates for
Full-time Hispanic Students
Activity 4 – Five Year Goals
Develop $400,000 Scholarship
Endowment for Dev. Ed. Students

2. Activity Objectives (34 CFR 606.22 (b))
A variety of barriers exist that can slow down or derail the progress of developmental
education students; these include limitations of time, money, confidence, and preparation. This
Title V project addresses those barriers and attempts to remove or reduce their impact. Students
will be able to move more quickly and more successfully through their developmental education
course work and then progress to achieve their academic goals. The activities are based on the
premise that timely completion will lead to greater success in the developmental sequence and,
thus, a higher chance that students will achieve their academic goals. Data in the Comprehensive
Development Plan show that only 62% (English, 42% (math), and 64% (reading) of students
complete their developmental education coursework in one year even when they take a
developmental course in their first semester. Even fewer of these developmental students
complete the related college level courses. Only 44% (English), 16% (math), and 30% (reading)
of developmental education students complete the college-level course within two years.
The proposal’s four activities work together to address potential barriers in order to
improve students’ timely completion, as shown in Table 10, below.
Activity
Activity 1 –
Placement
Activity 2 –
Pathways
Activity 3 –
Prevention
Activity 4 –

Table 10: Relation of Title V Project Activities to Barriers to Success
Overview
Barriers Addressed
Time
Activity 1 focuses on the appropriate placement of students, trying to
Money
prepare students for their success in their courses and to eliminate
Confidence
unnecessary developmental education coursework whenever possible
Preparation
Time
Activity 2 focuses on accelerated pathways through developmental
Confidence
education coursework, trying to reduce the semesters students need to
complete their developmental sequence
Activity 3 focuses on prevention of problems during developmental
Time
coursework, trying to keep students from needing to retake classes
Money
Confidence
Activity 4 focuses on building the endowment funds that will provide
Money
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Endowment

scholarships targeted to support developmental education students
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Confidence

Activity 1: Placement Approaches
Rationale. Proper student placement will reduce time spent in a developmental
education course, perhaps shortening the sequence needed to achieve college readiness; extended
time in pre-college work can prove disheartening and lead to early drop out.15 Placing into
developmental courses also affects students’ confidence, so correct placement can have an
impact on how students see themselves succeeding in college. A reasonable financial investment
will help reduce incorrectly-placed students’ time and expenses while contributing to their
success and addressing the number and proportion of high-need students at EMCC. This is of
particular importance at EMCC with 38% of students placing into at least one developmental
course and 23% placing into developmental coursework in all three areas. Activity 1 will also
result in the creation of new Open Educational Resources to support the Appropriate Placement
Projects; these resources can then be modified and used in other Title V project activities.
Objectives. Activity 1 will feature a variety of activities designed to ensure that students
who test into developmental education classes are appropriately placed, including: connections to
existing high school bridge programs; creation of pre-placement test interventions; development
of post-placement test options; and design of specialized group advising sessions for
developmental education students.
Table 11: Activity 1 –Placement Efforts
A) Connect to existing high-school bridge activities
x Continue to build collaborations and connections with area high schools to address issues related to their
students’ college readiness, which will help to increase students’ academic preparation6
x Establish framework to allow high-school students to take advantage of Activity 1 Placement Efforts in a
timely manner and market these options to all potential students, including those at area high schools
Result 1: Involve Title V Project Director in current high-school-bridge efforts, including Academic Success and
Attainment Pathways project with area high schools and West Valley Think Tank
Result 2: Expand collaboration efforts to other area high schools
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Connections to Existing Resources/Approaches
x Academic Success and Attainment Pathways
x West Valley Think Tank
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Connections to Goals
x Placement

B) Create Pre-placement-test interventions
x Design pre-placement-test interventions to raise awareness of the importance of the placement test, to help
students learn to deal with test anxiety, and to help students understand the test and its methodology.
x Assess and refine these pre-placement-test interventions
Result 3: Work with Marketing to develop materials and with Recruitment and Student Services to pilot their use
Result 4: Obtain feedback on the materials’ effectiveness and redesign them accordingly
Connections to Existing Resources/Approaches
Connections to Goals
x
“I Will Graduate” campaign
x Placement
x
Marketing and Recruitment efforts
C) Design Appropriate Placement Program approaches
x Create post-test interventions in English, math, and reading for students who place into developmental
education courses, which will use a variety of approaches to help students identify and address the issues that
are causing them to test into developmental education courses. These post-test interventions will include the
following:
o Boot-camp-style experiences (APPs – Appropriate Placement Projects) led by an instructor and
supported by specialized tutors and Peer Assistants. These APPs are intended to help students identify
and work on the areas that are causing them to place into developmental education work
o Hybrid and/or online APPs that use the approaches and materials already developed
x Develop Online OER resources to support APPs – these resources will be used in the APPs and will be
available for use in developmental education student success efforts
x Develop specialized tutoring, building from a Learning Associate and tutors who have experience with
developmental-education subject areas, designed to help students identify and address issues that challenge
their success
x Design other approaches in collaboration with specialized tutoring, Student Services Specialist, faculty, and
other parties that are intended to prepare students to retake the placement test
Result 5: Pilot APPs in reading, math, and English that have been developed through college and district support
Result 6: Assess the APPs, develop them in hybrid and online formats, and develop the specialized tutoring
support and other collaborations that will help students place appropriately
Result 7: Offer hybrid and online APPs (at a variety of times and of sufficient number to enroll all students who
test into developmental education coursework) as well as other approaches
Result 8: Evaluate the appropriate placement program and identify ways to continue elements of the program
after the end of the grant period
Connections to Existing Resources/Approaches
Connections to Goals
x College and district money to develop three APPs
x Placement and Timely Completion
D) Develop specialized group advising sessions
x Create group sessions for students who still test into developmental education courses after intervention. A
trained Coordinator of Student Services will help students with advisement and help students navigate other
placement issues like financial aid, which can address the problem of students avoiding these courses4
x Design these sessions to acquaint students with the academic support that is available to them, to make them
aware of their options, and to help them develop confidence in their ability to achieve their academic goals.
x Create College Plan that students will develop in these sessions, designed to encourage easy collaborations
between students and faculty, tutors, and peer assistants. The Coordinator of Student Services and
Counselors will train all parties to understand and effectively use the students’ College Plans.
Result 9: Determine the approach for group sessions and develop the group sessions
Result 10: Offer sessions to all students who test into developmental education coursework
Result 11: Train Faculty, Tutors, and Peer Assistants to use the students’ College Plans
Result 12: Assess and refine specialized group advising sessions
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Connections to Existing Resources/Approaches
x General Advising at EMCC
x Tutor-Training Program
x Peer Mentor Program
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Connections to Goals
x Placement
x Timely Completion
x Graduation

Activity 2: Pathways to Timely Completion
Rationale. Offering students a variety of viable approaches to expedite their
developmental education coursework will keep students on a timely path to achieve their
academic goals.15Activity 2 provides support to develop a variety of options for accelerating
progress through development education coursework. Activity 2 will also utilize professional
development to enhance the expertise of faculty, tutors, and staff to provide support for
developmental education students. The creation of new Open Educational Resources (and the
modification of resources created for Activity 1) will support the acceleration within Activity 2.
While EMCC does not have a wide variety of Fast-Track developmental education course
options, our data is showing that this acceleration is generally successful. By building on this
success and adapting approaches that support learning in developmental classes, EMCC will be
able to extend this option to more developmental students.
Fast-Track (8-week or less) Successful
Completion versus All Classes
ENG081:
ENG081:
ENG091:
ENG091:
MAT082:
MAT082:
MAT091:
MAT091:
MAT092:
MAT092:
RDG081:
RDG081:
RDG091:
RDG091:

Fast-Track (# of sections)
All (# of sections)
Fast-Track (# of sections)
All (# of sections)
Fast-Track (# of sections)
All (# of sections)
Fast-Track (# of sections)
All (# of sections)
Fast-Track (# of sections)
All (# of sections)
Fast-Track (# of sections)
All (# of sections)
Fast-Track (# of sections)
All (# of sections)

F10
46% (5)
64% (2)
51% (15)
85% (1)
67% (19)
58% (10)
52% (1)
61% (12)
86% (2)
83% (7)
81% (5)
81% (13)

Table 12: Fast Track vs All Classes
F11
F12
F13
100% (1)
78% (6)
82% (3)
66% (19)
54% (2)
66% (24)
89% (1)
63% (13)
69% (12)
81% (3)
78% (8)
82% (9)
82% (18)

72% (7)
82% (2)
73% (21)

65% (3)
86% (5)
79% (26)

55% (17)

54% (11)

58% (14)

60% (21)

66% (12)
87% (6)
88% (10)
90% (9)
89% (13)

73% (2)
93% (4)
85% (9)
90% (10)
84% (19)

F14
74% (3)
91% (6)
81% (27)
85% (1)
70% (15)
64% (18)
65% (1)
67%(3)
83% (8)
71% (3)
77% (19)
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EMCC’s experience with hybrid and online developmental course is limited; data show a variety
of outcomes related to student success. In this area research and preparation will accompany the
development of the courses to support positive learning outcomes.
Objectives. Activity 2 will feature a variety of accelerated pathways to timely
completion and the professional development needed to support them, including: expanded
accelerated placement options; improved availability of 5- and 8-week options; expanded
number of hybrid and online options; comprehensive faculty, tutor, and staff development and
resources to support acceleration initiatives.
Table 13: Activity 2 – Pathways
A) Expand developmental accelerated pathway options
x Support math’s transition to developmental modular courses and examine the possibilities of using the
approach in other prefixes16
x Expand EMCC’s Expedited English Experience pilot (a concurrent enrollment approach based on the
Community College of Baltimore County’s Accelerated Learning Program, which allows students to take a
developmental-level and a college-level course in the same discipline at the same time) and examine the
possibilities of using the concurrent-enrollment approach in other prefixes16,19,20
x Support EMCC’s English Flexible Learning Environment eXperience courses (in-person courses taught in the
Writing Success Center area that use the online class materials and allow students to select the resources and
approaches that work best for them) and examine the possibilities of using the approach in other prefixes16
x Explore and pilot other innovative approaches designed to accelerate students’ progress through their
developmental sequences, using EMCC’s Innovation Grant process to identify promising approaches
Result 1: Support modularization of developmental education math courses
Result 2: Develop and pilot variety of accelerated placement options
Result 3: Select effective approaches and scale up number of courses offered
Result 4: Evaluate effectiveness of accelerated placement options and revise approach and/or classes
Connections to Existing Resources/Approaches
Connections to Goals
x Expedited English Experience Pilot
x Acceleration
x District – Math modules
x Math Success
x ENG FLEX approaching ready to pilot in F15
x Graduation
x EMCC’s Innovation Grant process could
x Timely Completion
institutionalize after grant – funds could be allocated
for a period of time to this particular focus
B) Expand developmental education Fast-Track offerings
x Explore options for compressing timeframe of all developmental education courses
x Identify developmental education courses appropriate for Sequenced Linked 5/5/5 week and 8/8 week options
– these would require students to enroll in each class in the sequence
x Identify courses appropriate for Non-Linked 5/5/5 week and 8/8 week options – these would allow students to
take any or all of the courses in the sequence.
x Expand developmental Fast-Track offerings
Result 5: Develop list of potential Fast-Track developmental education courses
Result 6: Develop sequenced linked and non-linked approaches
Result 7: Scale up offerings of developmental fast-track courses
Result 8: Evaluate Fast-Track success rates, persistence data and refine approach
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Connections to Existing Resources/Approaches
Connections to Goals
x Existing Fast-Track and Guaranteed Schedule
x Acceleration
courses
x Math Success
x Marketing to raise awareness
x Graduation Timely Completion
C) Expand developmental education hybrid and online options
x Build on EMCC’s E-learning success by focusing on the development of hybrid and online options for
developmental education courses.
x Focus on designing hybrid and online developmental education offerings in a way that minimizes the
difficulties for students, including:
o Having a Peer Assistant in every hybrid and online developmental class
o Using specialized tutoring approaches to support students in every hybrid and online developmental class
Result 9: Assess effectiveness of current developmental hybrid and online courses and their approaches
Result 10: Explore approaches for developing more hybrid and online developmental courses
Result 11: Develop and pilot high-quality hybrid and online developmental courses
Result 12: Evaluate effectiveness of hybrid and online developmental courses and refine classes
Connections to Existing Resources/Approaches
Connections to Goals
x Strong E-Learning with faculty development built in
x Acceleration
x Strong Center for Teaching and Learning (CTL)
x Math Success
support for training E-Learning faculty
x Graduation
x Some existing online EMCC developmental courses
x Timely Completion
D) Provide faculty/tutor development and resources to support Title V project initiatives
x Provide Faculty/Tutor Development and Resources to Support Placement Efforts and Accelerated Pathways ,
including speakers, workshops, training sessions, and collaborations to support all faculty (Residential and
Adjunct) as well as tutors, peer assistants, and others involved in supporting EMCC’s developmental students
x Support EMCC’s work on HLC Persistence and Retention Project, which will include the development and
implementation of common learning outcomes and assessments for all developmental education classes
Result 13: Collaborate to develop list of desired and needed faculty and tutor development activities
Result 14: Work with CTL to fast-track selected training and professional development options
Result 15: Offer collaborative sessions designed to bring faculty, tutors, and Peer Assistants together, including
sessions to develop specialized tutoring approaches to support specific grant initiatives
Result 16: Offer professional development options in a variety of formats to increase attendance/participation
Connections to Existing Resources/Approaches
Connections to Goals
x Strong Tutor Training, including CRLA Level I
x Acceleration
Certification and faculty support for tutoring
x Math Success
x Strong CTL Professional Development
x Timely Completion

Activity 3: Prevention of Problems that could Impede Timely Completion
Rationale. The experience of EMCC faculty is that developmental education students
are easily overwhelmed by a variety of academic and non-academic issues; this project is
designed to support students and help them find ways to reach their academic goals. Students
who are able to work with Peer Assistants and specialized tutors will more efficiently plan their
college success pathways through developmental education courses and, with supplemental
classroom support, will successfully complete their developmental education classes in a timely
manner.18In addition, an on-going relationship with a dedicated Student Services specialist will
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help students gain confidence in their ability to navigate their college experience.
Research shows that providing support to developmental education students is of the
utmost importance.17 To this end, this grant will develop Specialized Tutoring and create Peer
Assistants, which are a combination of peer tutors and peer mentors. This will build on EMCC’s
Peer Mentoring Program, which contributes to successful completion and persistence rates. By
expanding to include elements of supplemental instruction, the Peer Assistants programs can
provide additional services designed to support students in developmental education classes.
Likewise, EMCC’s Academic Success Center (Tutoring) has contributed greatly to improving
successful completion; Table 14 shows the positive impact of three or more tutoring visits.

All Courses
Spring 2012
Spring 2013
Spring 2014

Table 14: Academic Success Centers (Tutoring)
Successful Completion based on Number of Tutoring Visits
1 or 2
0
1 or 2
0 Visits
3+ Visits
Dev ENG
Visits
Visits
Visits
75%
78%
82%
Spring 2012
67%
71%
75%
78%
83%
Spring 2013
70%
87%
78%
81%
83%
Spring 2014
76%
80%

Dev MAT

0 Visits

Spring 2012
Spring 2013
Spring 2014

67%
59%
56%

1 or 2
Visits
60%
61%
57%

3+ Visits

Dev RDG

62%
61%
67%

Spring 2012
Spring 2013
Spring 2014

0
Visits
80%
89%
84%

1 or 2
Visits
95%
86%
93%

3+ Visits
78%
84%
98%
3+ Visits
100%
100%
100%

Students have clearly benefited from tutoring; advancing this effort with support calibrated to
address developmental education student challenges will offer opportunities for improvement.
Activities in this Title V project are designed to help students avoid the cost of
unnecessary classes, particularly those who place incorrectly or risk repeating a course. Activity
3 will also reduce student costs through the wide-spread use of Open Educational Resources
(OERs).21 These free resources will eliminate most of the expense of books and materials related
to the placement APPs and the Accelerated Pathway classes. In addition to cost saving, the OERs
will reduce academic problems currently faced by students who fall behind in their classes
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because they have to wait for funds to purchase class materials. By providing immediate access
to freely available online class materials, the OER approach will support learning and reduce
monetary barriers.

Objectives: Activity 3 will feature a variety of support options to ensure that EMCC
developmental education students receive the help they need, including: Peer Assistants, who
will be in every developmental education class; specialized tutoring to support initiatives;
development of open educational resources; and specialized advising sessions.
Table 15: Activity 3 – Prevention
A) Develop Peer Assistants program
x Peer Assistants will be trained to facilitate a specialized version of support in developmental education classes:
o Building on EMCC’s successful Peer Mentor Program, the Peer Assistants will be co-trained in
supplemental-instruction techniques to allow them to offer advice on study skills, time management, and
referrals to campus services as well as supplemental-instruction-style tutoring on content knowledge
o The Peer Assistants Program will be designed to help students complete their coursework and develop the
skills that will help them to be successful in other college courses
Result 1: Develop Peer Assistant approach and training model for in-person, hybrid, online, Fast-Track, and
Accelerated developmental education classes
Result 2: Train Peer Assistants
Result 3: Place a Peer Assistant in every developmental education class
Result 4: Evaluate the effectiveness of the Peer Assistants program and refine the approach
Connections to Existing Resources/Approaches
Connections to Goals
x Peer Mentors
x Math Success
x Supplemental Instruction
x Graduation and Timely Completion
B) Develop specialized tutoring to support initiatives
x Use the specialized approaches to tutoring developed during Activity 2 Professional Development Activities -these approaches will be targeted to address developmental education issues
x Collaborate with all developmental education stakeholders to create approaches to support specific activities
and initiatives, including:
o Support for English, math, and reading APPs
o Support for Accelerated, Fast-Track, Hybrid, and Online developmental education classes
x Offer group or one-on-one tutoring to developmental education students that can be imbedded into
developmental education classes
Result 5: Use plan developed during faculty/tutor development in Activity 2 to create specialized tutoring
approaches, including group or one-on-one sessions that can be imbedded in any developmental education class
Result 6: Create specialized tutoring to support APPs, including workshops and groups sessions imbedded in the
APPs as well as approaches to work with students as they diagnose their areas of concern and map out their progress
through the APPs
Result 7: Create specialized tutoring to support accelerated, fast-track, hybrid, and online developmental education
classes
Result 8: Create specialized tutoring to support other Title V initiatives
Connections to Existing Resources/Approaches
Connections to Goals
x Strong Tutoring program
x Math Success
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x Graduation
x Timely Completion
C) Support development of open educational resources (OERs) throughout grant project
x Develop, for Activity 1, resources to support the appropriate placement of developmental education students.
These resources may be adapted to support projects in Activity 2 and Activity 3
x Develop, for Activity 2, OERs to support accelerated classes and professional development22
x Develop, as needed in Activity 3, OERs to support training of Peer Assistant or Specialized Tutors
x Where possible, these materials will carry a Creative Commons’ Share-Alike license that will allow them to be
used freely and adapted by others throughout the world, reducing the cost barriers for all students.
Result 9: Develop OERs for Activity 1 – the pre- and post-placement-test interventions, in particular, will rely on
OER materials; the group advising sessions may use OERs also
Result 10: Develop OERs for Activity 2 – the accelerated, fast-track, hybrid, and online developmental education
classes will use OERs; the professional development activities may also use OERs
Result 11: Develop OERs for Activity 3 – the Peer Assistant and specialized tutoring programs will use OERs; the
in-class advising sessions may use OERs also.
Result 12: Collect and share OERs; develop and institutionalize a plan for continual evaluation and improvement
of OERs
Connections to Existing Resources/Approaches
Connections to Goals
x Current OERs and OER-designed classes
x Math Success
x Support for professional development from the
x Graduation
Center for Teaching and Learning (CTL)
x Timely Completion
D) Create and Offer Specialized In-Class Advising Sessions for all developmental students
x Specialized In-class Advising Sessions for all developmental education classes will be designed to help
students continue to progress through development coursework and smoothly transition into the college-level
x In-Class Sessions will continue to inform developmental education students about the available academic
support options
x Students will update their College Success Plans, noting any changes to their pathways and their plans for next
steps, including career opportunities and internships.
Result 13: Develop approach for in-class advising sessions
Result 14: Offer sessions in every developmental education class
Result 15: Train faculty, tutors, and Peer Assistants to use the students’ college plans as a way to transition to
college-level issues
Result 16: Assess and refine specialized in-class advising sessions
Connections to Existing Resources/Approaches
Connections to Goals
x Current CRLA Level I Certified tutors
x Graduation
x ASAP Advisors
x Timely Completion
CRLA Level I Certification for Tutors

Activity 4: Endowment
Rationale: Estrella Mountain’s experience and research clearly indicate that a major
barrier to student success is financial. Improving EMCC’s ability to financially support
developmental learners will provide ongoing opportunities for student success.
Objectives: Activity 4 will support developmental students with scholarships, which
may include book scholarships for courses that have not yet been created in an OER format.
Table 16: Activity 4 – Endowment
A) Grow Endowment monies to support developmental students
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Result 1: Raise, by the conclusion of the grant, $200,000 through fundraising and corporate development to
provide for the Title V match. A total of $400,000 will be deposited in the EMCC General Endowment fund
Result 2: Establish a committee, with diverse representation, to develop a strategic plan and process and to disburse
resources from the interest earnings of a previous Title V grant to support student goal attainment
Connections to Existing Resources/Approaches
Connections to Goals
x EMCC’s successfully matched funds in its previous x Endowment
Title V grant
x EMCC has a full-time permanent Director who
successfully managed EMCC’s last Title V Grant

3. Implementation Strategy (34 CFR 606.22 (c))
EMCC will ensure the successful implementation of this Title V Project by:
x Focusing on the utilization of previously successful strategies, including EMCC’s
development of effective contextualization approaches in reading, the development of
college-level OER materials and approaches, the acceleration pilots in English, the successful
implementation of the previous Title V grant, and the development of online placement test
preparations for math, reading, and writing.
x Focusing on approaches with a proven track record23 or with research establishing their
effectiveness, including acceleration pathways24, scholarships, and OERs25.
x Focusing on the creation of positive change by addressing the challenges that are affecting
developmental education students at EMCC, including the lack of supplemental instruction
for developmental education, the need for more peer-to-peer options to help students learn
from each other, and the need for more advisors and tutors to support developmental students
x Focusing on creating positive change by building on the strengths of EMCC’s existing
support for its developmental education students, including the strong Peer Mentor Program,
our robust tutor-training program, and peer facilitated college success workshops.
x Focusing on creating activities and approaches that will be most easily institutionalized at the
conclusion of the grant, including new course delivery approaches (Modular, Accelerated,
Fast-Track, Hybrid, and Online) for developmental classes, OERs to support developmental
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education students, and online placement test preparations.
Timeline, progression, and strategies
Table 17: Implementation, Progression, and Strategies
Activity 1: Placement – Implementation will focus on creating effective collaborations among teams and
partners, including
x Partner with Advisement and Testing to schedule developed online placement test preparations
before peak placement test dates
x Partner with Division Chairs and faculty who teach Developmental Education courses to staff online
placement test preparations.
x Partner with Division Chairs and faculty who teach Developmental Education courses to staff online
placement test preparations.
x Partner with Advisement to create and offer a post-placement test advising session for students who
test into developmental education courses to discuss acceleration options.
Activity 1: Placement – Results 1 – 2
Primary Participants
Year(s)
Result 1: Involve Title V Project Director in
Title V Project Director
Year 1
A) Connect to
current high school bridge efforts, including
existing high
ASAP project and West Valley Think Tank
school bridge
Result 2: Expand collaboration efforts to
Title V Project Director
Years
activities
other area high schools
3-5
Progression: As placement interventions become available, the Title V Project Director will communicate
that information to the high school and facilitate their use by all potential students starting in fall of Yr. 3.
Strategies – Using the connections that have been developed, the Title V Project Director will be in a good
position to encourage collaborations with area high schools that relate to academic preparedness and to
inform feeder high school of placement resources.
Activity 1: Placement – Results 3 – 4
Primary Participants
Year(s)
Year 1
Marketing, Faculty,
Result 3: Work with Marketing to develop
intervention materials; work with Recruitment Recruitment, Student Services
B) Create PreSpecialist, Counselors
and Student Services to pilot them
placement test
Result 4: Obtain feedback on the materials’
Marketing, Faculty,
Years
interventions
effectiveness and redesign them accordingly
Recruitment, Student Services 2 - 5
Specialist, Counselors
Progression: Once materials are developed in fall and spring of Yr. 1, they can be redesigned at any time to
meet needs, starting in fall of Yr. 2.
Strategies –EMCC students do not always take placement tests seriously; many students report that they
didn’t know they would be taking them when they showed up to register and just rushed through them to be
able to complete registration. Pre placement test interventions will help them to consider the implications of
the tests before they take them.
Activity 1: Placement – Results 5 – 8
Primary Participants
Year(s)
Faculty, Specialized Tutors,
Year 1
Result 5: Pilot APPs in reading, math, and
Peer Assistants
English that have been developed through
college and district support
Faculty, Specialized Tutors,
Year 2
Result 6: Assess the APPs, develop them in
Peer Assistants, E-Learning
hybrid and online formats, and develop the
C) Design
specialized tutoring support and other
Appropriate
collaborations that will help students place
Placement
appropriately
Program
approaches
Year 3
Result 7: Offer hybrid and online APPs (at a Faculty, Specialized Tutors,
Peer Assistants
variety of times and of sufficient number to
enroll all students who test into
developmental coursework) as well as other
approaches
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Year 5
Result 8: Evaluate the appropriate placement Faculty, Specialized Tutors,
Peer Assistants, E-Learning,
program and identify ways to continue
Title V Project Director
elements of the program after the end of the
grant period
Progression: Once the APPs are piloted in spring of Yr. 1, they will be redeveloped in hybrid and online
versions in fall of Yr. 2. That will allow them to assessed and revised in fall of Yr. 2 and to be ready for
wide-spread deployment by fall of Yr. 3. After evaluating their effectiveness in Yrs. 3 and 4 and fall of 5, the
APPs can be comprehensively evaluated in spring of year 5.
Strategies – Continually evaluating effectiveness and considering lessons learned during development will
help to guide this broad initiative that covers a wide variety of accelerated classes. While there is slim
research on these types of specialized classes, EMCC will focus on what is working and keep options open to
consider other approaches.
Activity 1: Placement – Results 9 – 12
Primary Participants
Year(s)
Year 1
Result 9: Determine the approach for group Student Services Specialist,
sessions and develop the group sessions
Student Services, Specialized
Tutors, Peer Assistants, Faculty
Result 10: Offer sessions to all students
Student Services Specialist
Year 2
who test into developmental education
D) Develop
coursework
Specialized
Year 2
Result 11: Train Faculty, Tutors, and Peer
Student Services Specialist,
group advising
Assistants to use the students’ College Plans Student Services, Specialized
sessions
Tutors, Peer Assistants, Faculty
Years
Result 12: Assess and refine specialized
Student Services Specialist,
2-5
group advising sessions
Student Services, Specialized
Tutors, Peer Assistants,
Faculty, Title V Project
Director
Progression: After the group sessions (with the College Plans) are designed in Yr. 1, the sessions can be
offered starting in Yr. 2 (or spring of Yr. 1 if possible.) Then the training component, which will facilitate
wide-ranging collaborations using the college plan, can be implemented in fall of Yr. 2. A continual cycle of
assessment and improvement will run each semester from spring of Yr. 2 through spring of Yr. 5
Strategies – Using EMCC’s experience with advisement and college-wide goal of improving advisement to
all students, these group-advising sessions for developmental education students will be important for
EMCC. By focusing on collaborating to create the most effective approach, stakeholders will contribute to
the process of designing these sessions.
Activity 2: Pathways – Implementation will focus upon building on existing structures to create a variety of
effective pathways for developmental education coursework completion, including:
x Scale up Expedited English Experience (Concurrent Enrollment, e.g. ENG091/ENG101) and FLEX
(Flexible Learning Environment eXperience accelerated options for students
x Scale up options to create a variety of fast-track developmental education course offerings.
x Scale up the design and production of online and hybrid English and reading developmental
courses. Support the developmental math courses that have already been modularized for the
acceleration of students through developmental education.
x Scale up and target successful collaborative efforts between faculty and tutors to design and offer a
wide variety of professional development options that will build knowledge and actively support
the creation of specialized developmental education tutoring approaches.
Activity 2: Pathways – Results 1 – 4
Primary Participants
Year(s)
Result 1: Support modularization of math’s
Faculty, Specialized Tutors,
Years
A) Expand
developmental education courses
Peer Assistants
1-5
developmental
Result 2: Develop and pilot variety of
Faculty, Specialized Tutors,
Years
accelerated
accelerated placement options
Peer Assistants
1-5
pathway
Result 3: Select effective approaches and
Faculty, Specialized Tutors,
Years
options
scale up number of courses offered
Peer Assistants
1-5
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Years
Faculty, Specialized Tutors,
Result 4: Evaluate effectiveness of
2-5
Peer Assistants, Title V
accelerated placement options and revise
Project Director
approach and/or classes
Progression: While the exact approaches and classes used for these accelerated pathway options will not be
known until collaborations begin in fall of Yr. 1, development and piloting will be fast-tracked whenever
possible. This will allow piloting approaches of some accelerated classes in spring of Yr. 1; then more
options (different accelerated approaches and/or different classes using an existing accelerated approach) will
be added steadily throughout Yrs. 2 – 5 of the grant. This escalating approach to offering these classes will
ensure that class development does not outpace the training and deployment of the support from the Student
Services Specialist, the specialized tutors, the Peer Assistants, and professional development. These
accelerated options can be evaluated throughout the grant with a comprehensive evaluation in spring of Yr. 5.
Strategies – Currently, EMCC is piloting an English accelerated placement class, which has been successful.
Issues with Registration that relate to taking courses concurrently (ones that are designed to be taken back-toback) have been resolved. EMCC has the benefit of strong data and established approach from the
Accelerated Learning program at the Community College of Baltimore County to rely on for the creation of
concurrent offerings. In addition, EMCC has English FLEX (Flexible Learning Environment eXperience)
classes, which are designed to allow students to have more control over the delivery, the time, and the
support for their classes. Math has begun the move towards modularizing their developmental curriculum.
All in all, EMCC has a great deal of experience and research to draw on to be sure that the implementation of
these new approaches is successful. Faculty would have access to the OER specialist to help them create
high-quality materials for these courses.
Activity 2: Pathways – Results 5 – 8
Primary Participants
Year(s)
Result 5: Develop list of potential fast-track
Faculty, Specialized Tutors,
Year 1
developmental education courses
Peer Assistants
B) Expand
Result 6: Develop sequenced linked and non- Faculty, Specialized Tutors,
Year 1
developmental
linked approaches
Peer Assistants
Fast-Track
Result 7: Scale up offerings of
Faculty, Specialized Tutors,
Year
offerings
developmental education Fast-Track courses
Peer Assistants
2-5
Result 8: Evaluate Fast-Track success rates,
Faculty, Specialized Tutors.
Years
persistence data and refine approach
Title V Project Director
3-5
Progression: Much of the planning for the Fast-Track offerings can be done in fall of Yr. 1; room issues and
scheduling options can be dealt with in spring of Yr. 1. New offerings can then be added to the schedules
gradually, so as not to outstep demand, from fall of Yr. 2 on.
Strategies – EMCC has already begun the process of building a Fast-Track schedule of courses that meet for
less than the 16-week semester; some of these courses are also guaranteed to run with 5 students or more,
which makes them more desirable to students. EMCC will use lessons learned from building up the FastTrack schedule and apply them to increase the number of Fast-Track developmental education classes. Also,
faculty would have access to the OER specialist to help create high-quality materials for these courses.
Activity 2: Pathways – Results 9 – 12
Primary Participants
Year(s)
Result 9: Assess effectiveness of current
Faculty, Specialized Tutors,
Year 1
developmental education hybrid and online
Peer Assistants, E-Learning
courses and their approaches
Result 10: Explore approaches for
Faculty, Specialized Tutors,
Year 1
C) Expand
developing more hybrid and online
Peer Assistants, E-Learning
developmental
developmental courses
education
hybrid and
Faculty, Specialized Tutors,
Year
Result 11: Develop and pilot high-quality
online options
Peer Assistants, E-Learning
2-5
hybrid and online developmental education
courses
Result 12: Evaluate effectiveness of hybrid
Faculty, Specialized Tutors,
Year
and online developmental education courses
Peer Assistants, E-Learning,
3-5
and refine classes
Title V Project Director
Progression: Before any decisions can be made about which courses to offer in a hybrid or online format, a
clear assessment of current offerings needs to be completed in fall of Yr. 1. Then, in spring of Yr. 1,
collaborations can occur to make decisions about best approaches in this area. Initial courses will be
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developed in fall of Yr. 2 and piloted in spring of Yr. 2; more courses will follow this process in Yrs. 3 – 5.
These hybrid and online developmental courses can be evaluated throughout the grant with a comprehensive
evaluation in spring of Yr. 5.
Strategies – EMCC has a well-established and successful E-Learning program, which supports faculty from
all disciplines as they develop hybrid or online courses; this program would, of course, support faculty who
would develop hybrid or online developmental education courses. Beyond that, faculty would have
substantial research to use as they select approaches that will work for developmental students. Also, faculty
would have access to the OER specialist to help them create high-quality materials for these courses.
Activity 2: Pathways – Results 13 – 16
Primary Participants
Year(s)
Result 13: Collaborate to develop list of
Faculty, Specialized Tutors,
Year 1
desired and needed faculty and tutor
Learning Associate, CTL,
development activities
Student Services Specialist,
E-Learning
Result
14:
Work
with
CTL
to
fast-track
Faculty,
Specialized Tutors,
Year 1
D) Provide
selected training and development options
Learning Associate, CTL
faculty/tutor
development
Result 15: Offer collaborative sessions
Faculty, Specialized Tutors,
Years
and resources
designed to bring faculty, tutors, and peer
Learning Associate, CTL,
1–5
to support Title assistants together to support these Title V
Student Services Specialist,
V project
Grant initiatives, including sessions to
E-Learning
initiatives
develop specialized tutoring approaches to
support specific grant initiatives
Years
Faculty, Specialized Tutors,
Result 16: Offer development education
2–5
Learning Associate, CTL,
options in a variety of formats to increase
Student Services Specialist,
attendance/participation
E-Learning
Progression: Yr. 1 will set the foundation for these results; collaborating to start selecting development
options and taking steps to fast-track their development will occur in fall and spring of Yr. 1. Then supported
collaborations and development options can be offered as early as spring of Yr. 1. More options (and more
formats) will be added, starting in fall of Yr. 2.
Strategies – EMCC’s Center for Teaching and Learning (CTL) will be an important participant in the
professional development efforts. Using proven methods of delivering professional development to faculty
and staff and offering tutor training, EMCC will be in a strong position to support the collaborations and
other activities needed to create the expertise to support the accelerated classes and other Title V project
activities. Using lessons learned with successful collaborations on past Title V grants will increase
effectiveness. Also, trainers would have access to the OER specialist to help them create high-quality
materials to create training/development in a variety of formats.
Activity 3: Prevention – Implementation will focus on using existing models to create new approaches to
support students’ successful progress through their developmental education sequences.
x Collaborate with EMCC’s Peer Mentor Program Director and research nationally recognized
approaches to Supplemental Instruction to create the Peer Assistants Program.
x Collaborate with EMCC Tutor Training Program Director and faculty who teach developmental
education courses to utilize data to create specialized tutoring approaches for developmental
education students.
x Collaborate with EMCC’s Center for Teaching and Learning and coordinating with the District
Maricopa Millions OER Steering Committee to come up with standards and approaches for
developing high quality OERs for developmental English, reading, and math courses.
x Collaborate with Advising, faculty who teach developmental education courses, and the E2
Mentoring Program to scale up and schedule continuous Group Advising Sessions from Activity 1
to create a continuous intrusive approach to providing student services for students taking
developmental education courses.
Activity 3: Prevention – Results 1 – 4
Primary Participants
Year(s)
A) Develop
Result 1: Develop Peer Assistant approach
Counselor Trainer, Faculty,
Year 1
peer assistant
and training model for in-person, hybrid,
Learning Associate
program
online, Fast-Track, and Accelerated
developmental education classes
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Result 2: Train Peer Assistants

Counselor Trainer

Years
1–5
Result 3: Place a Peer Assistant in every
Counselor Trainer, Title V
Years
developmental education class
Project Director
2–5
Result 4: Evaluate the effectiveness of the
Counselor Trainer, Faculty,
Years
Peer Assistant Program and refine approach
Title V Project Director
3–5
Progression: In fall of Yr. 1, the plan for creating the Peer Assistants approach and for training the Peer
Assistants can be established. Then training can begin in spring of Yr. 1 and continue through spring of Yr.
5. Deployment will begin in fall of Yr. 2 and continue through spring of Yr. 5. The program can be
evaluated throughout the grant with a comprehensive evaluation in spring of Yr. 5.
Strategies – EMCC has had success with its Academic Success Support (tutoring) and its Peer Mentor
programs. This knowledge could be used when implementing the Peer Assistants Program to ensure that it is
built on a strong foundation. In addition, the research on peer tutoring and supplemental instruction offers
pathways to creating training and offering services. Also, trainers would have access to the OER specialist to
help them create high-quality materials for training or for course materials.
Activity 3: Prevention – Results 5 – 8
Primary Participants
Year(s)
Result 5: Use plan developed during
Faculty, Specialized Tutoring, Year 1
faculty/tutor development in Activity 2 to
Academic Success Center,
create specialized tutoring approaches,
Learning Associate
including group or one-on-one sessions that
can be imbedded in any developmental
education class
B) Develop
Faculty, Specialized Tutoring, Year 1
Result 6: Create specialized tutoring to
specialized
Academic Success Center,
support APPs, including workshops and
tutoring to
groups sessions imbedded in the APPs as well Learning Associate
support Title V
as approaches to work with students as they
project
diagnose their areas of concern and map out
initiatives
their progress through the APPs
Faculty, Specialized Tutoring, Year 1
Result 7: Create specialized tutoring to
Academic Success Center,
support accelerated, fast-track, hybrid, and
Learning Associate
online developmental classes
Result 8: Create specialized tutoring to
Faculty, Specialized Tutoring, Years
support other Title V initiatives
Academic Success Center,
1–5
Learning Associate
Progression: After the development plan is created in fall of Yr. 1, collaborations can begin to create
specialized tutoring approaches in spring of Yr. 1, including those to support the APPs and the accelerated
pathway options. This tutoring will be ongoing, from spring of Yr. 1 to spring of Yr. 5 as will the process of
designing support for developments in the Title V project.
Strategies – EMCC has a strong history of training tutors to work effectively with all students. This
foundation could be used to create the collaborations and trainings necessary to design and offer specialized
tutoring to support accelerated classes (and to support all grant efforts.)
Activity 3: Prevention – Results 9 – 12
Primary Participants
Year(s)
Result 9: Develop OERs for Activity 1 – the OER Specialist, Marketing,
Years
pre- and post-placement-test interventions, in
Faculty, Recruitment, Student 1 – 5
particular, will rely on OER materials; the
Services Specialist,
group advising sessions may use OERs also
Counselors
C) Support
Years
OER Specialist, Faculty,
development of Result 10: Develop OERs for Activity 2 –
1–5
Specialized Tutors, Peer
the accelerated, fast-track, hybrid, online
open
Assistants, E-Learning
classes, and development will use OERs.
educational
resources
Years
Result 11: Develop OERs for Activity 3 –
OER Specialist, Faculty,
(OERs)
1–5
the peer assistant and specialized tutoring
Specialized Tutors, Peer
throughout
programs will use OERs; the in-class advising Assistants, E-Learning
grant project
sessions may use OERs also.
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Years
OER Specialist, Faculty,
Result 12: Collect and share OERs; develop
1–5
Specialized Tutors, Eand institutionalize a plan for continual
Learning, Title V Project Dir.
evaluation and improvement of OERs
Progression: As work on the interventions, particularly the hybrid and online APPs, begins in fall and
spring of Yr. 1, OER development will commence and continue to support this activity through spring of Yr.
5. OER development will work from the beginning of accelerated pathways development in fall of Yr. 1 and
continue to support this activity through spring of Yr. 5. Likewise, OER development will work from the
beginning of targeted support development in fall of Yr. 1 and continue to support this activity through
spring of Yr. 5. The collection and sharing of the OERs will be on-going throughout the Title V project. The
work to institutionalize a plan for continuing to support the OERs will take place in fall and spring of Yr. 5.
Strategies – EMCC has already begun the transition to OERs; this grant will allow the creation of high
quality OERs to support all of the Title V project initiatives, particularly the APPs and the accelerated
classes. EMCC will be able to use experience gained through the Maricopa Millions OER Project, a district
program that supports the development of “No Cost or Low Cost” course materials. EMCC will bring the
OER benefit to developmental education courses, thereby eliminating a cost barrier to these students.
Activity 3: Prevention – Results 13 – 16
Primary Participants
Year(s)
Result 13: Develop approach for in-class
Student Services Specialist,
Year 1
advising sessions
Student Services, Faculty
Result 14: Offer sessions in every
Student Services Specialist
Year
developmental education class
D) Create and
2–5
Offer
Student Services Specialist,
Result 15: Train faculty, tutors, and peer
Specialized In- assistants to use the students’ college plans as Student Services, Specialized Year
Class Advising a way to transition to college-level issues
Tutors, Peer Assistants,
2–5
Sessions for all
Faculty
developmental
Result 16: Assess and refine specialized inStudent Services Specialist,
Year
students
class advising sessions
Student Services, Faculty,
3–5
Title V Project Director
Progression: After the in-class sessions (with the College Plans) are designed in spring of Yr. 1, the
sessions can be offered starting in fall of Yr. 2. Then, the training component, which will facilitate wideranging collaborations using the College Plan, can be implemented in fall of Yr. 2. A continual cycle of
assessment and improvement will run each semester from spring of Yr. 2 through spring of Yr. 5
Strategies – Using experience with the group advising sessions designed for Activity 1, EMCC will develop
the in-class advising sessions for developmental education courses. By focusing again on collaborating to
create the most effective approach, all stakeholders will contribute to the process of designing these sessions
to promote success for developmental education students.
Activity 4: Endowment – Implementation will focus on raising funds to provide the Title V fiscal match and
increase the EMCC General Endowment fund to both sustain established and support future developmental
education initiatives.
x Collaborate with the Director of Alumni, Corporate & Foundation Relations to establish a Title V
match fundraising program.
x Collaborate with the President’s Advisory Council to create fundraising opportunities.
x Collaborate with Marketing and Public Relations to advertise the fundraising via social media.
Activity 4: Endowment – Results 1- 2
Primary Participants
Year(s)
Year
Director of Alumni,
Result 1: Raise, by the conclusion of the
1–5
Corporate, and Foundation
grant, $200,000 through fundraising and
Grow
Relations; Title V Project
corporate development to provide for the Title
Endowment
V match. A total of $400,000 will be deposited Director
monies to
in the EMCC General Endowment fund
support
Result 2: Establish a committee, with diverse
Director of Alumni,
Year
developmental
representation, to develop a strategic plan and
Corporate, and Foundation
1–5
education
process and to disburse resources from the
Relations; Title V Project
students
interest earnings of a previous Title V grant to
Director
support student goal attainment
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Progression: This will be an on-going project throughout the 5 years of the grant.
Strategies – The Title V Project Director will work with the Director of Alumni, Corporate and Foundation
Relations to create a Title V Grant Match Committee, which will reach out to Rotary and the President’s
Advisory Council to create and implement fundraising activities.

4. Key Personnel (34 CFR 606.22 (d))
1) Title V Project Director (MAT 16): To be hired (base salary $67,035)
Past Experience and Training. Selection of the Title V Project Director will focus on
finding a candidate with the past experience and skills needed to work with all stakeholders and
efficiently manage the grant processes. In particular, management and collaboration skills will be
essential; ability to maintain and communicate information and records will also be important.
The successful candidate will have a graduate degree in higher education, business
administration, or marketing and communications. In addition, the successful candidate needs to
have proven experience administering and raising funds.
Responsibilities. 1) administrate the Title V grant; 2) supervise and coordinate the
implementation of all Title V Activity components; 3) directly supervise the following
personnel: one Open Educational Resources Developmental Education Instructional Designer
and one Title V Administrative Secretary; 4) provide direction for and maintain regular and open
communication with the Developmental Education Coordinator of Student Services; 5) maintain
documentation related to all Title V funded personnel and external consultants; 6) work with an
external evaluator to monitor the progress of all Title V Activity components; 7) work closely
with the College Business Office to ensure that appropriate policies and procedures are exercised
in regard to expenditures and record keeping; 8) facilitate Title V Steering Committee Meetings
(via Leadership Council) and Title V Developmental Education Project meetings; 9) report
regularly to the Vice President of Academic Affairs (VPAA) and the President on the progress of
the Title V activities; 10) maintain positive working relationship with Title V Program Officer at
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the U.S. Department of Education; 11) maintain updated records and remain knowledgeable of
Title V policies, rules, and regulations; and, 12) perform related duties as assigned.
Time Commitment to Title V. Years 1-5: 100% per 12 months. The time commitment
is based upon a comprehensive evaluation of the needs for program development,
implementation and assessment, and Estrella Mountain Community College’s (EMCC)
experience implementing two successful Title V projects 2001-2006 and 2007-2012.
2) Title V Developmental Education Coordinator of Student Services
(PSA10): To be hired (base salary: $42,018)
Past Experience and Training. A successful Developmental Education Coordinator of
Student Services will need to have experience in Student Services, principally advising, as well
as skills in collaboration. In particular, the ability to work successfully with students, to
communicate information to students, and to educate other about the Advising experience will be
necessary. The successful candidate will possess at least 3 years of proven experience advising at
the college level.
Overview of Responsibilities. Coordinate with overall student services, advise
developmental students through group session (and in-person sessions where desirable,) monitor
developmental education students progress, and coordinate with all Title V project stakeholders.
Time Commitment to Title V. Years 1-5: 100% per 12 months. The time commitment
is based upon Estrella Mountain Community College’s experience implementing two successful
Title V projects 2001-2006 and 2007-2012 as well as on a comprehensive evaluation of the
needs for advising as well as developmental education initiative implementation and assessment.
Senior Leadership of Estrella Mountain will submit this position through the Budget
Development Steering Team Process to support institutionalization.
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3) Title V Developmental English Learning Associate
(PSA 9): To be hired (base salary $28,479- 9 months)
Past Experience and Training. The tutor in this position will need significant English
tutoring experience (3 – 5 years) as well as experience collaborating and coordinating on group
projects. In particular, the ability to work well with students, to develop expertise in development
education and tutoring, and to communicate knowledge to others will be necessary. For this
position, a Masters in English or a related field would be appropriate; also, this position would
require some experience in developmental education, specifically in writing.
Overview of Responsibilities. Assist developmental writing students, coordinate with
faculty to develop appropriate resources and approaches to tutoring, and collaborate to support
developmental writing throughout the Title V project.
Time Commitment to Title V. Years 1-5: 9 months per year. The time commitment is
based upon a comprehensive evaluation of the needs for a dedicated Learning Associate in
developmental English and Estrella Mountain Community College’s experience implementing
two successful Title V projects 2001-2006 and 2007-2012. By the end of the Title V Grant, this
position will have had the opportunity to build up the developmental expertise and awareness in
the other tutors and thus, to reduce the need to continue this position.
4) Title V Developmental Education Open Educational Resources Instructional Designer
(Temporary Staff) (400-600 hours annually @ $31-35 per hour): To be hired
Past Experience and Training. These contract hours will need to be awarded to
someone with strong instructional design credentials and with experience working with the
technologies and approaches selected by the various developers in this grant. In particular, the
position would require experience developing self-directed modules, developing interactive
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materials, developing self-diagnosing quizzes, and creating games to build knowledge of content
material. The successful candidate would possess a BA with significant knowledge of and at
least 3 years of proven experience developing and producing OERs.
Overview of Responsibilities. Consult with faculty, Developmental English
Coordinator, Developmental Math Coordinator, and Developmental Reading Coordinator,
Center for Teaching and Learning Director, and the E-Learning Coordinator on the design,
development, and evaluation of developmental education instructional materials in an Open
Educational Resources (OER) format and the development of a plan to assess the effectiveness
of the OERs and create a plan for sharing OERs with others.
Time Commitment to Title V. The hours available for this service have been calculated
based on the anticipated needs for projects and classes during this grant. The materials for many
of the needed OERs can be created and designed by the faculty or tutors involved, so these hours
will be reserved for the technologically challenging projects and the projects where excellent
design can make a difference in how students react to the materials.

5. Project Management Plan (34 CFR 606.22 (e))
The President and Vice Presidents at Estrella Mountain Community College (EMCC)
have ultimate authority and responsibility for all aspects of institutional operation in accordance
with policies of the Maricopa County Community College District (MCCCD) Governing Board.
Administration of the Title V Project will be integrated into the administrative structure of
Estrella Mountain.
The Title V Project Director will occupy a line position within the college structure. This
will ensure that the Title V Developmental Education Project Team will have access to the
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highest levels of EMCC and be integrated into the regular planning and decision making
processes. The Title V Project Director will report directly to the Vice President of Academic
Affairs (VPAA) and have a functional reporting relationship to the President. The VPAA
possesses a detailed understanding of the goals, objectives, and implementation strategies of the
Title V Project. The VPAA confers with the President on a regular basis (biweekly) and will
incorporate a Title V project update as a part of the regular update provided to the President. This
will ensure continuity of project purpose.
Title V Steering Committee – Leadership Council
Estrella Mountain Community College seeks to ensure this project receives frequent
oversight and support by key stakeholders. Estrella Mountain will integrate the steering function
directly into the existing leadership structure. EMCC’s Leadership Council serves as an
exceptional vehicle to promote project support, obtain feedback, and provide direction and
monitoring to ensure project progression. Leadership Council is comprised of the President, Vice
Presidents, Deans, Division Chairpersons (faculty), Directors, Faculty Senate leadership, a
Student Ambassador, and representatives of employee groups. Leadership Council will serve as
the Title V Steering Committee, as it is a mechanism for communication between the Title V
Project Director and Estrella Mountain at regular biweekly meetings.
Title V Developmental Education Project Team
The Title V Developmental Education Project Team consists of the Title V Project
Director, the Title V Developmental Education Coordinator of Student Services, the Title V
Developmental Education Open Educational Resources Instructional Designer Temporary Staff,
and the Title V Administrative Secretary. This team will share information and progress on Title
V activities. The Title V Developmental Education Project Team will meet every two weeks.
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Title V Project Personnel Organization
The Title V Project Director will serve as the direct link to the President and the Vice
President of Academic Affairs. The Title V Developmental Education Project Team will have an
Administrative Secretary, who will report to the Title V Project Director, to assist with
transactions, report preparation, and office support.
The Title V Developmental Education Coordinator of Student Services will report to the
Director of Career and Education Planning Services, receiving direction from and maintaining
regular and open communication with the Title V Director. The Title V Developmental
Education Open Educational Resources Instructional Designer Temporary Staff will report to the
Title V Director, maintaining regular and open communication with the Director of the Center
for Teaching and Learning as well as the E-Learning Coordinator.
Procedures
Estrella Mountain Community College recognizes that strong leadership and
administration is essential to the success of the Title V Project. Therefore, it will be the
responsibility of the Title V Project Director to ensure that all activity objectives are assessed in
relation to the expected outcomes. The Title V Project Director plays a vital role in Estrella
Mountain’s efforts to bring the project’s activities to fruition. Strategies necessary to implement
these responsibilities include the following: 1) once per semester, a Leadership Council meeting
will be dedicated to Title V, which is when the Title V Project Director will review Title V
Project activities and progress; 2) the Title V Project Director will develop and modify as needed
a Title V Project Management Handbook, which will specify all policies and procedures, list
duties and responsibilities for the Title V Developmental Education Project Team members,
provide examples of all required forms, and demonstrate how to appropriately follow reporting
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procedures; 3) the Title V Project Director will meet every two weeks with the Title V
Developmental Education Project Team to review accomplishments, challenges, and internal or
federal policy changes; and, 4) the Title V Project Director will review and apply directives from
the Business Services Office, adhering to updates or changes as they occur.

6. Evaluation Plan (34 CFR 606.22 (f))
The Title V Project Director is responsible for monitoring the progress of all stated
objectives and implementation strategies in the Title V Project. The College’s Leadership
Council will serve as the primary advisory group for the evaluation process. Leadership Council
includes the President of the College and a diverse mix of faculty chairs, senior administration,
division directors, employee group representatives, and a student representative.
The Title V Developmental Education Project Team will develop and submit a sequential
appraisal plan to the Title V Project Director within the first quarter of the operation of the Title
V project to ensure that the college is progressing toward Title V project implementation
timeline. In addition, the Title V Project Director will compile and summarize reports prepared
throughout each year on every activity. This, along with the Evaluation Plan, will coalesce into a
final report, which will describe the overall program attainments, its failures as well as its
successes. The final report will be submitted to Estrella Mountain’s Leadership Council and
reviewed by and the external evaluator in the final year of the grant. Results will become a part
of the Annual Progress Report (APR) submitted to the United States Department of Education.
When reviewing the Evaluation Plan, EMCC’s Leadership Council will consider
questions such as whether the grant activities and interventions impacted student and employee
learning and if the tasks were completed according to the Implementation Timeline.
Data Elements and the Collection Procedures

ESTRELLA MOUNTAIN – PLACEMENT, PATHWAYS, PREVENTION

41

The Title V project evaluation has been designed to be both formative and summative. To
facilitate summative evaluations, each activity has corresponding evaluation measures
(objectives), dates by which activities are to be completed, and quantitative or qualitative
standards for minimum levels of performance. Formative objectives listed in the Activity
Timeline will be tracked on a biweekly schedule. The Title V Project Director will have separate
meetings with the Title V Developmental Education Project Team. These meetings will result in
formative evaluations through monthly and quarterly reports for the Title V Project Director.
These reports will assess the degree to which the Title V project has been conducted according to
the Implementation Strategy and Timeline and provide recommendations to Leadership Council
for overcoming potential barriers to institutionalization.
Baseline Data, Criteria, and Data Analysis
Substantial baseline data for the project’s summative goals have been already been
collected by EMCC. The Office of Planning and Institutional Research regularly updates these
benchmarks, which are directly related to the overall Goals of this Grant. Additionally, all of the
measures in Five-Year Hispanic and Low-Income Success Plan are integrated into the ongoing
assessment and evaluation processes. By linking the assessment of the Title V grant to the
current institutional assessment system, the grant outcomes are more easily integrated into the
Estrella Mountain’s planning and improvement processes. This will ensure sustainable effort
after the grant period. Several of the summative outcomes include Maricopa County Community
College District Governing Board Metrics, which were inspired by the American Association of
Community Colleges’ Voluntary Frame Work of Accountability. The District requires an indepth analysis of Governing Board Metrics each year, which will allow an even more robust
analysis for Title V reporting.
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During Year 1 of the Title V grant, Estrella Mountain will review the baseline data and
criteria for improvement by examining outcome measures for the previous academic cycle.
Criteria for success and improvement will be based on progress over time, comparisons to
national, regional, and Maricopa County Community College District (MCCCD) benchmarks, as
well as Federal Grants Performance and Results Act (GPRA) guidelines relating to Title V.
Table 18 shows the baseline data sources that will be evaluated over the grant duration.

MCCCD
Standards
National
Surveys

1.

2.
3.
4.
5.

EMCC Data
6.

Table 18
Maricopa Governing Board Metrics (all developmental education measures – successful
course completion, subsequent course completion, persistence and degree/certificate
completion)
Community College Survey of Student Engagement (CCSSE) National Benchmarks8,14
Noel Levitz Student Satisfaction Inventory (national and MCCCD comparison – Focus on
advising questions)
Retention rate comparisons for accelerated pathway classes
Comparison of academic progress of developmental education students working with the
Title V Developmental Education Coordinator of Student Services versus students who go
through the standard advising processes
Progress toward the $400,000 fundraising goal ($200K raised by College and $200K
match by Title V)

The EMCC Office of Planning and Institutional Effectiveness will assist the Title V Project
Director in the collection and analysis of the data and the formation of conclusions. Leadership
Council will review the recommendations based on the formative evaluations at least once each
semester and summative outcomes at least once each academic year. Such information includes
not only statistical analysis of data but an exploration of data in terms of the perceived impact
and achievement in the context of institutional priorities and needs. The Title V Developmental
Education Project Team will be responsible for overseeing collection and analysis of data and
presenting the results to support progress reports (with quantifiable evidence to support
observations, recommendations, and revisions) relevant to performance evaluation measures.
Reports will be used primarily to modify the project as needed to ensure progress toward
summative and formative assessments. Formative data will be used to modify and improve
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ongoing grant activities. Summative data will be used to assess progress toward the overall goals
of the proposal and support required institutional changes if progress is not satisfactory.
Summative data includes the following: developmental course success, developmental education
persistence, the Hispanic graduation/completion rate, overall status of OER completion, and the
overall acceleration of developmental education.
Personnel and Resources Required
The Title V Developmental Education Project Team will be responsible for coordination
of the data collection process within their respective areas. The Title V Developmental Education
Project Team will work closely with OPIE, faculty, Student Services, staff, and administrators to
ensure data collection is legal, accurate, and timely.
With authorization and guidance from the highest levels, it will be possible for the Title
V Developmental Education Project Team to conduct necessary surveys, studies, and other
processes to measure progress and implement improvements. Collection and processing of data
will be facilitated by the following personnel: Dean of Planning and Research; Director of
Admissions and Records; Director of Career and Education Planning; Dean of Student Services;
Deans of Academic Affairs; and, the Principal Budget Analyst. These key EMCC personnel have
responsibility for all institutional research, student academic records, and budgets.
Data analysis to verify progress towards objectives and assess impact upon EMCC’s
goals will be the responsibility of the Title V Project Director. The Title V Project Director will
meet with Vice President of Learning to evaluate and confirm recommendations and will then
confer with Leadership Council for additional recommendations and suggestions for
improvement based on progress reporting.
External Evaluator Review of Data and Reports
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An External Evaluator, funded by the college, will be hired to evaluate progress in Year 5
of the grant to ensure an outside perspective is included in the final analysis. The Title V
Developmental Education Project Team and the Dean of Planning and Research will provide the
External Evaluator objective and quantifiable data for outcomes of the grant. The External
Evaluator will interview the Title V Developmental Education Project Team, Leadership
Council, faculty, staff, and students to verify the accuracy of submitted reports. At the conclusion
of the visit, the External Evaluator will report highlights of the evaluation and offer suggestions
for improvement to Leadership Council.

7. Budget (34 CFR 606.22 (g))
The Title V budget reflects $2,624,301 in comprehensive funds to support the objectives
of the project. The personnel costs (including benefits) for the Title V Developmental Education
Project Team comprise $1,049,021, which is 40% of the total Title V budget. Benefits consist of
statutory benefits (19.49% of salaries, with an expected annual increase of 3%) and medical
coverage ($10,855 per employee, with an expected annual increase of 2.5%).
Along with personnel, the Title V budget consists of faculty re-assign time funding for
the creation of pre-placement test modules and APPs for English, math, and reading, as well as
for the development and instruction of accelerated pathways. Finally, faculty re-assign time
includes training peer-assistants. Faculty re-assign time totals $97,388, which is 4% of the total
Title V budget. Professional development for tutors and faculty totals $85,000, which is 3% of
the Title V budget. Moreover, $396,500, which is 15% of the total Title V budget, is allocated to
fund tutoring and Peer-Assistant training as well as classroom time. The supplies budget includes
computers, printers, and office supplies for the Title V Developmental Education Project Team.
Travel is included for all out-of-state travel costs related to Title V meetings. Finally, the budget
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includes $200,000 for the endowment, which will be matched by the college and will result in a
total of $400,000 for the Estrella Mountain Community College endowment for the grant.

Year 1
2015 2016

Table 19: Budget Overview
1. Personnel (3% Annual
Increase)
Title V Project Director
Project Assistant
Student Services Specialist
Learning Associate in Writing
Instructional Designer ($31-35 hrly;
400-600 hrs annually)
Faculty Release Time:
Acceleration Pathway Options
Faculty and Tutor Compensation:
Professional Development
Peer Assistant Training, Tutoring:
Training Peer Assistants
Supporting APPs and placement
Supporting Developmental Classes
2. Fringe Benefits:
3. Travel
Title V Project Director to mtgs
4. Equipment
Computer, Printer, Phone
5. Supplies
Office Supplies/Printing
OER Software/Hardware/Licenses
Additional Placement tests
6. Contractual
Speakers/Consultants for Faculty,
Tutor, and Employee Development
7. Construction
8. Other
Endowment: EMCC will match 1:1
Pre-Placement Interventions
APPs and placement
Specialized Tutoring
Total Project Costs

Year 2
2016 2017

Year 3
2017 –
2018

Year 4
2018 2019

TOTAL
FY

67,035
34,951
42,018
28,479

70,563
36,791
44,229
29,978

74,091
38,631
46,440
31,477

77,619
40,470
48,658
32,976

81,147
42,310
50,863
34,475

370,455
193,153
232,208
157,385

19,164

19,164

19,164

19,164

19,164

95,820

30,205

26,553

21,575

19,289

15,534

113,156

20,000

15,000

10,000

10,000

5,000

60,000

1,500
2,000
7,000

1,500
2,000
28,000

1,500
2,000
28,000

1,500
2,000
28,000

1,500
2,000
28,000

7,500
10,000
119,000

89,163

91,917

91471

92,544

92,394

457,489

3,000

3,000

3,000

3,000

3,000

15,000

6,800

-

-

-

-

2,000
5,000
1,122

2,000
3,000
1,122

2,000
3,750
1,122

2,000
1,500
1,122

2,000
750
1,122

10,000
14,000
5,610

10,000

5,000

5,000

5,000

5,000

30,000

-

-

-

-

-

-

40,000
5,000
50,000
60,000
524,437

40,000
5,000
50,000
50,000
524,817

40,000
5,000
50,000
50,000
524,221

40,000

40,000

50,000
50,000
524,842

50,000
50,000
524,259

200,000
15,000
250,000
260,000
2,622,576

8. Project Design (34 CFR 75.210)
Evidence of Strong Theory

Year 5
2019 2020

6,800
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EMCC Experience. This Title V project has been crafted based on EMCC’s experiences with
developmental education as well as on solid research in the field. Our experience has been that
students who move swiftly through their developmental education classes are much more likely
to successfully attain their goals. Data in the Comprehensive Development Plan show that only
62% (English), 42% (math), and 64% (reading) of new-to- college students complete their
developmental coursework in one year, even when they start their developmental courses in the
first semester. Even fewer of these developmental students successfully complete a related
college level course within two years: only 44% (English), 16% (math), and 30% (reading). Our
goal is to eliminate or reduce barriers to swift progress through the developmental-education
courses and into the college-level courses. By making sure that students are able to take the
highest course that they are ready for, by providing a variety of accelerated pathways to meet the
needs of a wide range of students, and by preventing problems that could cause students not to
complete a course or not to move correctly through the sequence, we hope to improve the
placement, success, graduation, and timely completion rates of our students. The Logical Model,
illustrated below, shows that all the components of the project connect to support students’
timely completion of their developmental coursework and their initial college-level coursework.

Effectiveness evaluated and
more options developed

Developmental Fast-Track
Approaches evaluated and
approach Refined

Developmental Hybrid and
Online courses evaluated and
Refined

Effectiveness evaluated and
more options developed

More Fast-Track
developmental courses
offered

More Hybrid and online
developmental courses
developed

Approach for Group
Advising Sessions developed

Math modules approach
developed and Accelerated
Placement Options Identified
and Developed
Fast-Track options identified
and Sequence Linked and
Non-Liked approaches
explored
Existing Developmental
Hybrid and Online
approaches examined and
Approaches for creating more
researched

Group Advising Sessions for
students who test into a
developmental course

Large variety of
developmental accelerated
approaches/courses
developed
Fast-Track developmental
options – sequence linked
and non-linked

Developmental hybrid and
online options

(Student Services Specialist,
Student Services, Specialized
Tutors, Peer Assistants,
Faculty, Title V Project
Director))

2: Pathways
(Faculty, Specialized Tutors,
Peer Assistants, Title V
Project Director)

(Faculty, Specialized Tutors,
Peer Assistants, Title V
Project Director)

(Faculty, Specialized Tutors,
Peer Assistants, Title V
Project Director)

Group Advising Sessions
offer to all students who test
into development courses
and
Faculty, Tutors, and Peer
Assistants Trained to use the
Students’ College Plans

Assess APPs and create
Hybrid and Online versions

Pilot APPs

Appropriate Placement
experiences (APPs) and
approaches

(Faculty, Specialized Tutors,
Peer Assistants)

Assess and Refine
Specialized Group Advising
Sessions

Offer APPs and explore ways
to institutionalize

Asses and Refine PrePlacement Intervention
Materials

Asses and Refine PrePlacement Intervention
Materials

Develop Pre-Placement
Intervention Materials

Pre-Placement Intervention
Materials

Long-Term Outcomes
(Years 4 – 5)
Offer Pre- and PostPlacement test interventions
to all entering populations

(Marketing, Faculty,
Recruitment, Student
Services Specialist,
Counselors)

Outputs
High-School collaborations

Activities
(with Resources)
1: Placement
(Title V Project Director)

Mid-Term Outcomes
(Years 2 – 3)
Increase in High-school
bridge
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Figure 3: Logical Model
Short-Term Outcomes
(Year 1)
High school connections
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Approach for In-class
advising sessions for
developmental classes
developed

Total of $40,000 gathered

Ongoing in-class advising
sessions/approaches created

Scholarship Monies gathered

(Student Services Specialist,
Student Services, Faculty,
Specialized Tutors, Peer
Assistants, Title V Project
Director)

4: Endowment
(Title V Project Director,
Director of Alumni,
Corporate and Foundation
Relations)

Total of $120,000 gathered

In-class advising sessions
offered in every
developmental class

Total of $200,000 gathered

In-class advising sessions
offered in every
developmental class and
sessions are evaluated and
refined

Plan developed to collect and
shore OERs and to
institutionalize a plan for
their continued upkeep,
evaluation, and improvement

High-Quality OERs to
support project goals and
courses – and available for
others to use

(OER Specialist, Faculty,
Specialized Tutors, Peer
Assistants, E-Learning)

OERs developed for Activity
2 – Pathways and Activity 3
– Prevention

Specialized tutoring
approaches evaluated and
improved and English
Learning Associate
institutionalizes
communication of
developmental-writing
expertise and skills

Specialized tutoring
approaches refined and
increased and English
Learning Associate shares
developmental-writing
expertise and skills with
writing tutors

Specialized tutoring
approaches for Title V
project activities develop
through collaborations and
English Learning Associate
builds developmental writing
expertise and skills

Specialized Tutoring
Approach created and
Expertise and stability in
Tutoring for Dev. ENG
students created

(Faculty, Specialized
Tutoring, Learning
Associate, Academic Success
Center)

OERs developed for Activity
1—Placement

Peer Assistants program
evaluated and refined

Peer Assistants in every
developmental class

Training Plan developed and
initial peer assistants trained

More development offered in
a wide variety of formats and
more collaborative session
developed

Peer Assistants training plan

More development offered in
a wide variety of formats and
more collaborative session
developed

3: Prevention
(Counselor Trainer, Faculty,
Learning Associate)

Appropriate development
opportunities identified and
fast-tracked and offered

Professional Development
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(Faculty, Specialized Tutors,
Peer Assistants, CTL,
Learning Associate, Student
Services Specialist, Title V
Project Director)
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EMCC’s Title V project is guided by a strong theoretical foundation. Correct placement is
frequently noted as a factor in reducing students’ costs and frustration levels.26 Research in the
field of developmental education strongly supports the benefits of accelerating students’ progress
through developmental education.29 Further, research28, 15 establishes the importance of support
for developmental learners, noting the key role of peer tutors and specialized, targeted
professional tutors for helping students succeed. Bloom’s 2Sigma Problem points to one-on-one
sessions as the best possible way to promote learning.27 The importance of specialized advising,
no-cost, high-quality OER-designed classes, and scholarships for developmental students have
received less scholarly attention, but they each accomplish objectives that will offer significant
advantages to EMCC’s developmental students. This theoretical basis for EMCC’s Title V
project establishes the rationale for the activities.
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Competitive Preference Priority #1
Competitive Preference Priority #1 is at the foundation of EMCC’s Title V grant. 11 of
the 13 Activities in this grant are directly related to these approaches:
Activity
1.A
Activity
1.B
Activity
1.C
Activity
1.D

Activity
2.A

Activity
2.B

Activity
2.C

Activity
2.D

Activity
3.A
Activity
3.B

Activity
3.C

Activity
3.D

Activity 4

Table 20: Connections to Competitive Preference Priority #1
Connections to existing high-school bridge programs:
Pre-placement interventions: Counseling and Student Services will contribute to an innovative
approach to help students understand the importance of the placement test and how best to approach it
Appropriate Placement Program Approaches: Innovative and customized post-placement options
(APPs) will feature specialized support from tutoring and peer assistants trained by counselors.
Specialized Group Advising Sessions: These sessions, designed for students who test into
developmental coursework, will be developed and led by a Student Services Specialist and will
involve collaborations with specialized tutoring and counselor-trained peer assistants as well as faculty
in order to help students use and refine their College Plan
Expand accelerated placement options: These innovative and customized accelerated
developmental classes will feature imbedded tutoring as well as in-class advising sessions by a student
services specialist. This approach will encourage academic success by supporting students as they
accelerate their progress through their developmental coursework.
Expand developmental Fast-Track offerings: These innovative and customized developmental
Fast-Track classes will feature imbedded tutoring as well as in-class advising sessions, led by a student
services specialist. This approach will encourage academic success by supporting students as they
accelerate their progress through their developmental coursework.
Expand developmental hybrid and online options: These innovative and customized hybrid and
online developmental offerings will feature imbedded tutoring as well as in-class advising sessions by
a student services specialist. This approach will support academic success by increasing delivery and
scheduling options for students working on developmental coursework.
Develop Faculty/tutor development and resources to support Grant initiatives: This professional
development will support all Title V project initiatives; by supporting collaborations between faculty
and tutoring, by providing training related to accelerated pathways, and by working to develop more
college-wide expertise related to developmental education (including in counseling and student
services), this innovative and customized professional development will support academic success by
providing developmental education expertise throughout the college.
Develop peer assistant program: With counselor-led training and close connections to tutoring and
student services, this innovative and customized program will support academic success by combining
the power of peer-to-peer collaborations with the strength of supplemental instruction.
Develop specialized tutoring to support initiatives: The approach for this tutoring will grow out of
Title V collaborations, particularly those involving tutors and faculty. By creating innovative and
customized approaches to directly address the needs of the activities of this Title V project, we hope to
be able to find ways to make each tutoring opportunity as worthwhile as possible, which will directly
support academic success.
Support development of open educational resources (OERs) throughout Title V project:
Developing our own high-quality OERs will allow us to reduce students’ financial burdens, assure that
all students have immediate access to the learning materials, and help get students engaged in learning,
all factors in increasing academic success. These OERs will be developed in collaboration with
tutoring and student services as well as faculty.
Create and Offer Specialized In-Class Advising Sessions for all developmental students: These
sessions will be offered by a Student Services Specialist in development education and will address
any issues which could have a negative impact on academic success, either in the developmental
sequence or during the period of transition to college-level work.
Grow Endowment monies to support developmental students:
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Estrella Mountain Community College has seen some improvements in successful course
completion rates in English; however, this course completion is only the first of many steps to
lead students to graduation or other academic goal achievements. By placing the emphasis of our
approach on timely completion (an acceleration of students’ progress through their
developmental education coursework and a reduction of the need to repeat a course in order to
successfully complete it), we hope to be making more of a positive impact on their ultimate
success. There are a variety of ways we intend to encourage timely completion:
x

Tutoring initiatives: EMCC has seen great success from its tutoring services; students in
developmental-level classes who visit tutoring 3 or more times have than students who
don’t use tutoring (22% higher in English, 11% higher in math, and 16% higher in
reading). There are several factors that have made our tutoring effective, such as
collaborations with faculty to develop approaches that coordinate with classroom
instruction and the development of mandatory Tutor Training and creation of tutordevelopment options. By targeting our effective approaches into a specialized tutoring
effort to support the Title V project activities, we will be well positioned to support
success in our developmental students. The faculty collaborations, the Developmental
Writing Learning Associate, and OER Specialist will each help tutoring create the
specialized approach and materials needed for success specialized tutoring.

x

Counseling initiatives: Working with Counseling faculty to expand the Peer Mentor
program approach into the Peer Assistant program will ensure that this program uses
best-practicing in peer assistance. While the courses’ content material may vary, it will
be important for us to have Counselors contribute to the training and supervision of these
Peer Assistants to build the specific approaches to supporting developmental students.
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Student Services initiatives: Advising can make a big difference in how students work
their way through college, particularly those whose coursework includes developmental
classes. By building in sessions (led by a Student Services Specialist) designed to help
students understand their development sequences, recognize the acceleration and support
options available to them, and make a smooth transition into college-level coursework,
this Title V project will use advising to help students make choices that work for them.

x

Innovative and customized instruction courses: By creating a wide variety of courses to
support appropriate placement in and acceleration through students’ developmental
sequences, this Title V project will work to meet the needs of many students who struggle
to complete their developmental coursework. By further providing support for faculty
teaching those classes, tutors working with students in those classes, and peer assistants
participating in those classes, EMCC will be able to strengthen the effectiveness of these
courses. In addition, creating high-quality OERs for these courses should increase access
and student engagement, providing a better and more stable learning environment.

Thus, the Goals of EMCC Title V project and Competitive Priority #1 are in accord. Our
plans to focus on Placement, Math Success, Graduation, Acceleration, Timely Completion of
Developmental Coursework, Timely Completion of First College-Level Courses, and
Scholarships work together to help retain students and move them through their developmental
coursework, into their core courses, a to their academic goals. The Title V project’s emphasis on
providing targeted and specialized support will also work to build up learning strategies and
success approaches that will help these student progresses more rapidly through program
completion
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Competitive Preference Priority #2
EMCC’s Title V project establishes the importance of high-quality hybrid and online
courses and other accessible learning opportunities. EMCC’s strong commitment to E-Learning,
to creating, offering, and supporting students in a wide variety of hybrid and online courses, will
provide the strong foundation needed to tackle the difficult issue of how to make developmental
courses successful in hybrid and online formats. While some are skeptical that hybrid or online
approaches are a good idea for developmental students, we believe that our past positive
experiences creating successful college-level E-Learning courses will allow us to find ways to
achieve the same success with developmental courses.
In addition, our experience adapting E-learning to non-traditional approaches will prove
useful. Faculty, working with E-Learning, have already created some college-level OER-based
online classes and Fast-Track online courses. Also, faculty have created and piloted FLEX
classes, which are designed to bridge the gaps between online and in-person offerings and to
allow students to develop their own approach to learning and to the learning support they need.
Table 21: EMCC Title V Grant Activities related to Hybrid and Online
Connections to Competitive Preference Priority #2
Pre-Placement-Test Intervention
Pre-Placement-Test Intervention Materials will be available online
Materials
APPs (Appropriate Placement
APPs will be developed and delivered in hybrid and online formats
Projects in ENG, MAT, and RDG)
Hybrid and Online Developmental
A wider variety of hybrid and online developmental courses will be
Courses
developed and offered
Flexible Learning Environment
FLEX classes will be offered to help students experience the online
eXperience courses (FLEX)
format through a controlled and academically-supported approach
OER Development to Support
High-Quality OER materials will be used to reduce costs and increase
Hybrid and Online Classes and
student access and engagement
Learning Opportunities

By being accessible to students with a range of different schedules and time
commitments, hybrid and online course help to increase success by reducing scheduling barriers.
Many community college students make a decision to drop a course when they experience
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changes in their personal or work lives. Online classes help students continue their educational
experience in these situations, which saves them money that would be needed to retake a class
dropped due to scheduling issues.
In addition, our OER approach to the developmental hybrid and online classes that we
will develop in this Title V project will also reduce the cost for students by replacing textbooks
and other course materials with free, online resources. While developing hybrid and online
developmental courses, attention will also be paid to maintaining access for disabilities students.
In order to ensure that students in hybrid and online environments have every chance to
be successful, specialized and targeted support will be developed, including support for
placement interventions and support for accelerated classes. The Specialized Tutors, Peer
Assistants, and Student Services Specialist will work together to help students attain appropriate
placement (through online APPs) and to help them successfully complete their hybrid and online
pathway classes. This support will help reduce the costs to students by working to prevent them
from withdrawing due to academic difficulties. The support will also reduce the time students
need to complete their coursework in two ways: by working to prevent them from withdrawing
due to academic difficulties and then taking the course again during the next semester and by
offering accelerated hybrid and online options, such as 5- or 8-week online courses.
Finally, this Title V project will offer students some options to progress at their own pace;
currently, students who are working successfully in online courses are allowed to accelerate their
completion if they wish – this may be an approach built into the development of the new
developmental hybrid and online courses. Also, this Title V project features the potential
development of more Flexible Learning Environment eXperience courses; these courses are
designed to allow students to experience an online class in an in-person environment. Students
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in these FLEX classes are able to design, in consultation with their instructor, their learning
experience, their completion timetable, and their desired learning support approaches. In this
way, students are allowed to get accustomed to the online approach in a much more controlled
environment. Students who wish will be able to accelerate their work and finish their courses
ahead of schedule.
In addition to these courses, the Title V project will highlight the accessibility of online
learning in a variety of initiatives, including online and hybrid professional development, online
pre-placement-test interventions, and online and hybrid APPS (post-placement-test
interventions.) The efficiencies of these approaches will work to create the layers of support for
students in the hybrid and online developmental classes.
Hybrid and online approaches are important to this Title V project. More than one in four
(26%) EMCC’s classes (excluding high school dual enrollment) are offered in a hybrid or online
format, but only a very few developmental sections are offered in these formats. By having the
support to study approaches to offering developmental classes in hybrid and online formats, this
Title V project would allow us to continue to expand our E-Learning offerings and to make these
accessible options widely available to our developmental students, who are perhaps most in need
of those options.

CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
10.2

Meeting Date September 24, 2019

Item Title
Continuing Grant
U.S. Department of Education Award for
the Developing Hispanic-Serving
Institutions Programs – Title V at
Glendale Community College
STEM Connect

Responsible Agents
Dr. Karla Fisher
Dr. Teresa Leyba-Ruiz

Recommendation
It is recommended that the Governing Board accept the year five budget of $495,003 (October 1,
2019 and expires September 30, 2020) for Glendale Community College. The total award
comprises $2.4 million in federal money distributed over a five year period from October 1, 2015
through September 30, 2020. The $2.4 million allocation includes establishing a $340,000
endowment over a four-year period.
Justification
The grant project will improve the success rates of high-need students in STEM fields through the
Glendale Community College STEM Connect Project. The program will coordinate academic and
student support services located in a centralized area to increase the access, persistence, graduation
and transfer rates of STEM students. STEM Connect will include the following programs and
services: a) Integrated academic and student support coaching to provide intrusive advising and
support for students; b) STEM Success Center will offer dedicated STEM-specific tutoring support,
both in-person and on-line; and, c) STEM dual language hybrid courses will be developed to
expand student access and content attainment, d) enhanced student development programing to
engage the high-need STEM student population with the campus. The STEM Connect program
will also offer co-curricular programming such as mentoring and job shadowing opportunities
while providing a welcoming environment to cultivate a sense of community. Students will be
encouraged to participate in STEM related activities on and off campus to spark inspiration and a
stronger desire to explore the STEM fields.

Funding
Source U.S Department of Education
Account Information Restricted

Project Budget Summary
Glendale Community College
STEM Connect
2019-2020

Personnel
Salaries
Program Director (Full-time)
Admin. Asst. (Full-time)
Student Success Coach (Full Time)
Student Success Coach (Full Time)
Student Success Coach (Full Time)
Learning Assoc. (RPS) [3 positions]

$242,006
$67,035
$36,791
$40,278
$40,278
In-Kind
$57,624

Benefits
Program Director (Full-time)
Admin. Asst. (Full-time)
Student Success Coach (Full Time)
Student Success Coach (Full Time)
Student Success Coach (Full Time)
Learning Assoc. (RPS) [3 positions]

$81,497
$23,972
$18,087
$18,765
$18,765
In-Kind
$ 1,908

Travel
Meetings/Conferences: Annual Title V Program Director’s
meeting (as necessary) Other meetings/ conferences as
appropriate.

$2,500

Materials and Supplies

$1,000

Office Supplies
Contractual
External Evaluator
Online Tutoring
Endowment
Total

$15,000
$28,000

$43,000
$125,000
$495,003

GRANT PROJECT PROGRESS SUMMARY
Project Title: Title V- STEM Connect
College/Location: Glendale Community College If other: Enter other location.
Project Period: From 10/1/2019 to 9/30/2020
Funding Source: U.S. Department of Education If other: Enter other funding source.
Governing Board Priorities (check all that apply):
University Transfer and General Education ☒
Workforce and Economic Development ☐
Developmental Education ☐ Community Development and Civic and Global Engagement ☐
SUMMARY OF PROJECT
Glendale Community College received a $2 million dollar Title V grant through the Department
of Education spanning over a five-year term. The grant funding will improve the success rates of
high-need students (High Need Definition: 1st generation new to college, underrepresented
ethnic minority [Hispanic, African America, Native American/Native Alaskan, Pacifica Islander]
and/or underrepresented gender [female], Federal Pell Grant eligible) in STEM fields through the
STEM Connect Project. Due to our HSI designation GCC was eligible to apply for the Title V
grant program, the grant proposal was written with the intent to increase the diversity of the GCC
STEM student population in alignment with the spirit of the federal Title V program. Our
defined target population will certainly be a priority for intentional efforts through our program,
but by no means are the activities or resources created by the STEM Connect project or Title V
grant funds exclusive to this population. During the initial implementation stages of the grant it
was decided by the steering committee and the project director that all GCC STEM student
should be allowed to utilize all resources created through the grant funds. This decision has
allowed for the greatest impact on the success rates of all STEM students and assisted in adding
value to the prestige of all GCC STEM academic programs. The project will coordinate
academic and student support services located in a centralized area to increase the access,
persistence, graduation and transfer rates of all STEM students. STEM Connect will include the
following programs and services: a) Integrated academic and student support coaching to
provide intrusive advising and support for students; b) STEM Success Center will offer
dedicated STEM-specific tutoring support, both in-person and on-line through Brainfuse service;
c) STEM dual language course materials will be developed to improve student access and
content attainment, and d) enhanced student development programing which will include cocurricular programming, STEM career exploration, access to community resources, and student
development programming in an effort to engage our high-need STEM student population. The
STEM Connect project’s ultimate goal is to provide a welcoming environment to cultivate a
sense of community; students will be encouraged to participate in STEM related activities on and
off campus to spark inspiration and a stronger desire to persist in the STEM fields and achieve
their goals.
Outcome/Indicator
Goal 1: Increase the
number of high-need
students enrolled in
STEM programs by
10% over previous
year.
Goal 2: Increase the
persistence rates for

Year 1
15-16
2,110

Year 2
16-17
2,532

Year 3
17-18
2,021

Year 4
18-19
2,425

New: 48%
Cont: 45%

New: 60%
Cont: 45%

STEM Connect
Fall 17 to

This data has
not been

Year 5
19-20

Outcome/Indicator
high-need STEM
students by 5% over
previous year.

Goal 3: Increase the
number of high-need
STEM students who
complete a degree
and/or successfully
transfer to a fouryear university.

Year 1
15-16

N/A

Year 2
16-17

This is
scheduled for
evaluation at
the end of year
3.

Year 3
17-18
Spring 18
Persistence at
GCC: 80.2%
19.8% either
enrolled at
another
MCCCD
institution or
dropped
completely.
Total Fall 2016
Cohort: 108
Certificate
Completion: 17
Degree
Completion: 18
Degree
Completion at
another
MCCCD
college: 6
Did not
complete a
degree within
the 3 year
evaluation
period or
transferred
prior to
completion: 81
The remaining
courses will not
be developed
due to change
in direction for
this section of
the grant
project.

Goal 4: Increase
number of STEM
hybrid courses by 10
in Y1 & Y2.

0
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Goal 5: Develop
STEM dual language
hybrid courses by 2
in Y2.

0

0

The remaining
courses will not
be developed
due to change
in direction for
this section of
the grant
project.

Goal 6: Increase
high-need STEM
student use of

Tutoring: 0
Advising:
0

Tutoring: 654
Advising:
70

Tutoring:
16,633
Advising: 1,299

Year 4
18-19
calculated at
this time, as
we are not yet
at the end of
Year four of
the grant year,
data will be
calculated in
Oct. 2019
This data has
not been
calculated at
this time, as
we are not yet
at the end of
Year four of
the grant year,
data will be
calculated in
Oct. 2019

The remaining
courses will
not be
developed due
to change in
direction for
this section of
the grant
project.
The remaining
courses will
not be
developed due
to change in
direction for
this section of
the grant
project.
This data has
not been
calculated at

Year 5
19-20

Outcome/Indicator
academic and
support services.

Create and
implement Financial
Literacy Workshop in
partnership with GCC
Financial Aid

Year 1
15-16

Year 2
16-17

Year 3
17-18

New initiative
in development
with Fin. Aid,
planning stages

Year 4
18-19
this time, as
we are not yet
at the end of
Year four of
the grant year,
data will be
calculated in
Oct. 2019
Workshop
modules have
been created,
additional
personnel has
been hired to
help facilitate
these
workshops
with GCC Fin
Aid.

Year 5
19-20

SUMMARY OF PROJECT HIGHLIGHTS AND ACHIEVEMENTS
STEM Connect Tutoring: The STEM Connect Success Center has increased subject areas to
include Computer Science.
STEM Connect Advising: STEM Advising has hired on an additional Student Success Coach to
bring the total to four full time advisers in the STEM Connect Center. The addition of the fourth
adviser will allow our center to service more students while keeping the level of service at an
acceptable level.
STEM Connect Scholars Program: We have been able to leverage our STEM Connect program
to petition for Maricopa Grant Funds to offer scholarships for STEM students who show
significant financial need. This year we were able to offer 12 scholarships, these students will
also be asked to attend the Financial Literacy workshops.
Supplemental Funds Granted By DOE: The position has been hired and will start Sept. 3rd. The
financial literacy workshops have been developed in partnership with the GCC financial aid. The
roll out for these workshops is set for September 2019

PART III - PROJECT NARRATIVE
Glendale Community College (GCC), located in Glendale, Arizona, is one of ten higher
education institutions that comprise the Maricopa County Community College District
(MCCCD). GCC is a two-year public comprehensive community college designated as a
Hispanic Service Institution (HSI). GCC faces low or declining enrollment, persistence, transfer,
and completion trends for high-need Science, Technology, Engineering, and Math (STEM)
students. To improve the success of high-need students in STEM fields, GCC is seeking Title V
funding to develop the STEM Connection--a coordinated and integrated approach of academic
and student support services to increase the access, persistence, completion, and transfer rates of
high-need STEM students.
GCC will design and expand STEM focused activities that reflect best practices and
proven models in STEM program design to support high-need students. GCC’s STEM
Connection (Figure 1) will integrate the following programs and services: a) Integrated
academic and student support coaching to provide intrusive advising and support for students; b)
STEM Success Center will offer dedicated, STEM-specific tutoring support, both in-person and
on-line; and, c) STEM dual language hybrid courses will be developed to expand student access.
With dedicated resources to enhance the academic and support services available for
students in STEM fields, GCC will positively impact the persistence, completion, and transfer
rates for high-need STEM students.
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Figure 1. STEM Connection
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1. Comprehensive Development Plan
Institutional Overview
Glendale Community College (GCC), a public, associate degree-granting institution,
stands as one of the oldest and largest colleges within the Maricopa County Community College
District (MCCCD). MCCCD is comprised of 10 colleges, two skill centers, and multiple
satellite locations serving the Phoenix, Arizona, metropolitan area. Located in Glendale,
Arizona, GCC, with two fully-accredited campuses and one affiliate, serves a diverse student
body in northwest Maricopa County. GCC offers 44 degrees and 65 certificate programs and
maintains accreditation through The Higher Learning Commission (HLC) / North Central
Association. GCC has educated more than 485,000 students since 1965.
GCC’s Vision is to foster student success by providing innovative, quality learning
experiences for all members of the community. GCC’s Mission is to prepare students for further
higher education, employment and advancement, and successful participation in a global society.
GCC is a designated Hispanic Serving Institution that meets the Title V program
requirements to apply for a new Individual Development Grant. GCC’s Title V eligibility is
formally documented through the application for, and approval of, Office of Postsecondary
Education Designation as an Eligible Institution.
GCC is committed to making education accessible to all Hispanic and low-income
students. As part of the Maricopa County Community College District, GCC worked
collaboratively with the nine other district colleges to challenge an Arizona ruling that denied
more affordable in-state tuition to a particular class of students. The Arizona Attorney General
sued the district for making the lower tuition available. Recently, the court ruled in favor of the
colleges giving Arizona “Dreamers” the opportunity to pursue their educational and career
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dreams. Following Maricopa Community College District’s lead, the Arizona Board of Regents
also agreed to provide these students access to in-state tuition at Arizona’s public universities.
Known for its academic excellence and a commitment to hiring a professional and
extraordinarily well-trained staff, GCC provides a nurturing haven for first-generation college
students who benefit from small class sizes and having faculty who take the time to engage with
students on both an academic and personal level. GCC also offers second chances for returning
adults who started their careers right away or whose lives sidelined their education. Regardless
of students’ many motivations for choosing GCC, students experience a climate that encourages
and fosters their success.
GCC’s ability to sustain this dedicated focus and commitment to student success is
challenged by current fiscal realities. GCC’s current budget situation is concerning. With the
Maricopa Community College’s 2004 bond program coming to a close, GCC is needing to
allocate operational funds to help meet requests once funded by bond dollars. In March 2015, the
Arizona state legislature passed a budget that eliminated all state funding support for
MCCCD. This is a significant, permanent change in state funding. Comparably, in 1989 state
funding support equated to approximately 29% of MCCCD’s operating budget. The MCCCD
Governing Board recently voted to not raise tuition or property taxes that are two major sources
for MCCCD’s and GCC’s operating budget. Over the past two years, GCC has experienced
enrollment decline (Figure 2) translating into fewer resources from tuition revenue needed to
support GCC’s students, including high-need STEM students. The limited financial resources are
demonstrated by the Low Average Educational and General (E&G) Expenditures; GCC’s E&G
Expenditure per FTE is $5,755. This amount is markedly less than the Title V eligibility
threshold of $11,287. The impact of a declining budget prevents GCC from providing dedicated
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academic and support services to high-need STEM students. With assistance from HSI funding,
GCC will develop a robust infrastructure that will provide high-need STEM students with access
to dedicated academic and support services needed to transition from high school to college then,
ultimately, to a four-year university or the workforce.
Figure 2. Year-Over-Year Fall Change in GCC Full-Time Student Equivalents (2004-2014)
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2%
0%
-2%
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2012

Fall
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-4%
-6%

Although GCC is experiencing enrollment decline, student needs continue to increase. In
fall 2009, 77% of the institution’s new degree- or transfer-seeking students placed into
developmental education, were a first-generation student, and/or received a Pell grant. By fall
2013, this figure increased to 87% of its new degree- or transfer-seeking students. GCC defines
these as high-need students because they are likely to lack the academic preparedness, social
support structures, and/or financial means to be successful at a postsecondary institution. GCC’s
STEM Connection will address these needs.
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Institutional Strengths and Weaknesses
To identify its institutional strengths and weaknesses, GCC reviewed the following data
sources and planning documents in the past three academic years to inform the Title V planning
process:

Table 1. Needs Assessment Data Source / Metric
Strengths, Weaknesses, Opportunities, and Threats (SWOT)
Analysis

Purpose
Academic Programs,
Institutional Management,
Fiscal Stability
MCCCD Governing Board Outcomes
Academic Programs,
Institutional Management,
Fiscal Stability
GCC 2012 Self-Study and HLC Comprehensive Evaluation
Academic Programs,
Report
Institutional Management
Advisement Transactions
Academic Programs
Developmental Education Strategic Plan
Academic Programs
Strategic Enrollment Management Plan
Academic Programs,
Institutional Management
Exit Survey of GCC Graduates
Academic Programs,
Institutional Management
Noel-Levitz Student Satisfaction Inventory
Academic Programs,
Institutional Management
Community College Survey of Student Engagement (CCSSE) Academic Programs
Survey of Entering Student Engagement (SENSE)
Academic Programs
Arizona Department of Education Report Cards
Academic Programs
Persistence, Retention and Completion Data
Academic Programs
Budget Committee Minutes
Fiscal Stability
Integrated Strategic Plan
Academic Programs,
Institutional Management,
Fiscal Stability
Below is a summary of the strengths and weaknesses related to GCC’s Academic
Programs, Institutional Management, and Fiscal Stability as determined through the needs
assessment.
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Strengths
Table 2. GCC Strengths
Academic Programs
● A comprehensive general education curriculum and statewide articulation through the
Arizona General Education Curriculum (AGEC) articulation program
● Successful collaboration with MCCCD curriculum processes, ensuring articulation
between the College and universities state-wide
● Support for students who are not prepared for college-level work through a holistic
approach to developmental education
● Progress in, and commitment to, assessment of student learning
● Program level assessment conducted annually for occupational programs and outcomes
for many of these programs are measured by national or state exams required for
licensure and/or certification and is available on the college’s website
● Strong articulation agreements with four-year Arizona institutions benefit a substantial
number of GCC students and have high retention and student completion rates
● Established advisory boards for occupational programs to provide continual review of
programs
Institutional Management
● Strong awareness and understanding of the college’s revised mission and vision
statements
● Department and program level strategic planning processes are exemplary and add
value to the College’s strategic planning effort
● Strong history of shared governance across various employee groups and constituencies
including the Executive Leadership Team, Administrative Team, Faculty Senate,
Academic Departments, and Department Chair Council, Employee and Constituency
Groups
● Exemplary relationships with key businesses and organizations in the community and
region
● Faculty and staff demonstrated professionalism, dedication and a focus on student
success; faculty and staff are offered generous and comprehensive professional
development benefits
Fiscal Stability
● Robust budget development process that provides input from all areas of the college
● Prudent financial management by absorbing the budget reductions and maintaining a
balanced budget
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Weaknesses
Table 3. GCC Weaknesses
Academic Programs
● The number of high-need students enrolled in STEM programs is low.
 Of the 3,410 high-need degree or transfer-seeking students who first enrolled at
GCC in fall 2013, only 313, or less than 10%, declared a STEM-related program.
● Persistence rates for GCC’s high-need students are significantly lower than the
persistence rates for non-high-need students.
 The fall 2013 to fall 2014 persistence rate for high-need degree- or transfer-seeking
students (53%) was 20 percentage points lower than the persistence rate of nonhigh-need degree- or transfer-seeking students (73%).
● Completion and/or transfer rates for GCC’s high-need students are substantially lower
than the completion and/or transfer rates for non-high-need students.
 GCC studied the success of all new degree- or transfer-seeking students who first
enrolled at the institution in fall 2009. After three years, only 25% of high-need
students in the cohort had earned a degree or certificate or transferred to a four-year
institution. In contrast, 39% of non-high-need students in the cohort successfully
graduated or transferred over the same time frame.
● Limited hybrid course offerings in STEM fields.
 During the 2013-14 academic year, GCC offered only 114 hybrid STEM course
sections. This equates to only 2% of the 5,122 total course sections offered by the
institution over that year.
Institutional Management
• Lack of centralized, collaborative space and facilities for STEM support programs.
 GCC currently lacks a systematic approach to offering a coordinated academic and
student support system focused on STEM disciplines.
• Lack of personnel to effectively serve the diverse needs of high-need STEM students.
 Academic advising is one of the largest concerns of target students. According to
the National Association for College Admission Counseling, these positions are
critical, “perhaps never before in our nation’s history has helping American’s
successfully transition into and complete postsecondary credentials been so
important.” Furthermore, student feedback on a GCC incoming student survey
indicated that 68% of students completing the survey preferred a dedicated-advisor
model. GCC has a current advisement model that involves drop-in advisement
session for students; however, wait times can be in excess of one hour. Wait times
can be so excessive that students can go into a queue to receive a text when the
advisor is available. This prevents current GCC advisors from dedicating
individualized time to address students’ unique needs. For example, in 2014,
25,579 students sought academic advising, 52,505 students needed help with
admissions, records and registration, and 34,702 students needed assistance with
financial aid.
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● Limited delivery options for tutoring services.
 Currently, GCC provides tutoring services in a traditional face-to-face format in the
daytime. Given the multiple time commitments facing our students such as work
and family obligations, a need to provide tutoring services that are available
“anywhere, anytime” would enhance student access to these valuable services.
Fiscal Stability
● High percentage of students are dropped from courses due to non-payment prior to the
start of the course.
 Figure 3 below provides the percentage of students who were dropped from one or
more courses due to non-payment for fall 2009 – 2014. The figure also shows the
percentage of students who were dropped from their courses and who subsequently
did not re-enroll in any courses in that given term. For example, in fall 2014, 5,675
students were dropped from one or more courses due to non-payment. Of those
students, 52% of them did not re-enroll in any course for fall 2014. This equates to
2,949 students stopping out of the institution after having their courses purged. It is
estimated that this resulted in a loss of $1,625,190 in potential revenue in a single
term alone. Figure 4 provides the same information for spring 2009 – 2014. The
rates for fall are consistently higher than the rates for spring. This most likely
reflects the fact that more new students enroll in the fall than in the spring. For both
terms, the rates were trending higher.

Figure 3: Percentage of Students Purged for Non-Payment Fall 2009 - 2014
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Figure 4: Percentage of Students Purged for Non-Payment Spring 2009 - 2014

a. A delineation of the institution’s goals for its academic programs, institutional
management and fiscal stability, based on the outcomes of the described analysis as it
relates to the proposed Title V activities.
Under the leadership of GCC President Dr. Irene Kovala, a multi-stakeholder task force
representative of faculty, administrators, and staff was formed in August 2012 to collaboratively
develop an integrated strategic plan that would merge planning, resource allocation, and program
assessment and evaluation. This committee formed as the Strategic Planning Task Force
(SPTFr). Given the committee’s breadth of knowledge and experience with both academic and
student affairs programs and services across the college, a decision was made to charge SPTFr
with the initial Title V planning efforts. A rigorous Title V planning meeting schedule ensued in
FY 2012-2013 and was reconvened in winter 2014, in anticipation of the 2014 competition. The
entire SPTFr team met weekly to conduct an in-depth SWOT analysis and needs assessment, as
well as for whole-group decision-making and progress review. In spring 2015, a sub-committee
of SPTFr resumed its work to finalize this Title V application.
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Planning has become an integral part of GCC’s ability to meet its mission and vision.
GCC has created a nationally recognized three-tier planning model, which includes the GCC
Integrated Strategic Plan (Tier 1), divisional plans (Tier 2), and departmental/unit plans (Tier 3).
In 2014, GCC’s strategic planning process received the Society for College and University
Planning’s (SCUP) Award for Institutional Integration and Innovation. GCC’s SPTFr committee
also oversees the college strategic planning process, ensuring alignment with Title V activities
and the college’s strategic plan. GCC has a continuous cycle of program assessment and
evaluation, which is coordinated by the College Assessment and Review Taskforce (CART).
Current Title V planning efforts built on the work of the SPTFr committee through the
development of the GCC Integrated Strategic Plan and the respective division, department, and
unit plans. Below is a table that demonstrates the alignment between the GCC Strategic
Directions as written in the GCC Integrated Strategic Plan with the Title V Goals:
Table 4. Title V Goals Related to GCC Strategic Directions
Title V Goals
Goal 1: Increase the number of high-need students enrolled in STEM programs.
Goal 2: Increase the persistence rates for high-need STEM students.
Goal 3: Increase the number of high-need STEM students who complete a degree and/or
successfully transfer to a four-year university.
Goal 4: Increase number of STEM hybrid courses.
Goal 5: Develop STEM dual language hybrid courses.
Goal 6: Increase high-need STEM student use of academic and support services.
Goal 7: Decrease the percentage of enrollment cancelations for high-need STEM students.
GCC Strategic Directions (related to Title V Goals)
Access: Enhance and develop educational programs and student services that support
changing student demographics and needs of the community. (Title V Goals 1, 4, 5, 6, 7)

12

Dynamic Learning Environments: Promote the success of developmental, transfer, and
workforce students through partnerships, degrees and certificates, expert faculty and staff,
relevant curriculum, and strong university articulation. (Title V Goals 1, 2 3)
Dynamic Learning Environments: Enhance and develop student services as dynamic, out-ofclass learning environments. (Title V Goals 2, 3, 4, 5 6)
Collaboration: Promote interdisciplinary/interdepartmental partnerships and shared
governance to create synergy for a more effective organization. (Title V Goals 1, 2, 3, 6, 7)
b. Measurable objectives related to reaching each goal and timeframes for achieving the
objectives
GCC boasts a diverse student population, including many English language learners
and/or multilingual speakers with profound skills in other languages other than English.
Specifically, twenty-seven percent (27%) of students enrolled in fall 2014 are non-native
English speakers, covering a total of 45 languages. The SWOT analysis identified some of
these students as underprepared; however, the activities below aim to validate these students’
strengths in other languages and foster their STEM pursuits. The mission of GCC states that
GCC prepares students for successful participation in a global society. By leveraging students’
language skills and providing them more STEM-related knowledge, skills, and abilities, STEM
Connection helps these so-called underprepared students develop an international STEM skillset to earn a degree, certificate, or employment in the workforce.

Table 5. Measurable Objectives related to Title V Goals
Goal 1: Increase the number of high-need students enrolled in STEM programs.
1.1 Increase the number of high-need students who declare a STEM-related program as a
program of study by 10% each year.
Year 1 Target: 10% increase over baseline
Year 2 Target: 10% increase over Year 1 total
Year 3 Target: 10% increase over Year 2 total
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Year 4 Target: 10% increase over Year 3 total
Year 5 Target: 10% increase over Year 4 total
Goal 2: Increase the persistence rates for high-need STEM students.
2.1 Persistence rates for high-need STEM students will meet or exceed 75% within five years.
Year 1 Target: Increase persistence rate to 55%
Year 2 Target: Increase persistence rate to 60%
Year 3 Target: Increase persistence rate to 65%
Year 4 Target: Increase persistence rate to 70%
Year 5 Target: Increase persistence rate to 75%
Goal 3: Increase the number of high-need STEM students who complete a degree and/or
successfully transfer to a four-year university.
3.1 The three-year completion and transfer rate for high-need STEM students will meet or
exceed 65%.
Year 1 Target: Metric cannot be calculated until Year 4
Year 2 Target: Metric cannot be calculated until Year 4
Year 3 Target: Metric cannot be calculated until Year 4
Year 4 Target: 60% three-year completion and transfer rate
Year 5 Target: 65% three-year completion and transfer rate
Goal 4: Increase number of STEM hybrid courses.
4.1 Twenty STEM hybrid courses will be developed by year two.
Year 1 Target: Develop 10 STEM hybrid courses
Year 2 Target: Develop an additional 10 STEM hybrid courses
4.2 An additional 20 STEM courses will be offered in hybrid delivery format within five
years, nearly doubling the current total.
Year 1 Target: No additional hybrid STEM courses offered while the courses are being
developed per 4.1.
Year 2 Target: 5 additional hybrid STEM courses offered compared to Baseline
Year 3 Target: 5 additional hybrid STEM courses offered compared to Year 2
Year 4 Target: 5 additional hybrid STEM courses offered compared to Year 3
Year 5 Target: 5 additional hybrid STEM courses offered compared to Year 4
Goal 5: Develop STEM dual language hybrid courses.
5.1 Ten STEM course sections will be offered as dual-language hybrid sections.
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Year 1 Target: No dual language hybrid STEM courses offered while the courses are
being developed per 4.1.
Year 2 Target: 2 additional hybrid STEM courses offered compared to Baseline
Year 3 Target: 2 additional hybrid STEM courses offered compared to Year 2
Year 4 Target: 2 additional hybrid STEM courses offered compared to Year 3
Year 5 Target: 4 additional hybrid STEM courses offered compared to Year 4
Goal 6: Increase high-need STEM student use of academic and support services.
6.1 100% of high-need STEM students will meet with STEM Success Coach annually.
Year 1 Target: 85% of high-need STEM students will meet with STEM Success Coach
Year 2 Target: 95% of high-need STEM students will meet with STEM Success Coach
Year 3 Target: 100% of high-need STEM students will meet with STEM Success Coach
Year 4 Target: 100% of high-need STEM students will meet with STEM Success Coach
Year 5 Target: 100% of high-need STEM students will meet with STEM Success Coach
6.2 50% of high-need STEM students will access support from STEM Learning Associates
and/or on-line tutoring annually.
Year 1 Target: 25% of high-need STEM students will access support
Year 2 Target: 50% of high-need STEM students will access support
Year 3 Target: 50% of high-need STEM students will access support
Year 4 Target: 50% of high-need STEM students will access support
Year 5 Target: 50% of high-need STEM students will access support
Goal 7: Decrease the percentage of enrollment cancelations for high-need STEM students.
7.1 The percentage of high-need STEM students whose enrollment is canceled will decrease
5% each year for five years.
Year 1 Target: 5% decrease in enrollment cancelations of high-need STEM students
compared to Baseline
Year 2 Target: 5% decrease in enrollment cancelations of high-need STEM students
compared to Year 1
Year 3 Target: 5% decrease in enrollment cancelations of high-need STEM students
compared to Year 2
Year 4 Target: 5% decrease in enrollment cancelations of high-need STEM students
compared to Year 3
Year 5 Target: 5% decrease in enrollment cancelations of high-need STEM students
compared to Year 4
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c. Methods and resources to be used to institutionalize practices and improvements
developed under the proposed project
If awarded funding, GCC is highly committed to continuing the successful efforts of the
STEM Connection program. The College President, vice presidents, deans, faculty, and others
involved with this project recognize the importance of sustaining those effective programs and
services resulting from Title V funding that positively impact high-need STEM students at GCC.
Timing of the grant is fortuitous, given the recent elimination of state funding support and the
enrollment decline as stated in the weaknesses section. Title V funding will provide the initial
start-up costs that GCC significantly needs in order to create and enhance the academic support
programs and services dedicated to high-need STEM students. If the STEM Connection program
objectives are achieved, GCC will dedicate the necessary resources and support to sustain the
program. The ambitious, yet realistic outcomes of the project are designed to ensure the STEM
Connection is a priority for resources as a result of the positive impact on students. To sustain the
STEM Connection program, the Project Director, in collaboration with the Vice President of
Academic Affairs, will further develop and enhance the sustainability plan by the conclusion of
year 3 of the grant. Additionally, summative and formative assessments will be administered to
measure the success of the program activities. The Project Director, in collaboration with the
Faculty Co-Advisors, will work with the respective STEM departments and the existing strategic
planning and assessment committees to communicate progress on the grant and the plan for
sustainability of effective program elements beyond year 5. Finally, the Project Director, along
with the STEM Success Coaches, will build and sustain relationships with local high school,
university, and community partners to garner resources to expand and grow the program
throughout its implementation and after year 5.
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In addition to these overall sustainability efforts, the following strategies will be
implemented to sustain the specific activities of the STEM Connection program:
Integrated Academic and Student Support Coaching
● The cost for full-time STEM Success Coaches are tapered down in years 4 and 5; GCC
will assume partial costs and build staffing costs into the overall college budget for
continuation.
STEM Success Center
● Student course fees will be allocated to support STEM online tutoring if online tutoring is
proven to influence students’ success.
● The cost associated for the part-time STEM Learning Associates will be absorbed within
the overall college budget for continuation.
STEM Dual Language Hybrid Course Development and Offerings
● STEM dual language hybrid courses that are developed will be offered as part of GCC’s
STEM curriculum.
● GCC’s Center for Teaching, Learning, and Engagement (CTLE) will continue to support
hybrid course development workshops and will also provide ongoing support for faculty
teaching STEM hybrid courses.
Finally, to assist with institutionalizing and sustaining the Title V activities, interest from
the requested endowment funds will be available, as needed, after five years and can support
educational costs.

17

d. 5-year plan, specifically addressing its services to Hispanic and other low-income
students
Below are the key activities that will be completed in each year of the grant:
Table 6. 5-Year Plan
Year 1:
• Hire key project personnel
• Convene steering team (monthly meetings to occur through duration of the grant)
• Secure and implement online tutoring
• Complete construction on STEM Success Center
• Development of STEM hybrid courses
• Conduct outreach to local high schools and current GCC students (annually)
• Conduct appointments with incoming and current STEM students (annually)
• Develop communication process to ameliorate enrollment cancellation issues
• Complete formative evaluation by external evaluator
• Establish the endowment account with beginning balance of $25,000
Year 2:
• Monitor student use of online tutoring services
• Offer initial STEM hybrid courses
• Offer STEM-related activities to increase awareness and interest in STEM fields
• Implement communication process to ameliorate enrollment cancelation issues (prior to
start of each semester for duration of the grant)
• Complete formative evaluation by external evaluator
• Increase endowment contribution to $40,000
Year 3:
• Expand dual language STEM hybrid course offerings
• Refine program activities using feedback from stakeholders and results of formative
evaluation (annually thereafter)
• Complete formative evaluation by external evaluator
• Increase endowment contribution to $50,000
Year 4:
• Begin to institutionalize costs associated with Success Coaches and Learning Associates
• Begin to institutionalize costs for online tutoring
• Expand dual language STEM hybrid course and section offerings
• Complete formative evaluation by external evaluator
• Increase endowment contribution to $100,000
Year 5:
• Transition costs associated with Success Coaches and Learning Associates to overall
college budget
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•
•
•
•

Transition costs for online tutoring to overall college budget
Expand dual language STEM hybrid course and section offerings
Complete summative evaluation by external evaluator
Explore additional funding opportunities to expand STEM Connection program and
incorporate other disciplines
• Increase endowment contribution to $125.000 to overall total $340,000

The three major activities of GCC’s STEM Connection program will improve GCC’s
ability to support the needs of Hispanic and low-income students. Specifically, Hispanic and
low-income students’ completion rates in STEM programs tend to be lower than the overall GCC
student population. For example, the three-year graduation and transfer rate for degree-or
transfer-seeking Hispanic students who first started at GCC in fall 2009 is 23%. This compared
to a rate of 31% for similar White students who started in fall 2009. Furthermore, very few of
GCC’s Hispanic and low-income students are pursuing STEM programs. Providing academic
and student support services offered in the STEM Success Center and offering dual language
STEM hybrid courses will increase participation and success rates of Hispanic and low-income
students in STEM programs. This will improve their likelihood of successful transfer to a fouryear university or their chances of securing a high-wage job in a STEM field.
Hispanic and low-income students will benefit from the personal attention and dedicated
support services of the STEM Success Coaches. The STEM Success Coaches will serve as a
single point of contact for the Hispanic and low-income STEM students, meeting bi-weekly with
them to navigate the complexities of the enrollment and financial aid processes. Specifically,
STEM Success Coaches will educate students about financial aid policies and deadlines,
availability of applicable grants and scholarships, and tuition payment plan options. The
expectation is for this high-level of dedicated support will lead to a decrease in enrollment
cancellations due to non-payment. Additionally, the STEM Success Coaches will provide access
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to information and resources in various languages. They will serve as the primary resource for
many of GCC’s first-generation students who may not have a family member or support network
at home to provide the necessary guidance for being a successful college student.
Since receiving its HSI designation in 2010, GCC has focused even more of its intentions
and efforts to better support Hispanic students. The development of the STEM Connection
program through Title V support will be a catalyst for a paradigm shift in services for high-need
students, specifically Hispanic and STEM students. GCC will model its work after Guiding
Principles from Pathways to College Network, a national alliance committed to advancing
college access and success for high-need students, including first-generation, low-income, and
underrepresented minorities. These principles include:
● Expect that all high-need students are capable of being prepared to enroll and succeed in
college, i.e., building institutional support systems.
● Embrace social, cultural, and language differences in developing learning environments
and activities for high-need students, i.e., hybrid multilingual STEM course development,
academic and student support services through the STEM Success Center, and on-line
tutoring support.
● Involve leaders at all levels in establishing policies, programs, and practices that facilitate
student transitions, i.e., GCC’s strategic planning committees.
● Maintain sufficient financial and human resources to enable high-need students to
prepare for, enroll, and succeed in college, i.e., STEM Student Success Coaches and
STEM Learning Associates.
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Absolute Priority
The Glendale Community College STEM Connection addresses the Absolute Priority
through the implementation of three strategies designed to improve the access, persistence,
completion, and transfer rates of high-need STEM students, leading to advancement to university
or successful placement in the workforce.
The three strategies include hiring dedicated STEM Success Coaches, creating a STEM
Success Center, and developing STEM dual language hybrid courses. First, the physical location
for the STEM Success Center will be developed by remodeling existing space on campus central
to where STEM courses, departments, and faculty offices are located. The STEM Success
Center will have dedicated space for STEM Success Coaches, STEM Learning Associates, as
well as select STEM faculty from various disciplines to create a welcoming, supportive
environment for STEM students. The STEM Center will also feature collaborative work space
for students and faculty to engage in small-group tutoring sessions. Space will be available for
students to work independently as well.
The dedicated STEM Success Coaches will provide intrusive advising and support for
incoming and current high-need STEM students and their families to ensure students move
efficiently through their program of study. In addition, STEM Success Coaches will provide
outreach to high school partners to recruit students into GCC STEM programs. Furthermore, the
STEM Success Coaches will reach out to current GCC students who are enrolled in STEMrelated courses to encourage students to consider focusing on a STEM field. In fall 2014, 5,928
students were enrolled in STEM courses. The goal is to encourage more of these students taking
STEM courses to pursue a degree or certificate in a STEM field.
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The GCC STEM Success Center will also house dedicated, STEM-specific tutoring and
support services, both in person and on-line, to increase persistence and completion rates among
high-need STEM students. Finally, hybrid and dual language STEM courses will be developed
by trained STEM faculty to expand course offerings and student access for high-need STEM
students.

2. Activity Objectives
The STEM Connection includes three specific strategies designed to increase the
enrollment, persistence, and completion for high-need students in STEM fields at GCC. Below
is a table outlining the three strategies, the respective activity objectives, the overall Title V goals
aligned to each activity, as well as the weaknesses each activity addresses.
Table 7. Title V Activity Objectives
Strategy 1: Integrated Academic and Student Support Coaching
Strategy 1 Objectives:
● STEM Success Coaches will conduct 8 STEM field awareness and group mentoring
activities for local high school students, current non-STEM GCC students, and first
year GCC STEM students each year.
● STEM Success Coaches will meet with prospective and current STEM students each
semester.
Title V Goals Met:
Goal 1: Increase the number of high-need students enrolled in STEM programs and courses.
Goal 2: Increase the persistence rates for high-need STEM students.
Goal 3: Increase the number of high-need STEM students who complete a degree and/or
successfully transfer to a four-year university.
Goal 6: Increase high-need STEM student use of academic and support services.
Goal 7: Decrease the percentage of enrollment cancelations for high-need STEM students.
CDP Weakness Addressed: The number of high-need students enrolled in STEM programs is
low; Persistence rates for GCC’s high-need students are significantly lower than the
persistence rates for non-high-need students; Completion and/or transfer rates for GCC’s
high-need students are substantially lower than the completion and/or transfer rates for nonhigh-need students; Lack of personnel to effectively serve the diverse needs of high-need STEM
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students; High percentage of students are dropped from courses due to non-payment prior to
the start of the course
Strategy 2: STEM Success Center
Strategy 2 Objectives:
● Establish a STEM Success Center by the end of year 1.
● Implement a 24/7 on-line tutoring program.
● Hire dedicated STEM Learning Associates to provide students with STEM-specific
tutoring and academic support services.
● Enhance current STEM academic support services for STEM courses by providing
dual language support materials and resources.
Title V Goals Met:
Goal 2: Increase the persistence rates for high-need STEM students.
Goal 3: Increase the number of high-need STEM students who complete a degree and/or
successfully transfer to a four-year university.
Goal 6: Increase high-need STEM student use of academic and support services.
CDP Weaknesses Addressed: Persistence rates for GCC’s high-need students are
significantly lower than the persistence rates for non-high-need students; Completion and/or
transfer rates for GCC’s high-need students are substantially lower than the completion
and/or transfer rates for non-high-need students; Lack of personnel to effectively serve the
diverse needs of high-need STEM students; Limited delivery options for tutoring services
Strategy 3: STEM Dual Language Hybrid Course Development and Course Offerings
Strategy 3 Objectives:
● Support up to 20 STEM faculty or lab staff to develop innovative and effective
instructional units for inclusion in hybrid course development.
● Create a 12 member Professional Learning Community (PLC) for STEM faculty
which will meet one time per month.
Title V Goals Met:
Goal 4: Increase number of hybrid STEM course offerings.
Goal 5: Develop dual language STEM hybrid course offerings.
CDP Weaknesses Addressed: Limited hybrid course offerings in STEM fields; Persistence
rates for GCC’s high-need students are significantly lower than the persistence rates for nonhigh-need students
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3. Implementation Strategy
The STEM Connection is directly aligned with Rendón’s validation theory (1994).
According to Rendón, validation is a process initiated by college personnel to affirm and support
students related to academic and interpersonal development. At its core, the validation theory
supports the importance of student involvement; however, it places the responsibility on the
institution to initiate contact with the student and offer encouragement and assistance with
accessing campus resources and persevering through the educational endeavor. The role of
GCC’s STEM Success Coaches is to proactively and purposefully connect with students
throughout their educational endeavors. The second tenet of the validation theory involves
building confidence and positive self-worth in students through involvement. Through the
STEM Success Center, students will have the opportunity to improve their academic confidence
with the support of the STEM Learning Associates. Additionally, students will have the
opportunity to connect with each other, as well as STEM faculty. The third component
emphasizes the importance of consistent, ongoing communication with students throughout their
education. Therefore, the STEM Success Coaches will meet with students bi-weekly to monitor
progress and ensure understanding of higher education processes. Fourth, validation occurs both
in-class and out-of-class through interactions with faculty, counselors, advisors, financial aid
representatives, tutors, and other campus personnel. Fifth, validation is an ongoing process,
beginning prior to starting school and continuing over time until attainment of the educational
objective. Through outreach activities into the high schools, STEM Success Coaches will
support students from the beginning of their education experience until transfer and/or
graduation. Wharton County Junior College (Texas), El Centro College (California), California
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State University-Channel Islands, and Moreno Valley College (California) serve as models for
GCC’s STEM Connection.
Table 8 provides a detailed, realistic implementation timeline for the three core strategies
of GCC’s STEM Connection.

Table 8. Activity Implementation Timeline

Preparation for GCC STEM Connection Activities
Task
Convene meetings of activity-related teams
Hire project director
Develop and implement a communication plan for
internal and external stakeholders

Responsible Party

Timeline

Vice President of Academic Affairs
Vice President of Academic Affairs
Vice President of Academic Affairs

10/2015
11/2015
11/2015

Integrated Academic and Student Support Coaching (Activity 1)
Task
Hire STEM Success Coaches
Establish connections between success coaches and
current STEM students
Outreach to local high schools and non-STEM
existing college students
Offer STEM-related activities to increase
awareness and interest in STEM fields
Conduct appointments with incoming and current
STEM students related to classes, financial aid, and
other student needs
Maintain frequent communication with students to
resolve potential academic/student support issues
Conduct ongoing semester appointments and
connect students with appropriate campus or offcampus resources
Review student performance metrics
Collect feedback from stakeholders and improve
services

Responsible Party

Timeline

Vice President of Academic Affairs

12/2015

Project Director

1/2016

Project Director

2/2016

Project Director

3/2016

Project Director

4/2016

Project Director

5-2016 – 82016
9-2016 – 52017

Project Director

Vice President of Academic
Affairs/Project Director
Project Director

5/2017
Ongoing
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STEM Success Center (Activity 2)
Task

Responsible Party

Timeline

Establish campus task force of key stakeholders to
identify key services required for STEM Success
Center and begin implementation planning
Develop student-centered facility design plans with
cross-functional team of campus departments and
students
Secure online tutoring services and market to
current STEM students
Develop cross-functional training for success
coaches, learning associates, STEM faculty, and
other key stakeholders
Complete space renovations/modifications to
STEM Success Center
Transition STEM Success Coaches, STEM
Learning Associates, and other key student success
personnel to STEM Success Center
Begin providing success services to students in
STEM Success Center
Host special STEM-related activities and projects
in STEM Success Center to promote enrollment in
STEM-related programs

Vice President of Academic Affairs

10/2015

Vice President of Academic Affairs

12/2015

Project Director
Project Director

1/2016

Vice President of Academic Affairs

7/2016

Project Director

8/2016

Project Director

8/2016

Project Director

8-201612/2016

Hybrid Dual Language STEM Course Development and Offerings (Activity 3)
Task
Recruit STEM faculty to create hybrid
multilingual STEM courses
Establish faculty committee for STEM-focused
hybrid courses
Identify STEM courses to be developed as
multilingual hybrid options
Provide training to faculty for hybrid course
development
Develop hybrid STEM multilingual courses

Responsible Party
Faculty Co-Leads

Timeline
10-2015

Vice President of Academic
Affairs/Faculty Co-Leads
Faculty Co-Leads/Faculty
Committee
Faculty Co-Leads/Instructional
Designer
Faculty Co-Leads

11-2015

Offer initial hybrid multilingual STEM courses

Faculty Co-Leads

Review student performance in hybrid courses
and refine delivery for future courses

Faculty Committee

11-2015 12/2015
12-2015 –
2/2016
2-2016-72016
8/2016 –
12-2016
12-2016
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4. Key Personnel
To lead, administer, and implement the STEM Connection, GCC will hire key project
personnel through a rigorous, competitive, and inclusive hiring search. Additional individuals
currently employed with GCC will lead and support this project as well. Below is a listing of
key project personnel and the expectations and requirements of the respective positions.
Project Administrator: Dr. Janet Langley, Vice President of Academic Affairs
Dr. Langley is Vice President, Academic Affairs at Glendale Community College. Dr.
Langley oversees the college’s instructional services for the college’s campuses. Prior to
Glendale Community College, Dr. Langley served as the Vice President, Administrative
Services at GateWay Community College overseeing budget and accounting processes,
including Title V grant funds, Information Technology Services, Facilities, Human Resources
and the Maricopa Skill Center. Dr. Langley is also an adjunct instructor for Northern Arizona
University. Dr. Langley holds a Bachelor of Science degree in Accountancy from Arizona State
University and a Master’s and a Doctorate in Education from Northern Arizona University.
As Project Administrator, Dr. Langley will provide overall budget oversight and
program leadership, serving as the main college champion and advocate to institutionalize the
respective activities within the program.
STEM Connection Faculty Co-Advisor: Laura Avila, Nutrition Faculty and Technology
and Consumer Sciences Department Chair
Laura E. Avila attended St. Mary’s University in San Antonio, TX, and participated in
the NIH MARC (Minority Access to Research Careers) program where she received her
Bachelor’s degree with an emphasis in Biology and Chemistry in 1998. She earned her Master’s
degree in Human Sciences from Texas A & M University-Kingsville in 2001.
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In 2001, she became a full-time faculty at GCC. Avila currently serves as Chair for the
Technology and Consumer Sciences (TCS) Department, which includes programs in Food and
Nutrition, Engineering, Cisco Networking, Computer Aided Drafting, and Child and Family
Studies. As the only Hispanic female faculty from the STEM area, Avila is extremely passionate
in fostering and encouraging underserved minorities to major in the science and math fields.
As TCS Department Chair, she works very closely with Dean of Instruction, Scott Schultz, to
align programs with the district’s strategic plan. She leads initiatives to enhance access and
increase student success and retention which helps to build the recognition of GCC through
community partnerships, grants development, and high school dual enrollment participation.
STEM Connection Faculty Co-Advisor: Dr. Ilder Betancourt Lopez, Psychology Faculty
and Psychology Department Chair
Prior to his GCC Psychology Faculty position, he worked at GateWay Community
College as the Title V grant Research Analyst where he helped evaluate the grant and prepare
federal reports for submission. From 2007 to 2010, he worked for the San Jose/Evergreen
Community College District as a Research Analyst that included collecting evaluation data
required for Title V HSI grants. Dr. Lopez received his doctorate in education from University
of Southern California (USC).
Both STEM Connection Faculty Co-Advisors will serve alongside the Project
Administrator to provide guidance and support for the program. These two faculty members
will serve as the primary liaisons to the STEM departments, seeking input from their STEM
faculty colleagues regarding the development and implementation of program activities.
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Project Director - To Be Hired
The role of the Project Director is to support and supervise the timely implementation of
all program activities outlined in this grant application over the length of the program and
beyond. The Project Director will report directly to the Vice President of Academic Affairs
(who in turns reports directly to the college president). The Project Director will ensure
adherence to federal rules and regulations for grant management including submitting required
reports. The position requires knowledge, skills and abilities (KSA) related to STEM
disciplines. The Project Director will work closely with students, supervise staff, and have
experience with retention/persistence strategies. The position requires a minimum of three
years’ work experience in a STEM career/field and a baccalaureate or Master’s degree in a
STEM discipline.
STEM Learning Associates - To Be Hired
Part-time STEM Learning Associates will be hired to provide approximately 80-hours of
specialized tutoring each week during the fall, spring, and summer semesters. The STEM
Learning Associates will assist students at various levels of their academic development,
providing them with dedicated, personalized tutoring support.
STEM Success Coaches - To Be Hired
Full-time STEM Success Coaches will be hired to provide individualized counseling and
guidance for high-need STEM students. The STEM Success Coaches assist with the
development, coordination, and implementation of Student Support Services and activities to
improve retention, persistence, completion, and transfer of high-need STEM Students. The skills
required will include the ability to foster relationships with students, ability to work effectively
with a diverse student population, and knowledge of STEM fields and programs.
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Administrative Assistant - To Be Hired
The Administrative Assistant will devote 100% time to STEM Connection, provide
clerical, statistical, recordkeeping, and reporting for the Project Director, and assist the STEM
Learning Associates and STEM Success Coaches as needed.
External Evaluator - To Be Selected/External to GCC
An External Evaluator will be hired to conduct formative and summative evaluations for
the Title V project (see Section 6. Evaluation Plan). The evaluator must have at least five years
prior experience evaluating large-scale federally funded grants, preferably those related to Title
V.

5. Project Management Plan
GCC has an exemplary history of managing diverse federal (Pell Grant), state
(Proposition 301 Education Funding) and private (endowment) funding. GCC has accomplished
all project objectives on time, within budget, and met all reporting requirements. Examples of
this include: the National Science Foundation Computer Science, Engineering, and Mathematics
Scholarships (CSEMS); U.S. Department of Transportation grants; and Arizona Department of
Commerce grants.
Project Management and Administration
The Project Director will coordinate all day-to-day STEM Connection project activities,
including supervision of the activities within the STEM Success Center, the STEM Success
Coaches, and coordination of the hybrid dual-language course development process. The Project
Director will meet bi-weekly with all staff assisting with Title V activities to ensure efficient
coordination and monitoring of progress toward stated outcomes.
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To fiscally manage the Title V grant, the Project Director will work directly with the
Maricopa County Community College District Grants Accounting department for maintaining
compliance and proper billing and financial reporting. An electronic and hard-copy repository of
all important Title V documentation related to the grant will be maintained. Such documentation
will include district grants management requirements concerning policies and procedures,
descriptions of jobs and duties for all Title V staff and examples of required forms. The Project
Director along with the Administrative Assistant will be responsible for maintaining proper
records of all Title V program activities.
Internal fiscal processes and reporting systems will ensure proper fiscal management.
The GCC fiscal office and the Project Director will work closely together to make sure college
operating funds will not be co-mingled with federal grant funds. GCC will manage and monitor
the project in full compliance with federal regulations and with college and district rules and
policies. In order to ensure proper accounting for the funds, the College will record the income
and expenditures for these funds in a proper restricted fund account under the guidelines of
approved Generally Accepted Accounting Principles. Individual line item budgets will be
established within this account for salaries, fringe benefits, materials and supplies, travel, etc.
Expenditures against the account will require the approval of the Project Director. When
authorization for the expenditures is approved, an encumbrance will be recorded against the
specific line item, reducing the funds available for future expenditures in that line. A monthly
budget summary for the Project will be prepared, detailing expenditures, encumbrances and
budget balances available. The monthly budget summary will be shared with the Project
Administrator and the Project Director. The remaining funds will be maintained in full
accordance with Generally Accepted Accounting Principles so that auditors examining the
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College’s accounts will be able to attest to the proper handling of these funds with the benefit of
thorough, appropriate documentation.
A separate account in the Maricopa Colleges Foundation will be established for the Title
V endowment matching funds. Under no circumstances will Federal Funds be employed for any
other activities or purposes other than those described within the approved application unless the
Project has received approval.
Project Authority
The Project Director will report to the Vice President of Academic Affairs who reports
directly to the College President. The VPAA, who is the Project Administrator, will provide
overall budget oversight and program leadership, serving as the main college champion and
advocate to institutionalize the respective activities within the program. The VPAA has
extensive experience with budget management and has led numerous start-up projects and
initiatives during her tenure with the Maricopa Community Colleges.
The organizational chart below (Figure 5) illustrates the reporting structure for the Title
V project within the current context of GCC’s organizational structure. The Project
Administrator will be Dr. Janet Langley, Vice President of Academic Affairs. Dr. Langley is a
member of the College President’s Executive Leadership Team (ELT). The Title V project will
be a standing agenda item for the bi-weekly ELT meetings, which will keep GCC’s
administration readily aware of progress on the Title V goals along with allowing them an
opportunity to resolve any problems should they develop.
Two STEM Connection Faculty Co-Advisors will serve alongside the VPAA and the
Project Director to provide guidance and support for the program. These two faculty members
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will serve as the primary liaisons to the STEM departments, seeking input from their STEM
faculty colleagues regarding the development and implementation of program activities.
The Project Administrator, Project Director, and STEM Connection Faculty Co-Advisors
will maintain open dialogue with faculty, student services personnel, administration and the
College President. The four individuals will attend college-wide meetings as necessary to
disseminate information regarding Title V program activities to the college community. A Title
V Steering Committee will be formed which will include the Vice Presidents of Academic and
Student Affairs, the Project Director, the Faculty Co-Advisors, Director of Institutional
Research, an Instructional Designer, the Dean of Instruction for Academic Planning and Projects,
and two STEM students. This Steering Committee will meet monthly to discuss progress on
program activities, solve any developing issues, discuss project evaluation, and identify
opportunities to improve the program.
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Figure 5. Title V Management Structure
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6. Evaluation Plan
Evaluation is a crucial component of any grant as a means to systematically and
objectively evaluate the efficacy of the proposed activities and to ensure good public stewardship
of the grant award. GCC’s evaluation plan consists of three main components: on-going
continuous quality improvement (CQI) monitoring, formative evaluations, and summative
evaluations. Each component is described below:
Continuous quality improvement monitoring (CQI): One of the primary responsibilities of
the Project Director is to continuously monitor the timely progress, quality, and fidelity of the
proposed activities and associated goals. In Year 1 of the grant, the Project Director and a
quorum of the Steering Team will meet monthly to review and discuss the implementation of the
grant activities. Any deficiencies that are identified will be formally documented along with a
proposed action plan to ameliorate those deficiencies. The CQI meetings will also be a forum to
ensure the grant activities are in compliance with applicable local, state, federal, and MCCCD
regulations and policies. In Years 2-4, the Project Director and Steering Team will re-evaluate
the frequency of the CQI monitoring meetings based on the progression and quality of the
implementation of the proposed activities. A mandate of this evaluation plan is that the CQI
monitoring meetings must occur at least once per month.
Although GCC has the technical and subject matter expertise to effectively evaluate the
efficacy of the proposed activities, it will a hire an external evaluator unaffiliated with the
institution to conduct formative and summative evaluations of the grant to ensure the evaluations
are unbiased and objective. The evaluator will have access to all necessary data and personnel
needed to conduct the evaluations, within the limitations of applicable local, state, or federal
privacy restrictions.
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Baseline measurements: Prior to the implementation of any grant activities, GCC will
collaborate with the external evaluator to collect and analyze baseline measurements for all of
the measurable objectives of the grant. The baseline data will serve as a comparative yardstick
for evaluating the efficacy of the grant activities and overall goals as part of the formative and
summative evaluations.
Formative evaluation: A formative evaluation of the grant will be conducted by the
external evaluator at the conclusion of Years 1-4 of the grant. The formative evaluation will
include:
•

An overall review of how well the institution is achieving the goals stated in the
Comprehensive Development Plan based on multiple measures/inputs (as articulated
below).

•

A detailed comparison (and documentation) of the actual versus stated targets for a given
year for all measurable objectives. For example, the actual persistence targets for Year 1
will be calculated and compared to the stated target for Year 1. The evaluator will be
required to ascertain and document, through the use of multiple measures (as articulated
below), the reason(s) for any meaningful positive or negative gaps between the actual and
stated targets. The evaluator will have the liberty to determine the criteria that will be
used to systematically determine what a “meaningful” gap is (e.g., significance and effect
size thresholds). The identified causes for positive gaps where the actual value of the
measurable objectives are better than the stated targets for the given year will be used to
identify “what works” so the institution can proactively work to expand and replicate
those elements in subsequent years of the grant and beyond. The identified causes for
negative gaps where the actual value of the measurable objectives is worse than the stated
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targets for the given year will be used to identify areas of deficiency to be addressed by
the institution.
•

A Formative Evaluation Report. This will consist of a formal, typed formative evaluation
report produced by the evaluator. The report will be delivered to the Steering Team and
Project Director no more than 30 days following the start of the formative evaluation
period. The middle of June (once final grades from the concluding spring have posted)
will serve as the tentative start date for the formative evaluation period. The exact date
and schedule for the formal evaluation period will be selected by April 30th of each year
by the Steering Team in collaboration with the evaluator. The report will include a
complete reporting of evaluator's findings, including the data and methodologies utilized,
a complete listing of actual versus stated targets for each measurable objective, a
summary of key findings, and specific recommendations for institutional improvement.

•

A Formative Action Plan. This will consist of a formal, typed response to the Formative
Evaluation Report prepared by the Steering Team and Project Director and signed by the
College President. The report will be produced and provided to the evaluator and campus
community no more than 30 days following the receipt of the Formative Evaluation
Report. Specifically the report must include specific and detailed steps the institution will
take in order to (a) replicate and expand on positive findings and (b) ameliorate any areas
of deficiency in a timely fashion to improve the efficacy and quality of the grant activities
in the following year(s) of the grant.

Summative evaluation: At the conclusion of Year 5 of the grant, the evaluator will be tasked
with conducting a thorough evaluation of institution’s achievement of the stated goals. The
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purpose is to provide a final accounting of how well the institution fulfilled its obligations
and stated goals as proposed in the grant.
•

The formative evaluation will include: An overall review of how well the institution is
achieving the goals stated in the Comprehensive Development Plan based on multiple
measures/inputs (as articulated below).

•

A detailed comparison (and documentation) of the actual versus terminal stated targets
for Year 5 of the grant for all measurable objectives. The evaluator will be required to
ascertain and document, through the use of multiple measures (as described below), the
reason(s) for any meaningful positive or negative gaps between the actual and stated
targets. The evaluator will have the liberty to determine the criteria that will be used to
systematically determine what a “meaningful” gap is (e.g., significance and effect size
thresholds). The identified causes for positive gaps where the actual values of the
measurable objectives are better than the stated targets for the given year will be used to
identify “what works.” These can then be used by the institution to inform future
improvements after the conclusion of the grant, as well as, potentially serve as best
practices to be shared with other similar post-secondary institutions. The identified
causes for negative gaps where the actual values of the measurable objectives are worse
than the stated target for the given year will be used to identify areas of deficiency.

•

A Summative Evaluation Report. This will consist of a formal, typed summative
evaluation report by the evaluator. The report will be delivered to the Steering Team and
Project Director no more than 30 days following the start of the summative evaluation
period. The middle of June following the conclusion of Year 5 of grant (once final grades
from the concluding spring have posted) will serve as the tentative start date for the
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summative evaluation period. The exact date and schedule for the summative evaluation
period will be selected by April 30th of Year 5 of the grant by the Steering Team in
collaboration with the evaluator. The report will include a complete reporting of
evaluator’s findings, including the data and methodologies utilized, a complete listing of
actual versus stated targets for each measurable objective, a summary of key findings,
and specific recommendations for institutional improvement.
•

A Summative Action Plan. This will consist of a formal, typed response to the
Summative Evaluation Report prepared by the Steering Team and Project Director and
signed by the College President. The report will be provided to the evaluator and the
campus community no more than 30 days following the receipt of the Summative
Evaluation Report. Specifically the report must include specific and detailed steps the
institution will take to (a) replicate and expand on positive findings and (b) ameliorate
any areas of deficiency.

Methodologies for Data Collection and Analysis
The on-going CQI, formative, and summative evaluations will be conducted using established
research and evaluation best practices. This includes the use of multiple measures to evaluate the
institution’s progress toward meeting its stated goals and measurable objectives. Multiple
measures will include qualitative feedback from students and relevant faculty and staff, as well
as quantitative longitudinal and cross-sectional performance data (e.g., persistence rates,
graduation rates, course success rates, etc.) of the target population of high-need students. The
data analysis will include descriptive and inferential statistics, to the degree they are appropriate.
The exact data and analyzes that will be utilized will be informed in collaboration with the
external evaluator as a further layer of impartiality in the evaluations. The institution’s Office of
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Strategy, Planning & Accountability will serve as the primary point of contact for all data
requests from the evaluator.

7. Budget
The total amount requested for the Glendale Community College’s STEM Connection is
sufficient to attain program goals and reasonable in relation to the activities of the program. The
majority of program costs are incurred for student-centered strategies that meet the Absolute
Priority which is to strengthen and increase the pipeline for high-need STEM students from high
school to GCC then advancing on to a university or directly into the workforce. During years 4
and 5 the college will begin to institutionalize the cost associated with the STEM Success
Coaches and the STEM Learing Associates which is expected to align with capacity increases in
the same years.
Capacity will increase through the following means: one-time construction purchases;
dedicated academic and student support infrastructures; multi-disciplinary tutoring software with
broad capabilities; the development of hybrid and multilingual STEM courses; and
institutionalizing programs and services to ultimately increase the number of STEM students
who complete a certificate or degree or successfully transfer to a university.
The budget request includes endowment funding that is reasonable in relation to the
College’s ability to raise the required match. Endowment funding will grow over time through a
combination of donations and investment returns. Endowment campaigns supported by GCC’s
development office will garner community support/involvement. Title V endowment policies
will be followed to fund future educational needs and achieve intergenerational equity and fiscal
stability. Funds will be managed by the Maricopa Community Colleges Foundation.
The total budget request is $2,440,956.85. Total costs for STEM Connection during the
five-year project period is $2,100,956.85 (does not include endowment) and the total number of
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students anticipated to be directly served by the grant during the program period is 5,750. Based
on the estimated number to be served, this equates to $365.38 per student served. This
investment in the institution and students will help create an environment where students can
develop their confidence, skills, and sustainable habits to improve educational outcomes.
Subsequently, a multi-generation pipeline will be created and funds will continue to benefit GCC
for several years to come.
Management of the project budget will be the responsibility of the Project Director. The
MCCCD Grants Accounting Office will establish the operational budget in the College Financial
System and assign a unique account number in the restricted fund. The Project Director will meet
with the Grants Accounting Office to review the requirements of the grant and establish
implementation processes specifically related to the budget. Both will have separate ED G5 login
capabilities to monitor expenditures and draw downs. OMB and the Title V Program Statute
regulations will be met, and fidelity to the budget will be maintained.

8. Project Design
Theoretical Framework (Strong Theory)
In order for high-need students to become and stay connected in an unfamiliar academic
environment, they need to develop a sense of belonging whereby they feel others care about
them and value their life experience and knowledge. While the GCC STEM Connection includes
seven goals, they are all hinged on the ability of the institution to create an environment that
celebrates the various forms of capital each student contributes such as linguistic, familial, and
social as well their abilities to navigate institutional structures and recognize and challenge
inequities. Students that feel a connection to the academic environment pose a sense of selfworth and the ability to learn and complete their studies.
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The activities included in the GCC STEM Connection unilaterally help to create a
validating environment and culture. STEM Success Coaches will work to inform both high
school and current GCC students on STEM careers and academic pathways and will provide
intrusive advising on an ongoing basis to ensure students stay on track. The STEM Success
Center will help students build from this foundation with discipline-specific tutoring and
academic support services to meet the individual needs of each student. Development of hybrid
and dual language STEM courses will be designed to reflect student backgrounds and allow
students to witness themselves in what they are reading and learning.
As described in Laura I. Rendón Linares and Susana M Munoz’s 2011 article titled
Revisiting Validation Theory: Theoretical Foundations, Applications, and Extensions,
“validation is the intentional, proactive affirmation of students by in-and out-of- class agents and
involves faculty, students, peers, counselors, advisors, coaches and family members.” The GCC
STEM Connection aspires to create such an environment to positively impact the persistence,
completion, and transfer rates for high-need STEM students.
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Logic Model
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Competitive Preference Priority (CPP) 1
Glendale Community College’s STEM Connection is specifically designed to improve the
academic success of high-need STEM students, to increase their persistence rates, and to
increase the number of students who successfully complete a STEM program or transfer to a
four-year university. To accomplish this, STEM Connection will provide additional tutoring
support by establishing a STEM Success Center, which will have dedicated STEM Learning
Associates as well as on-line tutoring support available to students anywhere and anytime.
Furthermore, students will receive dedicated STEM advising through the services of the STEM
Success Coaches. Finally, selected STEM faculty, who receive additional training and support,
will develop hybrid dual language STEM courses to create a more customized STEM course that
allows students to learn the material in a native language. This innovative approach to STEM
course delivery will increase students’ abilities to create a flexible course schedule to meet their
needs. Ultimately, through enhanced tutoring, dedicated success coaching and advising, and
additional STEM hybrid course offerings, GCC’s STEM Connection will positively influence the
enrollment, persistence, and completion rates for high-need students.

Competitive Preference Priority (CPP) 2
Glendale Community College has designed the STEM Connection to capitalize on the
unique skills and abilities of its student population in the following ways: students are provided
with the opportunity to learn STEM material in different languages and students are provided
with the experience of using STEM skills in a global society. The development of STEM hybrid
courses is at the center of this endeavor. The first phase involves the development and
implementation of STEM labs into hybrid courses so that a culture of multiple modalities for
STEM offerings is developed. As noted in the weaknesses addressed in the CDP, STEM courses
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at GCC are the least likely to be taught in a hybrid delivery format. To help STEM faculty
members, learning and training opportunities will be made available through the Center for
Teaching, Learning, and Engagement (CTLE). In this way, this project first aims to increase
hybrid offerings in this area to all STEM faculty members who have expressed interest.
The second phase includes the development of multilingual STEM labs into hybrid
courses to provide multilingual opportunities to high-need students in the STEM fields. Faculty
who express interest in the development of such courses will also be supported by the CTLE.
Once implemented, students in these hybrid courses have the opportunity to learn the material in
more than one language, and they also have the opportunity to apply STEM material in different
sociocultural venues.
Furthermore, the hybrid development component aids our project goals in the following
ways: (a) hybrid courses reduce cost by eliminating the need for physical space; (b) hybrid
courses reduce time to completion because they allow for flexible student scheduling; (c) hybrid
courses can allow students to move at own pace in the STEM courses; and (d) the dual language
hybrid courses intend to capitalize on students with multiple language use or students trying to
better learn English or Spanish, thus reducing time to completion.
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CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
10.3

Meeting Date September 24, 2019

Item Title
Continuing Grant
U.S. Department of Education: TRiOStudent Support Service (SSS) Grant
Mesa Community College

Responsible Agents
Dr. Karla Fisher
Dr. Richard Haney

Recommendation
It is recommended that the Governing Board accept a TRiO-SSS grant agreement from the
U.S. Department of Education in the amount of $253,032 for year 5 of this five-year project
with effective dates of September 1, 2019 through August 31, 2020. This funding amount is
the fifth-year increment of the five-year total of $1,174,033.
Justification
Mesa Community College (MCC) has been awarded a five-year grant to develop and
implement a TRiO-SSS program for low-income and first-generation college students as well
as college students with disabilities. In AY2013-14, 12,750 students (36.3%) at MCC were
eligible for participation in the program. Many students from these backgrounds require
intensified support services to ensure their retention and graduation from college. The proposed
project will 1) increase program participants’ retention, success, and persistence rates, 2) help
the students stay in good academic standing at MCC, and 3) raise the percentages of the
participants graduating from MCC and transferring to a four-year institution within four years.
Annually, 140 TRiO-SSS eligible students will participate in MCC’s TRiO-SSS program.
Providing access to higher education for diverse students and communities serves as our
mission. The project will foster an institutional climate that historically underrepresented
groups of students will feel encouraged to pursue higher education degrees at MCC.

Funding
Source U.S. Department of Education
Account Information Restricted

Project Budget Summary
Salaries

$135,752

TRiO SSS Project Director

$72,726

TRiO SSS Advisor

$43,826

Tutors/Peer Coaches (4 total)

$19,200

MAT 118; 1.0 FTE
PSA 109; 1.0 FTE
Part-Time

Benefits
TRiO SSS Project Director
TRiO SSS Advisor
TRiO Tutors/Peer Coaches (4 total)

$65,009
$33,482
$27,658
$3,869

Equipment
Travel
Student Travel (in-state campus visit
w/cultural event)

$0
$300

Student Travel (in-state campus visit with
overnight stay/cultural event)

$5,000

Staff Travel (Project Director to national
conference)

$2,648

Staff Travel (Project Director to regional
conference)

$1,700

Staff Travel (Project Advisor to regional
conference)

$1,700

Student Cultural Events (2 events in fall; 2
events in spring)

$4,000

Materials and Supplies
Participant Support

$15,348

$5,680
$0

Consultants and Contracts

$11,000

Indirect Costs

$20,243

Total

$253,032

GRANT PROJECT PROGRESS SUMMARY
Project Title: TRiO Student Support Services.
College/Location: Mesa Community College. If other:
Project Period: From 9/1/2019. to 8/31/2020.
Funding Source: US Education Department. If other:
Governing Board Priorities (check all that apply):
University Transfer and General Education 
Workforce and Economic Development ☐
Developmental Education  Community Development and Civic and Global Engagement ☐
SUMMARY OF PROJECT
TRiO-SSS grants serve low-income and first-generation college students as well as college
students with disabilities. In AY2013-14, 12,750 students (36.3%) at MCC were eligible for
the grant’s assistance. Annually, 140 eligible students are recruited to participate in MCC’s
TRiO-SSS program. The program strives to 1) increase student participants’ retention, success,
and persistence rates, 2) help the students stay in good academic standing, and 3) raise the
percentages of the participants graduating from MCC and transferring to a four-year institution
within four years. The program fosters an institutional climate that historically
underrepresented groups of students feel encouraged to pursue higher education degrees.
SUMMARY OF PROGRESS ON KEY OUTCOMES
Outcome/Indicato
r
Participants served
Persistence
(AY to AY)
Good academic
standing
(2.0 or higher)
Graduated from
Institution
Graduation/Transfe
r to Four Year Inst.

Year 1

Year 2

Year 3

Year 4

75
73%

111
75%

106
58%

114
61%

81%

88%

92%

85%

0

0

2

8

1

1

6

2

SUMMARY OF PROJECT HIGHLIGHTS AND ACHIEVEMENTS (If there are measures or goals that
are not meeting expected progress, please describe steps being taken to address any issues or
barriers.)

The initial years of the grant have focused on reaching out to the students who are in dire need
of the project (students in developmental education, students on probation etc.) and this has
proven to be an obstacle in recruiting project participants who will persist and be retained not
only in the project but at the institution as well. In the final years of the grant, the reputation
of the program is growing and more students are expressing interest.
Steps to be taken to address challenges:
* Collaborate with key early outreach programs to transition alumni from those programs into
the grant program including the development of a summer experience that will welcome these
alumni to the college and TRiO program. The experience will also expand into extended
support services (financial literacy, academic support, holistic resources etc,) for these alumni
throughout their time at the college.
* Purchase project posters and banners in order to better publicize the project
* Monthly postings about the project to the institution’s employee web portal where
announcements can be posted; postings will revolve around project information, recruitment
efforts, project success stories etc.
* Classroom presentations during the initial weeks of each semester; target both
developmental education and typical first-year courses
* Presentations to student organizations
* Market TRiO on MCC social media (Twitter and Facebook)
* Table at MCC’s welcome back/student fair activities that occur throughout each semester
* Focus recruitment efforts to particular student groups using institution's research department:
Pell-eligible, first-generation, target CGPAs etc.
* Tailor some project services to appeal to students in particular academic programs: tutoring
in Nursing courses etc.
* Enhance services to strengthen retention and completions efforts such as revamping the peer
to peer coaching program and introduce WUE/WICHE transfer options to participants.

MCC SSS Program
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MCC SSS Program
A. STATEMENT OF NEED
Mesa Community College (MCC) is a comprehensive two-year community college
located in Mesa, which is the East Valley area of Phoenix, Arizona. MCC is comprised of four
campuses, as well as online facilities, and serves Mesa and surrounding cities by offering more
than one hundred academic, career, certificate, and personal interest programs. MCC is one of
ten independently accredited colleges in the Maricopa County Community College District
(MCCCD).
Mesa is the third largest community in Arizona with a population over 450,000. Many
low-income families reside in Mesa. In fact, Mesa’s median household income is lower than
state or national ones: $47,801 in Mesa, $47,826 in Arizona, and $51,371 in the United States.
Educational attainment is one of the critical community needs in Mesa. Only 24.2% of its
population 25 years and over have earned a Bachelor’s degree or higher1. In AY2013-14, 45.5 %
of MCC students (16,061) applied for financial aid. Among those applicants, 79.4% (12,750) are
considered eligible for TRIO-SSS participation, based upon meeting the criterion of being an
individual whose family’s taxable income levels did not exceed 150 percent of the poverty
level2.
The Arizona Department of Education (2008) assessed that, “Arizona’s growth is
expected to continue uninterrupted throughout the projected period [1992-2022]…[t]hese rapid
increases will likely strain the state’s capacity to provide equal opportunity to education,
especially at the postsecondary level3.” Set in such a diverse area, MCC is dedicated to
improving the quality of education for its students, especially as student dynamics change as a
result of Arizona’s Hispanic population increase. According to U.S. Census, 25.9% of Mesa
residents are Hispanic, and 21.5% of them speak a language other than English at home. An
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increasing representation of Hispanic students has made MCC an Emerging Hispanic Serving
Institution (HIS) (Excelencia in Education, 2010).
The following section illustrates a compelling and clear need for additional supportive
services so that these students, largely low-income with no prior college experience, can succeed
in postsecondary education at MCC and beyond. MCC is a community resource for early access,
transfer education, career preparation, developmental education, economic development, and
continuous learning. “Our ultimate purpose is to improve the quality of life in the community we
serve.” This avowal, found in MCC’s Mission Statement, aligns perfectly with the objective of
TRIO’s Student Support Services program—to open doors of access to higher education for
underserved students and support them to successfully achieve their academic goals.
1) A HIGH NUMBER/PERCENTAGE OF SSS ELIGIBLE STUDENTS
Mesa Community College (MCC) is one of the largest community colleges in the
country. MCC has a large number/percentage of students who meet the eligibility requirements
for participation in a TRIO-SSS Program. In this section, the Office of Institutional Effectiveness
analyzed Student Information System (SIS), Financial Aid, and Disability Resource data to
address the needs of TRIO-SSS funds at MCC.
Table 1: Racial/Ethnic Demographics of MCC Students in AY2013-2014.
MCC Students
Race/Ethnicity
#
%
American Indian/Alaskan Native
1,443
4.1%
Asian/Pacific Islander
2,287
6.5%
African American, Non-Hispanic
2,652
7.5%
Hispanic
7,076
20.1%
White, Non-Hispanic
19,079
54.2%
Other/Not Specified
2,632
7.5%
Total
35,169
100%
Source: MCC Office of Institutional Effectiveness (2015)

Page 2

MCC SSS Program
Table 1 depicts the racial and ethnic composition of MCC student enrollment. The total
number of MCC students enrolled during the academic year of 2013-14 was 35,169. Among the
racially/ethnically diverse group of students, 34,059 (96.8%) were identified as U.S. citizens or
ones who met the residency requirements for Federal student financial assistance. In addition to
the criteria, 19,451 (55.3%) had a need for academic support. These students were identified with
additional criteria as follows: 1) academic proficiency tests, 2) high school equivalency, 3)
academic probation status, and 4) low college grades. As a community college that provides
open-access for all, the disclosure of personal financial data is not a requirement for entry.
MCC’s Financial Aid data are representative of very conservative numbers because a large
percentage of eligible low-income students do not apply for financial aid for a variety of
reasons4. In AY 2013-2014, only 16,061 students (45.5%) completed the Free Application for
Federal Student Aid (FAFSA).
Table 2: Number and Percentage of MCC TRIO-SSS Eligible Students* in AY2013-14
Eligible Based on the Following Criteria
# of SSS Eligible % of MCC
(A) Low-Income and First Generation
3,861
30.3%
(B) Low-Income (Not First Generation or Disabled)
2,399
18.8%
(C) First Generation (Not Low-Income or Disabled)
5,693
44.7%
(D) Disabled (Not First Generation or Low-Income)
213
1.7%
(C/D) First Generation and Disabled
155
1.2%
(E) Low-Income and Disabled
171
1.3%
(All) Low-Income, First Generation, and Disabled
258
2.0%
Total
12,750
100%
*US Citizens or those that meet residency requirements for Federal financial aid
Source: MCC Office of Institutional Effectiveness (2015)
MCC has a very high number of SSS eligible students. As Table 2 illustrates, in
AY2013-14, 12,750 students met the eligibility requirements for participation in the SSS
Program. In other words, 36.3% of MCC students were considered eligible to participate in the
SSS Program. The number of low-income students was 6,689 (see Table 3). The number of first
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generation students was 9,967 (see Table 4). Additionally, 797 students with disabilities were
enrolled at MCC.
Table 3: Compare between SSS Eligible & Non-Eligible Students by Race/Ethnicity
SSS Eligible
Not Eligible
Race/Ethnicity
#
%
#
%
American Indian/Alaskan Native
807
55.9%
636
44.1%
Asian/Pacific Islander
680
29.7%
1,607
70.3%
African American, Non-Hispanic
1,523
57.4%
1,129
42.6%
Hispanic
3,329
47.0%
3,747
53.0%
White, Non-Hispanic
5,619
29.5%
13,460
70.5%
Other/Not Specified
792
30.1%
1,840
69.9%
Total
12,750
36.3%
22,419
63.7%
Source: MCC Office of Institutional Effectiveness (2015)
Table 3 illustrates that underrepresented, ethnic minorities are likely to benefit from
MCC SSS Program. In comparison with non-eligible students, more than half of African
American (57.4%) and American Indian (55.9%) students are considered SSS-eligible. Nearly
half of Hispanic (47.0%) students are also considered eligible for program participation. The SSS
Program will be designed to help these racial/ethnic groups of students to increase noncognitive
skills and behaviors.
Table 4: Compare between SSS Eligible & Non-Eligible Students by Veteran Status
Total
SSS Eligible
Not Eligible
Status
#
#
%
#
%
Veteran Status
1,789
793
44.3%
996
55.7%
Source: MCC Office of Institutional Effectiveness (2015)
According to the U.S. Census, 10.8% of residents in Maricopa, Arizona have veteran status. In
AY2013-14, 1,789 veteran students were enrolled at MCC, and 793 of them (44.3%) are
considered SSS eligible (see Table 4). On November 8, 2014, MCC celebrated the grand
opening of new Veteran Center for Student Success. The Center serves as a comprehensive onestop shop that assists veterans with registering for classes, requesting benefits, deferring tuition,
signing up for book advances and other support services. The proposed SSS Program will partner
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with the Center to reach out to veteran students who meet SSS program participation
requirements.
Table 5: Race/Ethnicity of Students with the Low-Income Status in AY2013-14.
MCC Students SSS Eligible w/Low-Income
Race/Ethnicity
#
#
%
American Indian/Alaskan Native
1,443
494
34.2%
Asian/Pacific Islander
2,287
356
15.6%
African American, Non-Hispanic
2,652
1,089
41.1%
Hispanic
7,076
1,513
21.4%
White, Non-Hispanic
19,079
2,765
14.5%
Other/Not Specified
2,632
472
17.9%
Total
35,169
6,689
19.0%
Source: MCC Office of Institutional Effectiveness (2015)
Table 5 illustrates that underrepresented, ethnic minorities are overrepresented in the
proportion of MCC students needing financial assistance to attend college. In AY2013-14, MCC
had 6,689 SSS eligible students (19.0%) based on their low-income status. Among those
students, African-American (41.1%), American Indian (34.2%), and Hispanic (21.4%) students
were more likely to need financial assistance. The MCC SSS Program will help these groups of
students overcome financial issues affecting their educational attainment.
Table 6: Race/Ethnicity of First Generation Students in AY2013-14.
MCC Students SSS Eligible w/ First-Generation
Race/Ethnicity
#
#
%
1,443
American Indian/Alaskan Native
601
41.6%
Asian/Pacific Islander
2,287
532
23.3%
African American, Non-Hispanic
2,652
1,082
40.8%
Hispanic
7,076
2,889
40.8%
White, Non-Hispanic
19,079
4,299
22.5%
2,632
Other/Not Specified
564
21.4%
Total
35,169
9,967
28.3%
Source: MCC Office of Institutional Effectiveness (2015)
Table 6 illustrates that underrepresented ethnic minorities are overrepresented in the area
of being a first generation college student, even if they make up relatively small percentages of
the MCC population. In AY2013-14, MCC had 9,967 SSS eligible students based on the firstPage 5
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generation status (28.3%). Among the students, American Indian (41.6%), African-American
(40.8%), and Hispanic (40.8%%) students were more likely to be first-generation college
students.
MCC SSS Program will serve a racially/ethnically diverse group of students who are
eligible for program participation. Understanding the racial and cultural differences among
various student populations is a critical first step in developing the necessary SSS services to
meet their needs and support their academic success. MCC’s Informed Improvement (ii)
initiative empowers a culture of evidence-based decision-making dedicated to advancing student
success. The ii initiative guides the MCC to make the most effective use of the college’s
resources. By gathering, analyzing, and sharing relevant data, every aspect of the college will
contribute to student learning and success. For example, data gathered from a planning grant
received from the Bill & Melinda Gates Foundation have supported the college’s strategic goal
of data-informed decision making. By evaluating MCC student demographics with SSS
eligibility criteria, faculty, staff, and students will learn about the importance of providing
support services for SSS eligible students and enhancing the institutional climate in support of
those students.

2) ACADEMIC AND OTHER PROBLEMS ELIGIBLE STUDENTS ENCOUNTER
MCC TRIO-SSS eligible students face a myriad of problems upon entering college.
Although they come in with high expectations of transfer and preparation for gainful
employment, the majority of them have had no prior college experience. Many first-generation
and low-income students are ill-prepared to persist in earning a college degree. The eligible
students face additional barriers that are critical when it comes to success in college. For
example, many eligible students are female and part-time, indicating that they work as well as
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attend classes, which can put a strain on their studies. One or a combination of these barriers
limits the students’ capacity to transfer successfully or even finish college.
By cultivating noncognitive skills and behaviors on campus, MCC will mitigate academic
and other problems affecting TRIO-SSS eligible students. Over two-thirds (71%) of MCC
students surveyed in 2014 said the college emphasized providing the support needed to help
students succeed. On the other hand, almost half of respondents (48%) indicated the college
provides very little emphasis on helping students cope with non-academic responsibilities, and
over a quarter (28%) of respondents said the college places very little emphasis on providing the
financial support needed to finance their education. Further, 22.1% of students indicated that
their friends were “not very” or only “somewhat” supportive of their attending MCC and 15.0%
indicated the same low level of support from their families. Nevertheless, about two-thirds
(67.5%) of respondents indicated that they planned on taking classes at MCC again within the
next year.
Table 7: Potential Causes of Withdrawing from MCC
Very Likely / Somewhat
Causes
Likely
Likely
Transferring to a 4-year college or university
58%
15%
Lack of finances
47%
23%
Working full-time
40%
25%
Caring for dependents
24%
24%
Being academically unprepared
19%
25%
Source: MCC Community College Survey of Student Engagement Survey (2014)

Not
Likely
27%
30%
35%
52%
56%

Table 7 provides a snapshot of the five reasons that students would most likely withdraw
from school. Transferring to a university was the number one reason that students identified for
potentially leaving MCC. However, a lack of finances and working full-time were also very
likely reasons they would need to withdraw from MCC. Caring for dependents scored high as a
potential cause for withdrawal. Being academically underprepared was another potential problem
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that students identified. Being academically underprepared for college level coursework is a
well-documented barrier for success in post-secondary education5, yet 56 % of the students
surveyed did not feel that this would be a cause of their withdrawal. Nevertheless, a significant
number of students are not academically prepared for success when they enter college.
Table 8: Students who Took Course Placement Tests in AY2013-14.
Subject Area
Total
Below College Level (100 or below)
Tested
Tested
SSS Eligible
Non-Eligible
24,939
4,825
44.9%
2,189
15.4%
Writing
26,068
4,701
42.2%
2,217
14.9%
Reading
26,088
7,659
68.8%
3,432
23.0%
Math
Source: MCC Office of Institutional Effectiveness (2015)
In AY2013-14, as Table 8 illustrates, 44.9% of TRIO-SSS eligible students tested into
developmental English, 42.2% tested into developmental reading, and 68.8% tested into
developmental mathematics. SSS eligible cohort is more likely to be placed in these
developmental education courses than the comparison cohort (15.4% in developmental English,
14.9% in developmental reading, and 23.0% in developmental mathematics).
The U.S. Department of Education awarded Mesa Community College with the
Foundations for Student Success (FSS)/Title III grant in the fall of 2011. The FSS grant
objectives focus on improving the quality of developmental education programs, including
developmental mathematics, reading and English programs. The focus on developmental
education at MCC is one of the strategies for increasing completion rates overall. Specifically,
grant priorities are related to the improvement of course completion rates and improvement of
persistence and graduation rates at the college.
Although being underprepared academically is a defining characteristic of a majority of
first generation, low-income students, many have other additional responsibilities like caring for
children or working full-time. One-third of students enrolled in postsecondary education work
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full-time, and another 44 percent work part-time6. For SSS eligible students, MCC has begun to
address the challenges that caring for children creates and the MCC Child Care Center provides
childcare at either a free or reduced fee through its current Child Care Access Means Parents in
School (CCAMPIS) grant.
Table 9: Community College Survey of Student Engagement
Benchmarks
MCC
Comparison
Difference
48.0
49.5
-1.6
Active Learning
44.4
49.3
-4.9
Student Effort
47.1
50.0
-2.9
Academic Challenge
44.1
48.2
-4.1
Student-Faculty Interaction
43.6
48.6
-5.0
Support for Learners
Source: MCC Community College Survey of Student Engagement Survey (2014)
Finally, other challenges that TRIO-SSS eligible students face at MCC can be described
as a relative lack of connection to the institution. A Table 9 illustrates, MCC falls below the
average in all 5 benchmarks, particularly Support for Learners (-5.0), Student Effort (-4.9), and
Student-Faculty Interaction (-4.1). These benchmarks of student engagement are considered
significant to gauge an institution’s climate in support of student retention, persistence, and
success. Cultivating noncognitive skills and behaviors on campus will help them feel connected
to the college. With TRIO-SSS funds, MCC plans to develop individualized counseling for
TRIO-SSS participants.
3) COMPARISON OF ELIGIBLE SSS STUDENTS TO AN APPROPRIATE GROUP
In order to demonstrate the considerable need of SSS eligible students at MCC, where we
currently lack a SSS program, the following tables compare SSS eligible students at MCC to the
rest of the non-eligible MCC study body, excluding those SSS eligible students.
(i) Retention and Graduation Rates
When comparing the SSS eligible students to the cohort of non-eligible students, the
retention, completion, and graduation rates of SSS eligible students are consistently lower than
Page 9
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the comparison cohort. A larger percentage of SSS eligible students test into one or more
developmental level courses.
Table 10: Comparison of Course Retention, Success, and Persistence Rates
Category
Indicator
SSS Eligible Non-Eligible
College-level Course Retention
77.1%
86.2%
Credit, College-level
(A,B,C,D,F,P)
Course Retention &
Successful Course Completion
Success
63.0%
79.1%
(A,B,C,P)
Persistence
Fall 2013 to Fall 2014
41.0%
43.0%
Source: MCC Office of Institutional Effectiveness (2015)
Table 10 illustrates that TRIO-SSS eligible students at MCC have lower course retention,
course completion, and persistence rates than the comparison cohort. The eligible students who
completed their courses in Fall 2013 were 77.1%, while the comparison cohort had 86.2%. Only
63% of the eligible students received a grade of C or better, compared to 79.1% of the
comparison cohort. Additionally, when it comes to year-to-year persistence, only 41.0 % of SSS
eligible students were continuously enrolled from Fall 2013 to Fall 2014.
Table 11: Developmental Course Retention and Success Rates in Fall 2013
Category
Indicator
SSS Eligible
Developmental Math Retention
67.3%
Developmental
Course
Developmental English Retention
83.0%
Retention
Developmental Reading Retention
84.6%
Developmental Math Success
45.9%
Developmental
Developmental English Success
67.5%
Course Success
Developmental Reading Success
75.4%
Successful Completion of First CollegeDevelopmental
35.4%
level English Course within One Year
Success in First
College-level
Successful Completion of First College16.3%
Courses
level Math Course within One Year
Source: MCC Office of Institutional Effectiveness (2015)

Non Eligible
77.5%
84.5%
89.6%
60.8%
72.3%
79.4%
42.3%
24.2%

Among the many challenges that SSS eligible students face, being underprepared for
college level courses poses a significant barrier to academic success. As Table 11 illustrates,

Page 10

MCC SSS Program
retention and success rates in developmental coursework by the eligible cohort fall below the
comparison cohort.
Table 12: Graduation Rate Comparison of Fall 2011 New Student Cohorts
SSS Eligible
Non-Eligible
4.2%
13.4%
Source: MCC Office of Institutional Effectiveness (2015)
Nationally, the numbers of students earning a certificate or graduating from college are
quite dismal. At MCC, the numbers are even more alarming. Table 12 compares the percentage
of Fall 2011 new students who graduated from MCC within three years between TRIO-SSS
eligible and non-eligible cohorts. The eligible cohort (4.2%) has a significantly low graduation
rate than the comparison cohort (13.4%).
(ii) Grade Point Averages
When it comes to overall student success and persistence, grade point averages (GPAs)
can be an important indicator of student academic success.
Table 13: Comparison of Averaged Grade Point Averages (GPAs)
Academic Year 2013-14
Eligible
Non-Eligible
Average Cumulative GPA
2.40
3.05
Source: MCC Office of Institutional Effectiveness (2015)
Table 13 compares average cumulative GPAs between TRIO-SSS eligible and noneligible cohorts. The eligible cohort (2.40) has a lower GPA than the comparison cohort (3.05).
Table 14: Comparison of Good Academic Standing Ratios
Eligible
Academic Year 2013-14
%
Cumulative GPA 2.0+
71.3%
Source: MCC Office of Institutional Effectiveness (2015)

Non-Eligible
%
91.5%

Table 14 compares the percentage of SSS eligible students whose cumulative GPAs are
2.0 or higher with non-eligible students. The eligible students (71.3%) are more likely to face the
challenge of staying in good academic standing than the non-eligible students (91.5%).
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(iv) Transfer Rates from Two-Year to Four-Year Institutions
When it comes to MCC’s transfer rates based on the last three-year data, SSS eligible
students at MCC scored below the comparison cohort.
Table 15: Transfer Rate Comparison of Fall 2011 New Student Cohorts
Indicator
SSS Eligible
Transfer with an Associate’s Degree/Certificate
1.3%
Transfer without an Associate’s Degree/Certificate
9.4%
Total
10.7%
Source: MCC Office of Institutional Effectiveness (2015)

Non-Eligible
5.6%
20.6%
26.2%

Table 15 provides alarming data in that, among students who entered in Fall 2011, 1.3%
of SSS eligible students graduated and transferred to a four-year institution during the three-year
period, while 5.6% of the comparison cohort did. In addition, 9.4% of the eligible students have
transferred with or without an associate’s degree or certificate, while 20.6% of the comparison
group have during the period.
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SUMMARY OF NEEDS SECTION
Mesa Community College (MCC) clearly needs the support of the proposed Student
Support Services (SSS) Program based upon the following reasons:
Reason 1: A high number and percentage of students meet SSS eligibility requirements.
In AY2013-14, MCC SSS eligible students were 12,750, 36.3% of the total student
enrollment of 35,169. Among the eligible students, 6,689 (52.5%) were low-income students,
9,967 (78.2%) were first generation college students, and 797 (6.3%) were students with
disabilities. SSS eligible, low-income, first-generation college students were 3,861 (30.3%).
Reason 2: SSS eligible students encounter significant barriers and challenges at MCC.
SSS eligible students at MCC face a myriad of obstacles that they must overcome.
Among the barriers identified, SSS eligible students must overcome the financial challenges
associated with the costs of post-secondary education and balance competing work and family
responsibilities which often include caring for dependents. Also, this population is often
underprepared academically for college level coursework. 2014 MCC survey reports that these
students often feel an overall lack of connection to the college. The proposed project will benefit
MCC SSS eligible students by increasing noncognitive skills/behaviors and by receiving
individualized counseling/mentoring.
Reason 3: SSS eligible students at MCC need additional support to achieve success.
MCC Office of Institutional Effectiveness reports that an SSS eligible cohort has lower
persistence, success, graduation, and transfer rates than the comparison group. By developing the
SSS Program, MCC can provide additional support for SSS eligible students to stay in college,
earn an associate’s degree, and transfer to a four-year university.
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B. OBJECTIVES
The MCC Student Support Services (SSS) Program will be guided by the Department of
Education’s three primary SSS objectives relating to: 1) Retention and Persistence, 2) Academic
Success, and 3) Graduation and Transfer. Each objective described individually below will
include a statement of the objective and: 1) how it relates to the purposes of the SSS Program; 2)
how it addresses the needs of the proposed participants; 3) how it is clearly described, specific,
and measurable; and 4) how it is ambitious but obtainable.
As illustrated below, Table 16 provides detail regarding the first legislated objective of
the TRIO SSS Program. The MCC SSS planning team analyzed data from Department of
Education’s calculation of persistence, graduation and efficiency measures based upon annual
performance reports submitted by grantees, the Department’s 2013 Program Performance Plan,
and local and regional persistence data to arrive at the following objective.
TABLE 16: OBJECTIVE ONE—PERSISTENCE RATE
55.0% of all participants served in the reporting year by the SSS project will persist from one
academic year to the beginning of the next academic year or earn an associate’s degree or
certificate at the grantee institution and/or transfer from a 2-year to a 4-year institution by the
fall term of the next academic year.
1. RELATES TO THE PURPOSE: This objective relates to the overall purpose of the SSS which
is to increase the retention, graduation, and transfer rates of eligible students.
2. ADDRESSES THE NEED: According to MCC OIE, during AY2013-14, 14,909 were enrolled
as new students at MCC, and 5,367 of the new students were considered SSS eligible. Out of
the eligible students, 1,917 students stayed at MCC in the sequent semester (Fall 2014), and
352 students transferred to a four-year university. In addition, 31 students graduated from the
MCC by the end of AY2013-14. Based on the TRIO-SSS definition of persistence, the
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persistence rate of SSS eligible students at MCC is 42.9% (2,300/5,367). Compared with the
non-eligible cohort (59.6%), MCC SSS eligible students struggle to stay in college, graduate
from college, and/or transfer to a four-year university.
3. CLEARLY DESCRIBED, SPECIFIC, AND MEASURABLE: This objective is clearly described in
specific and measurable terms with 55.0% of students served meeting this objective which is
equivalent to 77 students meeting this objective. Evaluation and tracking processes will be in
place to accurately measure this specific objective, both semester-to-semester as well as yearto-year.
4. AMBITIOUS BUT ATTAINABLE: This objective is ambitious because it proposes that a set
number, 77 students (55.0%), will meet its standards within each year of the grant. It is
attainable because of the proposed MCC SSS program in addition to existing systems already
in place to retain and graduate these students. For example, Mesa Community College is
currently piloting both a Student Success Initiative as well as an Early Alert Referral System.
MCC SSS staff will work closely with both efforts to provide additional academic and support
services to ensure student success and a rapid response to addressing the 140 SSS student
challenges in a proactive and supportive manner (described in greater detail in the evaluation
section).
Table 17 provides detail regarding the second legislated objective of the TRIO-SSS
Program. The MCC SSS planning team analyzed data from Department of Education’s
calculation of persistence, graduation and efficiency measures based upon annual performance
reports submitted by grantees, the Department’s 2013 Annual Program Performance Plan, and
local and regional persistence data to arrive at the following objective. Good Academic Standing
is defined as achieving and maintaining a cumulative Grade Point Average (GPA) of 2.0 or
better (C or better) on a 4 point scale.
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TABLE 17: OBJECTIVE TWO— GOOD ACADEMIC STANDING
80.0% of all enrolled SSS participants served will meet the performance level required to stay
in good academic standing at the grantee institution.
1. RELATES TO THE PURPOSE: This objective relates to the overall purpose of the SSS which is
to increase the retention, graduation, and transfer rates of eligible students.
2. ADDRESSES THE NEED: According to MCC OIE data, success in college-level core
academic areas are as low as 45.9% in developmental mathematics. A larger percentage of
SSS eligible students test into one or more developmental level courses. Focusing on efforts to
provide academic support and assistance is a critical component of the MCC SSS program.
3. CLEARLY DESCRIBED, SPECIFIC, AND MEASURABLE: This objective is clearly described in
specific and measurable terms with 80.0% of students served meeting this objective which is
equivalent to 112 students meeting this objective. Good academic standing is defined as
maintaining a cumulative Grade Point Average (GPA) of 2.0 or better (C or better) on a 4
point scale.
4. AMBITIOUS BUT ATTAINABLE: This objective is ambitious because it purposes that a set
number, 112 students (80%), will meet or exceed this standard within each year of the grant.
This is a significant increase over the number of SSS eligible students that remain in good
academic standing. It is attainable because of the systems in place to foster good academic
standing via the SSS grant programs including tutoring, supplemental instruction, learning
communities, student success courses, and individualized counseling for those students that
test into one or more developmental level college courses.
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As illustrated below, Table 18 provides detail regarding the third legislated objective of
the TRIO-SSS Program. The MCC SSS planning team analyzed data from Department of
Education’s calculation of persistence, graduation and efficiency measures based upon annual
performance reports submitted by grantees, the Department’s 2013 Program Performance Plan,
and local and regional persistence data to arrive at the following objective.
TABLE 18: OBJECTIVE THREE— GRADUATION AND TRANSFER
1. 10.0% of new participants served each year will graduate from the grantee institution with
an associate’s degree or certificate within four (4) years; AND
2. 5.0% of new participants served each year will receive an associate’s degree or certificate
from the grantee institution and transfer to a four-year institution within four (4) years.
1. RELATES TO THE PURPOSE: This objective relates to the overall SSS goal of increasing the
completion and transfer rates of eligible students from two-year to four-year institutions.
2. ADDRESSES THE NEED: Only 4.2% of Fall 2011 SSS-eligible students graduated from MCC
within three-years. Among the graduates, 1.3% transferred to a four-year institution. SSS
eligible students lack the support systems needed to graduate/transfer, academic skills, and
peer support.
3. CLEARLY DESCRIBED, SPECIFIC, AND MEASURABLE: The objective includes that 14
students (10.0%), will graduate from MCC within four years, and 7 of them (5%) will transfer
to a four-year institution. This goal is specific, and measurable in the evaluation plan.
4. AMBITIOUS BUT ATTAINABLE: This objective is ambitious because it purposes that specific
numbers, 14 students (10.0%), will graduate from MCC within four years, and 7 of them (5%)
will transfer to a four-year institution. This objective represents a significant improvement for
MCC SSS eligible students (4.2% and 1.3%, respectively; Fall 2011 SSS-eligible cohort). It is
attainable because of the systems in place to increase graduation and transfer rates.
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C. PLAN OF OPERATION
1) THE PLAN TO INFORM THE INSTITUTIONAL COMMUNITY
Informing the institutional community of the goals, objectives, and services of the MCC
Student Support Services project as well as the eligibility requirements for participation in the
project is critical to the project’s success. The following strategies are planned to ensure that the
SSS program becomes an integral part of the culture of service, retention, and student success at
MCC.
INSTITUTIONAL COMMUNITY: The colleges’ award-winning public relations department
will work with SSS staff to develop and display promotional fliers, brochures, and posters that
will be placed in high traffic common areas, departments, and classrooms. In addition, press
releases will be developed for the local community and announcements will be made on media
and information screens located in public areas around campus.
Information will also be posted on an SSS website, with links directly to student services
and academic departments. Internal campus listservs will be utilized to disseminate project
information to specific areas such as the American Indian Institute, ACE/HOL, Career Services,
Counseling, ESL, the Financial Aid Department, Disability Resources and Services,
Developmental Education faculty, and Multicultural Services. The public relations department
will also assist in developing and disseminating press releases to the local media and, where
appropriate, announcements will be made in both English and Spanish.
STUDENTS: Presentations regarding SSS will be made to student organizations as well as
during other student events on campus and during special events such as the fall leadership
retreat for students. In addition to having SSS information available in public common areas
such as the Paul Elsner Library and the Kirk Student Center, information will be made available
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to students at college New Student Orientations (NSO) and in areas such as the American Indian
Center, the Multicultural Center, the Children’s Center, the Student Life and Leadership
Department, the Disability Resources and Services Department, programs for new-to-college
students and developmental education courses.
Press releases will be made available to publications such as the Mesa Legend, MCC’s
student newspaper, as well as to community organizations that work with current or potential
MCC students. SSS information will be available during group meetings and advising events at
local high schools and campus events, and a targeted mailing will be sent to students who have
already taken the placement test and shown interest in attending MCC from the feeder high
schools.
FACULTY AND STAFF: Presentations regarding SSS will be made to employee groups such
as the Faculty Senate, the campus Management, Administration, and Technology group (MAT),
the Professional Services Association (PSA), and during campus committee meetings such as the
Student Success Steering Committee, College Retention Committee, Developmental Education
Committee, Campus Leadership Team, Learning Enhancement Support, and the Student Affairs
Managers.
Presentations will also be made during faculty and staff orientations, during the Fall and
Spring semester weeks of faculty accountability, and at selected faculty department meetings
(such as Math, English, and Reading). Information will be available through MCC’s Center for
Teaching and Learning (CTL) and announcements will be made through the College Intranet.
SSS staff will be regular participants in ongoing faculty, staff, and committee meetings.
SSS staff will work with the CTL to develop a “Best Practices” brochure highlighting the SSS
program and providing tips for working with underprepared students. These brochures will be
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available through the campus CTL and will assist with referring students from programs such as
the Early Alert Referral System (EARS) and the High School Concurrent and Dual Enrollment
programs. MCC SSS materials will also be included in efforts coordinated through the general
college recruitment and outreach efforts.
2) THE PLAN TO IDENTIFY/SELECT/RETAIN PARTICIPANTS WITH ACADEMIC NEED
The MCC SSS program will strive to support and serve underrepresented and
underserved students so they may be successful in achieving their academic and personal goals.
Working collaboratively with the MCC student services community to develop a comprehensive
SSS program, the following plan will be put in place to identify eligible students with academic
need, objectively select students for participation in the SSS program, and provide the support
necessary to retain the participants in the program and in college.
IDENTIFICATION PLAN: The SSS identification plan will include collaborating with
specific service areas that have been instrumental in developing the SSS project. Participants will
be identified from across the campus community with specific attention to communicating to
these areas: the American Indian Center, the Multicultural Center, Disability Resources and
Services, and Early College Programs. Additionally, the college’s learning and assessment
centers will help identify students such as those in developmental courses. The financial aid
office will refer students receiving financial aid. SSS staff will also work with developmental
and ESL faculty to recruit and identify potential SSS students.
SELECTION PLAN: Students interested in the SSS program will complete an
application/interest form that will provide SSS staff preliminary information. Their citizenship,
enrollment, and academic need status will be assessed to find out if they meet these SSS
eligibility criteria, or not. Then, only qualified students will participate in an interview process
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with SSS staff to determine their SSS eligibility by meeting one or more of the following criteria:
low-income, first generation, and/or disability. After an assessment of the eligibility, students
will be selected on a quantitative and qualitative point scale, which includes the criteria listed
below (Table 19). Applicants who meet all three criteria, low-income, first generation, and
individual with disabilities will receive priority in placement into the SSS program.
Applicants will be informed in writing of acceptance or denial into the program (students
not accepted will be referred to additional campus services). If more students meet the criteria
than SSS spaces available, students will be selected on a first-come basis with additional students
placed on an SSS waiting list and referred to other campus support services. The SSS Program
will ensure that at least two-thirds of the participants (94/140) will be individuals with
disabilities or low-income individuals who are first generation college students. Also, at least
one-third of the participants who are with disabilities will meet the low-income status. The
remaining participants will have the status of low-income, first-generation, or disability.
Table 19: MCC SSS Selection Criteria
Category
Citizenship, College Enrollment,
Academic Needs
Low-income and First Generation
Low-income Only
First Generation Only
Individuals With Disabilities (IWD) Only
IWD and Low-Income
IWD and First Generation
IWD, Low-Income, and First Generation

4 points

3 points

2 points

1 point

X
X
X
X
X
X
X

RETENTION PLAN: SSS participants will receive services such as academic advisement,
academic support (i.e., tutoring, peer tutoring, faculty mentoring), counseling/personal support,
career planning, supplemental instruction, mentoring, and cultural enrichment. SSS participants
will be required to meet with the SSS Project Director, Specialist, and Coaches on a regular basis
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(at a minimum monthly, but more frequently on an individual basis as necessary). Other services
to support retention and student success will include individual and group career decision
making, study skills/self-help workshops, financial aid assistance, referral services, transfer
advising, tours of 4-year institutions, and assistance with college and scholarship applications.
The overall retention plan includes addressing the remedial and academic needs of each
participant, preparing for a smooth transition to the college environment, providing integrated
student services, utilizing best practices in comprehensive and intrusive advisement, developing
Individualized Education and Career Plans (IECPs), following-up regularly with each
participant, and effectively evaluating student challenges and successes while incorporating
strategies for program improvement7.
3) THE PLAN FOR ASSESSING PARTICIPANTS AND MONITORING THEIR SUCCESS
A critical element in the success of MCC’s SSS program will be in effectively assessing
each student as they enter the program, establishing individual student academic and career
plans, and monitoring their success as they progress in the program, providing appropriate and
timely interventions as necessary. Within the SSS program, the assessment and monitoring focus
will be on the student, utilizing best practice information on how to assess student achievement
of college-level learning outcomes8.
ASSESSMENT PLAN: All entering SSS students will be required to take a battery of tests to
identify individual areas of strength, motivation, and weakness. The ACCUPLACER test is a
series of three 25-minute tests designed to ensure proper placement in English, reading, and
mathematics. If English is not the SSS participant’s first language, they may take the CELSA test
to determine their English language proficiency. For SSS participants with disabilities, a variety
of additional tests will be conducted which may include the Weschler Adult Intelligence Scale
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Revised (WAIS-R), the Stanford Binet Intelligence Scale, and the Woodcock-Johnson PsychoEducational Battery-Revised: Tests of Cognitive Ability. All participants will be evaluated on an
individual basis and the in-house assessments will be utilized by SSS staff in collaboration with
participants to develop an individualized student success plan.
SSS participants will also be required to complete career assessment/profiles upon entry
and an entrance survey will be designed specifically for undecided students and the career
profiles will be included in their individual advising process. Other testing options may include
the Study Behavior Inventory (SBI), the Self-Directed Search (SDS) Inventory, and computerbased Discovery II career assessment inventory. These assessments will be complimented with
decision-making workshops for students uncertain of any official career path.
MONITORING STUDENT SUCCESS: The SSS Project Director and Specialist will conduct
regular grade checks of SSS participants. The Project Director, Specialist, and Coaches will meet
with SSS students regularly (at a minimum monthly, but more frequently on an individual basis
as necessary) to make modifications to their plans to reflect progress or changes in goals and/or
career and educational plans. The Specialist will also work with faculty to monitor SSS students’
performance and participation in class if necessary. An evaluation will be sent out mid-semester
to faculty. Plans are in place to support a student who is struggling academically, and if needed,
personally through counseling or mentoring. To ensure effective monitoring, a database of
information on students will be maintained with hard copies also kept as reference and for audit
purposes.
The SSS program will participate in the college’s Early Alert Referral System (EARS)
for students with excessive absences, drops, and poor or low test scores. This comprehensive
monitoring program will interface with the college’s Student Information System (SIS) to
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improve identification and tracking of SSS students upon entry. The SIS system will also capture
student email addresses or alternative contact number for both electronic and personal contact
through Early Alert communication. This intrusive advisement and monitoring will also include
the development of midterm progress reports and additional communication/advisement will be
coordinated for students at-risk of failing a course or dropping out9.
4) THE PLAN TO PROVIDE SERVICES ADDRESSING PROJECT GOALS/OBJECTIVES

The MCC SSS Program is the result of an intensive and systemic planning process that
has resulted in the identification and planning for a wide array of services designed to directly
address the unique needs of SSS participants. The SSS Program will model the best practices of
graduation and transfer by incorporating a structured academic pathway, a student-centered
culture, and a leadership team that is culturally sensitive to the needs of the SSS eligible student
population. The following services are planned to supplement existing institutional resources into
a seamless “one-stop experience” specifically for SSS students. These specific services that
directly address the specific goals and objectives of the MCC SSS Program include the
following:
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TUTORIAL SERVICES

OBJECTIVES 1, 2, 3

Tutoring, structured learning, and learning communities are among the essential services
that will be at the foundation for SSS participants starting strong in academic coursework. These
essential services will be at the foundation of continuing support for their academic success
within the SSS program. Several tutoring options will be available for SSS participants. Part of
the SSS Student Orientation will include touring the wide range of tutoring and support available
to students through the Learning Enhancement Center (LEC). In addition to academic support for
SSS students ranging from tutoring to supplemental instruction available in the LEC, additional
tutors will be available to SSS participants for ongoing individual one-on-one tutoring, the
facilitation of peer tutoring or study sessions, and specific focus group study sessions. The MCC
SSS program will coordinate ongoing study groups in the core academic areas and assist in
coordinating specialized study in academic areas that are focused in small groups. The SSS
program will support SSS participants with ongoing personalized tutoring services.
ACADEMIC ADVISEMENT

OBJECTIVE 3

SSS Staff will develop an Individualized Education and Career Plan (IECP) with each
SSS participant, which will be critical in monitoring their academic progress. The SSS program
will also develop and maintain a cadre of faculty prepped to work with developmental students,
and training will be conducted during the week before classes start. The SSS Student Services
Specialist will be cross-trained to meet the special needs of Developmental Education students
(assessment, advisement, financial aid).
For SSS participants at Mesa Community College, the basic building blocks for academic
and career success include completing their Arizona General Education Curriculum (AGEC) and
obtaining their associate’s degree. These 35-37 credit certificates [AGEC-A (Arts), AGEC-B
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(Business), or AGEC-S (Science)] will guarantee SSS participants general admission to one of
Arizona’s three public universities and will meet all of their lower-division general education
requirements10.
The Associate in General Education (AGS) and Associate in Applied Sciences degrees
(AAS) are built upon completion of these general education requirements; SSS participants will
develop their IECP’s in conjunction with academic advisors in a way that is designed to
complement the requirements of specific majors while meeting the transfer and articulation
needs of students. In addition to the ability to transfer to the public postsecondary institutions in
Arizona, Memorandums of Understanding (MOUs) are in place with 45 transfer partners, 23 of
which accept 73 or more lower-division transfer credits11. These new transfer programs allow
MCC students to progress among Arizona post-secondary institutions without duplication of
time, effort, or expense.
FINANCIAL AID ASSISTANCE

OBJECTIVE 3

The MCC Financial Aid Office will assist SSS participants in finding resources to help
cover the expenses of their college education, including providing access and support in applying
for many federal, state, institutional, tribal, and private sources of assistance. The SSS Student
Services Specialist will be cross-trained to meet the special needs of SSS students (assessment,
advisement, and financial aid). As all Financial Aid starts with the completion of the online
Federal Application for Financial Student Aid (FAFSA), SSS participants will have access to
support and assistance in applying and completing the necessary application forms.
As part of the Financial Aid Office, the Scholarship Office coordinates a listing of all
available scholarships at MCC and will provide the forms and guidance for SSS participants to
apply for those scholarships. SSS participants will be provided specific applications for
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individual scholarships that are available as well as expert advice on completing their
applications successfully. Although many scholarships have specific criteria and requirements
that students must meet in order to apply, SSS participants will have the potential to access a
variety of scholarship opportunities.
MCC’s low-income students are often those who are less academically prepared and
more apt to fail or withdraw from their classes in their very first semester. As a result of changes
to Federal Regulations regarding Satisfactory Academic Progress, our first generation, lowincome students find themselves without aid after attempting one semester of college. MCC’s
Financial Aid Department, in conjunction with the college’s Student Success Programs Office,
are designing an EARLY Satisfactory Academic Progress (e-SAP) program designed to help our
new college students learn about avoiding the pitfalls of SAP and appealing early if they find
themselves in academic trouble.
All of the College’s specialized services are on board to assist with this new SSS program
– providing the support team necessary to reach out to our SSS student not meeting SAP. The
college will run weekly reports to see enrollment status changes for students who are new to the
college. If there are changes that could put the new student at risk for academic probation, the
specialized departments (Veterans, Disability Resources, American Indian Institute,
Multicultural, Athletics, etc) will reach out for early intervention. MCC hosts workshops on SAP
Awareness, College Financial Literacy, Academic Success and the SAP appeals process, and
SSS program participants will attend the workshops. The participants will learn how to avoid
losing their financial aid, what the appeal process is when they lose financial aid, and available
resources and options.
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FINANCIAL LITERACY COUNSELING

OBJECTIVE 3

The SSS Student Services Specialist will be cross-trained to meet the special needs of
Developmental Education students (assessment, advisement, financial aid etc.). The federal
government's Advisory Committee on Student Financial Assistance has estimated that between
1.5 and 3 million bachelor degrees will be lost nationally over the decade due to financial
barriers faced by students12. SSS students will receive financial literacy counseling as part of the
planned SSS programs and services.
Through a partnership with A New Leaf (local nonprofit serving low-income Mesa
residents) SSS participants will be able to apply for an Individual Development Account (IDA).
The IDA program will match their savings on a 3:1 ratio up to $1,000.00. Eligible SSS
participants can save up to $1,000.00 and may receive up to $3,000.00 in matched funds,
providing them with $4,000.00 for education expenses.
If an SSS participant opens an IDA savings account, any money they deposit for a
minimum of six months, plus the matched funds, can be utilized towards their college education.
Individual savings in an IDA for this program, including matched dollars, can only to be used
towards the attainment of a higher education at Mesa Community College. Money management
training is required at no cost to qualify for matched funds.
Finally, the MCC SSS Program will provide Financial Literacy 101 through Decision
Partners, an online financial literacy education program developed for TRIO Student Support
Services. The program includes student access to Financial Literacy 101, the leading course for
student financial literacy education, an administrative control panel for viewing student progress
and exporting usage data for audits and reporting, and presentations for introducing financial
topics and discussion in group settings13.
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In addition to the core support services of tutoring, academic advisement, financial aid
assistance, and financial literacy counseling that will be provided to all SSS Students, a variety
of additional allowable supportive services will form the framework of support provided through
the MCC Student Support Services Program. Grounded in the best practices of student retention,
persistence, graduation, and transfer, the following services will be available to all SSS Students.
INSTRUCTION

OBJECTIVES 1, 2

Supplemental Instruction (SI) will be provided to SSS participants in the core academic
areas of reading, writing, and mathematics, and in additional academic areas as needed by SSS
participants (physical sciences, social sciences, humanities, etc.). Supplemental Instruction will
also be conducted in group settings around topic areas such as academic study skills, time
management, and goal setting. An additional area of academic focus for SSS participants
includes the development of SSS Student Success Courses (described in greater detail below).
These Learning Communities will primarily be connected to specific courses such as
reading, writing, and mathematics, as well as existing college success/transition courses required
for incoming SSS students and developmental courses for those SSS students who test into them.
Faculty from within the Counseling Department will work with the SSS Project Director to offer
Career and Personal Development (CPD) courses designed specifically for SSS participants.
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Table 20: SSS Success Course Model Desired Competency Matrix
FOCUS / CRITERIA
A
Knowledge of campus staff, faculty, facilities, and organizations
M
Knowledge of financial aid
M
Financial management, budgeting
I
Knowledge of basic e-mail, Blackboard, and other technological applications M
directly related to course success
Application of advanced Blackboard and other technological applications
Knowledge and utilization of tutoring services
I
Completion of degree plan/Completion of class schedule
M
Understanding G.P.A. and other college terminology
M
Knowledge and application of literacy and research resources (LRC)
I
Goal setting-general and Personality/learning/learning style assessments
I
Academic and vocational aptitude, academic and vocational interests
I
Academic and vocational research, academic and vocational goal setting
Reading strategies, note taking, time management, collaboration
I
Networking – utilizing campus and community resources
Self–assessment (personal challenges), motivation, and persistence
I
SSS Table Legend
A CPD150: Strategies for College Success (3 credit hours)
I Introduced
B CPD102AH: Stress Management (2 credit hours)
M Mastered
C CPD102AB: Career Explorations (2 credit hours)
R Reinforced

B

C
R
R

M

M
M
R
R
M
M
M
M
M
M
M

R
R
R
R
R
R
R
R
R

SSS Student Success Courses: To improve student transition, retention, and
completion, the SSS project will build student orientation and program requirements around
intrusive support courses that address the “total student.” Orientation courses will be structured
in terms of competencies and curriculum to include required career planning modules (see Table
20 above, adapted from Crowder College).
The central aim will be to prompt increased partnership between instruction and support
services to better serve students. The core course(s) would integrate related student support
services and resources into the curriculum to compliment student learning. “Such courses are an
essential resource for students, in large part because the various benefits reinforce one another
and magnify their influence.14” Ideally, all SSS participants will enroll in the orientation course
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to identify and address potential at-risk factors that these students will likely encounter. Although
not mandatory for all SSS participants, Strategies for College Success (CPD150) and Career
Exploration (CPD102) will be required for undecided students and those on probation status.
Once again, the goal is to provide early intervention for at-risk students.
COUNSELING

OBJECTIVES 1, 2

SSS Staff will meet individually with project participants at least once per month. In
addition, SSS staff will facilitate peer groups to address topics relevant to common challenges.
As necessary, SSS staff will refer students to the counseling department where a counseling
member has been designated to address SSS students. The Counseling Department will provide
SSS participants with a variety of services to help them address personal, social, educational, and
career concerns. By providing support and guidance, SSS participants will be empowered to be
successful in completion of educational and personal endeavors. Counseling Services also will
make necessary referrals to appropriate community agencies and service providers as necessary
to supplement institutional support available to SSS participants.
CULTURAL EVENTS

OBJECTIVES 1, 3

Participation in cultural events typically unavailable or inaccessible to SSS students is a
critical component of expanding their academic horizons and worldviews. External cultural
events will be scheduled a minimum of once per semester by SSS with an additional menu of
ongoing events that will be coordinated and provided to SSS students throughout the academic
year. In addition to group and individual participation in external cultural events, a host of
internal cultural events occur regularly within the campus community. Internal cultural events
will be available free of charge to SSS participants and include multicultural festivals, theatre
productions, music productions, and other similar events hosted in MCC’s Theatre and
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Performing Arts Centers. Seminars will be scheduled on campus to address issues of diversity
and SSS participants will be encouraged to engage in a host of co-curricular activities available
to students throughout the college and the Office of Student Life and Leadership.
CAREER OPTIONS AND OPPORTUNITIES

OBJECTIVES 1, 2, 3

Career planning and exploration will be a fundamental component of each SSS student’s
Individualized Education and Career Plan (IECP). SSS students will be offered a variety of
resources and assistance related to career planning, employment, and job searches. Included in
the services to SSS students will be access to individualized career assessments through the
Arizona Career Information System (AZCIS). SSS specific workshops will be coordinated with
Career Services each semester in areas such as resume development, interviewing practice, and
specific in-demand career profiles. In addition, SSS students will be encouraged to explore
career opportunities through scheduled events such as the MCC Career Expo. SSS participants
will also develop IECPs to identify critical career information such as salaries, labor market
trends, job titles, and career specific internship opportunities in connection with their
degree/academic track.
TRANSFER AND ARTICULATION

OBJECTIVE 3

In addition to focusing on SSS participant retention and persistence, the SSS program is
grounded in the philosophy that MCC is an important building block in each student’s larger
career and academic goals. Focusing on the successful transfer and articulation of SSS
participants to baccalaureate granting institutions, the SSS program will interface with ongoing
partnerships with the state’s three major public universities, the University of Arizona (UofA),
Northern Arizona University (NAU), and Arizona State University (ASU), each of which have
existing SSS programs. MCC Transfer Services will conduct workshops for SSS participants on
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the Arizona Course Applicability System (AZCAS) and the Course Equivalency Guide (CEG)
and transfer and articulation planning will be an integral component of each SSS participant’s
Individualized Education and Career Plan (IECP). In addition to providing institution specific
information such as application and financial aid procedures to transfer institutions, SSS
participants will be alerted to university visitation schedules and the availability of transfer
advisors. SSS students will also participate in coordinated trips that include university site visits.
Additional existing resources that will support the graduation and transfer success of
MCC SSS participants include established partnerships with the state’s University system. For
example, the Maricopa-ASU Pathways Program (MAPP) is a district-wide program that assists
students with the transition from Mesa Community College to Arizona State University. Students
follow a prescribed sequence of course work called a MAPP. The MAPP meets all of the
requirements for a specified major at ASU and includes the appropriate associate degree at the
community college. When followed, students are guaranteed admission to an ASU degree
program. Students participating in MAPPs are also eligible for additional benefits including
tuition incentives, scholarships, and dedicated advisement by an ASU Transfer Advisor who
holds office hours at Mesa Community College.
Similarly, Northern Arizona University has developed the Connection partnership so that
MCC transfer students can complete their baccalaureate degree while remaining in the local area
(NAU’s main campus is a two-hour drive). As previously mentioned, Memorandums of
Understanding (MOUs) are also in place with 45 transfer partners, 23 of which accept 73 or
more lower-division transfer credits. These transfer programs allow MCC students to progress
among Arizona public post-secondary institutions without duplication of time, effort, or expense.
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MENTORING/COACHING

OBJECTIVES 1, 2, 3

Faculty/Staff mentoring/coaching will occur through connections made during SSS
Orientations and through one-on-one relationships with faculty/staff as mentors/coaches, which
will be an important component of the learning communities developed with SSS participants in
the existing college success, orientation, and transition courses (taught by counseling faculty).
These courses would be encouraged for SSS participants during their first year and required for
SSS students on probation status and those testing into two or more development courses. The
SSS Program will partner with MCC’s Connect 4 Success Program to develop personalized
coaching for SSS program participants.
Additionally, a peer mentoring/coaching program will be developed and supported
through SSS sponsored events (i.e., peer groups for transfer, peer groups for vocation/academic
majors, and peer groups for specific internship and service learning experiences). In addition,
university site visits to the University of Arizona, Northern Arizona University, and Arizona
State University will include the development of a 2+2 support services articulation connection
with these four year schools that also have SSS programs; in essence, this will improve their
post-MCC success by providing MCC SSS transfer students with the assistance necessary for a
smooth transition to a four-year institution. Finally, SSS faculty coaches/mentors will also be
identified through MCC’s Center for Teaching and Learning (CTL) faculty mentoring program,
designed to celebrate and share the creativity and successful teaching skills that are inherent
within our faculty and their classrooms, specifically those that enhance the successful retention
and persistence of historically underrepresented and underprepared students.
The following table (Table 21) projects the plan of operation and timeline to implement
the Program’s activities.
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Table 21: MCC Student Support Services Program Plan of Operation and Timelines
LEGEND—SSS PLAN OF OPERATION AND TIMETABLE—PERSONNEL CODE
CTS: College Technology
IA: Institutional
PD: SSS Project Director
Services
Advancement
SS: SSS Student Support
LEC: Learning
CS: Counseling Services
Specialist
Enhancement Center
DRS: Disability Resources &
PT: SSS Peer Tutors
MA: Multicultural Affairs
Services
OD: Office of
AII: American Indian Institute ES: Enrollment Services
Development
EWS: Enterprise Web
OIE: Office of
CS: Career Services
Services
Institutional Effectiveness
CTL: Center for Teaching &
SLL: Student Life &
ESL: ESL Support Services
Learning
Leadership
CC: Children’s Center
FA: Financial Aid
TS: Testing Services
FWC: Fitness & Wellness
CR: College Recruitment
TA: Theatre Arts
Center
SSS
MCC
Service
Timetable
Outcome
Staff
Resources
100% of available SSS openings
PD,
ES, MS, AII, will be filled each year from a
SSS Recruitment
Ongoing
SS
DRS, OIE
diverse population of eligible
applicants
DRS, CRS,
JulyPD,
LEC, MS,
90% of new SSS students
Orientation
August
SS
SLL, AII,
participate in Orientation
ESL
100% will complete initial
JulyAssessment
SS
TS, CRS
assessments (ACCUPLACER,
August
COMPASS, SBI, etc.)
JulyPD,
LEC, CRS,
100% will have an IECP with 45
Initial IECP
October
SS
ESL, CRS
days of entry in the SSS Program
LEC, CRS,
100% will have IECPs reviewed
Review IECP
Sept.-May SS
ESL, CRS
twice annually
Services for
100% of students with documented
OngoingStudents with
SS
CRS, LEC
disabilities will have special needs
12 months
Disabilities
addressed in IECPs
100% of ESL SSS students will
Services for ESL
AugustSS
LEC, ESL
have language skills addressed in
Students
May
IECPs
100% will receive FA information
Financial Aid
FA, ATS,
Ongoing
SS
and assistance in completing FA
Assistance
AII, OD
forms
Financial Literacy
100% will receive Financial
FA, ATS,
and Early-SAP
Ongoing
SS
Literacy and eSAP counseling for
AII
Counseling
academic financing
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Academic
Advisement

Annually

SS

Intrusive
Advisement

Ongoing

PD,
SS

Transfer Planning

Ongoing

PD,
SS

Career Counseling

Ongoing

SS

University
Transfer Visits

Each
Semester

SS

Personal
Counseling

Ongoing

SS,
(CS)

Each
Semester

PD,
SS

Each
Semester

PD,
SS

Tutoring Services

Each
Semester

PT

Study Groups

Each
Semester

PT

Ongoing

PD,
SS

Ongoing

PD,
SS

Ongoing

SS

Cultural
Enrichment

Ongoing

PD,
SS

Monthly SSS
Meetings and
Activities

Ongoing

PD,
SS

Student Success
Courses (SSC)Developmental
Student Success
Courses (SSC)Probationary

Information
Dissemination
(Email/Listserv)
Information
Dissemination
(SSS Website)
SSS
Individualized
Counseling &
Mentoring

100% will have academic course
TS, CRS, TS,
plans in IECPs and scheduling
LEC
assistance
TS, CRS,
100% of participants with low midATS, LEC
semester grades will meet with SS
100% will receive transfer planning
ATS, TS
assistance as evidenced by
university transfer plans in IECPs
100% of students have career goals
CS
and plans included within IECPs
100% of sophomore level SSS
ATS, TS
students will attend a minimum of
1 site visit as evidenced in IECP
100% of students who need
CS, DRS,
personal counseling receive
CRS
assistance or appropriate referral
100% of students testing into
CS, CTL,
developmental courses enrolled in
LEC
appropriate Developmental SSC
100% of students on academic
CS, CTL,
probationary status enrolled in
LEC
appropriate Probationary SSC
80% of students will participate in
LEC
at least 15 hours of individual
and/or small group tutoring
50% of students will participate in
LEC
SSS Study Groups for 2 or more
sessions
100% will have MCC email
EWS, TSS,
accounts and receive monthly and
SLL
ongoing SSS communications
An SSS website will be developed,
EWS, TSS,
updated, and maintained on a
SLL
monthly basis
100% of participants will be
CTL, MCC
assigned an SSS coach/ mentor
Faculty
related to key objectives within
their IECP
90% will participate in 2 or more
SLL, TA,
SSS-recommended
FWC
cultural/academic events annually
DRS, CRS,
90% will participate in 5 or more
LEC, MS,
monthly SSS meetings during each
SLL, AII,
calendar year
ESL
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Data Collection
Instruments and
Tools

JulyAugust

PD,
SS

IA, OIE, FA,
TS

Formative
Evaluation

Ongoing

PD,
SS

IA, OIE, FA,
TS

Summative
Evaluation

Annual

PD,
SS

IA, OIE, FA,
TS

Evaluation instruments and data
collection procedures in place and
revised annually
100% of program objectives
measured/reviewed quarterly with
appropriate action taken
100% of program objectives
measured and reviewed annually
with appropriate action taken

5) THE PLAN TO ENSURE PROPER AND EFFICIENT ADMINISTRATION OF THE PROJECT
PLAN FOR PROPER AND EFFICIENT ADMINISTRATION: Dr. Sonya Pearson, MCC’s Vice
President of Student Affairs, will serve as the project administrator. An important element of
ensuring proper and efficient administration of the SSS Program is the strategic location of SSS
Staff within the college’s organizational structure.
Within this organizational structure, the SSS program will be supported with a direct
reporting line to the Dean of Student Affairs, access to the Vice President of Student Affairs, and
access to the College President. As the organizational chart below illustrates, the SSS Director
will be placed laterally at the same classification (Management, Administration, and
Technology-MAT) as the other Directors of Student Services. These director positions will work
closely with the SSS Program Direction and include the following organizational areas:
American Indian Center, Multicultural Center, Advisement, Career Services, Transfer and
Articulation, Student Life and Leadership, and Children’s Center.
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MCC SSS Program Organizational Structure

ORGANIZATIONAL PLACEMENT: The MCC SSS Program will be located both physically
and organizationally within the heart of college operations. The SSS Program will be housed in
the center of campus within the Student Success Center.
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MCC Student Success Center
35:

Kirk Student Center, Student Life and Leadership, The Associate Students of MCC,
Deans of Student Services, Deans of Instruction, Center for Civic and Community
Engagement

36:

College Bookstore

37:

Disability Resources and Services, Counseling Services

38:

International Education, Student Success Programs and the SSS, Multicultural Services
and the American Indian Institute

Time Commitment of Key Project Staff: The time commitment of key SSS Project Staff
will be a critical component of the overall SSS project success and is illustrated in the following
table (Table 22). In addition to the project staff listed below, the SSS Program will also utilize
tutors on an hourly basis. By hiring adjunct faculty to teach a 3-credit course, MCC can provide
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release time for residential faculty to participate in the SSS Program. The residential faculty will
support the curriculum development and instructional support necessary to implement the
Program’s activities.
Table 22: SSS Funded Project Staff
Time Commitment
100% (12 months)
100% (12 months)

Position
Project Director (PD)
Student Support Specialist (SS)

Financial Management: Financial management will be coordinated through the use of
the College Financials System (CFS). CFS is the system of record for all business services
transactions including purchasing, accounts payable, fixed assets, accounting processes, and
other financial activities. CFS will be used by the SSS Project Director to create, review, and act
upon online requisitions, purchase orders, invoices, payments, assets, and financial information.
The Dean of Student Affairs will regularly review SSS program expenditures, and approve some
expenditures if needed. SSS staff will be trained in the use of the CFS systems four integrated
applications: 1) Purchasing, 2) General Ledger, 3) Accounts Payable, and 4) Fixed Assets.
The SSS Project Director will be in charge of financial management of the SSS program.
The Director will work closely with MCC Fiscal Officers to ensure proper spending and record
keeping, such as time and effort reports every quarter, and compliance with the federal cost.
Student Records Management: The SSS Project Director will be responsible for
gathering, maintaining, interpreting, and disseminating records related to the participants. MCC
has implemented a new Student Information System (SIS) to improve existing institutional
records management (Spring 2015). The SIS is now fully in place as a learning-centered tool that
will improve and significantly increase student and faculty self-service, link to on-line learning
tools and course management systems, and align MCC business practices to assist with “data
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driven decisions.” In addition, the SSS Program will also utilize Advisor TRAC to record student
advisement sessions.
SSS Project Director and staff will be trained in SIS and the program will also use an
integrated SSS database to keep track of each individual project participant. The database will be
password protected. The use of this database will be incorporated to produce reports for weekly
review by the Project Director and SSS staff. Ongoing meetings between the Project Director
and SSS staff will be held to address the data presented in these reports and make reports to the
larger institutional community about project processes and outcomes. The SSS Project Director
will compile a yearly report for evaluation purposes and for review by the U.S. Department of
Education and other reviewers. Included in the list of documents on file for each participant will
be the individual program application and eligibility documentation, participant transcripts, and
copies of all needs assessment information including the participant’s Individualized Education
and Career Plan (IECP). The following table (Table 23) illustrates the data that will be utilized
to ensure SSS Program objectives are being met:
Table 23: Student Support Services Records Management Data
SSS Student Files
Institutional Data & SIS
SSS Project
Project Application
Demographic Information Student: Demographics
Eligibility Verification
Enrollment Information
Student: Contact Log
IECP
Transcripts
Student: Activity Log
Advisement Sheets
Grade Point Averages
Student: Status Log
Assessment Data
Retention Data
Student: Contact Log
Contact/Status Sheets
Persistence Data
Project: Activity Log
Early Alert Faculty Evaluations Transfer Data
Project: Tutoring Log
Correspondence
Financial Aid Data
Project: Activity Evaluation
Personnel Management: The SSS Project Director will emphasize a team approach, with
regular monthly staff meetings to keep everyone updated and keep the staff informed on the
grant’s progress. Although SSS staff will be trained for specific jobs, there will be coordinated
cross-training opportunities to facilitate effective preparation for addressing different duties as
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needed. The Dean of Student Affairs will take responsibility for monitoring, assessing, and
improving the performance of the Project Director and staff.
Documentation from job descriptions to employee performance will be maintained by the
college’s human resources department and the college will retain information about each
employee and any reviews the employees receive. Areas of focus will include ensuring that SSS
Project Director and staff understand the policies, procedures, and regulations related to their job
performance, that they possess the technical and interpersonal skills related to their job, work
within the scope of their job descriptions, and continue to learn and develop the skills and
expertise necessary for performance success.
COORDINATION WITH OTHER PROGRAMS: MCC Student Support Services takes a holistic
view of student development and promotes a collaborative approach to overall student success.
Other critical programs that will interface seamlessly with SSS participants include programs
such as the American Indian Center, Multicultural Services, Disabilities Resources Center,
Career and Reentry, Childcare Services, Learning Enhancement Center, and ACE/Reach. SSS
staff will be trained in the services provided through these areas and cross-collaboration will
ensure that instead of a duplication of services, the SSS program will be supplemented with
existing institutional resources by these successful campus programs. The directors and staff of
these programs have engaged in the planning of the SSS program, have provided information on
the best practices of working with SSS eligible students, and serve as an ongoing resource to the
SSS program. The SSS program will be guided by an efficient Program Effectiveness and
Management Plan (which is detailed in the evaluation section).
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D. INSTITUTIONAL COMMITMENT
1) COMMITTED RESOURCES TO SUPPLEMENT THE GRANT
Mesa Community College is committed to providing the necessary resources to ensure
that the SSS Program is successfully implemented and becomes an integral component of the
fabric of MCC’s culture of student success. This is illustrated below with a description of
Facilities, Equipment & Supplies, and Personnel & Other Resources committed to the project’s
success.
Committed Facilities: The diagram on page 36 illustrates that the SSS program will be
housed in the center of the MCC Student Services Complex. This strategic decision illustrates
institutional support and ensures that SSS participants will have ready access to SSS support
services as well as other aids to enhance their academic success. The physical space of the SSS
program will include an office for the Project Director, office-space for the Student Support
Specialist, a meeting/conference room which will also be utilized for study sessions, and a
common area that will be monitored and maintained by the Project Director or SSS Specialist.
Equipment & Supplies: All necessary equipment and supplies, except for those identified
within the budget request, will be provided by MCC and illustrate the institutional support for the
SSS Program. The following table (Table 23) illustrates the key equipment and supplies which
will be committed by MCC to the SSS Program.
Table 23: Committed Equipment and Supplies
3 Desks/3 Chairs
Access to Printer
3 Filing Cabinets
Access to Fax Machine
3 Computers & Telephones
Access to Copy Machine
1 Bulletin Board
Table with Chairs (open area)

College Catalogs
Degree/Program Brochures
Financial Aid Materials
Instructional Materials (LEC)

Personnel & Other Resources: The MCC SSS program is the result of an extensive
cross-institutional planning effort to serve SSS eligible students. The following departments have
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supported the strategic planning of the MCC Student Support Services program and the
following brief summaries illustrate specific individual, departmental, and institutional
commitment to the SSS program:
American Indian Institute (AII), [Yvonne Dinehdeal, Manager]: AI will provide
supplemental support to American Indian SSS students through peer support, community
outreach, housing assistance, and Tribal Scholarship and financial aid assistance.
Career Services (CS), [Kris Bliss, Director]: CS will provide SSS students with career
assessments and profiles, job searches, and re-entry services.
Center for Teaching and Learning (CTL), [Jennifer Strickland, Director]: Faculty and
staff development related to academic needs of SSS participants.
Children’s Center (CC), [Kris Bliss, Director]: Support SSS eligible students with
appropriate child care services and promote SSS to parents association.
College Recruitment (CR), [Kathleen Perales, Associate Dean]: Support SSS recruitment
and outreach efforts.
College Technology Services (CTS), [Andrew Giddings, Manager]: CTS will provide SSS
program with necessary surplus computers and technology equipment and support.
Counseling Services (CS), [Heidi-Christa Adams, Chair]: CS will provide support and
guidance to SSS participants to address personal, social, educational, and career concerns and CS
Faculty will teach SSS related career and personal development courses.
Disability Resources and Services (DRS), [Cynthia Jepsen, Manager]: The DRS will
provide supplemental academic support to SSS students with eligible disabilities; support will
include advisement and counseling to securing instructional accommodations (i.e., note takers,
testing facilities, and appropriate equipment/technologies.).
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Enrollment Services (ES), [Barbara Boros, Dean]: Support SSS recruitment and admission
efforts; Coordinate and develop transfer and articulation materials, university visits, and transfer
workshops specifically for the SSS program.
Enterprise Web Services (EWS), [Wade Harris, Manager]: Provide SSS program with web
site, email, and technology support and custom software development.
ESL Support Services (ESL), [Meredith Warner, Dean]: Provide support to SSS students,
including assistance and advisement for those SSS students in need of ESL courses.
Financial Aid (FA), [Patricia Peppin, Director]: Provide support to SSS students through
financial aid workshops, application assistance, and scholarship searches.
Fitness and Wellness Center (FWC), [Jim Haggerty, Manager]: The FWC will host a
variety of health and wellness workshops for SSS participants to enhance health and fitness
goals.
Institutional Advancement (IA), [Sonia Filan, Director]: IA will provide communication
and marketing support to SSS program.
Learning Enhancement Center (LEC), [Benjamin Catlin, Coordinator]: The LEC will
provide academic support to SSS students ranging from tutoring to supplemental instruction.
Multicultural Affairs (MA), [Meredith Warner, Dean]: The MA will interface with SSS by
providing recruitment support, success workshops, and peer networking.
Office of Development (OD) [Jared Langkilde, Manager]: OD will conduct fundraising
events and make more scholarship opportunities for SSS students.
Office of Institutional Effectiveness (OIE), [Matt Ashcraft, Dean]: The OIE will provide
data from annual academic assessment week, ongoing institutional data, and assist with program
evaluation.
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Student Life and Leadership (SLL), [Kris Bliss, Director]: SLL will provide SSS students
connections to campus life through ongoing cultural and personal development activities.
Testing Services (TS), [Kim Reely, Director]: Provide advisement training for SSS Staff and
provide test-taking workshops for SSS students.
Theatre Arts (TA), [Kevin Dressler, Director]: MCC’s Theatre Outback will host a variety
of cultural enrichment opportunities (plays, music productions, dance performances) that will be
available to SSS participants.
2) ESTABLISHED ADMINISTRATIVE /ACADEMIC POLICIES THAT ENHANCE RETENTION
Mesa Community College provides quality instruction in over 150 degree, career, and
university transfer programs. With university transfer education as a central foundation for
facilitating student success, MCC has played an active role in the development and
implementation of the following policies and practices that support retention, persistence, and
successful articulation. These include the following: 1) Cooperative agreements with many
baccalaureate granting colleges and universities (including Arizona State University, Northern
Arizona University, and the University of Arizona) related to transfer requirements; 2) Statewide
transfer data reporting which includes the number of transfers and a student tracking system, 3)
Incentives that support successful transfer including guaranteed transfer of credit and priority
admission policies, 4) Statewide articulation guides through the Arizona Course Applicability
System (CAS) which assists advisors and students in navigating transfer successfully, and 5)
common core courses which are designed to eliminate the confusion when separate institutions
require different courses to fulfill graduation requirements.
The Statewide Transfer Initiative is designed to allow students to complete the first two
years of their four year degree with a seamless transfer. The Arizona General Education
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Curriculum (AGEC) consists of 35-37 credits that form the foundation of both the Associate
Degrees (Associate of Arts and Associate of Science) and university transfer. This policy ensures
that students will seamlessly transfer up to 64 credit hours and will require only an additional
minimum of 56 credit hours to obtain their baccalaureate degree. For students transferring after
the completion of the AGEC, they will have met their entire undergraduate general education
requirements.
Other policies that support the retention and persistence of SSS students include:
1)

an open enrollment policy that ensures that all SSS applicants will be admitted to the
college;

2)

an Academic Probation Policy designed to support student retention by placing students
on academic probation when their GPAs fall below the minimum for success (see Table
24 below) and providing additional SSS support (including enrollment in SSS Learning
Communities);

3)

an early registration policy that will ensure that SSS participants are able to enroll in the
appropriate courses necessary to fulfill their academic goals as identified in their IECPs
and also develop schedules that allow for participation in SSS support activities;

4)

an early alert system that will notify the SSS staff when a student is struggling
academically early in the semester so that appropriate interventions can be made while
there is still time to remedy academic deficiencies;

5)

an early preparation policy which will provide SSS students with the opportunity to start
their academic careers strong, and

6) a district wide Student Success Initiative designed to promote and share the best practices
in promoting student retention and persistence.
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Table 24: Academic Probation Policy
Credit Hours
Minimum GPA
12 - 15
1.60
16 – 30
1.75
31 – 45
1.90
46 +
2.00
Finally, the SSS Staff will seek the opportunity to serve on institutional committees
designed to enhance student retention and persistence. Among these committees include the
following: the Rethinking Advising Committee; the College Retention Committee (CRC); the
Early Alert Referral System (EARS) Committee, the Student Success Initiative (SSI) Committee;
the Course Management Task Force; and the Developmental Education Committee.
3) COMMITMENT TO MINIMIZE STUDENT FINANCIAL DEPENDENCE ON LOANS
The SSS Program will establish a committed partnership with the Financial Aid Office
(MOU on file) focused on ensuring that SSS participants are able to successfully complete their
academic goals without having to depend solely on student loans. Each SSS participant will
complete the Federal Application for Financial Student Assistance (FAFSA) with the help of
SSS and Financial Aid staff. This process will ensure that SSS students receive the assistance
available to them through PELL Grants and that they are also eligible for college work-study.
SSS participants will be encouraged to apply for scholarships and receive aid in preparing
applications for the MCC General Scholarship Fund. This streamlined process enables eligible
students (minimum GPA of 2.0 and enrolled in 6 or more credit hours) to apply for numerous
scholarships with one application. In addition to these general scholarships, SSS students will
also be encouraged to apply for private scholarships and additional scholarships available
through the Maricopa Community Colleges Foundation. The private scholarships are numerous
and include such opportunities as the American Indian Services Scholarship, the Hispanic
Scholarship Fund, and many others geared specifically for underserved and underrepresented
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students. American Indian SSS participants will also work with the American Indian Institute to
assist these students in applying for funding through tribal membership scholarships.
The MCC Office of Institutional Advancement works closely with the Maricopa
Community Colleges Foundation to raise money for additional scholarships to meet the needs of
SSS eligible students. The Achieving a College Education (ACE) is one such program that
provides scholarships for low-income and first-generation high school students that are able to
complete up to 24 credit hours of postsecondary education prior to completing high school. ACE
scholarship recipients will be among the targeted audiences recruited to participate in the SSS
program. The SSS staff will also work closely with the Financial Aid Department to help secure
transfer scholarships for SSS participants as they prepare to successfully transfer to the
university (specific transfer scholarships include opportunities at ASU, NAU, and UofA).
Additionally, through a partnership with A New Leaf (local nonprofit serving low-income
Mesa residents) SSS participants will be able to apply for an Individual Development Account
(IDA). The IDA program, also known as the Fast Tracking the Dream to College Completion
program, will match their savings on a 3:1 ratio up to $1,000. Eligible SSS participants can save
up to $1,000 and may receive up to $3,000 in matched funds, providing them with $4,000 for
education expenses.
If an SSS participant opens an IDA savings account, any money they deposit for a minimum
of six months, plus the matched funds, can be utilized towards their college education. Individual
savings in an IDA for this program, including matched dollars, can only to be used towards the
attainment of a higher education at Mesa Community College. Money management training is
required at no cost to quality for matched funds.

Page 49

MCC SSS Program
4) ASSURED FULL COOPERATION OF DATA COLLECTION AND ANALYSIS COMPONENTS
The SSS Program will establish committed partnerships with and the full support of
Admissions and Records, the Financial Aid Office, and the Office of Institutional Effectiveness
(MOUs on file) designed to ensure that data driven decision-making processes and SSS
Evaluation reports access all the necessary student data to ensure program success. In February
2008, Mesa Community College’s Student Information System (SIS) was implemented as a
learning-centered tool that will significantly improve and increase student and faculty selfservice, link to on-line learning tools and course management systems, and align business
practices to assist with “data driven decisions.”
SSS Staff will have access to the SIS and to SSS student records to allow for enrolling in
classes, producing transcripts, viewing the processing of transfer credit, submitting graduation
applications, viewing course catalogs and schedules of classes, viewing SSS student attendance
and grading, maintaining instructor and advisor information, and providing access to class
schedules, grades, enrollment data, degree progress, and financial aid awards.
The Office of Institutional Effectiveness will provide additional assistance to the SSS
program including data collection and the development of an SSS project-level database. This
includes establishing an SSS student cohort table to facilitate reporting on SSS participants and
including comparisons to SSS eligible students not in the SSS program.
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E. QUALITY OF PERSONNEL
As part of the Maricopa County Community College District (MCCCD), the MCC SSS
Program will benefit from ads placed weekly in the AZ Republic and quarterly in The Chronicle
for Higher Education, Blacks in Higher Education, Hispanic Outlook, and local ethnic papers.
Specifically, the MCC SSS Program will also advertise through the MCCCD Job Listings, the
TRIO Listserv, and local media.
1) THE QUALIFICATIONS REQUIRED OF THE PROJECT DIRECTOR
A highly qualified and experienced Project Director is critical to the success of the MCC
Student Support Services Project and the following qualifications will be an integral component
of the hiring process. During the recruitment and hiring process, preferred qualifications for the
Project Director will include possessing life experiences similar to that of MCC SSS Project
participants and experience overcoming barriers similar to those faced by students in the
program as well as bilingual skills in both English/Spanish.
TABLE 25: QUALIFICATIONS OF MCC SSS PROJECT DIRECTOR
Required Qualifications:
 Master’s degree required (Doctorate preferred) from an accredited institution of higher
education in one of the following areas: Education, Counseling, Psychology,
Communication, or related fields
 Three-year experience in the administration and management of federal educational
opportunities grants, such as one of the TRIO programs (preferred), or three-year
experience in designing, managing, implementing programs that serve historically
underrepresented or underserved populations such as SSS or similar programs
 Experience working with underrepresented and underprepared students
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 KNOWLEDGE OF: student development theory and practice; student success and retention
strategies; management practices; serving underrepresented and underprepared students;
program development, evaluation, and public relations procedures; and regulations related
to federal/state funding.
 ABILITY TO: Organize and manage a Student Support Services program; supervise the
work of assigned staff; prepare, maintain, and interpret statistical data; develop and
implement new programs and services; conduct strategic planning and benchmarking
relative to meeting SSS Project goals, and develop and maintain documentation procedures
to comply with program reporting requirements.
PREFERRED EXPERIENCE: With an effective recruitment and hiring plan, a successful
candidate should also meet the following preferred qualifications: Life experience similar to
that of MCC SSS Project participants and experience overcoming barriers similar to those
faced by students in the program.

2) THE QUALIFICATIONS REQUIRED OF THE OTHER PERSONNEL
As evidenced by the breadth and depth of internal commitments provided in Section D:
Institutional Commitment, there is significant commitment of human capital to support the
successful implementation of the SSS Program. In addition to the SSS Project Director the
following position will also be filled: a Student Services Specialist.
The qualifications required of these key personnel are detailed below. During the
recruitment and hiring process, preferred qualifications for each candidate will include
possessing life experiences similar to that of MCC SSS Project participants and experience
overcoming barriers similar to those faced by students in the program as well as bilingual skills
in both English/Spanish.
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TABLE 26: QUALIFICATIONS OF MCC SSS STUDENT SUPPORT SPECIALIST
REQUIRED QUALIFICATIONS:
 Bachelor’s degree required (Master’s preferred) from an accredited institution of higher
education in one of the following areas: Education, Counseling, Psychology,
Communication, or related fields
 At least one year experience working within a TRIO or other similar program assisting
low-income, first generation, and/or disabled students in achieving their academic and
career related goals
 Experience working with underrepresented and underprepared students
KNOWLEDGE OF: Student development theory and practice; student success and retention
strategies; and, serving underrepresented and underprepared students
ABILITY TO: Select, administer, and interpret assessments; interact appropriately with SSS
students, assisting them with goal setting, problem solving, and decision making skills;
design and maintain student record databases; market the program and recruit students;
establish cooperative working relationships with other student services.
PREFERRED EXPERIENCE: With an effective recruitment and hiring plan, a successful
candidate should also meet the following preferred qualifications: Life experience
similar to that of MCC SSS Project participants and experience overcoming barriers
similar to those faced by students in the program.

Page 53

MCC SSS Program
3) PLAN TO EMPLOY PERSONNEL WHO THEMSELVES HAVE OVERCOME OBSTACLES
The ability to understand the personal and academic needs of SSS participants is an
integral component of providing quality support and services. Employing individuals within the
SSS Program that have overcome similar obstacles will be accomplished through implementing
an extensive marketing and recruitment plan, a comprehensive application process, thorough
screening, and finally an interview conducted with a diverse hiring committee.
Marketing and Recruitment: The SSS Program will work with Institutional
Advancement to ensure that job announcements are advertised in areas and sources most likely
to encourage applications from qualified individuals with experience overcoming challenges
faced by students in the program. The Maricopa County Community College District posts ads
weekly in the Arizona Republic Newspaper, and quarterly in publications such as The Chronicle
for Higher Education, Blacks in Higher Education, Hispanic Outlook, and local ethnic papers.
The TRIO listserv, internal listservs, and networking with other local TRIO programs (ASU,
SMCC, PC, and GWCC) will also be utilized to ensure a diverse and qualified applicant pool.
Application process: In addition to providing clear job descriptions in the job posting, the
preferred qualifications of having life experience similar to that of MCC SSS Project participants
and experience overcoming barriers similar to those faced by students in the program will be
clearly articulated. MCC Human Resources will facilitate a screening process and all candidates
that meet the application requirements will be contacted for an interview.
Interview Process: The Dean of Student Affairs will work closely with student services
personnel to develop interview questions that illustrate a candidate’s experience and ability to
work with underrepresented and underprepared students and develop a diverse interview
committee representative of the diverse services to be provided to SSS Project participants. In
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addition, this diverse hiring committee may include a representative from another college’s
TRIO program and/or a current MCC student who is SSS eligible.
F. BUDGET NARRATIVE
The Mesa Community College (MCC) Student Support Services costs are reasonable, costeffective, and adequate to support the project. The budget narrative and justification are based on
Year One: 2015-2016. The following table summarizes details of the project budget.
TABLE 27: MCC SSS BUDGET - YEAR ONE (2015-2016)
SALARIES FOR SSS PROJECT STAFF
TRIO Programs Director
Student Support Specialist

MAT16: Base=$67,035 1.0 FTE, 12 months
PSA: Base=$40,278 1.0 FTE, 12 months
$28.00/hr for 86 hrs (to provide residential faculty
Adjunct Faculty
release time for SSS curriculum development)
Peer Tutors/Mentors
$10/hr x10hrs/week x 32 weeks x 5 tutors/mentors
BENEFITS SALARIES FOR SSS PROJECT STAFF

$67,035*
$49,859*

TRIO Programs Director
Student Services Specialist
Adjunct Faculty
Peer Tutors

$35,318*
$29,899*
$488*
$3,240*

Statutory* $13,575 + $21,743 Medical
Statutory* $8,156 + $21,734 Medical
Statutory* $488 + $ 0 Medical (hourly)
Statutory* $3,240 + $ 0 Medical (hourly)

$2,408*
$16,000*

Statutory Benefits are based upon 20.25% of salary for FICA, State Retirement, Medicare, etc.

Travel for SSS Project Staff
Project Director to
Air fare $500; 5 days per diem at $40/day;
National Conference
registration $450; lodging $150/day for four nights
Director & Specialist to
Air fare $250; 4 days per diem at $35/day;
Regional Conference
registration $250; lodging $135/day for 3 nights
Supplies for SSS Program
Instructional: Material/supplies for orientation, special events, workshops, and
study groups (i.e. folders, name tags, print materials). Estimated at $6 per person.
Office: Office supplies (i.e. pens, colored/announcement paper, poster board,
marker, printer cartridges, file folders). Estimated average of $79.50/month.
Other Costs for SSS Program
External Project Evaluator: An external evaluator will be contracted at $35/hour
for 60 hours to develop collection instruments and prepare formative and
summative evaluation reports. Data collection will be conducted internally.
TOTAL
Total of all subcategories above
Total Direct Costs
8% of total direct costs
Total Indirect Costs
Direct costs + Indirect costs
Total Project Costs
*Competitive Preference Priority (CPP) related expenses.

$1,750
$2,090

$840*
$954*

$2,100

$202,400
$17,600
$220,000
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MCC proposes making the following expenses to implement the SSS Program in FY2015-16.
Personnel: Personnel costs include salaries for Project Director, Student Support Specialist,
adjunct faculty, and peer tutors/mentors. The Director is classified as a MAT16 position
($67,035) and the Specialist as a PS9 position ($40,278). Their base salaries are budgeted in
Year 1. An adjunct faculty will be employed ($28.00/hr x 86 hours) to release a resident faculty
from a 3-credit teaching load. The resident faculty will participate in the SSS Program by
providing curriculum development and instructional support services. In addition, the SSS
Program will hire five student employees to tutor/mentor program participants ($10.00/hr x
20hrs x 32 weeks).
Fringe Benefits: In FY2015-16, the cost of statutory benefits is estimated at 20.25%, and the
projected cost of health benefits is $21,743. The statutory benefits are provided for all positions,
and the health benefits apply to full-time positions, including the Project Director and Student
Support Specialist.
Travel: The Project Director and Student Support Specialist plan to participate in national and
regional conferences where they can learn about other TRIO-SSS programs. Travel costs include
airfare ($1,000), lodging ($1,410), registration ($950), and per diem ($480).
Supplies: Costs of instructional/office materials are estimated at $1,794 in total. The materials
include print materials, folders, name tags, pens, poster boards, markers, and ink cartridges.
Contractual: MCC plans to employ a professional consultant for program evaluation. The
evaluator will be contacted at $35/hour for 60 hours to develop collection instruments and
prepare formative and summative evaluation reports.
Indirect Costs: The project’s budget includes 8% of the total cost ($17,600) for indirect costs.
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G. EVALUATION PLAN
The project’s performance will be evaluated by examining both processes and outcomes,
using formative and summative approaches and qualitative and quantitative evaluation methods.
Overall, the evaluation focus will be on the three Project Objectives and the emphasis will be on
using evaluation results for continuous improvement in the quality of the program.
Evaluation will be an integral component of the project. Commonly accepted evaluation
practices and methods will be employed to document that the goals of the project be
accomplished. As shown in the following tables, an appropriate evaluation tool or method
(quantitative, qualitative, or combination) will be used for each goal. Methods include collection
of basic program participant information, service delivery data, focus groups, interviews, and
impact or success information, including SSS Program participants’ persistence, academic
standing, graduation, and transfer rates.
In the early stages of the project, information will be used for formative evaluation,
enabling the Project Director to make needed changes or program improvements as the project
evolves. In the final year of the project, evaluation data will be used in a summative fashion,
allowing the Project Director and TRIO to determine the overall quality and worth of the project.
An external consultant, in collaboration with staff from the Office of Institutional Effectiveness
(OIE), will provide technical expertise for the evaluation.
The staff of the OIE has extensive expertise in designing and conducting program
evaluations. The OIE has supported the evaluation components for numerous college grants
including previous funding of the TRIO: Child Care Access Means Parents In School
(CCAMPIS) grant and will be responsible for identifying and coordinating with an external
evaluation consultant to provide technical assistance to the project.
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The external project evaluator will be identified by the Office of Institutional
Effectiveness. OIE will assist in the development of the SSS Satisfaction Survey, facilitation of
SSS Focus Groups, and the analysis of data. The survey will be updated within the first semester
of the grant and will ensure the collection of authentic data. The survey will be implemented at
the end of a newly selected SSS participant’s first semester and then once annually throughout
their participation in the MCC SSS program.
1) METHODS INCLUDE QUANTITATIVE AND QUALITATIVE MEASURES
Quantitative Methods: Quantitative methods will include process evaluation to
determine the effectiveness of the Project’s planned services and activities. The Plan of
Operation and Timeline identifies the quantitative standards that will be used to determine the
optimal level of individual services. Each service will be compared against benchmarks
developed by the staff at the start of each academic year. Reports will be reviewed at staff
meetings to assess project performance in two areas: 1) completion of tasks/activities within the
planned timeframe; and 2) whether the progress is sufficient to meet the planned outcomes by
the end of the year (formative evaluation). Quantitative methods will also be used to measure
whether or not the Project achieves its enrollment, academic achievement, persistence, and
transfer/graduation objectives (see Project Evaluation Plans for Objectives.)
Qualitative Methods: Qualitative assessment of the services provided to participants will
be evaluated at the end of each academic semester through the use of anonymous written
surveys. Project-developed questionnaires will be distributed to all participants for individual
completion. Each semester SSS staff will prepare a written report indicating areas of success and
areas for improvement.
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The Project will also conduct an annual survey of MCC faculty, staff and administrators
to obtain information about the quality of the program, individual services, delivery systems, and
student satisfaction. Under the direction of the Project Director, with input from staff,
performance gaps will be identified and remedies implemented to ensure planned levels of
service are achieved. Quantitative methods will also be used to measure the Programs’
enrollment, academic achievement, persistence, and transfer/graduation objectives.
2) ASSESS PROJECT SUCCESS WITH SPECIFIC AND MEASURABLE MEANS
The evaluation plans for each of the Project’s objectives utilize a strategic methodology
that includes the following elements: 1) data to be used/source; 2) collection plan; 3) standard for
success; 4) evaluation method; 5) formative; 6) summative; and 7) use of results for
improvement. A detailed description of each objective’s evaluation plan is described in the
following three tables. In addition to the data sources listed in the following tables, the MCC
Student Support Services program has also budgeted membership fees to access the Student
Tracker for Outreach Programs. Student Tracker data is highly accessible, available as individual
student queries via the Web, flat files, Excel spreadsheets, or aggregate summary reports15.
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Table 28: PROJECT EVALUATION PLAN—OBJECTIVE ONE—PERSISTENCE RATE
1. DATA TO BE USED/SOURCE Student records contained in the Student Information System
(SIS) and cross-referenced with SSS Participant lists.
2. COLLECTION PLAN The Office of Institutional Effectiveness works directly with the SIS
database and warehouse and will integrate SSS data collection with existing systems for data
collection. Research staff will create cohort tables to facilitate continuing access to records of
individual students within a given cohort.
3. STANDARD FOR SUCCESS 55.0% of all participants served in the reporting year by the SSS
project will persist from one academic year to the beginning of the next academic year or earn
an associate’s degree or certificate at the grantee institution and/or transfer to a four-year
institution by the fall term of the next academic year.
4. EVALUATION METHOD Reports will be produced which list students in a given cohort and
the semesters in which they were enrolled/completed. SSS participants will be counted and
percentages will be calculated to represent the proportion that has persisted.
5. FORMATIVE Percentage of students per cohort retained to-date will be computed each
semester and utilized by SSS project staff to identify areas of success as well as areas for
improvement.
6. SUMMATIVE Percentage of students in a given cohort who are in their third semester in the
program will be computed annually (based on 45th day) to determine the annual performance
related to this objective.
7. USE OF RESULTS FOR IMPROVEMENT If any semester’s reports show that a persistence rate
does not meet the standard, the SSS Project Director, with input from the staff, will
develop/implement a plan to improve student persistence.
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Table 29: PROJECT EVALUATION PLAN—OBJECTIVE TWO—GOOD ACADEMIC STANDING
1. DATA TO BE USED/SOURCE Student records contained in the Student Information System
(SIS) and cross-referenced with SSS participant lists.
2. COLLECTION PLAN The college Enrollment Services collects the data which are then
stored in the SIS Data Warehouse. Data can be extracted for analysis.
3. STANDARD FOR SUCCESS 80.0% of all enrolled SSS participants served will meet the
performance level required to stay in good academic standing at the grantee institution.
4. EVALUATION METHOD SIS will be used to produce a report that lists each participant and
his/her GPA. The number of participants with GPAs above 2.0 will be counted and a
percentage computed to show what proportion has GPAs above 2.0.
5. FORMATIVE The percentage with GPAs of 2.0 or higher will be calculated and reviewed at
the end of each semester.
6. SUMMATIVE The percentage with GPAs of 2.0 or higher will be calculated at the end of the
summer session to determine the annual performance related to this objective.
7. USE OF RESULTS FOR IMPROVEMENT If, any semester’s reports show that SSS students’
performance does not meet the standard, the Director, with staff input, will develop and
implement a plan of activities for the following semester to raise student achievement as
measured by GPAs.
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Table 30: PROJECT EVALUATION PLAN—OBJECTIVE THREE— GRADUATION & TRANSFER
1. DATA TO BE USED/SOURCE Student records contained in the Student Information System
(SIS) and cross-referenced with SSS Participant lists, the ACCUPLACER Data Warehouse,
and the Student Tracker system of the National Student Clearinghouse.
2. COLLECTION PLAN The status of individual students will be maintained through college
records, university transfer reports, and student follow-up data gathered by staff and entered
into the Project database.
3. STANDARD FOR SUCCESS 10.0% of new participants served each year will graduate from
the grantee institution with an associate’s degree or certificate within four (4) years; AND
5.0% of new participants served each year will receive an associate’s degree or certificate
from the grantee institution and transfer to a four-year institution within four (4) years.
4. EVALUATION METHOD A list of all students who were initially in a given cohort will be
tracked annually, with success calculated and disaggregated by year for each of four years.
5. FORMATIVE Student status reports will be developed in the end of each semester and each
academic year.
6. SUMMATIVE Annually, in the end of academic year, transfer and graduation rates of the
cohort that entered four years ago before will be calculated.
7. USE OF RESULTS FOR IMPROVEMENT If student status reports show that the transfer and
graduation rates do not meet the standard, the Project Director, with staff input, will develop
and implement plans to improve those rates.
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3. EVALUATION RESULTS WILL BE USED FOR PROJECT IMPROVEMENT.
The results of all evaluation activities, both formative and summative, will be used to
make programmatic changes to continuously improve the program and student outcomes at
MCC. The proposed Student Support Services (SSS) Program will utilize the services of an
external evaluator to ensure objectivity. The descriptions included in Item 7: Use of Results for
Improvement in Tables 28, 29, and 30 on the preceding pages, specifically address the following
evaluation plans for each MCC SSS objective and describe how SSS staff will make
programmatic changes on an ongoing basis.
MCC’s SSS Program will strive for excellence and the ability to continuously refine and
improve the program, creating a foundation for program success. Exemplary SSS programs
provide for flexibility to achieve program objectives under changing circumstances. The MCC
SSS Program will also incorporate the following best practices22 for SSS staff and program
improvement that include: 1) regularly assessing SSS staff to determine strengths, weaknesses,
and areas for continued improvement; and 2) using self-assessment tools such as- CAS-TRIO
Professional Standards, The Self-Assessment Guide, Sections 3 and 5, Leadership and Human
Resources and The Program Assessment Rating Tool (PART).
Specific measurable outcomes are provided in rich detail in the Outcomes section of the
Plan of Operation Timeline (Table 21) and with a combination of internal data collection and
external evaluation independent of the SSS Program, the monitoring of progress will occur
throughout the program. High accountability standards are at the core of MCC’s evaluation plan.
Continual examination and improvement of the program will be achieved through the
comprehensive processes detailed in this application, combined with a campus-wide
commitment to improving student outcomes.
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Justification
The U.S. Department of Education, Title V: Developing Hispanic Serving Institutions Program
enhances and expands the institution’s capacity to improve educational opportunities for
students, especially Hispanic and low-income students by providing funds to improve and
strengthen the academic quality, institutional stability, management, and fiscal capabilities of
the awarded institution. Grant funding will provide support to the College for increasing
student goal attainment and college completion, improving success and retention rates in
developmental education, and promoting the further developing of open-education resources
(OERs).

Funding
Source U.S. Department of Education
Account Information Restricted

Project Budget Summary
Phoenix College Title V
College Completion at Every Step
October 1, 2019 – September 30, 2020
Salaries

$ 169,851

Full-time Personnel
(a) FTE (1) project director
(b) FTE (1) data analyst
(c) FTE (1) assessment coordinator

$60,000
$55,315
$32,536

Part-time Personnel
(d) reassigned time for faculty and PT success specialists

$22,000

Benefits

$ 112,315

(a) Title V Project Director
(b) Data Analyst
(c) Assessment Coordinator

$27,000
$26,000
$17,000

(d) Part-time Fringe Benefits

$42,315

Travel
● Project director will attend the mandatory director conference
● Ten student affairs directors/managers will attend the NACADA
Summer Institute to advance the Assessment work
● Two math (OER) faculty will attend the instructional technology
conference to advance OER work.
Materials and Supplies
WiFi upgrade
OER production lab supplies
General Materials and Supplies
Printing
Other
Developmental Education Initiative
Participant Support
Consultants and Contracts
marketing, OER & SA consulting, professional development
Indirect Costs
Total

$ 22,000

$80,000
$15,000
$3,500
$5,000

$103,500

$ 2,350
$0
$ 31,000
$0
$ 441,016

GRANT PROJECT PROGRESS SUMMARY
Project Title: College Completion at Every Step
College/Location: Phoenix College
Project Period: From 10/01/15 to 09/30/20
Funding Source: Department of Education; Title V
Governing Board Priorities (check all that apply):
University Transfer and General Education ☑
Workforce and Economic Development ☐
Developmental Education ☑ Community Development and Civic and Global Engagement ☐
SUMMARY OF PROJECT
The Title V grant is focused on increasing the successful course completion rates of our
students so that they can attain their educational goals. The project aims to reduce students’
time in remedial coursework while increasing success rates in subsequent college-level courses
through the implementation of high impact practices such as: learning communities, just-intime support services (tutoring and mentoring), and curricular and pedagogical strategies. The
project also promotes the development of faculty-initiated and peer-reviewed Open
Educational Resources (OER) to support student success across different modalities of
learning.
SUMMARY OF PROGRESS ON KEY OUTCOMES
(Baseline)

Outcome/Indicator

Year 1

Year 2

Course completion rate for Title V cohort
88%
86%
Course success rate for Title V cohort
80%
79%
Latin@ students successfully completing
30%
40%
college level Math w/in 1st year.
Latin@ students successfully completing
39%
61%
college level English w/in 1st year.
Success rates of students in OER math
67%
66%
% cost savings with OER resources
10%
46%
*Year 4 is still in progress; therefore, data have not been collected.

Year 3

Year 4*

90%
85%

TBD
TBD

42%

TBD

65%

TBD

70%
50%

TBD
TBD

Year
5

SUMMARY OF PROJECT HIGHLIGHTS AND ACHIEVEMENTS (If there are measures or goals that
are not meeting expected progress, please describe steps being taken to address any issues or
barriers.)
In the first four years of this five-year project:
• Learning community offerings have increased every year expanding to areas outside of core
classes like humanities, psychology, and biology.
• technological capacity has increased including Wi-Fi infrastructure/access, online curricular
content, and the addition of classroom devices (tablets and computers)
• savings from using OER materials have increased exponentially from 10% in 2014, to over
50% in 2019
• Mentoring has increased beyond remediation courses.

Title V Abstract
Phoenix College (PC) is a public, two-year urban institution serving an educationally
disadvantaged and ethnically diverse student population in Phoenix, Arizona. The college’s
headcount is over 12,000 students as of fall 2014, approximately half of the student population
are ethnic minorities and 43% are Hispanic, the fastest growing ethnic group over the past ten
years. The college prepares its students for university transfer, career training and advancement,
and lifelong learning in over 200 degree and certificate programs. The College is particularly
known for quality teaching, nationally recognized occupational programs, and accessible,
affordable educational offerings.
This Title V HSI grant proposal is to enhance and expand the Learning-Centered College
environment for Hispanic students and their families. Based on the analysis of the strengths and
challenges at PC this proposal tries to address these goals: 1) To increase student goal attainment
and successful course completion; 2) Hispanic Students requiring developmental education will
successfully complete developmental courses and subsequently succeed in college-level courses;
3) Promote the development of faculty initiated and peer-reviewed Open Educational Resources
(OER) resources to support student success across different modalities of learning.
Specific measurable objectives are fully defined within this proposal. All of which are
aligned with the Strategic Plan of Phoenix College and the Maricopa Community College
District. PC is a part of this district and comes under their annual Core metric analysis. GPRA
data and specific program data will be collected and reported to help determine whether or not
this project is successful in the impact on Hispanic students and their families.
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Quality of Comprehensive Development Plan
Institutional Strengths, Weaknesses, Significant Problems and Description of Analysis
Institutional Overview. Phoenix College is the flagship member of the Maricopa County
Community College District (MCCCD). The college was founded in 1920 as Phoenix Junior
College and opened its doors with 18 students. Ninety-four years later, Phoenix College (PC) is
home to some 21,000 students each year. Many attend college part-time as they juggle other
responsibilities with their education; furthermore, many are first-generation students. The student
population is highly diverse with half of the population comprised of ethnic minorities from over
100 different countries, speaking more than fifty different languages. Over 40% of students at PC
are Hispanic.
PC is a learner-centered, comprehensive community college located in the heart of
Phoenix, Arizona; dedicated to giving students the highest quality and greatest value in higher
education as well as preparing them for university transfer, career training and advancement, and
lifelong learning in over 150 degree and certificate programs. As a premier institution of higher
learning, PC champions MCCCD’s goals to (1) improve access to learning opportunities for
students and the community; (2) enhance educational and career pathways to support student
goal attainment; (3) improve student learning outcomes and teaching effectiveness; and (4)
strengthen policies and practices to guide the effective use of public resources.
PC is accredited by the Higher Learning Commission of the North Central Association of
Colleges and Schools (HLC/NCA), a nationally recognized regional accrediting agency. The
college has been designated a Hispanic Serving Institution (HSI) for over 12 years and honors
this distinction by actively and intentionally serving the Hispanic Community. PC is a central
educational resource for Hispanic students throughout the Phoenix area and has successfully
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completed two previous Title V grant projects that have developed capacities specific to the
needs of Hispanic students. Furthermore, PC hosts the Raul Castro Institute, an organization that
includes the Office of the Governor, Arizona State University, and local Hispanic leaders as
partners in a mission dedicated to serving the Latino community through program and policy
initiatives in education, health, human services, leadership, and civic participation.
During this same time period, PC has been challenged by enrollment declines and budget
constraints as a result of shifts in a changing economy; yet, PC continues to make gains in
student success, particularly among minority and at-risk students. Positive outcomes are
attributable, in part, to the adoption of a Learning-Centered College model. Over the past twenty
years, the learning-centered approach in higher education institutions has evolved into an
evidenced-based and research-driven framework for cultivating and driving student success.
Since 2010, PC has made the systematic and long-term commitment to become a truly learningcentered college and to embody the foundational principles of evaluation, communication,
collaboration, and responsibility. This proposal, as designed, will enable PC to fully implement
the learning-centered college model; and thereby support students in retention, persistence, and
“completion at every step” of college-going. The next phase for PC’s growing culture of
assessment is to expose patterns of disruption and attrition among disadvantaged, high-need,
underprepared Hispanic students, particularly outside the classroom, and to add those occasions
to the “win” column. College going, in and of itself, can be a vehicle for instilling success
strategies that will serve at-risk students through college completion, career, and beyond.
Institutional Goals, Institutional Management and Fiscal Stability
As PC advances into the next decade as a learner and learning-centered college that
furthers student engagement and goal attainment, it will pursue evidenced-based and research-
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driven strategies to improve student success and completion for Hispanic students; strategies
such as student mentoring, college readiness preparation, increased development of open
education resources (OER) to supplement and/or replace required course textbooks; and the
integration of PC’s educational outcomes (written communication, oral presentation, information
literacy, numeracy, and critical thinking) into all student service programs. In addition, PC will
advance its preliminary work in developing predictive analytics tools to identify gaps and
deficiencies in order to build interventions that positively impact student success and completion.
Faculty and staff professional development is an integral part of the overall implementation plan,
which supports providing new skills, ideas, technologies and experiences to assist in working
with all students, including disadvantaged, high-need and developmental Hispanic students.
Goals and Outcomes. Strategic, operational, and fiscal planning at the college is
consistent with its vision, mission, and institutional goals (Table 1). Furthermore, strategic
planning supports the Governing Board’s commitment to advance student success and college
completion (Table 2). MCCCD Outcome Metrics and Goals (Table 3) drive annual evaluation of
student achievement and success and these metrics will be incorporated into the overall
evaluation of this grant proposal. Finally, the PC Institutional Goals align with MCCCD Metrics
and Goals and the Project Activities of this proposal.
Table 1. Institutional Vision and Mission Statements and Institutional Goals
Vision
Mission

Goal 1
Goal 2
Goal 3
Goal 4

Phoenix College will be the premier provider of student-centered learning opportunities for our
community to go far close to home.
Phoenix College serves our diverse community with student-centered teaching and learning experiences
that inspire the lifelong pursuit of educational, professional, and personal goals.
Provide access to learning opportunities for students and the community.
Create and expand learning-centered programs and strategies to support student goal completion.
Provide learning-centered programs to support student success.
Develop and strengthen policies and practices to guide the effective use of existing resources while
continuing to pursue new opportunities to support learning.
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In addition to the MCCCD Goals and Metrics, the Governing Board has committed to the
Completion Agenda to increase by 50% the number of students with degrees and certificates by
2020 (Figure 1). The American Association of Community Colleges (AACC) launched this
initiative in 2010 and challenged the approximately 1,200 community college across the US to
increase postsecondary completion. Both PC and MCCCD have adopted the Completion Agenda
in shaping their annual goals, metrics and outcomes.
Table 2. Goals 2010-2020 of the MCCCD Governing Board (MCCCD Commits…)
1) to a change in institutional culture from an
emphasis on access only to an emphasis on access
and completion and student success;
2) to eliminating the attainment gaps that separate
student groups based on race, ethnicity, and
family income;
3) to acting on facts and data to make positive
changes to promote student success and college
completion;

4) to promote faculty and staff development focused on
evidence-based educational practice to foster student
success;
5) to promoting conversations and providing
development opportunities for board members,
administrators, faculty, staff, and students to build and
sustain leadership for student success;
6) to produce 50% more students with high quality
degrees and certificates by 2020

Table 3. MCCCD Governing Board Outcome Metrics and Goals 2012-2015
University Transfer Education and General Education
• To Increase the number and percentage of students who transfer/graduate to another University or graduate
with a degree or occupational certificate.
Course Success rates
• To improve the college-level course success rate for all students.
• To improve the developmental-level course success rate for students.
Fall-to-fall retention
• To improve the Fall-to-Fall retention rate.
• To increase percentage and number of students meeting the credit threshold, completions.
• To increase the percent of full-time students who make satisfactory progress.
• To increase the percent of part-time students who make satisfactory progress.
Completion
• To increase the six-year graduation rate for degree-seeking students.
• To increase % of students w/ transfer intent who earned an AGEC or Transfer degree w/in 3 years.
• To increase the overall number of transfer awards.
Workforce and Economic Development
• To Increase the total number of occupational degrees and certificates.
Community Development and Civic and Global Engagement
• To increase both vocational and avocational non-credit headcount.
• To increase the number of returning adults over age 24 with prior college experience but no degree.
Other Select Metrics
• To increase the percent of students achieving a successful outcome within six years.
• To increase the MCCCD credit programs in 95% of the highest-demand occupations in the greater Phoenix
metropolitan area.
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This

project will serve students within the
Greater

Phoenix

Metropolitan

area.

Maricopa County is home to 4 million
residents,

over

half

of

Arizona’s

population. The county is 30% Hispanic.
The City of Phoenix is 40.8% Hispanic. Hispanics in the area are severely underserved and
lagging educationally and economically. Approximately 26% of residents have a Bachelor’s
degree or higher, of which only 9.4% are Hispanic. Reports show 17% of those 18 years or older
lack a high school diploma and 7% have less than a
high school education. Approximately 30% of high
school graduates enter college within two years of
graduating and less than half pursue any additional
education after high school. Hispanic students
continue to be the largest subpopulation at PC
(Table 4). However, they lag behind the total population of MCCCD in fall-to-fall retention, as
well as the White student fall-to-fall retention at both PC and MCCCD.
Whether entering into developmental education programs or being unable to satisfy
academic requirements, Hispanic students often enroll “moving uphill,” lacking not only
preparation but also the resources and support to move forward in postsecondary programming.
African American and Hispanic college students typically exhibit greater academic risk than
their White counterparts; they are more likely to be first in their families to attend college, they
are more likely to begin college academically underprepared and in need of financial assistance,
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they are more likely to juggle full-time work and family responsibilities with their studies, and
they are more likely to confront institutional and cultural barriers. They also perform below their
non-minority peers academically in terms of grades, persistence, and goal completion. 1
Full-Time students continue to increase their 6-year graduation rates (Table 8) however,
most Hispanic students are not full-time. Data indicates 70-75% of PC students are part-time
since many of them must work to help support their families. The overall graduation rate
(Figure 4) shows that only 18% of Hispanic students graduated compared with 100% of Native
Hawaiians, 29% of mixed race, and 22% of White students, indicating a significant opportunity
to improve the number and percentage of Hispanic students who graduate. Following is an
overview of significant strength, risk factors, and key findings that impact Hispanic students.
These factors are critical considerations in planning and deploying resources as Hispanic
students begin and continue their higher education career.
Family as a Strength. A consistent finding in higher education literature is the critical
role extended Hispanic families play in not only encouraging students’ pursuit of postsecondary
education but also in setting expectations for educational success. 2 The influence of the Hispanic
family on choices, direction and aspirations has a lasting impact on college completion. Teacher
support, and even friends and social networks, cannot substitute the role that extended family
support plays for Hispanic college students. 3 Family influence is particularly significant
considering Hispanic parents and families are likely to be helping to support their student by
allowing them to live at home while they pursue a postsecondary degree; by as much as 62% at

1

Kezar, A. and Eckel, P., Learning to Ensure the Success of Students of Color: A Systemic Approach to Effecting
Change, July/August 2007,Change: The Magazine of Higher Learning, Volume 39, Issue 4, 2007.
2
Santiago, Deborah. All Together: the Role of Latino Families in Higher Education. 02 Sep. 2011. Chronicle of
Higher Education. Web. 04 Mar. 2014. http://chronicle.com/article/ All-Together-the-Role-of/129100
3
Sansone, R. (2011). Latino college student retention: Correlating family support and instructional immediacy
(M.A.). California State University, Fullerton, U.S. - California
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two-year institutions and 48 % at four-year institutions. 4 Unfortunately, Hispanic students may
also be limited by their parents’ experience and knowledge gaps regarding college-going, e.g.,
they may be unaware of institutional procedures, tuition costs, academic pathways, and financing
options available to their children.
Although much of the literature that exists on Hispanic parents and their role in education
pertains to the K-12 level, given the growing emphasis on connected and integrated educational
systems across the P-20 continuum, strong potential exists for parents to play a significant role in
advocating for their children at the postsecondary level. In addition, since over half of Hispanics
begin higher education at the community college level, these institutions are very much part of
regional landscapes that help to support their enrollments and viability.
Economics as a Risk Factor. Phoenix, the fifth-largest and second-fastest growing city in
the nation, serves many individuals and families who seek employment and/or economic
betterment. These individuals have been left out of the high-wage job market. Good jobs with
adequate incomes require skills and education that disadvantaged or high-need individuals lack.
A number of neighborhoods, particularly to the west and south of the PC campus, have
extraordinarily high numbers of households (50-75%) whose incomes are below the poverty
level, whose educational levels are extremely low, and whose residents do not have a high
school diploma. For many of these disadvantaged or high-need individuals, PC provides
affordable tuition, an open-door policy, and offers hope to escape the cycle of poverty. With
nationally renowned programs in a number of high-demand occupations, PC has a hard-earned
reputation for graduating students who are well educated and skilled. However, because so many
of PC students enroll with academic skills that are markedly below college-level, they have

4

Gorski, The Key to Hispanic College Success: It’s All In The Family, Community College Weekly, 2011
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difficulty completing programs. Academic progress is further hampered by the fact that so many
(73%) attend part-time.
Economically, just over 14% of people in the country live in poverty (2013). 5 Hispanics
are affected disproportionately. The median income for non-Hispanic Whites in Arizona in 2010
was $51,642. The median income for African Americans and Hispanics was roughly 70% of that
amount. In 2010, 27.5% of Hispanic households and 41.8% of African American households
with children under the age of 5 lived below the poverty line, compared to only 13.5% of nonHispanic White households. In 2010, 63,436 African Americans and 494,637 Hispanics in the
state lived in poverty. That same year 15.3% of African Americans and 27.4% of Hispanics in
the state lacked health insurance, compared to only 10.9% of non-Hispanic Whites.
College Affordability. The ability to pay for college is especially critical for Latinos due
to a legacy of poor high school and college attainment, limited financial literacy, and high rates
of poverty, which can put college out of reach. No matter what sector they enroll in, low-income
Latinos, as represented by those receiving Pell Grants, typically face the highest levels of unmet
need of all racial/ethnic groups. College costs, including tuition, fees, and books, can exceed the
median net worth of Hispanic households. While public community college students most often
acquire the lowest loan debt, low-income Hispanics struggle to understand financial aid forms
and processes; consequently, they are unable to complete the FAFSA successfully.
Employment and Language Acquisition. Arizona jobs declined by 11.8% during the
recession and they are forecast to regain their previous employment peak in 2015, making it
eight years for the State to return to 2006 levels of employment. The Pew Research Center’s
report on Hispanics in America, showed rapid – sometimes skyrocketing – growth of the

5

United States Census Bureau. Income, Poverty and Health Insurance Coverage in the United States: 2013.
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Hispanic population in all of Arizona's counties from 1990 to 2010. Arizona’s Hispanic
population grew far faster than other groups over the past decade, and children of Hispanic
ancestry now outnumber those who are White. This presents new challenges for Arizona. For
example, its education system may have to focus more on English language instruction in order
to adequately prepare students. Past studies have found that at every level of schooling, there are
significant differences in educational outcomes both between native-born and immigrant Latinos,
as well as between Hispanics and other racial and ethnic groups in America. 6
Academic Characteristics of PC Students. By the time students attend PC many lack
critical reading, writing, thinking, and problem solving skills. Lack of these skills is repeatedly
cited by faculty as a serious barrier to student success. Failure to master these essential academic
skills and concepts leads to students repeating or dropping courses or deciding to terminate their
college studies entirely. In order for students to successfully complete their college coursework
mastery of foundational skill concepts in written communication, oral presentation, information
literacy, numeracy, and critical thinking is essential. While these skills are embedded in courses
throughout the curriculum, entering students gain and demonstrate competency of these
foundational skills in their required English, mathematics, and reading courses.
PC administers the Accuplacer and Writeplacer testing instruments to determine entering
students’ skill levels and to suggest appropriate placement in reading, mathematics and English.
Approximately half of the entering PC students score below college level, indicating deficiencies
in English, reading and mathematics. With this many students lacking essential skills, it is hardly
surprising that a significant proportion of students in college level courses lack the essential
skills to succeed. Students not meeting the basic college level of work requirements need to take

6

Brown, A., & Lopez, M. H. (n.d.). Mapping the Latino Population, By State, County and City. Pew Research
Center’s Hispanic Trends Project. Retrieved March 5, 2014
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some form of a remedial/developmental course. Entering Hispanic students have a slightly
higher percentage of not reading at college level (Table 5). Not all students requiring
developmental education actually enroll in the developmental course as required, nor are all
successful. Consequently, students placing into developmental courses fail to meet Satisfactory
Academic Performance requirements in order to continue eligibility for financial aid and/or they
are deterred from enrolling when faced with the prospect of having to complete additional
semesters of developmental education.
Table 5. Phoenix College Placement Testing Results: Below College Level Scores
English
Reading
Math
Students
Score Below
Total
Score Below
Total
Score Below
Total
Non-Hispanic
52%
715
50%
710
52%
1,014
Fall 2014
Hispanic
48%
663
50%
714
48%
929
Non-Hispanic
56%
276
53%
308
55%
438
Spring 2015
Hispanic
44%
217
47%
274
45%
364
Source: Totals are students who tested regardless of enrollment. Fall testing dates: 03/1/14 - 08/31/14. Spring testing
dates: 09/01/14-02/28/15.
Term

Annual MCCCD measures of Core Metrics, and key Government Performance and
Results Act (GPRA) measures and performances, demonstrate that fewer PC students, as a
whole, are achieving the minimum standards as compared to percentages of the entire District
(Table 6). Success rate, as measured by attempted hours, are lower for PC students during the
last two years. Similar to the observation above, during the past year of data, the percentage of
PC students passing math after they have taken a developmental course is lower than the
percentage of MCCCD students. In English, during the past two years of data, fewer PC students
have passed English, even after they have taken a developmental course. Many Hispanic students
enter postsecondary education requiring developmental coursework in order to enroll in gateway
courses. While improvements in developmental education, such as integrated assessment,
learning communities, summer bridge programs, and “boot camp” models have shown promise,
the reality is that too many Hispanic students are not successful, and fail to earn a postsecondary
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credential. This outcome reinforces students’ perception that they are not “college material.” As
a result, dreams of a college and career pathway are dashed and will continue to be impacted
without initiatives to strengthen attainment for Hispanic students.
Table 6. Governing Board Core Metrics (Phoenix College Data)
Course Success Rate
Success rate in Dev. Ed.
College-Level Success Rate

Fall09 Cohort
65%
68%
Fall08 Cohort
Fall-to-Fall Retention Rate
52%
Success rate in subsequent
Fall 2008
course after developmental
Cohort thru
remediation
Fall 2009
Math
71%
English
70%
Fall-to-Fall Retention Rate
52%
Fall 2004
Degree/certificate
Cohort as of
Fall 2010
Six-year Graduation Rate
21%
AGEC within 6 years
16%
(Source: Fall 2013 MCCCD Annual Metrics)

Fall10 Cohort
63%
64%
Fall09 Cohort
57%
Fall 2009
Cohort thru
Fall 2010
66%
66%
57%
Fall 2005
Cohort as of
Fall 2011
22%
15%

Fall11 Cohort
64%
66%
Fall10 Cohort
53%
Fall 2010
Cohort thru
Fall 2011
61%
66%
53%
Fall 2006
Cohort as of
Fall 2012
19%
18%

Fall12 Cohort
66%
66%
Fall11 Cohort
51%
Fall 2011
Cohort thru
Fall 2012
55%
73%
51%
Fall 2007
Cohort as of
Fall 2013
25%
14%

Fall13 Cohort
62%
67%
Fall12 Cohort
53%
Fall 2012
Cohort thru
Fall 2013
61%
79%
53%
Fall 2008
Cohort as of
Fall 2014
23%
18%

Institutional Strengths and Weaknesses. The College-level Course Success Rate at PC
has been declining; unable to meet the MCCCD target of 70% or greater (Figure 5). Analysis of
PC’s strengths and weaknesses (Table 7) highlights several potential areas for improvement to
boost Hispanic student success and ultimately their completion of a degree, certificate or
credential. It is evident that a significant number of new-to-college Hispanic students require
developmental coursework in reading, English, mathematics, or a combination of the three in
order to be successful in their college-level classes. Given the limited gains in Hispanic student
success, it is apparent that “one-size-fits-all” education does not meet the needs of high-need
students. As a result, it is clear that additional tools, strategies, and program options must be
implemented to address the learning needs of such students.
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PC promotes academic quality through its participation in distinguished programs, such
as the HLC Open Pathway Model, the Assessment Academy, and its active member status in the
League for Innovation in the Community College. Recently, PC was selected by the Aspen
Institute to apply for the Aspen Prize for Community College Excellence to showcase its
initiatives. Through its comprehensive offerings in academic and occupational programs, PC
demonstrates a strong commitment to student success. Furthermore, PC faculty is consistently
rated high by students for innovation in educational technology, instructional excellence and
building meritorious programs, (i.e., biology, nursing, dental, fire science, and others). Such
programs have supported and been supported
by previous grant awards from TRIO Student
Support Services grants, HSI Title V grants,
the ACE (Achieving a College Education)
Program for at-risk high school students to
better prepare them for college, and a Lumina
Foundation grant to promote Latino student success.
With regard to institutional use of educational technology, PC has made great strides in
the integration of technology in learning. All classrooms are equipped with state-of-the-art
instructor stations for multi-media enriched presentations; many contain SMARTBoards.
Simulation equipment is an integral part of the health care and science programs and the campus
boosts multiple computer laboratories with stations equipped with software. Recently, an
experimental classroom equipped with emerging technologies was developed and launched.
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Improving student success must include changes for PC’s Dev. Ed. program, such as
crafting innovative delivery models that better address student learning needs and ongoing
professional development for staff to address topics such as academic preparedness, diagnostic
Table 7. Summary of Institutional Strengths and Weaknesses
Selected Strengths

Selected Weaknesses
Academics and Instruction
a) Nationally recognized programs
a) Students have reading, mathematics, and English
b) Strong commitment to student success
skill deficits and gaps in skill mastery and content
c) Previous awards (TRIO, Title V, Lumina)
areas.
b) Students fail to persist and complete
d) Excellent faculty
c) Need for learning assistance
e) Planning and collaboration
f) Good student access to technology
Institutional Management
a) College and district-level strategic planning
a) Student Goal Attainment
b) Centralized district support systems
b) Culture of Assessment
c) Educational technology
Fiscal Stability
a) Resource planning
a) Underprepared students require more institutional,
academic and financial resources

assessment, affective barriers to learning, and formative evaluation strategies. It is critical that
PC also builds its pool of learning resources to provide students with an ever-growing array of
OER that they can draw upon in the learning process. An achievable aim associated with
enhanced OER development is eventual development of a “textbook free” degree or certificate,
resulting in a cost-savings to students while at the same time providing additional modes for
content delivery that can accommodate different learning styles.
PC is also challenged by academic weaknesses, institutional and fiscal weaknesses, and
limited capacity to support increasing numbers of entering freshman who are unprepared for
college level course work because of reading, mathematics, and English skills deficits, as well as
foundational skills in critical reading, writing, critical thinking and problem-solving, and
computer literacy. Students who fail to successfully complete entry level courses have to repeat
courses one or more times, are delayed or derailed from completing their educational plans,
persisting and transferring to the university; e.g., to enter STEM fields, health care occupations,
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or other technical careers. Consequently, success rates are generally lower for entry level
courses. It is well documented that Hispanic students are often achieving at a lesser rate than
other community college students. In part, this is attributable to the fact that many of these
students are first-generation and challenged in their navigation of the college system and design
of a pathway to success. Underprepared students require more resources to overcome academic
problems, tend to repeat or drop courses or terminate college entirely. As a result, too much of
the college’s enrollment remains in the entry-level courses, 94% are freshman. This also leads to
unpredictable situations in scheduling courses, particularly at the sophomore level.
Student Services presents an opportunity for far-reaching improvement. For too long,
student affairs units have focused by necessity and common practice on a transactional model of
service, rather than a truly learning-centered model that supports student decision making, goal
setting, planning, and attainment of educational outcomes. Funds from this grant will help build
the infrastructure needed to better support student goal attainment, including the expansion of
mentoring opportunities for new students, creating student learning outcomes for each student
service unit, crafting a Student Success Pathway plan, and developing resources for students’
family members who will, in turn, be better equipped to support their students. Additionally,
funds will be used to implement the Student Success Plan tool, a grant-funded software solution
developed by Sinclair College to deploy comprehensive student support. With these
enhancements, student and academic support units at PC can contribute to increasing student
goal attainment and degree completion.
Current Title V Planning. Analysis of institutional strengths and weaknesses, its
strategic plan, enrollment management/retention plan, the HLC/NCA Self-Study, previous
Title V grant evaluations, findings of the Student Learning Assessment Committee, and the work
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of the Technology Committee, laid the groundwork for this proposal. Extensive planning
meetings, collaborative discussions, review of student metrics, review of research literature, and
consideration of best practices from similar institutes of higher learning informed the selection
and development of the strategies and their Activity Objectives. The current Title V Planning
Committee included broad representation of administrators, student affairs directors, faculty,
students and student groups and other key stakeholders and personnel. Many gains from previous
Title V grants have been institutionalized and have formed the basis of the College’s current and
future work in closing the student attainment and completion gap.
Measurable Objectives and Timeframes for Achieving Them
Each of the three Project strategies is designed to achieve progressive and measurable
outcomes under a strict timeline. Outcomes and results will be monitored and reported (Table 8).
Table 8. Strategies and Measurable Objectives
Activity Objectives
Measurable Outcomes
Strategy 1: To increase student goal attainment and successful course completion.
1) To increase the families understanding and
25% of invited families will participate and increase over
support of Hispanic students' educational goals
the 5 years to 75%.
2) To support student learning of Phoenix
College’s educational outcomes (oral
presentation, written communication,
information literacy, numeracy, and critical
thinking, student service departments will
establish and assess Program Learning
Objectives / Student Learning Objectives
(PLOs/SLOs).

By the end of year 1, 20% of the Student Services
Departments will have written PLOs and SLOs. By year
5, 100% of the departments will implement these
programs.

3) To enhance student mentoring options
opportunities which increase student
engagement and ultimately retention,
persistence, and completion.

Within the first year of the project 100% of an identified
cohort of full-time, first-time Hispanic freshmen students
placing into developmental education courses in English,
reading, and/or mathematics will be matched with a
mentor.

4) To develop a student goal attainment program
(retention, persistence, and completion) that
embodies the recommendations within the
College Retention Plan.

Within the first year of the project full details will be
researched and a plan of implementation will be
developed, and will be implemented during year 2.
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Table 8. Strategies and Measurable Objectives
Activity Objectives
5) To identify the technology tools needed to
support and facilitate student tracking and
monitoring of goal progression.

Measurable Outcomes
By the end of year 1, an implementation plan will be
developed. By year 2 the implementation plan will
become operational.

6) To create and disseminate a Student Success
Pathway program.

By year 2 of the project this program will be
implemented for 100% of full-time, degree/transfer
seeking Hispanic students.

Strategy 2: Hispanic Students requiring developmental education will successfully complete developmental
courses and subsequently succeed in college-level courses.
1) To develop a College-wide Developmental
As measured by:
Education Program that promotes student
• 68% success rate in developmental courses
success, persistence, and completion.
• 58% success rate in the subsequent Math course after
developmental Math
• 76%success rate in the subsequent English course
after developmental English
2) To identify, assess, align and implement
68% overall, Math 58%, English 76% of students will
strategies related to assessment, curriculum and
demonstrate successful completion of developmentalpedagogy.
level courses.
3) To Identify, assess, align and implement
As measured by increasing the availability of
strategies related to technology, program
technologies in these courses. Each year 50% of the
modalities, and course delivery to improve the
classes will add additional technologies, during the first 2
use of technology that supports students in
years of the project.
developmental-level courses.
4) To identify, assess, align and implement
On an annual basis, at least 55% of identified students
strategies related to providing students with not
will be provided with these targeted support services.
only a variety but also an alignment of
Over the years this will increase by 10% more each year.
developmentally appropriate support services.
5) To identify, assess, align and implement
During year 1, at least 55% of residential faculty and
strategies related to professional development
20% of adjunct faculty teaching developmental courses
for staff and faculty to develop their knowledge
will participate. Each year 10% additional staff will
of and competency using about new
participate.
developmental available resources and
programs.
Strategy 3: Promote the development of faculty initiated and peer-reviewed open education resources (OERs) to
support student success across different modalities of learning
1) To identify, develop or refine OER study skills
During years 1-5, study skills components serving
and other materials in mathematics, reading and
students’ needs will be identified, developed and revised,
English.
and shared with other instructional areas throughout the
college for adoption/replication.
2) To identify, develop or revise online and hybrid
During year 1, identify and prioritize courses in need for
OER materials to be used in developmental
further development of OER. OER implemented in year
modules.
2, with increasing % of sections in developmental math
offering OER alternatives each year.
3) To develop professional, institutional, and
During year 1, professional development planning will be
student support services that promote the use of
completed for faculty, staff and students. During year 2
OERs.
at least 10% of developmental courses will utilize OER.
During year 1 at least 25% of staff and faculty in
developmental courses in math, reading, & English will
be provided professional development activities to
support OER adoptions; 50% by year 3.
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Institutionalization of Practices and Improvements
A key priority in planning this project is to build capacity through permanent
improvements and attain sustainability by the end of the grant with the College’s regular
operating budget, expanding partnerships to leverage resource utilization for maximum
effectiveness and efficiency, and cultivate opportunities with Hispanic professional and
community associations. For example, knowing the important role Hispanic families play in
student success, families will be integrated into orientation, financial planning, and other
activities that support student goal attainment. The College’s overarching educational outcomes
(written communication, oral presentation, information literacy, numeracy, and critical thinking)
will be emphasized in all aspects of academic and student support work, thus reinforcing the
learning of these foundational concepts necessary for success in life. Technology is increasingly
utilized in education and students are no longer dependent upon traditional paper materials as the
learning vehicle within or outside the classroom. The internet, mobile applications, electronic
libraries, OER and MOOC resources continue to grow and expand the knowledge pool each day.
Each strategy of this proposal is grounded in an existing commitment from the institution
to sustain the capacity that grant funds develop. For example, the aims for Dev. Ed. envisioned in
this proposal will be supported by the faculty Developmental Education Coordinator, a position
that has recently been created to establish permanent capacity and to demonstrate the
institutional commitment to institutionalize and sustain the gains for this proposed project.
Additionally, specific project activities will include continuous and ongoing training to help
faculty, staff and students become better versed in implementation, outcomes and objectives.
Historically, looking at previous Title V grants and the resulting evaluation, it is very clear how
the College has been able to maintain most project activities even after funding has ceased.
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It is important to understand that PC is proposing this project as a way of improving and
adding to the instructional infrastructure that will have a definitive impact on students’ goal
attainment and academic learning. The demonstrated effectiveness of proposed improvements
among all students, particularly Hispanic students, will motivate faculty, staff and administration
to sustain the use of these resources and programs in order build a culture of evidence that yields
significant student gains.
Services to Hispanic and Other Low-Income Students
PC enacts comprehensive, integrated and ongoing strategic planning; from campus
leadership and through all academic, administrative, and student services units. Systematic
planning processes include organized and coordinated efforts, college mission focus,
involvement from internal and external constituencies as appropriate, and links between
planning, budgeting, and staffing. The college also monitors trends and demographics through its
own Planning, Research, and Institutional Effectiveness Department. Environmental scanning
allows the college, as well as the departments, to consider what social, economic, technological,
and environmental changes are likely to have an impact. PC’s three levels of planning include:
master planning, strategic planning, and operational planning. Each level informs the others and
all are continuously reviewed and aligned. Institutional effectiveness efforts inform the plans; in
turn, plans inform budget decisions (Figure 3).
Figure 3. Institutional Strategic Planning

Values
Vision
Environmental Scan
College Trends
SWOT and PEST
District Strategic Plan
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Provide access to
learning opportunities
Create and expand
learning-centered
programs and strategies
Provide learningcentered programs to
support student success
Develop and strengthen
policies and practices to
guide the effective use of
existing resources

College Plans

Mission

College Goals

Strategic Planning Inputs
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Master planning is a critical part of the planning process as the college strives to respond
to and meet the needs of the ever-changing student population. The college-wide planning
council is comprised of faculty, staff, and administrators representing key areas: instruction,
student services, and administration. The long-term planning and annual action plans at the
department/unit level are coordinated with college-wide strategic planning efforts. The college’s
Strategic Planning Committee provides departments with a template to ensure their strategic
planning and budget requests align with campus-wide strategic planning. The college has a
continuous cycle of ongoing evaluation and assessment processes that includes systematic
gathering, analyzing, and interpreting of evidence to provide reliable evidence of institutional
effectiveness. This process informs strategies for continuous improvement and ensures
accountability.
This project is directly aligned with the PC’s 5-year Strategic Plan for Hispanic and
disadvantaged students. It will promote long-term economic and academic success among
Hispanic students and achieve higher numbers of university transfers among Hispanic students,
as well as support the MCCCD commitment to eliminate the attainment gaps that separate
student groups based on race, ethnicity, and family income. Hispanic and other low-income
students are the students most likely to benefit from the expansion of family involvement, in
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planning student’s Higher Education academic pathways, mentoring, implementation of Student
Pathways, and non-cognitive learning outcomes promoted by PLOs. Further, these students
enroll in more remedial and developmental courses than other students and therefore need
additional student support services, which will be provided as a result of this project.
Absolute Priority
The majority of PC students have parents who did not graduate from college; in fact,
many of those parents did not even graduate from high school. Consequently, 68% of PC
students qualify as first generation, with 31% qualifying as both first generation and low income
(approximately 42% of PC students qualify as low income). Furthermore, a significant subset of
the student population has one or more disabilities, in addition to being both low income and
first generation. Incoming students from the institution’s service area are likely to be skills
deficient in several domains as well as arrive emotionally unequal to the demands of attending
college as a result of dwelling in an urban center that is subject to increased social stressors and
decreased social services. Demographics of PC’s student population demonstrate that a
significant percentage of enrolled students are high-need, low-income, and at-risk (Table 9). The
strategies in this Project proposal, as designed, will impact the vast majority of students enrolled
at PC. Further, all strategies in this Project proposal are designed to improve student goal
attainment, increase retention and persistence, and facilitate completion and university transfer.
Table 9. Estimated Numbers and Percentages of TRIO SSS Eligible Students
Category
Number
Percentage
Low income Only
5,144
42%
First Generation Only
8,239
68%
Low income First Generation
3,764
31%
Students with Disabilities
350
2.8%
Total Eligible for TRIO SSS
9,619
79%
Sources: PC Institutional Data (Fall 2014) and Disabilities Resource Office (2014); Based on Total College
Enrollment of 12,107 (Fall, 2014)

Quality of Activity Objectives
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Each of the three Project Activities is comprised of Activity Objectives that are specific,
realistic and measurable. Furthermore, the Activity Objectives are cohesive and designed to
collectively address and remedy the institutional problems detailed the in the Comprehensive
Development Plan (CDP); summarized in Table 10.
Strategy 1: To Increase Student Goal Attainment and Successful Course Completion.
PC will develop a goal attainment plan targeting Hispanic, low income and at-risk student
populations; designing the elements based on (1) ongoing analysis of current retention,
persistence, and completion data and (2) ongoing and updated gap analyses of needed services
that will be met by innovative and best practices. In order to make this plan actionable, PC will
establish the Student Success Pathway Program (SSPP) to systematically measure and improve
gains. Formal education pathways, from matriculation through transfer/graduation, will be
articulated and tracked. Game design theory will be incorporated to broaden and vary student
engagement strategies. Program managers will conduct ongoing Program review to effectively
document, identify, and revise metrics based on incoming data to support meaningful data
collection and analysis and to inform ongoing institutional research activities.
Table 10. Activity Objectives and Related CDP Problems
Activities and Activity Objectives
Strategy 1: To increase student goal attainment and successful course completion.
1) Improve support of Hispanic students' educational goals.
2) Enact Program Learning Objectives, Student Learning Objectives.
3) Enhance student mentoring options.
4) Develop a goal attainment program.
5) Identify and implement the technology tools.
6) Implement Student Success Pathway program.
Strategy 2: Hispanic students requiring Dev. Ed. will successfully complete
developmental courses and subsequently succeed in college-level courses.
1) Develop a comprehensive Dev. Ed. Program with best practices
2) Implement assessment, curriculum, and pedagogy strategies
3) Implement strategies related to technology, modalities.
4) Provide developmental-appropriate student Support Services.
5) Inform staff and faculty about developmental resources
Strategy 3: Promote the development of faculty initiated and peer-reviewed Open
Educational Resources (OER) resources to support student success across different
modalities of learning.

Problems Addressed
Hispanic, disadvantaged,
high-need students’ lack of
persistence, graduation, and
retention rates; limited
academic success; and
limited transfer to 4 year
degrees.
Hispanic, disadvantaged,
high-need students do not
have college entry skills and
need remediation and
developmental assistance.

Students have limited
resources to spend on
textbooks and other
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Table 10. Activity Objectives and Related CDP Problems
1) Develop and refine OER study skills materials adapted to promote student
success and persistence in content areas.
2) Develop/revise online/hybrid OER materials for content areas.
3) Develop professional, institutional, and student supports that promote use of
OER resources.

educational materials; access
to a larger source of free
educational resources can
make college more
affordable.

PC will align family engagement outreach with existing campus activities as a method for
improving institutional support of Hispanic students' educational goals; specifically, distribute
family engagement packets and develop or purchase bilingual materials for them, as well as
develop complementary family education sessions. Support will be enhanced with mentoring,
through which traditional and peer mentors will be identified, trained, purposefully matched to
mentees, monitored, evaluated and systematically developed to support improved outcomes.
Further support will be applied with improved technology tools. Such tools will be specifically
curated to support student goal setting and academic planning. They will be secured, configured
and supplemented with learning materials so that the learning curve is swift and the benefits may
be measured and validated.
PC will comprehensively enact Program Learning Objectives (PLOs) and Student
Learning Objectives (SLOs), delivering in-service training for Student Affairs Directors on how
to create PLOs/SLOs so that the results are integral and sustainable. To support this effort, each
department will create and employ PLOs/SLOs, identify resources to be used with them, and
identify appropriate assessments to evaluate and field test them. The CDP problems addressed by
this Activity include: Hispanic, disadvantaged, and high-need students’ lack of persistence;
graduation, and retention rates; limited academic success; and limited transfer to four-year
degrees.
Strategy 2: Hispanic Students Requiring Developmental Education Will Successfully
Complete Developmental Courses and Subsequently Succeed in College-Level Courses. The
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foundation for this Activity will be the development of a college-wide, comprehensive and
integrated Developmental Education (Dev. Ed.) Program anchored in best practices as identified
by the National Association for Developmental Education. PC Dev. Ed. will demonstrate
increased effectiveness as a result of (1) a methodology designed to align high school, ABE, and
GED pathways, and (2) a sustained, 5-year strategic planning cycle that is completely assessed
and revised annually. PC will drive the Dev. Ed. Program through interventions that incorporate
assessment, curriculum, and pedagogy strategies. The program of interventions will include,
among other outcomes: establishing measures for college readiness; resources that support
placement test preparation; broadly integrating essential student success skills; mainstreaming
developmental level courses into college level courses; creating contextualized courses, block
scheduling and standardized learning communities; increasing accelerated course offerings,
particularly for students who place in multi-level developmental courses; expand supplemental
instruction to include embedded and site-specific tutoring, academic coaches, peer mentoring
and student milestone measurement; and redesigning and scaling current summer bridge
programs that target students who are one course from college level classes.
PC will systematically qualify faculty to apply developmental resources through the
delivery of high quality training and professional development. Minimum standards for teaching
Dev. Ed. will be established and implemented as a result of (1) research-driven design of
curriculum modification and instructional strategies, (2) a comprehensive and research-backed
repository of instructional models, and (3) professional development pathways for faculty who
actively teach Dev. Ed. courses. Additionally, PC will provide students with developmentalappropriate Support Services. Current support services will be systematically assessed according
to the specific needs of developmental students, as demonstrated by research and best practices
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and using Council for the Advancement of Standards (CAS) to determine efficacy and
scalability. Consequently, augmented services will include: enhanced and standardized testing
experiences; increased just-in-time learning experiences and individual tutoring, in-person and
online; financial aid literacy interventions to prevent SAP violations and timeframe limitations
among students enrolled in developmental level courses; and a mandatory early alert process
embedded in all Dev. Ed. classes. Additionally, the Dev. Ed. Program will implement strategies
related to instructional technology; specifically, identifying online developmental level courses
with a high correlation of student success; assessing instructional technology for retention and
completion among developmental level courses; and creating a robust repository of competencyaligned, open-education resources that developmental level courses are required to provide to
students. The CDP problem addressed by this Activity is that Hispanic, disadvantaged, and highneed students do not have college entry skills and, consequently, need remediation and
developmental assistance.
Strategy 3: Promote the Development of Faculty-Initiated and Peer-Reviewed, Open
Educational Resources (OER) to Support Student Success Across Different Modalities of
Learning. Increased use and improvement of OER will be informed by differentiating the needs
of online and face-to-face learners as well as analyzing student use and adaptation of OER. In
addition to academic content, OER will be used as a vehicle to deliver non-academic content,
such as study skills; and this will be pursued through partnerships between math faculty and
student service staff (e.g., counseling and advising). PC will develop and revise online and
hybrid OER materials for content areas accordingly: basing online/hybrid interventions on
known, face-to-face, instructional challenges; identifying alternative platforms (i.e., mobile
devices) and patterns of student use to refine OER development; employing usability testing and
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analytics to inform future development; and hiring a programmer/instructional designer with
content knowledge to coordinate and complete the development work.
PC will develop professional, institutional, and student supports that promote use of OER
through progressive strategies that make the effort impactful and sustainable. Among the
strategies to be pursued, faculty will: conduct workshops to promote OER best practices; modify
and upgrade existing instructional spaces to better support use of OER; support faculty site-visits
to OER exemplars and faculty collaborations between PC and other institutions; incorporate
students in OER production; employ usability testing and analytics to inform future production
of student-included OER; and recognize and reinvest in faculty whose contribution to OER
production could be augmented with professional development. The CDP problem addressed by
this Activity is that students have limited resources to spend on textbooks and other educational
materials and that access to more free educational resources can make college more affordable.
Quality of Implementation Strategy
Implementation strategies have been identified and detailed for each of the Activities in
this proposal; specifically: engaging family support for Hispanic students' educational goals,
enhancing student mentoring, implementing a technology tool to support goal planning and
progression, establishing student learning outcomes for all student service units, investing in
OER, and systematically improving Dev. Ed. effectiveness.
Rationale for Implementation Strategy
Engage Family Support. Higher education literature consistently points to the important
role social support plays in predicting college success and persistence among Hispanic students. 7
In addition to supportive role models on campus, Hispanic students benefit from family support.

7

Gloria, Castellanos, Lopez, & Rosales, 2005; Dennis, Phinney & Chuatecto, 2005; Ceballo, 2004; McWhirter,
Valdez, & Caban, 2013
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Qualitative studies of successful Hispanic students indicate that parents’ commitment to
education and to their children’s autonomy contribute to persistence and success. 8 Family
support systems are sources of motivation for persistence for first-generation Hispanic students. 9
Yet, even the best-intentioned family members often lack understanding of the time commitment
required to succeed in college, as well as the connection between a college degree and career
goals. Thus, PC seeks to build upon the lessons learned at community colleges such as South
Texas College and the Urban Community College to create resources and programs to educate
the family members of Hispanic students on college processes, expectations, and opportunities.
Mentoring. Mentoring is a reciprocal learning relationship in which mentor and mentee
agree to a partnership where they work collaboratively toward achievement of mutually defined
goals that will develop a mentee’s skills, abilities, knowledge and thinking. Research found that
mentoring is related not only to Hispanic students’ social and academic integration to college,
but also improves their commitment to persist to degree completion. 10 Further research on
faculty/student mentor programs found that mentored students had higher grade point averages
and completed more credits in a semester than non-mentored students. 11 First-year students who
participated in a peer mentoring program demonstrated stronger academic performance than
students who did not participate in a mentoring program. 12 The Phoenix College Mentorship
Program, developed under the consultation and guidance of internationally recognized expert on

8

Cebello, Rosario. Barrios to Yale: the role of parenting strategies in Latino families. Hispanic Journal of
Behavioral Sciences, May 2004, vol. 26, no. 2 171-186
9
Castaneda-Flores, 2013,by Castaneda-Flores, Erika, Ed.D., University of Southern California, 2013, 126 pages;
3598175, Positive deviance: First generation Latino college students
10
Crisp, Gloria ; Amaury Nora ‘Hispanic Student Success: Factors Influencing the Persistence and Transfer
Decisions of Latino Community College Students Enrolled in Developmental Education’Received: 9 July 2009 /
Published online: 7 November 2009, Springer Science + Business Media, LLC 2009
11
Campbell & Campbell, 1997
12
Fox, Stevenson, Connelly, Duff, & Dunlop, 2010, Peer-mentoring undergraduate accounting students: The
influence on approaches to learning and academic performance, doi: 10.1177 /1469787410365650 Active Learning
in Higher EducationJuly 2010 vol. 11 no. 2 145-156
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mentoring, Lois Zachery, will identify and train faculty, staff, and student mentors, with the
intention that by the end of the first grant year, all full-time, first-time Hispanic freshmen who
test into one or more developmental courses at PC will be paired with a mentor.
Technology to Support Goal Planning and Progression. When students enroll at a
community college, they are faced with a multitude of options: certificates, terminal associate
degrees, transfer options; dozens of majors, hundreds of possible career fields. Selecting a clear
goal, and sticking with it to completion, requires a plan. While help is available from counselors,
academic advisors, career services, and other student service units, information from these
various sources can be difficult to integrate and track. Technology can leverage existing
capabilities to deliver new solutions. Both the Community College Research Center (2013) and
the Center for Community College Student Engagement (2012) support the use of technologyenhanced advising to provide students with structured pathways for degree completion. PC is
identifying open-source tools that can be configured to provide students with “ideal” pathways
through their academic programs, and deliver just-in-time reminders from financial aid, the
registrar, and other student service units. The tool will be populated with course sequencing
pathways for all PC degree programs and employed by advisors and staff who support students’
progression towards degree attainment. Other community colleges across the nation that have
implemented similar tools have found increased student satisfaction with advising, as well as
increased student persistence and degree completion rates. 13
Learning Outcomes. This strategy draws on the work of George Kuh on high impact
practices for student engagement, success, and degree completion, as well as that of John H.
Schuh on the role of student affairs as a locus of learning on college campuses. Universities and

13

Community College Research Center, 2012; Herndon, 2011
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community colleges nationwide are coming to appreciate how their student affairs units
contribute to student learning. These institutions are crafting, promoting, and assessing specific
learning outcomes for their student affairs units. Learning outcomes are specific statements that
specify what learners will know, do or appreciate as a result of a learning activity. They can
include knowledge, skills and attitudes. Good learning outcomes clearly articulate what students
will gain from the learning experience. For student affairs units, good learning outcomes are
linked with the institutional mission and broader learning goals of the college. Foothills College
in California, for example, has crafted learning goals for each student affairs unit, shares these on
their website, and clearly designates how each goal connects with the larger learning goals.
Student Affairs directors will be provided with professional development activities that
will allow them to begin the Student Learning Outcome (SLO) process. They will learn about
best practices and evidence-based approaches to implementation. Directors will state goals
(broad statements of what students are to learn), identify objectives (specific knowledge, skills,
and abilities that reflect broad goals), design and perform assessments (linking outcomes to
program elements and assessments), and use feedback (use assessment data to make necessary
changes to improve student learning). All learning outcomes link to MCCCD and PC mission,
Student Affairs mission, and program mission statements. They are not developed in isolation
but are a continuous part of the overall mission of the College. All outcomes must be assessed
with both quantitative and qualitative measures in order to provide a global evaluation of the
process and the outcome.
Open Education Resources (OER). Through the production of faculty-initiated and peerreviewed OER resources, the project aims to support student success across different modalities
of learning. The strategy to champion OER is based on PC’s commitment to providing materials
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at low or no cost to its students; materials that are comparable to the course materials provided
by publishers and thereby lessening one of the economic barriers to success faced by low-income
students. To achieve this goal, vetting is incorporated into the cycle of development to ensure
that created resources are accurate, build on best practices in the discipline, incorporate various
modalities in which student learning may happen, and are of relevance to stakeholders’ needs.
Specifically, under this strategy, OER will be developed and refined to support study skills
development, produce online and hybrid materials for Dev. Ed. and to cultivate professional,
institutional, and student supports that promote use of OER. This sequencing, which includes
stages where development, implementation, analysis, and revision occur, is consistent with
nationally recognized models for the implementation of continuous improvement in education.
One such model is outlined in Figure 4. 14
Figure 4. OER Development Process
Define/Refine goals
and objectives of
activity or process to
be improved with
input from all
stakeholders.
Document results and
use them to outline
any needed changes.

Design materials needed to implement
the activity and develop the tools to
measure their effectiveness.

Implement the
activity or process
and use assessment
tools to collect data.

Identify gaps between
desired and actual results
and determine what
changes are needed.
Analyze and evaluate
the collected data.

14

AMATYC. (2006). Beyond Crossroads: Implementing Mathematics Standards in the First Two Years of College:
American Mathematical Association of Two-Year Colleges.
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Realistic and Likely-to-be-Attained Timetable
The implementation strategy and timetable (Table 11) details specific tasks to be
completed related to the above strategies, the primary individuals involved in accomplishing the
tasks, methods involved, tangible results, and timeframes for completion.
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Table 11. Realistic and Likely-to-be-Attained Timetable
Acronym Guide: Grants Office (GO), Grants Accounting (GA), Fiscal Agent (FA), Vice President of Student Affairs (VPSA), Student Affairs (SA), Vice President of
Academic Affairs (VPAA), Data Analyst (DA), Developmental Education Committee (DEC), Center for Teaching and Learning (CTL)
Specific Activities to be Completed
Responsibility
Deliverable
Milestones
From
To
Activities Initiated in Year 1
Orientation meeting conducted for Supervisory
GO, GA, VPAA, FA
Grant management
Key personnel understand grant
10/01/15 10/31/15
staff and PC staff.
training packet
requirements, rules, procedures and
systems to implement the project
Identify who will lead and facilitate research and SA Directors, Dean,
Task force identified
SLO/PLO process research shared
10/01/15 12/15/15
best practices to inform SLO/PLO
VPSA
Identify the people to create/detail the program;
SA Directors, Dean,
Task force identified to Goal/completion defined and
10/01/15 12/15/15
VPSA, DA
develop goal attainment terminology established program
program
details shared
Conduct hiring process for staff
VPAA, SA Dean,
Grant Director hired
Process conducted
10/01/15 12/15/15
VPSA
Director, Assistant and Analyst hired
Develop/create materials, resources and delivery SA Directors, Dean,
Materials and resources Handbook completed posted
10/01/15 05/30/16
methods
VPSA
designed
electronically and printed
Selecting appropriate, sustainable
SA Directors, Dean,
Tech implement for
IT configures tech; training provided
10/01/15 05/30/16
technology/tools to accomplish;
DA, IT
student/ staff u
for staff / students
Design methods to align high school, ABE,
DEC
Alignment methods
Alignment completed
10/01/15 09/30/16
GED pathways level c
Require all developmental courses to use
DEC
Canvas mandated
Canvas being used.
10/01/15 09/30/16
Canvas (District-wide LMS)
Investigate, create, and adapt OER study skills
Math Faculty
Curriculum developed
By Year 1: OER completed, faculty
10/01/15 09/30/17
materials in mathematics
identified; by Year 2: data completed
Pilot OER study skills materials in Dev. Math
Math Faculty
Report and analysis of
Teacher artifacts of interactions with
10/01/15 09/30/17
courses ; create and analyze faculty surveys
survey and course data
materials
Analyze how student-OER interaction using
Math Faculty
Report and analysis of
Student artifacts of interactions with
10/01/15 09/30/17
surveys
survey
materials.
Investigate and identify content from the Math
Math Faculty
Researched OER
Contacted relevant sister colleges;
10/01/15 09/30/16
modules that needs to be created or adapted
materials; curriculum
curriculum map
map and gaps
Develop additional OER materials; hire a
Math Faculty
New OER materials
By Year 1: programmer/instructional
10/01/15 09/30/18
computer programmer/instructional designer
designer hired; by Year 2-3: OER
materials created
Make OER math videos more widely accessible
Math Faculty,
Closed captioned math
2,100 existing and 1,600 additional
10/01/15 09/30/20
through use of closed captioning.
Captioning Vendor
videos.
OER math videos are closed
captioned and on YouTube
Hold faculty workshops to promote best
Math Faculty
Workshop evaluations
Five (5) workshops held each year
10/01/15 09/30/18
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Table 11. Realistic and Likely-to-be-Attained Timetable
Acronym Guide: Grants Office (GO), Grants Accounting (GA), Fiscal Agent (FA), Vice President of Student Affairs (VPSA), Student Affairs (SA), Vice President of
Academic Affairs (VPAA), Data Analyst (DA), Developmental Education Committee (DEC), Center for Teaching and Learning (CTL)
Specific Activities to be Completed
Responsibility
Deliverable
Milestones
From
To
practices using developed OER materials
with participants’ evaluations
Upgrade classroom with technology to leverage
IT
Upgraded classroom;
Interactive whiteboard installed, room 10/01/15 09/30/16
use of OER materials
interactive whiteboard
usage analyzed
Offsite, faculty visits to investigate OER best
Math Faculty
Faculty presentation on Key faculty report back during
10/01/15 09/30/17
practices, challenges, methods used for
insights gained from
department meetings or department
widespread distribution
offsite visits
workshops
Develop math student bridge workshops using
Math Faculty
Calc., PreCalc.
Bridge workshops increase (grows to
10/01/15 09/30/20
OER materials, and study its impact on courses
MAT08x bridges; data; 6 by Year 3); increased student
student evaluations
retention via bridge workshops
Support student learning in math through use of
Math Faculty,
Tutors identified, share
Tutor reflections of interaction with
10/01/15 09/30/20
peer tutors to supplement OER courses
Student Success Ctr.
insights; course data
students and OER materials
Create blog/disc. board for all STEM faculty to
Math Faculty, IT
Blog promoted; faculty Blog/disc. board created; faculty
10/01/15 09/30/20
share best practices using OER resources
and/or CTL
contribute content
contributions recognized; increase
Curriculum: assess, align, and implement the
DEC
Student success
Developmental implemented
01/03/16 09/30/16
most appropriate student success strategies
strategies designed
Hire consultant/staff to develop resources and
SA Directors, Dean
Train modules for
Training plan is ready to implement
01/05/16 03/30/16
facilitate training.
SLO/PLO
Plan, implement, and assess training for SA
SA Directors, Dean,
all staff in SA trained
All SA staff trained and assess
04/01/16 06/01/16
Directors.
VPSA
SLO/PLOs
Researching and identify pathways appropriate
SA Dirs, Dean,
Written proposal
Proposal is created and vetted
05/15/16 08/15/20
for the student
VPSA
recommendations for
modification
Align existing activities, create, replace/revise as SA Directors, Dean,
Student pathway
Pathway completed and posted
05/15/16 08/15/20
needed
DA
mapped
electronically
Identify/create necessary resources and capacity SA Directors, Dean,
online/offline
Identify resources/capacity
06/01/16 07/01/17
to deliver the program
DA
resources
Deliver program
Activities Initiated in Year 2
Develop standardized prep materials.
DEC
Materials developed
Materials developed
10/01/16 09/30/17
Identify and scale the mainstreaming
DEC
Eng., reading, math
Courses identified
10/01/16 09/30/17
developmental courses into college
level course
Courses mainstreamed
Create, implement and offer accelerated course
DEC
Schedule in math,
Course scheduling created
10/01/16 09/30/17
scheduling
reading, Eng
Scheduling offered
Provide a standardized portion of developmental DEC
Syllabus template
Syllabi provided
10/01/16 09/30/17
level course syllabi
created
Assess support services for development course
DEC
CAS evaluation
Services assessed
10/01/16 09/30/17
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Table 11. Realistic and Likely-to-be-Attained Timetable
Acronym Guide: Grants Office (GO), Grants Accounting (GA), Fiscal Agent (FA), Vice President of Student Affairs (VPSA), Student Affairs (SA), Vice President of
Academic Affairs (VPAA), Data Analyst (DA), Developmental Education Committee (DEC), Center for Teaching and Learning (CTL)
Specific Activities to be Completed
Responsibility
Deliverable
Milestones
From
To
students CASS
Enhance and standardize testing experience by
DEC
Website revised
Website updated
10/01/16 09/30/17
improving testing website
Website improved
Research and design the subject matter for
DEC
Curriculum designed
Content researched
10/01/16 09/30/17
professional development in curriculum
Content designed
modification.
Enhance and scale peer mentoring connected to
DEC
Peer mentors in every
Mentoring enhanced
10/01/16 09/30/20
classes.
class
Mentoring scaled
Study, identify alternative platforms (e.g. mobile Math Faculty, CTL
Report on student use
Collected data from student surveys of 10/01/16 09/30/17
devices, tablets) and patterns of student OER
alternative use
use when engaging via online/hybrid
Install interactive whiteboard and an updated
IT
Upgraded student lab;
Interactive whiteboard installed, room 10/01/16 09/30/17
control dashboard for the projection system
interactive whiteboard
usage analyzed
Contact, collaborate, and consult with known
Math Faculty
Faculty report from
Expert collaborated with faculty
10/01/16 09/30/18
OER experts
collaborations
members
Produce videos that have "student
Math Faculty, IT,
Videos with studentRepository of videos created by
10/01/16 09/30/18
actor/participants" role playing
Communication Fac.
teacher interactions
students with assistance of math and
communication faculty.
Recognize key faculty to whose contributions to Faculty
Fac. “share session” re: Two faculty recognized per academic
10/01/16 09/30/20
OER resources could be further benefited by
insights gained from
year to attend relevant conference
attending instructional technology conferences
conference
Hold workshops to train faculty in best practices Math Faculty, CTL
Attendees' evaluations
Two (2) tech. workshops held each
10/01/16 09/30/19
using technology with OER materials
of the workshops
year w/ participants’ evaluations
Train students, staff and faculty; i.e.,
SA Directors, Dean,
Staff/Faculty and
Students trained
01/05/17 05/30/17
VPSA
Students trained
Faculty/staff trained
Implement/pilot goal attainment program
DEC
Pilot underway
Components piloted
06/01/17 05/30/18
components
Components implemented
Develop/create interactive student pathway
SA Directors, IT
Interactive, online
Downloadable app.
06/01/17 05/30/20
informed by game theory
Dean
pathway
Activities Initiated in Year 3
Refine study skills materials based on pilot data
Math Faculty
Curriculum revisions
Teacher and student artifacts of
10/01/17 09/30/18
on how students and faculty utilize, interact
for face to face, online,
interactions with materials.
with, and adapt the OER materials
and hybrid materials
Fac. OER workshops, in collaboration with
Math & Counseling
2+ workshops: Fall
Counseling/advisement feedback from 10/01/17 09/30/18
student services (i.e., counseling, advisement)
Fac., Student Svs.
2017, Spring 2018
surveys on OER materials
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Table 11. Realistic and Likely-to-be-Attained Timetable
Acronym Guide: Grants Office (GO), Grants Accounting (GA), Fiscal Agent (FA), Vice President of Student Affairs (VPSA), Student Affairs (SA), Vice President of
Academic Affairs (VPAA), Data Analyst (DA), Developmental Education Committee (DEC), Center for Teaching and Learning (CTL)
Specific Activities to be Completed
Responsibility
Deliverable
Milestones
From
To
Develop workshops that support placement test
DEC
Workshops developed
Workshop developed
10/01/17 09/30/18
preparation.
Create contextualized classes for Career and
DEC
Contextualized lessons
Classes created
10/01/17 09/30/18
Technical Education
developed
Design and implement courses based on
DEC
Curriculum developed
Courses designed
10/01/17 09/30/18
contextualization, collaborative, and experiential
and implemented
Courses implemented
learning.
Develop and implement a financial aid literacy
DEC
Financial aid
Fin. Literacy developed
10/01/17 09/30/18
component
component
Fin. Literacy implemented
Deploy revised online/hybrid course materials
IT
Revised materials
Course materials deployed
10/01/17 09/30/19
Study, support students’ use of (interaction with) Math Faculty/CTL or Report and analysis of
Student artifacts of interactions with
10/01/17 09/30/20
OER math materials developed.
IT
student survey data
materials
Use findings to direct further development of
Math Faculty
Curriculum revisions to Review developed materials and
10/01/17 09/30/20
OER materials
materials
student surveys, plan future action
Share and disseminate created videos, vetted by
Math Faculty, IT, and Shareable, faculty
Repository of vetted videos shared,
10/01/17 09/30/18
faculty, of teacher student interactions
possibly CTL
vetted videos
disseminated showing best practices
Study how students, faculty interact with videos; Math Faculty
Report and analysis of
Student artifacts of interactions with
10/01/17 09/30/20
how they adapt/remix own/shared use
student survey data
materials.
Use findings to direct further development of
Math Faculty
Identify materials
Review materials and student surveys; 10/01/17 09/30/20
OER video materials
needed future plans
future action identified
Activities Initiated in Year 4
Develop innovative partnerships in existing
Math Faculty,
Key faculty identified
New partnerships between math and
10/01/18 09/30/20
math and counseling courses using OER
Counseling Faculty
from both disciplines;
counseling faculty in affected courses
track students’ success
Identify multiple measures for college readiness. DEC
Multiple measures
Measures identified
10/01/18 09/30/19
design
Implement accelerated track for students who
DEC
Tracks developed and
Accelerated track implemented
10/01/18 09/30/19
place in multi-level developmental courses
implemented
Align and implement supplemental instruction
DEC
SI implemented and
S.I. aligned
10/01/18 09/30/19
other support
Create, implement and maintain standardized
DEC
Learning communities
Learning communities implemented
10/01/18 09/30/19
learning communities.
grow by 50%
Provide online tutoring support and/or on-time
DEC
In-Class tutors in
Online tutoring provided
10/01/18 09/30/19
learning experiences
classes
Construct a repository for research-proven best
Dev. Education
Electronic and actual
Repository constructed
10/01/18 09/30/19
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Table 11. Realistic and Likely-to-be-Attained Timetable
Acronym Guide: Grants Office (GO), Grants Accounting (GA), Fiscal Agent (FA), Vice President of Student Affairs (VPSA), Student Affairs (SA), Vice President of
Academic Affairs (VPAA), Data Analyst (DA), Developmental Education Committee (DEC), Center for Teaching and Learning (CTL)
Specific Activities to be Completed
Responsibility
Deliverable
Milestones
From
To
practices, strategies and instructional models
Implementation
libraries built and
Team
stocked
Activities Initiated in Year 5
Create, implement and maintain block
DEC
Block scheduling in
Block scheduling implemented
10/01/19 09/30/20
scheduling.
course schedule
Identify online developmental level courses.
DEC
Courses identified
Courses identified
10/01/19 09/30/20
Assess and align instructional technology to
DEC
Technology aligned
Technology assessed
10/01/19 09/30/20
support course retention and completion
Technology aligned
Require an Early Alert process be embedded
DEC
Each class using Early
Process embedded
10/01/19 09/30/20
into all developmental level classes.
Alert
Design and implement minimum basic training
DEC
Minimum basic
PD implemented
10/01/19 09/30/20
requirements
training designed
Data Analyst is institutionalized to sustain
VPSA, VPAA
Data Analyst is hired
Hiring process is conducted
05/15/20 08/01/20
research and analytics work and other S.A.
Project Director
by the institution
Project director position is sustained
initiatives within Student Affairs
by college funds.
Project Director is institutionalized to sustain
VPSA, VPAA
Project director is hired Hiring process is conducted
05/15/20 08/01/20
PLO/SLO work and other S.A. initiatives within
by the institution
Project director position is sustained
Student Affairs
by college funds.
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Quality of Key Personnel
Several key personnel are already full-time employees of the institution and participated in the
development of the Project and the Comprehensive Development Plan. Once awarded,
foundational Activity Objectives will be implemented immediately while the remaining and
unfilled personnel roles are hired. A Project Director (to be hired) will devote 100% time to the
Title V project. It will be critical that this individual have significant grant implementation
experience in a higher education setting, be knowledgeable about student service practices and
college administration, have experience with faculty collaboration and be familiar using data and
analysis to drive evidence-based decisions. This position will work closely with College
leadership, the institutional research office, and faculty to champion Hispanic student success.
The Project Director will support and supervise program activity duties for the length of the
program and will provide ongoing leadership and support to project initiatives. This position will
be institutionalized. The Director will report jointly to the Vice Presidents of Academic Affairs
(VPAA) and Student Affairs (VPSA) who will serve as co-Project Administrators and, in turn,
jointly report to the College President. Casandra Kakar, VPAA, and Christina Haines, VPSA,
have served in faculty and leadership positions within MCCCD for over 25 years and 35 years
respectively; Dr. Kakar has served as Project Administrator on two, previous Title V grants.
The Data Analyst (to be hired) will devote 100% time to the project to create queries,
create data reports, and assist with selecting assessment instruments and methods, as well as
managing qualitative and quantitative analyses of assessment data to support Student Affairs
objectives. Currently, Student Affairs Directors lack sufficient access to the data needed to
target students in most need of services. Support from a dedicated data analyst will improve
student goal attainment by ensuring the collection of and meaningful analysis of valid and
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reliable data. Results will be available more quickly, allowing Student Affairs units to nimbly
make adjustments to outreach, programs, and services to better serve the needs of our target
population. The Data Analyst will be institutionalized. The Project Assistant (to be hired) will
devote 100% time to this project, provide clerical, statistical, recordkeeping, reporting and
program support for the Project Director and the initiatives they directly supervise and their
colleagues execute. The Project Assistant will not be institutionalized. An External Evaluator
will devote 100% time to conduct formative and summative evaluations.
Activity Objectives associated with student goal attainment and enacting Program
Learning Objectives will be supported by Dr. Heather Kruse, Ed.D, Dean of Student Affairs,
who will devote time to the Project as part of their professional service. Heather is a dedicated
student affairs professional and educator who is passionate about student engagement, retention,
and success and has served MCCCD for over 18 years. Her dissertation was a quantitative,
evaluative study on a College Success Course and she is a contributing author of Developing
Non-Hierarchical Leadership on Campus, Case Studies and Best Practices in Higher Education.
Activity Objectives associated with the Dev. Ed. Program will be overseen by Robin
Ozz, who will devote time to the Project as part of their professional service, has been teaching
students in grades K-graduate school for over 40 years. She is the president elect of the National
Association for Developmental Education and is currently the Director for Developmental
Education at Phoenix College. She has presented over 200 workshops and keynote speeches
across the country on curriculum and instruction. She is a doctoral candidate in Curriculum and
Instruction at Grambling State University.
OER Activity Objectives will be successfully met through a team the collaborative efforts
of key math faculty who will devote time to the Project as part of their professional service.
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James Sousa (17 years’ experience) is the first PC faculty member to pilot courses taught
completely using OER, thereby removing a significant financial barrier to student success. In the
process, Mr. Sousa created an extensive library of over 4,300 freely available math video
tutorials that have been viewed over 20 million times and serve more than 40,000 subscribers
from around the world. In addition, Mr. Sousa taught the first developmental math MOOC
(massive, open, online course) at PC, targeting students who failed a developmental math course,
high school students wanting to attend college, and students who have been enrolled for a year or
more but have not completed their required mathematics. Mr. Sousa received the 2013 John &
Suanne Roueche Excellence Award, the 2012 NISOD Award of Excellence, the 2012 Employee
Recognition Award, and the 2010 Technology Award. Mr. Sousa has also been named 2014
Arizona professor of the year by The Carnegie Foundation for the Advancement of Teaching and
the Council for Advancement and Support of Education for his OER work. Deborah Ermoian
(32 years’ experience) earned her Ph.D. in the area of Measurement, Statistics and
Methodological Studies and has experience in grant implementation. Frank Marfai (16 years’
experience) has been a member of research teams in prior funded NSF grants (0412537,
1050721) and is currently a member of the research team on the Arizona Mathematics
Partnership program funded by NSF (1103080) and is contributing in efforts to document,
identify, and characterize changes in classroom practices in cohorts of middle school teachers
participating in a research-based professional development program. Joe Sueyoshi (25 years’
experience) is the Chair of the PC Math Department, managing, directing, and supporting
various department efforts and activities, including the improvement of developmental
mathematics delivery methods, the increased use of open educational resources, and the
increased use of technology in the classroom.
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Quality of Project Management Plan
The Project Director will play a critical role in the day-to-day coordination of all project
activities, including efforts to build strategies that promote student success and goal attainment,
the implementation of a comprehensive, cohesive developmental education program that
supports college readiness, and the development of OER to create a cadre of resources aimed at
improving student learning. The Project Director (PD) will meet with Title V staff on a biweekly
basis to organize, coordinate and monitor the progress of the Project. The PD will also be
embedded in leadership and campus Committees to facilitate integration of all project activities
and coordinate ongoing sustainability and institutionalization efforts; also, coordinate reporting
and dissemination of current literature and best practices to inform implementation. Monthly
reports will be generated to monitor and track progress.
The Project Director will jointly report to the co-Project Administrators (co-PAs), the
Vice President of Student Affairs (VPSA) and the Vice President of Academic Affairs (VPAA)
who, in turn, jointly report directly to the College President every week. The VPSA and VPAA
will utilize their strengths in the areas of higher education leadership, administration, budgets
and program development to ensure project completion, impact and institutionalization. Both the
VPSA and VPAA are experienced with managing new initiatives that involve campus change
and will serve as “champions” for this Title V project (each VP will devote 10% of their time inkind to the Title V project).
Project Management Procedures and Safeguards. Efficient project implementation will
facilitate achievement of objectives, and ongoing management and monitoring of the project will
ensure it is in full compliance with federal regulations and with college and district rules and
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policies. PC has successfully managed several federal grants, including two prior Title V
initiatives. Both co-PAs, as well as the Vice President of Administrative Services and the Dean
for Industry and Public Service, have prior grants experience that have acquainted them with
managing, reporting, and addressing budgetary compliance issues necessary to efficiently and
effectively manage this project.
Specific Procedures for Project Administration. The procedures outlined below will
govern the Project: (1) requisite reports will be submitted through to appropriate Grants Officer
at the U.S. Department of Education.; and (2) funds for the implementation of the Project will be
administered as an institutional grant, subject to policies and guidelines established by the
College and fully consistent with those governing regulations and guidelines outlined above..
Recordkeeping. The Project Assistant will coordinate all project and implementation
records. Specifically, they will establish, maintain, and facilitate access to all information
repositories and intra-campus databases to facilitate project implementation; including
performing extensive curation of electronic records and artifacts to demonstrate project
performance, effectiveness and impact. Further, the Assistant will coordinate the flow of
information between intercampus information databases and repositories that are shared and
exist at a District level, such as accounting, human resources, purchasing, and other web-based
tools for implementation (e.g., R25 for securing the use of campus facilities).
Sufficient Authority for Project Administrators and Project Director. The Project
Director will report directly to the VPAA and VPSA, who, in turn, report directly and jointly to
the college president. The VPAA’s and VPSA’s role as co-PAs provide ongoing, if not daily,
contact with the President, which will facilitate prompt resolution of emerging issues. The
project has tremendous support from the college president, administration, faculty and staff. The
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individuals who participated in planning for the project will continue their formative role by
serving on the Title V Steering Committee.
The Project Director and the Project Administrators will maintain strong, open lines of
communication with faculty, student services personnel, the administration and the President.
They will attend periodic meetings of relevant and appropriate groups on campus to inform them
as the project progresses and to solicit input on an ongoing basis. Twice each semester, the
participating faculty and the Steering Committee, which includes the co-PAs, the Project
Director, and the Institutional Researcher, will convene. These meetings will provide a critical
forum for the Project Director to promote the interests of the project, address issues, evaluate the
project, and explore opportunities for project improvement.
Quality of Evaluation Plan
Measures of Attainment
The Project will include annual systematic, formative and summative evaluation of both
processes and outcome measures as described in project activities. The Title V Steering
Committee consisting of the Vice Presidents of Academic Affairs (VPAA) and Student Affairs
(VPSA), Project Director, Institutional Researcher, Dean of Student Affairs, the College Grants
Director, and an External Evaluator will coordinate and oversee the evaluation process. The
evaluation process includes the design of quantitative and qualitative research strategies and data
collection procedures, establishment of baseline measurements, database development,
documentation of student outcomes and persistence, and measurement of program outcomes.
Appropriate data collection strategies are in place, or will be developed in the first year of
the project, to capture relevant program and student data. Data collection tools include the
Student Information System (SIS), BRIO analysis software, the Institutional Research
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Information System (IRIS), Project Director (PD) program reports, project-developed
longitudinal and semester databases, academic records and a system to track student progress.
Data will be collected and archived by grant year to facilitate evaluation of both processes and
outcomes.
Ongoing, annual internal evaluations of the program will be conducted by the Project
Director, with technical assistance from the College’s Institutional Research Office. The
Project’s objectives provide clear measures of progress; however, because of the value of
objectivity that an external evaluator brings and because part of his/her responsibility will be to
interview students, faculty and student service personnel for subjective evaluations of the project,
an external evaluator will be hired to conduct formative evaluations in Years 1-4 and a
summative evaluation in Year 5. Results of the formative evaluation will be utilized to make
programmatic changes beneficial to the project and to students’ success. This evaluation will
concentrate on the following factors: institutional support, program management, use of
resources, and success of project objectives, problem areas, and any advised changes. The
evaluator will be selected based on evaluation expertise in the area of academic strengthening,
institutional change and instructional design. To maintain objectivity, this individual will be
someone who had no previous role in designing or developing the project.
To support the evaluation process, the external evaluator will have access to all necessary
program records and program-related personnel. Interviews will be conducted with Title V staff,
Steering Committee members, key implementation staff and students. Within three weeks, this
thorough evaluation will be followed by a written report. If necessary and appropriate, a plan
responding to recommended programmatic changes will be developed within one month of
receiving the evaluator's written report. The external evaluator will conduct the summative
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evaluation in the spring of the last year of the program. The evaluation will follow the same
format as that of the formative evaluation. In addition to ensuring that the Project documents its
progress towards each year’s measurable objectives, the Project Director will work with Steering
Committee members to create an open process for discussion of ongoing issues, problems and
concerns. The Project Director may facilitate questions of project effectiveness and invite
straightforward qualitative judgments that can guide the Project’s development over time.
If, in any year, the Project fails to reach its measurable objectives, a response plan and
yearly progress report will be generated within six weeks of the completion of the evaluation.
The aim will be to focus on effective program growth and development, to re-examine and assess
priorities and short-term objectives, to scrutinize time and resource management with the
ultimate goal of making any necessary changes in the program. All key components of the
program will be examined: program size and scope, effectiveness of program activities and
personnel, and effectiveness of administration and management. The Title V project will meet
GPRA statute for the Developing Hispanic Serving Institutions Program by strengthening the
weaknesses identified in the CDP of this proposal.
Analysis of Data. Project evaluation will include both formative and summative analysis
of program effectiveness, and will examine both qualitative and quantitative data. The College,
with the assistance of an external evaluator, will collect data on each Activity Objective from
administrators, staff and students. The external evaluator (in collaboration with the PD) will be
responsible for compiling relevant data normally collected by the College. The evaluator will
create an electronic data collection form. Project staff will be responsible for providing the data
on a regular basis. The collection of data and information for the evaluation will be completed on
an ongoing basis throughout the project. The formative evaluation will be designed to provide
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continuous feedback regarding program implementation, student and staff responses to program
strategies and services. A written evaluation report and presentation will be completed annually
and shared with the Governing Board and the Dept. of Education. The evaluator will provide
quarterly summary updates which will be used as a vehicle for facilitating formative evaluation
sessions with project staff. The formative evaluation sessions will include discussions of
program implementation, adherence to the original program design and timelines, workability of
schedules for professional development, examination of program data, review of current
strategies, review of future actions, and necessary adjustments to the plan.

The PD will

summarize findings of these quarterly updates and they will be distributed to all project staff.
In order to determine whether or not the grant program and project activities had an effect
on the student participants and whether or not project goals and objectives were met, both
descriptive and inferential statistics will be used and may include: average, mean, standard
deviation, cross-tabs, correlation, analysis of variance, analysis of covariance, chi squared,
growth scores, and percentage of growth and change. This analysis will be conducted by the
Institutional Research Office and coordinated by the PD, and will be presented in the yearly
written reports, quarterly summary updates, and end-of-year longitudinal reports and
comparisons. Statistical tests of significance will be conducted to help draw conclusions. The
College will report on these accomplishments by submission of annual reports and a final report,
including GPRA measures, which will be used to evaluate progress and help determine success
after the five years.
GPRA-required data will be collected annually and included in each annual report and in
the final evaluation; specifically: percentage change, over the five-year grant period, of the
number of full-time degree-seeking undergraduate students enrolled at HSIs; percentage of first-
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time, full-time degree-seeking undergraduate students who were in their first year of
postsecondary enrollment in the previous year and are enrolled in the current year at the same
two-year Hispanic-serving institution; percentage of first-time, full-time degree-seeking
undergraduate students enrolled at two-year HSIs graduating within three years of enrollment;
and Federal cost per undergraduate and graduate degree at institutions in the HSI Program.
Some of these same measures will be used in evaluating the overall success of the specific
Project Activities and Activity Objectives with regard to data collection, analysis, performance
measures and formative and summative standards for achievement (Table 12).
Measures of Achievement
Table 12. Measures of Achievement
Strategy 1. Significantly increase student goal attainment and college completion.
Success • Improve the scores on the SENSE Clear
• Full-time, first-time Hispanic students who
Indicator
Academic Plan and Pathway measures for
place in at least one developmental
2017 using our 2014 scores as a baseline.
education course will be matched with a
mentor.
• Improve scores on Noel Levitz Academic
• Student Affairs units complete PLOs/SLOs
Advising/Counseling and Campus Support
Services measures.
• Hispanic students use of goal planning
• Increase in participation of families of
technology tool
Hispanic students.
Data • Noel Levitz/ SENSE survey results
• Paper Surveys as needed
Required • Count web access
• Bilingual Surveys
• Count family resources distributed
• Focus groups,
• Staff counts
• One-to-one interviews
Analytics demonstrating student use of goal
• PD hours
planning technology tool
• Family participation rates
• Electronic Surveys
Procedures • Data will be collected quarterly, and
• Proficiency % will be compared
annually.
• All survey data will be analyzed,
• Longitudinal data will be maintained and
categorized and trends will be identified and
compared over the 5 years of the project.
aggregated in order to draw conclusions
about the attitudes and opinions of the
• Growth scores will be compared.
participants. All will remain anonymous.
• Participation & completion will be counts;
Data will be summarized by demographic
compared over 5 yrs.
variables.
Annual • Exceed avg scores from MCCCD and peer
• 25% per year of full-time, first-time
Standard
institutions on the SENSE Clear Academic
Hispanic Students’ families participating;
Plan and Pathway measures. Exceed
33% per year full-time, first-time who place
national community college average on
in at least one dev. Ed. course will be
Noel Levitz Academic Advising/Counseling
matched w a men-tor; 20% per year of SA
and Campus Support Services measures.
units completing PLO/ SLO; 20% use of
goal planning tech. tool by full-time,
degree/ transfer seeking Hispanic students
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Table 12. Measures of Achievement
75% of full-time, first-time Hispanic
• 100% use of goal planning technology tool
Students families participating
by full-time, degree/transfer seeking HS
• 100% full-time, first-time HS who place in
• Survey of attitudes and opinions of Staff
at least one developmental education course • Survey of Student use of resources
will be matched with a mentor
• Survey of Parents opinion of resources
• 100% of Student Affairs units complete
• Interviews to follow-up.
PLO/SLO
Strategy 2. Students requiring developmental education will successfully complete developmental courses and
subsequently succeed in college-level courses
level courses after developmental course
Success • Improve the success rates in developmental
completion using our 2014 scores as a
Indicator
courses using our 2014 scores as a baseline.
baseline.
Improve the retention rates in
developmental courses using our 2014
• Improve the graduation rates for students
beginning in developmental courses using
scores as a baseline.
our 2014 scores as a baseline.
• Improve the success rates in college
Data • Institutional data and records
Required
Procedures • Data will be collected quarterly, and
• Survey data will be analyzed, categorized
annually.
and trends will be identified and aggregated
in order to draw conclusions about the
• Longitudinal data will be maintained and
attitudes & opinions of the participants.
compared over the 5 years of the project.
Data will be anonymous and summarized by
• % and # will be compared.
demographic variables.
Annual • Exceed the Maricopa average scores and
• Exceed national community college average
Standard
average score from peer institutions for
for developmental education course success,
developmental education course success,
retention, and completion.
retention, and completion.
Final • Exceed the Maricopa average scores and
• Exceed national community college average
Standard
average score from peer for developmental
for scores for developmental education
education course success, retention, and
course success, retention, and completion.
completion.
Strategy 3. Promote the development of faculty initiated and peer-reviewed OER resources to support student
success across different modalities of learning
SLOs & PLOs, and related assessment
Success • Improved student learning, as a result of the
instruments that will be developed.
Indicator
implementation of OERs, using the
Data • OER artifacts
• OER production data
Required • OER usage data; both instructor
• Faculty training and student aptitude data
use/production and student use
Procedures • Monitor training, participation and
• Calculate cost savings for students based on
production among faculty who are actively
expected expenditures versus actual
producing OERs.
expenditures for students enrolled in courses
instructed by faculty who activity employ or
• Evaluate OER resources, using the
produce OERs
OERmap.org Standards as benchmarks and
guides.
developing OER materials stays the same or
Annual • Percentage of Math courses using OER
increases.
Standard
materials meet or exceed the number of
Math courses using OER materials from the • Students will have saved at least $100,000
in textbooks as a result of using instructor
prior academic year.
assigned OERs.
• Number of faculty trained in the
mathematics department regarding
Final • All math courses by prefix will have an
• Students will have saved at least $500,000
Standard
OER option. Academic freedom limits the
in textbooks as a result of using instructor
use of OER as a course requirement.
assigned OERs.
Final
Standard

•
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Quality of Budget
PC leadership, staff and stakeholders developed this proposal in accordance with the
Project Strategies that emerged from the identified needs among Hispanic and low-income
students and their families, as well as the PC community as a whole. The itemized budget
(Table 13) contains a summary of all costs relative to each and every Activity Objective.
The planning group believes that all personnel and personnel-related costs are justifiable
and reasonable, considering: (1) they possess the new or additional skills and intellectual
capacity required for completing the Project, (2) they are matched with as much, if not more,
existing personnel capacity, and (3) PC intends to institutionalize most key personnel in order to
sustain the Project outcomes. Travel expenses related to off-site training and professional
development,
Table 13. Budget Summary
Full-Time Personnel
Part-Time Personnel
Fringe Benefits
Travel
Equipment
Supplies
Contractual
Other
Grand Total

$167,817
$28,444
$127,347
$32,000
$5,000
$91,600
$70,400
$2,350
$524,958

$129,355
$24,000
$129,355
$24,000
$0
$120,100
$30,000
$2,350
$512,526

$117,033
$22,000
$117,033
$22,000
$80,000
$72,500
$34,000
$2,350
$522,326

$113,146
$22,000
$113,146
$22,000
$75,000
$63,000
$31,000
$2,350
$480,679

$112,315
$22,000
$112,315
$22,000
$0
$103,500
$31,000
$2,350
$441,016

while significant, represent an important and necessary component in support of Strategy 1,
increasing student goal attainment. Meaningful professional development of mid-level managers
and systematic professionalization of Student Affairs staff will be achieved by strategically
investing in select Personnel to learn and then return to develop their peers and subordinates.
This strategy will allow the institution to comprehensively transform Student Affairs into a full,
Learning-Centered College partner, along with Academic Affairs units, thereby making student
“completion at every step” attainable. Significant funds are budgeted for technology
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infrastructure improvements and these are necessary expenditures for supporting a robust OER
program. Other expenditures, and the aforementioned major expenditures, are deemed necessary
and reasonable and they are fully detailed in the HSI Activity Budget Detail Form that
accompanies this proposal.
Quality of Project Design
The Strategies and the Activity Objectives of this Project design have been thoughtfully
developed to create an integrated plan for serving the institution’s Hispanic, low-income and
high needs students (Figure 5). Each of the problems identified are documented and validated by
institutional research and national trends and data. Furthermore, they are themselves related and
their negative impact on students is compounded. This, too, has been clearly demonstrated by
research. Fortunately, gains in one area will impact other areas and the opportunity for
synergistic interventions is great. Resources identified in this Project design address one or more
problem areas and, in turn, support multiple Strategies and the Activity Objectives that drive
them and the long-term outcomes they are designed to bring about. The literature on goal setting
and success is clear; that intentional practice leads to better outcomes. In learning, individual
courses have learning outcomes and academic programs have learning outcomes. There is
growing evidence that “research from several domains suggests that colleges can improve
student learning by mapping out programs using learning outcomes that are aligned with student
goals beyond just program completion.” 15 Gains in students’ college-going success shall be
positively impacted when the work of college-going is not approached as something interstitial
to

15

college

completion

but

a

mode

of

college

success

in

and

of

itself.

Bailey, T., Jaggars, S. S., Jenkins, D. Redesigning America’s Community Colleges: A Clearer Path to Student
Success. Cambridge: Harvard University Press, 2015. Print.
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Figure 5. Logic Model for Project Design

Problems
Hispanic, disadvantaged,
high-need students' lack of
persistence, graduation,
and retention

Resources

Data gathering and
analysis

Limited academic
success
limited transfer to a
4-year degree
Hispanic, disadvantaged, highneed students do not have
college entry skills and need
remediation and developmental
assistance

Professional
Development

Technology

Students have limited
resources to spend on
textbooks and other
educational materials
Access to a larger source of
free educational resources
can make college more
affordable

Staff

Activities
Increase student
goal attainment
and successful
course
completion
Hispanic students
requiring Dev. Ed. will
successfully complete
developmental courses
and subsequently
succeed in college
courses

Develop OER to
support student
success efforts
across different
modalities of
learning

Outputs
Improve Hispanic
students' eduction goals
Enact PLOs/SLOs
Enhance student
mentoring
Develop goal attainment
program
Implement Pathway
program
Develop Dev. Ed.
program
Implement assessment
& curriculum strategies
Implement technology
strategies
Developmentallyappropriate services
Staff development
OER for success and
persistence
OER for online/hybrid
OER professional
development

Long-term
Outcomes
75% Hispanic families
actively supporting
students

100% of Hispanic students
placed with mentor

All Student Service
departments support PLOs
and SLOs
PC exceeds national
community college average
for Dev. Ed. course success,
retention and completion
100% math courses by
prefix will have an OER
option.
Students will have saved at
least $500,000 in textbooks
as a result of using
instructor assigned OERs
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Competitive Preference Priority 1: Programs Designed to Improve Academic Success
As a Learning-Centered College focused on the success of every student, it is a consistent
practice to expand non-cognitive learning outside the classroom and embed it in the collegegoing process (i.e., matriculation, registration, advisement, career services, student life, etc.)
which will support academic learning inside the classroom. Providing additional venues for
students to improve their non-cognitive skills in each of the outcome areas as well as boosting
abilities to identify career pathways, successfully navigate college, and transition into the world
or work or on to the university promotes meaningful learning “at every step” of the collegegoing experience. Components of this pathway, such as mandatory assessment/placement,
orientation and advising are in place for identified cohorts of students, yet can be expanded.
A number of entering students are underprepared to meet the expectations of college
courses, particularly in math, English and reading. While programs such as Step Up/Brush Up
prepare students for the assessment tests, well over 50% of students still place into one or more
developmental courses. Success coaches, peer mentoring, and learning communities have
improved student success. These efforts need to be expanded in order to serve more students.
However, additional steps to implement a comprehensive, cohesive Dev. Ed. program are
necessary. As a result of these factors, large numbers of Hispanic students are not completing a
degree, certificate, or other credential which can put them on a career pathway to earn a living
wage, thus improving their quality of life.
The underlying philosophy of the Learning-Centered College is that it places the learning
first and provides for learning opportunities at any time and any circumstance; not just in the
classroom. This, in itself, activates students to assume agency in the college-going experience
and not become a passive recipient of student services. Within a learning-centered college there
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exists faculty-student collaboration, effective communication, critical thinking skills, reciprocal
respect, faculty passion for learning, high expectations of both students and faculty, a variety of
teaching and assessment strategies, and student engagement in and responsibility for learning.
The implementation of the Learning-Centered College helps to directly target students who are
having difficulty completing their college-level work.
Through continuous and ongoing assessments, and student evaluations student’s become
informed about what it is they are required to accomplish as they progress through their courses.
Use of PLOs and SLOs allow both students and their families and staff to fully understand
expectations in order to be successful. Involving the family members in the initial planning
stages of the student’s higher education career will allow them to become an equal partner in the
overall educational success experience. The activities within this project are earmarked to make
sure that all participants are fully informed of their expectations, objectives and what institutional
resources are available to assist the students in their studies (Figure 6).
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Figure 6. Logic Model for Competitive Priority 1

Resources
Developmental Education
Committee
Comprehensive Data
collection

Research Office Staff

Travel; Professional
Development
Technology and tools for
generating and evaluating
analytics
Information Technology
Department

Activities
Identify and scale
maintstream developmental
courses into college
Create, implement and offer
accelerated course
scheduling
Enhance and scale peer
mentoring connected to
classes
Longitudinal data will be
collected, analyzed and
compared
Select, configure and train
staff on technology tool
(course sequening)

Outputs
Courses identified and
mainstreamed
Course scheduling created; courses
offered
Mentoring enhanced and scaled
Conclusions based on data are made
to validate interventions, services
25% per year of FT, first-time
Hispanic stuents families
participating
33% per year of FT, first time who
place in at least one Dev. Ed. course
will be matched with a mentor
20% per year of Student Affairs units
completing PLO/SLO
20% use of goal planning technology
tool by FT, degree/transfer-seeking
Hispanic students

Outcomes
PC will exceed National and District
average scores and average score
from peer for Dev. Ed. success,
retention, and completion

75% per year of FT, first-time
Hispanic stuents families
participating
100% per year of FT, first time
who place in at least one Dev.
Ed. course will be matched with
a mentor

100% per year of Student
Affairs units completing
PLO/SLO
100% use of goal planning
technology tool by FT,
degree/transfer-seeking
Hispanic students
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Competitive Preference Priority 2: High-Quality Online/Hybrid Learning Opportunities
Open educational resources (OER) are teaching, learning, and research resources that are
copyright-free or have been released under a copyright license that permits others to reuse,
revise, remix and redistribute them. Examples of OER include full courses, course modules,
syllabi, lectures, homework assignments, quizzes, lab and classroom activities, pedagogical
materials, games, simulations, and many more resources contained in digital media collections
from around the world. A primary strategy of this Project is to radically decrease student costs
by offering LOW COST or NO COST options for course materials. This effort aligns with the
MCCCD, District-wide initiative (Table 14) to save students a total of $5 million over five years
through adoption of OER.
Table 14. Maricopa Millions Outcomes
• To create an OER support team/strategic team.
• To determine the current state and build awareness of OER in MCCCD.
• To create MCCCD OER Standards and guidelines for development and reuse.
• To conduct a pilot project that integrates OER into AGEC degree courses and their
prerequisite developmental education courses that can serve to model a process that can be
adapted elsewhere in the curriculum.
• To develop methodology and conduct ongoing assessment of effectiveness and impact of
the OER Project.
• To support the integration and sustainability of OER across the curriculum
• To maintain current and establish new connections with national OER initiatives/groups
Beginning in 2013, PC began offering MOOCs (massive, open, online courses) to
students and the community to help them boost their math skills and prepare for college
placement testing. The cornerstone of this effort was the existing collection of OER, a sustained
effort that emerged out of a previous Title V grant. The first two MOOCs offered were
Arithmetic/Pre-Algebra and Introductory Algebra, which teach competencies required to take
college-level math courses. The MOOCs do not count for college credit and are not transferable
to other colleges but instead offer local participants the chance to score higher on placement
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exams, allowing them to take college-level math courses at PC without paying for developmental
courses, ultimately saving participants money. Additionally, faculty have developed four
diagnostic tests for math placement purposes, also initially grant funded, to support this effort.
The MOOCs are offered free of charge, although participants may spend $20 if they want a print
version of the free textbook.
Initial MOOC development has paved the way for PC to now shift into piloting
widespread incorporation of OER into credit-bearing math courses that build on the rigorous,
open-access, and freely available MOOCs that have already demonstrated the potential for
scalability in allowing students to progress at their own pace while reducing time to degree
completion. Further, the potential for these efforts, through future Title V grant funding, to
directly reduce the costs of higher education to low-income, high-need, Hispanic students has the
potential to exceed the full amount of a Title V award over the next two decades. By providing
access to the courses and libraries of OER materials students will be able to learn and interact
with their courses via their own technologies, as outlined above. Faculty will have a larger base
of available resources that they can make readily accessible for their students to use. This will
allow for a variety of learning styles and provide remedial, developmental and/or enhancement
or supplemental learning materials and activities for all styles of student learners (Figure 7).
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Figure 7. Logic Model for Competitive Priority 2

Resources
Computer
programmer /
instructional
designer

Travel and
professional
development

Technology,
equipment and
infrastructure
upgrades

Activities
Develop and refine OER
study skills materials
adapted to promote student
success and persistence in
math
Develop and revise online,
hybrid, and face-to-face OER
materials for MCCCD
developmental math
modules and other coursses

Develop professional,
institutional, and
student supports that
promote use of OER
Upgrade technology
infrastructure

Establish faculty blog
and discussion
platform

Outputs
3,700 OER videos
are captioned
OER curriculum and
materials developed
Faculty trained in
OER best practices
Technology infrastructure upgraded
Faculty forum
Students-produced
OER

Short- and Midterm Outcomes

Percentage of math
courses using OER
meet or exceeds
previous year(s)

Number of faculty
trained regarding
developing OER
materials stays the
same or increases

Students will have
saved at least
$100,00 in textbooks
as a result of using
instructor-assigned
OER

Long-term
Outcomes

All credit-bearing
math courses by
prefix will have an
OER option

Students will have
saved at least
$500,000 in
textbooks as a
result of using
instructorassigned OER

CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
10.5

Item Title
Continuing Grant
U.S. Department of Education: TRiO
Student Support Services (SSS)
South Mountain Community College

Meeting Date September 24, 2019
Responsible Agents
Dr. Karla Fisher
Dr. Shari Olson

Recommendation
It is recommended that the Governing Board accept the U.S. Department of Education grant
award in the amount of $ 265,801.97 (includes a one-time 4.5% increase and rollover funds)
for year five (2019-2020) of a five-year award (2015 to 2020) for the TRiO Student Support
Services Program at South Mountain Community College.
Justification
The Student Support Services program will serve 160 college students attending South Mountain
Community College. The program provides opportunities for academic development, assists
students with basic college requirements, and serves to motivate students towards the successful
completion of their post-secondary education. The goal of the TRiO-SSS Program is to increase
the college retention and graduation rates of its participants and facilitate the process of successful
transition from community college to the four-year college/university level.
Student Support Services programs serve first-generation, low-income, and disabled students.
Through the Student Support Services program at South Mountain Community College, students
will participate in specialized new student orientation programming, mathematics enrichment
activities with supplemental instruction, tutoring, study skills, career/educational planning and
personal counseling, cultural field trips, campus tours and support with financial assistance and
scholarship application.

Funding
Source U.S. Department of Education
Account Information Restricted

Project Budget Summary
South Mountain Community College
Student Support Services TRiO Program
FY 2019-2020
Salaries
TRiO Project Director
0.50 FTE, 12 months

$ 155,837.73
$34,680

STEP Project Coordinator (prorated)
1.0 FTE, 10 months

$42,813.13

STEP Academic Advisor
1.0 FTE, 12 months

$38,646.40

TRiO Secretary (prorated)
0.5 FTE. 12 months

$17,368

Tutors and part-time
PT, hourly

$22,330

Benefits

$ 61,770

TRiO Project Director
0.50 FTE, 12 months

$12,509

STEP Project Coordinator (prorated)
1.0 FTE, 10 months

$19,669

STEP Academic Advisor
1.0 FTE, 12 months

$18,829

TRiO Secretary (prorated)
0.5 FTE. 12 months

$9,021

Tutors and part-time
PT, hourly

$1,742

Equipment
Summary description of equipment

$0

Travel

$ 5,668.00

National Conference- SSS Director

$1,827.00

Regional Conference

$1,500.00

In-service training/retreats, professional
development sessions, other conferences,
and/or mileage
Materials and Supplies
Instructional
Office

$2,341.00

$

$300.00
$2,900.00

Participant Support
Educational/cultural events

$ 13,558.50
$9,147

Awards Ceremony

$500.00

Postage

$500.00

Printing and Copying

$1,100.00

Software

$2,311.50

Consultants and Contracts
Summary description of contracts. Better not
to mention contractor names, just functions.
Indirect Costs
Grant Aid
Total

3,200

$ 0
$

19,202.74
$

6,565
$265,801.97

GRANT PROJECT PROGRESS SUMMARY
Project Title: Student Support Services TRiO Program
College/Location: South Mountain Community College
Project Period: From 9/1/2015 To 8/31/2020
Funding Source: U.S. Department of Education
Governing Board Priorities (check all that apply):
University Transfer and General Education ☐
Workforce and Economic Development ☐
Developmental Education ☐ Community Development and Civic and Global Engagement ☐
SUMMARY OF PROJECT
The college is committed to providing the supportive services required to meet the needs of its
students. The students are academically underprepared, lack financial resources, lack academic
and career goals, have obligations outside of school, and are unfamiliar with college culture.
The proposed SSS program will address these barriers by providing a comprehensive set of
supportive services that promote persistence, good academic standing, graduation, and transfer
to four-year institutions. Services to be provided include academic advising, academic success
workshops, tutoring, financial aid assistance, transfer assistance, counseling referrals, strengths
assessments, mentoring, career planning, and cultural enrichment.
By following the plan of operation, the program plans to accomplish the following objectives
and achieve the purpose of the SSS program. At least 70% of participants will persist from one
year to the next or graduate and/or transfer to a four-year institution. The program proposes that
90% of participants will maintain good academic standing. The program plans to reach a 40%
graduation rate and 35% transfer rate.

SUMMARY OF PROGRESS ON KEY OUTCOMES
Outcome/Indicator
70% of participants served
during the reporting year will:
•

•

Persist from one
academic year to the
beginning of the next
academic year or
Earn an Associate’s
degree or certificate at
the grantee institution
and/or transfer from a
2-year to a 4-year
institution by the fall
term of the next
academic year.

90% of all enrolled SSS
participants served will meet
the performance level required

Year 1
15-16
44.59%*

Year 2
16-17
91.18%*

Year 3
17-18
79%*

Year 4
18-19
TBD**

93.24%*

94.85%*

97.66%*

TBD**

Year 5

to stay in good academic
standing at the grantee
institution (2.0 GPA).
40% of new participants
37.5%*
39.08%*
47.5%*
TBD**
served each year will graduate
from the grantee institution
with an Associate’s degree or
certificate within four (4)
years
35% of all new participants
21.88%*
33.33%*
40%*
TBD**
served each year will receive
an Associate’s degree or
certificate from the grantee
institution and transfer to a 4year institution within four (4)
years.
* Numbers reflect current data in Student Access data management system.
** Measuring objective performance for the 2018-2019 academic year is based on the federal
Annual Performance Review. Data for the TRiO Student Support Services grant can be solicited
from the TRiO Office at South Mountain Community College in March 2020.

South Mountain Community College (SMCC) was established in 1978 to serve the
communities in southern Maricopa County. The service area includes South Phoenix, Laveen,
Guadalupe, Tempe, and the Gila River Indian Community. The mission of SMCC is to provide
quality higher education for its diverse community. SMCC is classified as a Hispanic Serving
Institution and a Minority Serving Institution. Over 70% of the students represent ethnic minority
groups, including the 41.0% that are Hispanic. At SMCC, there are 1,524 students eligible for the
Student Support Services (SSS) program and 160 of those with the greatest need will be served.
The college is committed to providing the supportive services required to meet the needs
of its students. The students are academically underprepared, lack financial resources, lack
academic and career goals, have obligations outside of school, and are unfamiliar with college
culture. The proposed SSS program will address these barriers by providing a comprehensive set
of supportive services that promote persistence, good academic standing, graduation, and transfer
to four-year institutions. Services to be provided include academic advising, academic success
workshops, tutoring, financial aid assistance, transfer assistance, counseling referrals, strengths
assessments, mentoring, career planning, and cultural enrichment.
By following the plan of operation, the program plans to accomplish the following
objectives and achieve the purpose of the SSS program. At least 70% of participants will persist
from one year to the next or graduate and/or transfer to a four-year institution. The program
proposes that 90% of participants will maintain good academic standing. The program plans to
reach a 40% graduation rate and 35% transfer rate.
The cost per participant equals $1,444, which represents an adequate, reasonable and
cost-effective amount to provide services to participants. The budget covers the costs of
personnel, benefits, travel, supplies, and other program expenses. The program plans to provide
grant aid to eligible students, and the budget includes $3,565 for grant aid.
The proposal will address Competitive Preference Priorities 1(a), 1(b), 2(a), and 2(b). The
supporting study for 1(b) is http://www.psychology.northwestern.edu/documents/destinachievement.pdf. The proposed SSS program will host a panel of TRiO alumni who will discuss
their background and how it relates to their educational experience. The cited study found that
hosting a panel that connected social class background to educational experiences led to higher
grades, students utilizing campus resources, and students being able to cope with academic
stressors. The supporting study for 2(b) is
http://cepa.stanford.edu/sites/default/files/bettinger_baker_030711.pdf. The proposed SSS
program will utilize a Student Success Coach and SSS Academic Advisor to serve in a coaching
role. Their coaching role will focus on academic advising, career planning, and personal support.
The cited study found that individual coaching resulted in higher retention and completion rates
by coached students. The coaching also had lasting effects and coached students had higher
persistence after 18 and 24 months. The coaching was effective across various student
demographics.
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(a) Need for the Project – The Secretary evaluates the need for a Student Support Services
project proposed at the applicant institution on the basis of the extent to which the
application contains clear evidence ofSouth Mountain Community College (SMCC) is one of the ten independently accredited
colleges in the Maricopa County Community College District (MCCCD). SMCC was established
in 1978 to serve the communities in southern Maricopa County. The service area includes South
Phoenix, Laveen, Guadalupe, Tempe, and the Gila River Indian Community. The mission of
SMCC is to provide quality higher education for its diverse community. The core values of
SMCC advocate the active engagement of students and employees in “lifelong learning.” The
college is committed to providing the educational environment and supportive services required
to meet the needs of its students. As a Strengths-Based Institution, the college enables students to
determine their personal strengths and find strategies to maximize those strengths in academic
and career matters. SMCC enrolled 4,718 students in Fall 2013; 1,444 (30.6%) students were full
and 3,274 (69.4%) were part time (SMCC 45th Day Report). SMCC is classified as a Hispanic
Serving Institution and a Minority Serving Institution. Over 70% of the students represent ethnic
minority groups, including the 41.0% that are Hispanic. The college’s demographics are
generally representative of the college’s service area and surrounding communities. The
college’s service area includes sharp contrasts with some of the highest and lowest
socioeconomic classes in the metropolitan region, and 21% of people in the college’s service
area live below the poverty level (American Community Survey 2012, 5 year estimates).
(1) A high number or percentage, or both, of students enrolled or accepted for enrollment
at the applicant institution who meet the eligibility requirements of 646.3.
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South Mountain Community College (SMCC) has a high number and percentage of
students enrolled at the college who meet the eligibility requirements for the Student Support
Services program. The largest cohort of eligible students at SMCC is first generation college
students, which make up 65% of the college’s total enrollment. SMCC also has a large cohort of
low-income students, which account for 45% of the college’s total enrollment. Students who fall
in both categories (first generation and low-income) account for 31% of the college’s enrollment.
Nearly one-third of SMCC’s total enrollment meets multiple SSS eligibility categories, 32% of
the college’s enrollment is disabled or first generation, low-income students. The SMCC SSS
program is committed to serving students with the greatest need, and it will select 160 students
from the pool of eligible students. With 1,524 students who are disabled or low-income and first
generation, the program will serve just over 10% of students with the greatest need. SMCC has a
large pool of potential SSS participants when drawing from these various cohorts. Table 1 also
describes this data, and it is the most recent available data extracted on December 3, 2014.
Table 1: Fall 2013 students who meet the eligibility requirements for SSS
Total Unduplicated Enrollment: 4,718
# of SSS % of Total
Eligible Enrollment
Students
Low-Income Only College Students
2,116
45%
First Generation Only College Students
3,066
65%
Low-Income & First Generation College Students
1,483
31%
Disabled College Students
98
2.1%
Total Eligible (duplicated)
6,763
*
Disabled or Low-Income & First Generation College Students
1,524**
32%
*Greater than 100% due to duplication
**SSS Eligible Cohort used for comparison tables in section 3; Unduplicated count, total does
not equal total enrollment or 100% of students
Source: SMCC Planning, Research, and Development Office; Disability Resources & Services
Office; FAFSA Data from Financial Aid Office
(2) The academic and other problems that eligible students encounter at the applicant
institution.
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Students at SMCC encounter a variety of academic and non-academic barriers that hinder
their persistence and path to graduation and/or transfer. These barriers include weak academic
skills, lack of financial resources, lack of academic and career goals, obligations outside of
school, and unfamiliarity with college culture.
Weak Academic Skills
The academic skills of students at SMCC are weak; the majority of students are
academically underprepared for college level work and place into developmental education
courses. Only 16% of the first-time, degree-seeking students were deemed college ready since
they did not place into developmental education courses (data from Student Success Initiative
Cohort). SMCC utilizes the Accuplacer placement exam to determine the skills of new students
and place them into English, mathematics, and reading courses. 57.5% of SMCC students test
into at least one developmental education course demonstrating a high academic need at the
college. Table 2 outlines the developmental education placement test results of first time students
at SMCC in Fall 2013.
Table 2: New (first time to college) Students Testing into Developmental Education Fall ‘13
#
%
New Students Testing into 1 Developmental Education Course
180
19.7
New Students Testing into 2 Developmental Education Courses
184
20.2
New Students Testing into 3 Developmental Education Courses
161
17.6
Total New Students Testing into at least 1 Developmental Education Courses
525
57.5
Total Number of New Students
913
100
Source: SMCC Planning, Research, and Development Office, most recent available data
extracted December 3, 2014
Even though students are testing into developmental education courses, they don’t always
enroll in those courses. For example, 32% of SMCC students that placed into developmental
math are not enrolled in a math class. Successful completion of College Algebra is required for
most degrees, including degrees from Arizona’s public universities. Without the general
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education courses in math, English or reading, it is difficult for students to graduate and/or
transfer. Table 3 outlines the number of students placed into each developmental education
subject and the number and percentage of students who did not enroll in that subject.
Table 3: Placement by Subject and Did Not Enroll
# placed in # not enrolled in % not enrolled in
subject
subject
subject
Placed into Developmental Math
297
95
32%
Placed into Developmental English
361
97
27%
Placed into Development Reading
373
157
42%
Source: SMCC Planning, Research, and Development Office; SSI Fall 2013 Cohort
Identification, most recent available data extracted December 3, 2014
SMCC students who do enroll in developmental education courses have low rates of
success. Each subject’s success rate is below the National Community College Benchmark
Project (NCCBP) median, and students who enrolled in developmental math were the least
successful. The weak academic skills of students at SMCC are not being addressed at the
developmental level and academic needs perpetuate at the institution. Table 4 shows the success
rates of enrollees in each developmental education subject compared to the national median.
NCCBP data has a lag, so Fall 2012 is the most recent available data.
Table 4: Fall 2012 Success Rate of Enrollees by Subject
SMCC NCCBP – Median Difference
Percentile
Math Enrollee Success Rate
55.34%
57.68%
-2.34%
English Enrollee Success Rate
62.77%
66.05%
-3.28%
Reading Enrollee Success Rate
64.29%
66.67%
-2.38%
Source: 2014 SMCC National Community College Benchmark Project (NCCBP)
Aggregate Data Report, most recent available data extracted December 3, 2014
The Survey of Entering Student Engagement (SENSE) benchmark: Effective Track to
College Readiness measures the effective assessment, placement, and implementation of
building academic skills and delivering student support. The most recent data from SENSE
shows SMCC had a standardized score of 53.6, which is above the average of 50, but not as high
4

as colleges in the top 10%. SENSE shows a need for SMCC to support students with college
readiness and academic skills. This is also supported by SMCC’s low score in the Academic and
Social Support Network benchmark. The benchmark measures student knowledge of support
services, understanding of course grading and syllabi, and connection to instructors and other
students. SMCC is below average at 47.4 and 10 points below colleges in the top 10%. Students
at SMCC need more assistance from the institution in developing supportive networks and
understanding the services available to them. Table 5 outlines 2011 SENSE data (most recent
available) for the two benchmarks related to academic skills at SMCC.
Table 5: Survey of Entering Student Engagement (SENSE)
SMCC Top 10% Colleges
Effective Track to College Readiness
53.6
59.1
Academic and Social Support Network
47.4
57.4
Source: SMCC Planning, Research, and Development Office; 2011 Key Findings
SENSE Report
Lack of Financial Resources
Being able to pay for higher education expenses is an important factor in students’
persistence, and many students at SMCC lack sufficient financial resources. SMCC’s Financial
Aid Applicant and Recipient Report for Aid Year 2014 (includes Fall 2013, Spring 2014, and
Summer 2014) reports that 10,763 students applied for financial aid, and 4,127 students received
aid in the form of grants, loans, and scholarships; 3,270 of these students received aid from
Federal sources. With only 38.3% of applicants receiving aid and 50% of the student population
eligible for PELL grants, there is an unmet financial need among students at SMCC, since PELL
eligibility requires a demonstrated financial need.
Lack of Academic and Career Goals
The students at SMCC do not have clear academic and career goals that provide a
pathway to graduation, transfer, and their career. Without these goals, students are not motivated
5

to persist and complete their education. The SENSE benchmark: Clear Academic Plan and
Pathway measures advising, setting academic goals, and creating plans to accomplish goals.
SMCC is just above average at 51.2, but is nearly 10 points behind colleges in the top 10%.
SMCC needs to improve advising so that students develop academic goals and plans for their
future. Table 6 shows the 2011 SENSE data (most recent available) related to the Clear
Academic Plan and Pathway benchmark for SMCC compared to the top 10% of colleges.
Table 6: Survey of Entering Student Engagement (SENSE)
SMCC Top 10% Colleges
Clear Academic Plan and Pathway
51.2
61.1
Source: SMCC Planning, Research, and Development Office; 2011 Key Findings
SENSE Report
The 2014 Community College Survey of Student Engagement (CCSSE) Key Findings
Report found that only 28% of students report using career counseling sometimes or often.
Without active engagement in career counseling, students do not establish career goals or make a
plan to reach their goals. Students lacking a career plan and goals are not as likely to persist and
graduate or transfer.
Outside Obligations
SSS eligible students at SMCC are often burdened by family and work obligations
outside of school; 27% of SSS eligible students have dependents, and they have an average of 2
dependents in their care. Time spent caring for dependents can take time away from studying and
affect student performance. Another obligation competing for students’ time is work. SSS
eligible students sometimes supplement their income with full and part-time jobs. With 34% of
SSS eligible students working part-time and 10% working 30 or more hours per week, time for
school is limited. Effectively balancing school, family, and work obligations is a challenge faced
by SSS eligible students at SMCC.
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Unfamiliar with College Culture
A barrier faced by many students at SMCC is unfamiliarity with college culture. These
students may not know what services are available, where to find services, who to ask for help,
or how to be successful in college. The college needs to familiarize students with the college’s
culture and expectations with 40.6% of SMCC’s total enrollment new to the college in Fall 2013.
As previously cited, students coming to SMCC are not considered college ready, which includes
their lack of familiarity with being a member of a college community. The parents of 65% of the
student population did not go to college, so both the students and family are new to the college
experience. It is also harder for students to imagine being a college student and graduating, since
they are the first in the family to go to college.
Students at SMCC who enroll in a college success course have higher persistence than
students who do not enroll in a college success course. The Fall 2013 to Fall 2014 persistence
rate for students enrolled in a college success course is 11.5% higher than students that did not
take the course, but only 14% of new, degree/transfer seeking students enrolled in college
success courses. These courses are an opportunity for students to orient themselves and become
familiar with the college culture.
(3) The differences between eligible Student Support Services students compared to an
appropriate group, based on the following indicators:, and transfer rates from two-year to
four-year institutions.
i. Retention rates
The Fall-to-Fall retention rate for SSS eligible students at SMCC is 44.2%, which is
higher than non-eligible students, but it is low in comparison to national rates. There is room for
improvement in retention for SSS eligible students at SMCC. The median for NCCBP is 47.45%,
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which is 3.25% higher than SSS eligible students at SMCC. Schools in the top 10% for NCCBP
have a retention rate of 55.99% more than 11% higher than SSS eligible students at SMCC. The
schools in the top 10% are retaining a majority of their students, which is not happening with any
student population at SMCC. Table 7 provides the baseline data for Objective 1 and describes the
retention rates for SSS eligible students.
Table 7: Fall 2013 – Fall 2014 Retention Rates
Retention Rate
44.2%

SSS Eligible Students
Baseline for Objective 1
Non-eligible Students
35.6%
Source: SMCC Planning, Research, and Development Office, most recent available data
extracted December 3, 2014
ii. Grade point averages
SSS eligible students have a lower cumulative grade point average than non-eligible
students. The GPA for SSS eligible students is 2.92 whereas the non-eligible students maintain a
3.13 GPA. Table 8 displays the Fall 2013 GPA and difference between eligible and non-eligible
students. This will serve as the baseline data for Objective 2.
Table 8: Fall 2013 Cumulative Grade Point Average (GPA)
GPA
SSS Eligible Students
2.92
Baseline for Objective 2
Non-eligible students
3.13
Difference
.21
Source: SMCC Planning, Research, and Development Office, most recent available data
extracted December 3, 2014
iii. Graduation and transfer rates
There is a substantial difference in the graduation rates of SSS eligible students and noneligible students. SSS eligible students are graduating within four years at a rate of 26.7%
whereas non-eligible students have a graduation rate of 73.3%. This represents a 46.6%
difference. The gap in transfer rates between SSS eligible and non-eligible students is even
8

greater than the gap in graduation rates. Only 21.9% of SSS eligible students transferred in four
years compared to 78.1% of non-eligible students. This equals a 56.2% difference in transfer
rates. The need to improve graduation and transfer rates among SSS eligible students is
significant. Table 9 illustrates the graduation and transfer data of SSS eligible and non-eligible
students. These rates will serve as the baseline for Objective 3 Part i and ii.
Table 9: Graduation and Transfer Rates for SSS Eligible Students at SMCC
Fall 2009 – Fall 2013
SSS Eligible
Non-Eligible
Difference
Associate Degree/Certificate
26.7%
73.3%
46.6%
Attainment within 4 years
Baseline for Objective 3 Part i
Declared Intent to Transfer
21.9%
78.1%
56.2%
with an Associate’s
Degree/Certificate within 4
years
Baseline for Objective 3 Part ii
Source: SMCC Planning, Research, and Development Office, most recent available data
extracted January 20, 2015
There is considerable need for the SSS program at SMCC. A high number and
percentage of students at the college are eligible to receive services. In addition to the weak
academic skills among SSS eligible students, they also lack financial resources, lack career and
academic goals, have obligations outside of school, and are unfamiliar with college culture. All
of the barriers encountered by SSS eligible students hinder their persistence, academic progress,
and ability to graduate and transfer to a four-year institution. There is room for improvement in
persistence, academic progress, and, especially, graduation and transfer rates. The SSS program
has potential to make a major impact on SSS eligible students.
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Objective 2: In good academic standing at grantee institution - Good Academic Standing Rate: 90% of all enrolled SSS
participants served will meet the performance level required to stay in good academic standing at the grantee institution.
Ambitious
Attainable
The program requires
90% of SSS participants maintaining good academic standing is attainable because SSS
participants to maintain a 2.5
eligible students currently have an average GPA of 2.92. It is also attainable due to the
GPA, which is higher than the
services provided by the SSS program, including academic advisors and tutors that work
institution’s definition of good
specifically with SSS participants and the high-quality academic success workshops
academic standing at 2.0.
available to participants. The program utilizes the best practice of intrusive advising to
Holding the SSS participants to a monitor students’ academic standing. The Early Alert System being piloted is another tool
higher standard makes this
available to the SSS program for monitoring students. The program will also provide
objective ambitious.
incentives in the form of cultural enrichment for those that stay in good academic standing.

Objective 1: Retention in postsecondary education - Persistence Rate: 70% of all participants served in the reporting year by
the SSS project will persist from one academic year to the beginning of the next academic year or earn an associate’s degree or
certificate at the grantee institution and/or transfer from a 2-year to a 4-year institution by the fall term of the next academic year.
Ambitious
Attainable
SSS eligible students currently
70% is attainable because the program’s design and plan of operation is comprehensive and
have a persistence rate of 44.2%, research-based. The program will utilize retention-related best practices, including activities
which makes the 25.8% increase that encourage student engagement; providing students with academic, social, and personal
ambitious.
support; priority registration; close coordination with the Financial Aid office; financial
literacy programs; and sound advising. The program’s interventions have the ability to
significantly increase retention for the group of participants served.

measurement of "postsecondary persistence and degree completion rates of SSS participants.”

In accordance with the Government Performance and Results Act (GPRA) of 1993, the following three objectives ensure

attainable, given the project’s plan of operation, budget, and other resources

of the extent to which they are both ambitious, as related to the need data provided under paragraph (a) of this section, and

(b) Objectives – The Secretary evaluates the quality of the applicant’s proposed objectives in the following areas on the basis
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Objective 3: Certificate or degree completion and transfer to a four-year institution – Graduation and Transfer Rates
ii.
35% of new participants served each year will receive an associate’s degree or certificate from the grantee institution and
transfer to a four-year institution within four (4) years
Ambitious
Attainable
SSS eligible students currently
A graduation and transfer rate of 35% is attainable because the program will have
have a transfer rate of 21.9%
comprehensive services related to students transferring. The program’s Academic Advisor
within four years. The goal of
will be well-versed in the transfer opportunities available to participants. The program will
35% represents a 13.1% increase, host transfer workshops featuring transfer advisors from the state universities. The college
which makes this an ambitious
also has detailed articulation agreements with the state’s 4-year institutions that outline the
goal. Closing the gap between
transfer pathway. Arizona has a standardized statewide general education curriculum called
SSS eligible students and nonAGEC that easily facilitates transfer from 2-year to 4-year institutions. With 78.1% of noneligible students, who transfer at a eligible students transferring within four years, the program believes it can raise the rate
rate of 78.1%, also makes this
among SSS eligible students by educating them on the multitude of transfer opportunities and
goal ambitious.
clearly defining each student’s academic plan and path to transfer.
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Objective 3: Certificate or degree completion – Graduation and Transfer Rates
i.
40% of new participants served each year will graduate from the grantee institution with an associate’s degree or
certificate within four (4) years
Ambitious
Attainable
SSS eligible students currently
A graduation rate of 40% is attainable because the program will deliver quality services that
have a graduation rate of 26.7%
help students graduate. The program will employ its own Academic Advisor that will ensure
within in four years. Setting the
students are on track to graduate on time. The advisor will only serve 160 students unlike
goal at 40% makes this ambitious other advisors employed by the college. With a smaller caseload, the SSS Academic Advisor
since that is a 13.3% increase.
will be able to deliver more personalized services to students and help them be successful
SSS eligible students often place with their academic plan. Students enrolled in developmental education coursework will
into developmental education
receive services from the Student Success Coach employed by Foundations Academy.
courses which delays their time to Successful completion of developmental education courses will help SSS eligible students get
graduation. Getting a graduation
closer to graduation. The program will also work closely with the Career Center to engage
rate closer to the non-eligible
students in career planning and plans for after graduation. With 73.3% of non-eligible
students’ rate of 73.3% is also
students graduating within four years, the program believes it can raise the rate among SSS
ambitious.
eligible students by providing relevant supportive services that help SSS eligible students
overcome barriers to their academic success.

(c) Plan of Operation – The Secretary evaluates the quality of the applicant’s plan of
operation on the basis of the following:
(1) The plan to inform the institutional community (students, faculty, and staff) of the
goals, objectives, and services of the project and the eligibility requirements for
participation in the project.
The SSS program staff will inform students about program components and requirements
through various means of communication. Eligibility requirements will be explained during
registration each semester. The SSS staff will make presentations and answer questions during
the iStartSmart orientation. iStartSmart is a new student orientation for full-time students
pursuing an Associate’s or planning to transfer to a four-year institution. The orientation is where
students begin their SMCC experience. Students attend the in-person iStartSmart orientation
where they meet faculty, staff, and student leaders. After orientation, students complete the
required assessment tests for mathematics, reading, and English. There are opportunities to meet
with academic advisors, register for classes, and get a student ID. The SSS presentation during
iStartSmart will contain information about the program goals, objectives, services, and eligibility
criteria. Brochures and interest forms will be available during the orientation.
During Spirit Week, at the beginning of the semester, SSS staff will make presentations
about the program and eligibility to entry-level classes, student clubs, and during student
activities and events. All presentations will have interest forms and brochures available to
interested students. Program information is included in the Student Handbook, SMCC website,
class schedules, and other student publications. Presentations are also made during Academic
Discovery Day and College Goal Sunday.

South Mountain Community College
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Students, faculty, and staff will receive program announcements, invitations to activities,
and other SSS news via emails, newsletters, and other publications for the campus’s community.
The staff will make informational materials available in places where students gather, including
the Welcome Center, Advisement, Student Life, Enrollment Services, Learning Assistance
Center, and the Library. Flyers will also be posted on bulletin boards that are seen by students,
and program information will be displayed on TV monitors in the Student Union. An SSS
website and Facebook group will contain current information about the program and provide
updates about activities available to participants. All program materials and digital resources will
outline eligibility requirements and documentation needed to become a participant.
Faculty orientation is an opportunity for instructors to learn about the SSS program from
SSS staff, which will provide factsheets about the program, newsletters, and reports. The
program director and staff will inform faculty of the program components and eligibility criteria
at faculty, division, and departmental meetings. The director will also attend the faculty Day of
Learning to inform them about the program. Building relationships and meeting regularly with
staff in Financial Aid, Admissions/Records, Advisement, Counseling, the Learning Assistance
Center, Career Services, and Disability Resources will help the program identify and support
eligible students.
College staff, outside of the SSS program, works closely with local high schools to share
information about SMCC, which includes information about the SSS program. Teachers and
staff from service area high schools often tour the SMCC campus and will receive information
about SSS during their stop at the program’s office.

South Mountain Community College
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(2) The plan to identify, select, and retain project participants with academic need.
Identification - There are multiple sources the SSS program can utilize to identify
eligible students:
Table 10: Identification sources
Description
Student Information
Includes a question on first generation status. If students indicate they
Form (SIF)
are first generation, the SSS program staff will collaborate with the
Admissions Office to follow-up by sending information about program
eligibility to the students’ home and invite them to apply.
Assessment Center
Provide a list of students who score below average on Accuplacer
placement exams
Disability Services
Manager of Disability Resources and Services will refer potentially
Referral
eligible individuals with disabilities to the SSS program
Math and English
Faculty members from Math and English can refer students they
Faculty Referral
believe are struggling and potentially eligible for SSS; SSS staff have
the opportunity to present SSS information in the classroom
Student Referral
Other students can refer potentially eligible students to the program
Course Specific Lists
SSS program will receive lists of students enrolled in developmental
education or counseling courses (Creating Academic Success or
Strategies for College Success)
Other College
Upward Bound, Achieving a College Education, Hoop of Learning, and
Programs
Foundations Academy serve similar populations and align with the
goals of SSS, so it is important SSS staff works closely with them to
identify potential students
The proposed SSS program defines academic need as a student who places in a
developmental level course during placement exams or a student who identifies themselves as
meeting the criteria to be at academic risk. The program anticipates that most students will selfassess their need for the program by reviewing their progress and performance in their courses.
SSS program staff and students will work together to determine the student’s eligibility based on
academic need. Program staff will assess factors such as: low high school or college grades,
diagnostic tests, 5 years or more out of academics, lack of educational goals, or limited English
proficiency.

South Mountain Community College
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Selection – The SSS Program will utilize a point system for the selection criteria. The
point system is based on eligibility criteria and measures of academic need. Each applicant will
be assigned points based on their eligibility and information provided on the student application.
The selection criteria will help narrow the pool of eligible applicants from 1,524 to 160 of the
applicants with the most academic need. The 160 applicants with the highest scores in our point
system will be selected; all other applicants will be placed on the waiting list in case vacancies
become available. The SSS program will ensure the selection of participants follows the
MCCCD policies that prohibit discrimination in program participation based on gender, race,
national origin, color, disability, or age, so all students will have equitable access. The program
will identify, select, and serve more than 2/3 of the participants by September 30 of each year.
Table 11: SSS program’s proposed point system for selection
SSS Selection Criteria
Low Income & First Generation
Low Income, First Generation, or Individual with a Disability Only
Low Income and Individual with a Disability
Academic Performance
SMCC GPA less than 3.0
Has at least 1 grade of “D”, “F”, or “W” in a previous semester
Basic Skills
Tested into 1 or more developmental courses
Completed high school equivalency
Completed Math Star Camp
Completed English Star Camp
Background Factors
First-time Freshman
Previous support program: Upward Bound, ETS, or Other
Out of the academic pipeline for 5 or more years
Limited English Proficiency
Single parent with dependent children less than 18 years of age
Career Development
Undeclared major or considering change of major
Lacks degree check sheet
Total
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Total Points Possible
4
2
4
4
4
4
4
1
1
3
4
3
3
3
1
1
46
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Eligible students will also meet with the SSS program staff, including the Director and
SSS Coordinator, to review the student interest form and program components, provide income
documentation, complete the program application, and complete a needs assessment. The
program staff will review and verify eligibility documentation, and students selected for the
program will receive a letter of acceptance.
After selection, students will work with the SSS Academic Advisor to develop their
academic check sheet. The check sheet will include goals, objectives, and activities developed by
the participant and the SSS Academic Advisor. All goals, objectives, and activities will be
designed to assist the participant in meeting their academic goals. The participant will also sign a
commitment form that outlines the following program requirements: enroll and complete 12
credit hours per semester, maintain a GPA of 2.5 or higher, complete a FAFSA each year,
complete progress reports, attend at least four SSS workshops, activities, or events per semester,
meet with an advisor twice per semester, complete AAA115 or CPD150 – Strategies for College
Success, and consult with the SSS Advisor if schedules need to be modified.
Retention – Student retention is a significant factor for success with SSS programs, and
it is also included in the program’s plan to provide services. The college’s student-centered
philosophy leads to more student engagement, which increases retention rates as shown by
retention research. The SSS program will also have a student-centered philosophy, and the
program will engage students via events, newsletters, program website, social media, luncheons,
monitoring of academic progress, and birthday cards. Approximately once per week, the SSS
program will host various activities to engage students. These activities include mentoring,
university tours, cultural events, industry tours, and workshops on academics, financial literacy,
and personal growth. Students selected for the SSS program will also receive priority
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registration. Each of these services is meant to engage and retain students, which will lead to
their success in degree completion and/or transfer to a four-year institution.
(3) The plan for assessing each individual participant’s need for specific services and
monitoring his or her academic progress at the institution to ensure satisfactory academic
progress.
The following tests will be used for assessment and academic planning with SSS
participants:
Table 12: Assessment Tools
Assessment Type
Description
Accuplacer and Write Academic placement test for English,
Placer
reading, and mathematics; determines
need for developmental courses
CELSA test
Assesses English language skills
Maricopa Career
Career planning and decision making
Planning System from information
Kuder
StrengthsQuest™
Assessment of top 5 strengths

Who is Responsible
Assessment Center
Assessment Center
Career Center
AAA115 or CPD150
Instructors

The development of the academic check sheet will take place after assessment tests are
completed. The SSS Academic Advisor and participant will work together to create a plan to
reach the ultimate goal of completing a program of study and/or transferring to a four-year
institution. The plan will outline specific requirements and courses for the student’s degree,
certificate, or transfer goal. While creating the plan, the advisor will incorporate assessment
results, participant GPA (from high school or college), information provided during the selection
interviews, and anything else discussed with the participant. The plan will be developed within
45 days of acceptance into the SSS program. Individuals with disabilities accepted into the SSS
program will meet with the Manager of Disability Resources and Services who will conduct any
other assessments and assist the SSS advisor with developing the check sheet. The Academic
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Advisor and SSS participants will receive copies of the check sheet and it will be kept in the
student’s file. The plans will be reviewed once per semester with the student to determine the
progress made on their goals.
Monitoring of student academic progress will take place in multiple ways, including
reviews of the academic check sheet with the academic advisor, student progress reports
completed by faculty and students, and maintaining a database of participant information. The
review between the student and academic advisor will occur once per semester. Advisors will
sign in to the tracking system to make records of meetings with students. Depending on the
student’s academic progress, changes may be made to the check sheet that reflects their current
goals, objectives, educational or career plans. In addition to the semester review, the SSS
Academic Advisor will monitor participants through conversations with them at events or when
they stop by the program office while on campus. These informal interactions with participants
will help the advisor promptly address any challenges students might be facing.
Another method for monitoring student academic progress will be the use and review of
student progress reports that are completed by faculty. The student progress report will contain
questions about completion of assignments, grades, class participation, absences, and tardiness.
At the middle of the semester, students will ask faculty to complete the progress report. Faculty
will return the progress report to the SSS program office, and it will be reviewed by the SSS
Academic Advisor, who will address any concerns with students. This type of intrusive or
proactive advising is a best practice for SSS programs. 1 The SSS Academic Advisor will also
address any concerns with faculty. A good working relationship between faculty and the
Academic Advisor will be an important component of monitoring student progress and success.
1

Muraskin, L. (1997). Best practices in Student Support Services: A study of five exemplary
sites.
South Mountain Community College

18

In addition to the progress reports, a new early alert system called Maxient is being
piloted in the Spring 2015 semester. The system will monitor academics and student conduct.
Some features of this system include online incident reporting, automated letters and forms,
student demographic tracking, student and staff email and text alerts, and real-time reports. A
district-wide rollout of the system is planned for Fall 2015 semester. Tapping into this system
will allow the SSS program to more closely monitor participants and respond quickly to any
challenges a participant may be facing.
SSS program staff will also maintain a project database that captures SSS participant
information, including contacts with students and participation in scheduled activities. Contact
sheets will be used by staff to document meetings (formal and informal) with students,
conversations with faculty, referrals to services outside the SSS program, and other relevant
information. The contact sheet will track the participant, date, type of contact, narrative about the
contact, and name of the staff member. Summaries will be updated in the database at least
weekly. Contact logs will be reviewed weekly to ensure quality interaction is happening with
students and to identify any common themes among student interactions that need to be
addressed with the entire staff. Comprehensive student and annual reports will be created with
this database. Hardcopy individual student files will be maintained in a locked cabinet for
reference.
(4) The plan to provide services that address the goals and objectives of the project
Retention literature from Vincent Tinto finds five conditions institutions need to achieve
higher persistence and graduation rates. The conditions are providing clear information and
sound advising; providing academic, social, and personal support; valuing students as members
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of the college community; fostering learning; and expecting success from students. 2 The plan to
provide services will outline how SMCC and the SSS program meet these conditions.
The SMCC SSS program will utilize a blended program design. Some services will be
provided by the program; others will be provided through referral to other campus resources. The
blended design will allow the program to utilize resources efficiently by focusing on the gaps in
services available to SSS eligible students and preventing the duplication of services already
provided at SMCC. A national evaluation of SSS programs found that blended programs led to
improved student outcomes. 3 The table below provides an overview of the required and
permissible services the SSS program will offer to meet the goals and objectives of the project.
Each service is described in more detail following the chart.

2

Tinto, V. (2007). Taking student retention seriously. Syracuse University.
Chaney, B. W. (2010). National Evaluation of Student Support Services: Examination of
Student Outcomes after Six Years. Final Report. Office of Planning, Evaluation and Policy
Development, US Department of Education.
3
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Table 13: Services to Address Goals and Objectives
Objective Met
Need Met
Increase
Good
Increase
Increase Weak
Lack
Lack
Outside
Unfamiliar
Persistence Academic Graduation Transfer Academic Financial Career & Obligation w/College
Rate
Standing Rate
Rate
Skills
Resources Academic
Culture
Goals
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Cultural Enrichment

SSS Academic
Advisors
Academic Success
Workshops
SSS Tutors
Financial Aid
Information
Scholarship
Workshops
Referral to
Financial Aid
Office
Financial Literacy
Modules
Transfer Assistance
Transfer
Workshops
4-year
Articulations
Referrals to
Counseling
Strengths Quest and
Mentoring
Career Planning

Service Provided

Academic Advising: SSS Academic Advisors will meet with participants to create their
academic check sheet at the beginning of the semester, review progress reports, and review
graduation and/or transfer requirements. Advisors and other program staff will write letters of
recommendation to universities and scholarship committees for students in good standing.
Academic advising is a service that addresses each of the required objectives. The student makes
a connection to the institution, which increases persistence. The advisors discuss grades and refer
students that need assistance maintaining good academic standing to tutoring and other
resources. Advising also monitors the student’s progress toward graduation and/or transfer. In
addition to the required objectives, advising helps students create academic and career goals
when they develop their academic check sheet, and advising works with students to find courses
to fit their skills and goals. Advisors can also help acclimate students to the college’s culture and
develop their sense of belonging. Providing sound advising is also considered one of Tinto’s
conditions for an institution supportive of retention. 4
Academic Success Workshops: The SSS program will host workshops focused on
academic success, including study skills, refining research and citing sources, conquering math
anxiety, and improving memory skills. Workshops provided by Foundations Academy, SMCC’s
Title III project that focuses on developmental education students, will also be available to SSS
participants. The program will also host a panel of SSS alumni, who will share their background
and what they did to overcome barriers to their success. The workshops help students persist by
improving their academic skills and help them maintain good academic standing. The students
also gain an understanding of college expectations through these workshops. Students attending

4

Tinto, V. (2007)
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the workshops develop an academic mindset by improving their academic behaviors and
approaches toward learning.
Academic Tutoring: Tutoring resources help students create academic goals, improve
their academic skills, maintain good academic standing, and learn the college’s culture through
interactions with tutors. Tutoring can also improve academic behaviors and find new approaches
to learning. SSS Tutors will provide one-on-one tutoring, focused on math and English. Tutoring
schedules will be set for the entire semester and given to students at the beginning of the
semester. Tutoring sessions are monitored with an internal tracking system, Tutor Trac. The
system tracks the number of sessions, length of time spent in each session, and notes from the
tutor. If a student is struggling in the tutoring sessions, the tutor can send an email to the faculty
member and make them aware that the student is struggling. SSS program staff will have access
to the tutor’s notes to evaluate participants’ various academic needs.
Faculty, especially in developmental mathematics and English, will be invited to host
their office hours at the SSS program lab, so that students can receive more individual attention
and assistance. The SSS program will also encourage students to utilize group tutoring sessions
that are available in SMCC’s Learning Assistance Center. The Learning Assistance Center offers
group tutoring in accounting, biology, chemistry, economics, English, ESL, mathematics,
physics, reading, and Spanish.
Financial Aid Information and FAFSA: Lack of financial resources can be one of the
biggest barriers to students persisting and meeting their academic goals of graduating and/or
transferring. SSS program staff will assist students with completing the FAFSA. The program
will host scholarship workshops, which will explain how to search and apply for scholarships,
grant aid, work study, and other grants. A broad range of Federal and non-Federal options to
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cover educational costs will be presented to students. Grant aid will be offered in the Spring
semester each year, and the program will work closely with the Financial Aid Office to distribute
grant aid to eligible participants. Eligible participants are defined as students in their first two
years of postsecondary education, receiving a Pell grant; if a student has completed their first two
years, they must be at risk of dropping out to receive aid. Grant aid will not exceed the Federal
Pell grant amount.
The SSS program will also refer students to financial aid staff for assistance. SMCC’s
financial aid staff will review the financial aid package with each student and help them
minimize their debt by encouraging them to take scholarships, Pell grants, and other grants
before loans. The financial aid office also hosts workshops related to financial and economic
literacy. Information provided by the SSS program and financial aid staff will help students
persist in college and find more resources to finance their education.
Financial Literacy: The SSS program will utilize Decision Partners, Inc., an experienced
financial literacy company to provide a comprehensive Financial Literacy 101 course. The
online, interactive course covers creating a budget, avoiding credit card debt, choosing the right
bank account, understanding credit reports, debt reduction strategies, avoiding identity theft, and
other topics relevant to college students. Financial Literacy 101 includes student access, an
administrative control panel for viewing student progress, and the ability to export data for
reports. The program will also partner with Chase Bank, Wells Fargo, and Desert Schools
Federal Credit Union to offer workshops during lunch. The workshops will cover credit reports,
home loans, student loans, and general finance.
SMCC offers courses in financial security, investing, and other finance topics, including
Career Personal Development (CPD) 108, which is designed for students that take out student
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loans. Improving students’ financial literacy will help them gain financial resources that will help
them persist in college.
Transfer Assistance: Staff will assist students with applications for admission and
financial aid at 4-year institutions. Assistance will also be provided to help students register and
prepare for entrance exams. All three state universities (Arizona State University, Northern
Arizona University, and University of Arizona) will waive the application fee for admission.
Transfer specialists from each of the three state universities provide transfer services at the
college at least twice per semester. The SSS program will take students on campus tours and
provide workshops focused on the transfer process, including a hands-on transfer application
workshop with Arizona State University (ASU). Staff will also assist students with The Common
Application, which is used for transfer to out-of-state schools. Fees are waived for TRiO students
utilizing The Common Application.
Arizona’s statewide transfer initiatives create opportunities for successful transfer from
community colleges to universities. The Arizona Board of Regents, which governs Arizona’s
three state universities, encourages a postsecondary system in which community colleges serve
as the feeder institutions for public universities. The Arizona General Education Curriculum
(AGEC) facilitates the transfer of students as a component of the statewide transfer Associate’s
Degree program. Students who complete 35 credits in 100-level or higher courses required for
AGEC with a 2.0 GPA or better are guaranteed admission to any Arizona public university.
Credits are not lost during transfer because AGEC satisfies all lower division general education
requirements. Students transfer with junior class standing. The initiative is especially beneficial
to SSS participants because they are able to enroll in affordable courses at SMCC, where classes
are smaller and more individualized support is available.
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SSS staff will also encourage students to participate in the various articulation programs
offered at SMCC, including Maricopa-ASU Pathways Program (MAPP), Connect2NAU, and
UA Bridge program. Enrolling in a MAPP outlines a prescribed sequence of classes that are
required for a specific ASU degree. The MAPP includes AGEC and an associate’s degree. When
students complete a MAPP in three years and maintain a specific GPA, they are guaranteed
admission into the ASU degree program and locked into a tuition cohort that provides reduced
tuition. MAPP students are also eligible for merit scholarships at ASU. Dedicated advisement is
available from ASU Transfer Advisors. The other articulation programs have similar benefits;
75% of students with an intent to transfer from SMCC transfer to ASU. These articulation
agreements are important to meeting the graduation and transfer objectives of this program. The
unique benefits of the articulation agreements have the potential to meaningfully impact SSS
participants since the credits earned will transfer, students will be on the path to a specific degree
and career, and students will save money by taking affordable courses at SMCC while locking in
their tuition at the university.
Counseling: Students often encounter non-academic barriers to completing their
education. The SSS program refers students to the college counseling center, which offers free
and confidential services to help students overcome problems, improve social and emotional
skills, and gain self-understanding. Individual and group counseling, consultations, and referrals
are available at the counseling center. The counseling center’s mission is to help students
develop positive self-esteem, create awareness of resources available for coping with personal
and academic challenges, and encourage respectful communication and relationships with others.
Connecting participants to counseling resources meets Tinto’s condition of providing personal
support in order to retain students.
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StrengthsQuest™ and Mentoring: SMCC is a strengths-based institution that is
committed to developing the strengths of students, staff, administrators, and faculty. SMCC
began the transformation to a strengths-based institution in Fall 2011. The transformation was
supported by the leadership team, which committed to developing a strengths-based campus
culture. Now all faculty, staff, and administrators have completed the online strengths
assessment from the Gallup StrengthsQuest™ Program, which is based on the Clifton Strengths
Finder®. Employees also participate in seminars and workshops to understand how to capitalize
on their strengths. In Fall 2012, SMCC rolled out a strengths-based curriculum and strengths
assessment for students. By incorporating students into the strengths discovery, the college
shows it values students as community members. The assessment for students is integrated into
their initial tests. The strengths-based curriculum was also integrated into the Upward Bound
program and SMCC’s college success courses: AAA115 and CPD150. Degree and transfer
seeking students are required to take one of these college success courses. Since all employees
on campus have completed the strengths assessment, they can act as resources for students with
questions about strengths.
The SSS program will also incorporate student strengths into services and help students
understand how to maximize their strengths. Strengths discussions offer another way to engage
with students, which increases persistence. Discovering students’ strengths is an additional way
to help them develop their academic and career goals. It is also a form of personal development
the increases students’ social and emotional skills.
Opportunities to receive mentoring from peers, program alumni, and student affairs will
be available to participants. The program will help students connect to a mentor who has a
similar background as the student and can serve as a role model, especially if the student is
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facing academic or personal challenges. The program will draw from various resources to find
mentors, including program staff, SMCC staff, faculty, alumni, and university staff.
In order to provide personal support to SSS participants, the program will offer various
personal growth workshops and opportunities. How to Succeed in College and Life plus SMCC
Campus Tours will be offered to help students become familiar with the campus and college
culture. The participants will also be invited to various events that highlight the successes of
people who can relate to SSS participants. SMCC offers service learning opportunities to
students, which combines community service with academic instruction. Service learning offers
a new approach toward learning and way to apply knowledge.
To highlight the success of SSS participants, the program will host a graduation
celebration at the end of the year. Each student will receive a certificate of accomplishment,
Certificate of Congressional Recognition, and a medallion to wear with their cap and gown at
commencement. Three students will be presented with awards, including the Humanitarian,
TRiO Achiever, and Rising Star Awards. Current participants will be invited, so they can see the
value of completing the program and connect with successful program graduates.
Career Planning: Arming students with career plans and goals can increase graduation
rates, because they understand the specific steps, including graduation, they need to take to reach
their goals. Through the development of the academic check sheet, the SSS Advisor will help
students outline their academic and career goals. For additional assistance with career
counseling, the SSS Advisor will refer students to the Career Center. Career expos, assessments,
and counseling are available to students to expose them to career opportunities in various fields.
Career oriented workshops are offered throughout the year. Students also have the opportunity to
tour local industries, including Honeywell and Intel. Each year SMCC hosts a Career Expo that
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attracts a wide variety of employers that interact with students. Students learn appropriate fields
of study, practice interviewing, and learn to network with potential employers and university
representatives.
Each year SMCC faculty hosts Academic Discovery Day and Engineering Day, which
allows students to explore different career options available within each academic area. It is also
a chance for students to meet faculty from the different academic areas. Faculty and staff from
four-year institutions also attend this event to connect with students. This is a popular event on
campus among students and faculty. Mathematics, science, and English faculty will assist
students in the SSS program with finding internships and understanding the job market for
various career paths.
Cultural Enrichment: The SSS program staff will secure free or reduced tickets to
cultural events on campus and in the community, which are not usually available to
disadvantaged students. The program will also reward students who maintain good academic
standing with passes to performances at the SMCC Performing Arts Center and local theaters.
Providing cultural enrichment and activities not usually available to students demonstrates that
the program values them as members of the community, which increases persistence. Creating a
reward system also improves academic standing among participants.
(5) The applicant’s plan to ensure proper and efficient administration of the project,
including the organizational placement of the project; the time commitment of key project
staff; the specific plans for financial management, student records management, and
personnel management; and, where appropriate, its plan for coordination with other
programs for disadvantaged students.
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SMCC is split into three organizational divisions – Academic Affairs, Administrative
Services, and Student Affairs. The TRiO Project Director will report directly to the Vice
President of Student Affairs, who also oversees the programs that will interact with the SSS
program. Placing the program in Student Affairs and creating a direct line from the Project
Director to the leadership team emphasizes the importance of this program to the institution and
the commitment to its success. The organizational chart below provides an illustration of the
program’s placement in the institution:

The TRiO Project Director will have the authority to effectively administer and manage
the grant. The TRiO Project Director will oversee the financial management, student records
management, and personnel management in accordance with the Education Department General
Administrative Regulations (EDGAR). The Project Director will assume the responsibilities of
the SSS Coordinator during the two months when the Coordinator is not employed by the
project. When multiple TRiO grants are funded, the Director will serve in a 50% capacity for the
South Mountain Community College
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SSS grant (in accordance with EDGAR 75.511, which grants a waiver of the full-time project
director requirement when the director is coordinating related projects).
Financial Management: College Financial Services (CFS) is the online system-wide
financial management system that will be used for fiscal management of the SSS program. CFS
has four integrated modules: Purchasing, General Ledger, Accounts Payable, and Fixed Assets.
As a member of the ten college, Maricopa County Community College District (District), SMCC
has access to grant accountants at the District-level, who regulate and monitor the financial
management of all grants. Upon funding, budget codes will be assigned to the program and
funding information will be available immediately to staff members at the District-level and
TRiO Project Director and Coordinator.
Budget management for the program will be the responsibility of the Project Director
with oversight provided by a District Grants Accountant, who maintains strict control of all
District grant funds. The District Grants Accountant will provide the Project Director with
monthly budget reports. The budget reports from the District and SMCC Business Office will
ensure the Project Director has all the necessary financial information to manage the project
funds.
Student Records Management: The SSS staff will be responsible for gathering,
maintaining, interpreting, and disseminating records related to individual participants and the
project. Records to be kept include student eligibility, academic need, services provided based on
contact sheets, performance and program reports. Hardcopy student folders and a project
database will be maintained in a locked file cabinet and password protected database file.
Student records and the project database will be used to create monthly, semester, and annual
reports. Monthly reports will be monitored during staff meetings. A program service checklist
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will ensure program services are monitored and evaluated on a regular basis. The review at staff
meetings can help resolve any problems quickly before any negative affect on student outcomes
occurs. All reports will help monitor the program’s processes, including the amount of student
contact, which is an important factor in reaching the program’s objectives. The SSS project
database, Institutional Data Warehouse, National Student Clearinghouse, and student files will be
used annually to evaluate the program’s objectives.
Hardcopy student folders will include: Project Interest Form, Program Application,
Needs Assessment Form, Student Participation Contract, Program Contact Sheet, Student
Educational Plan, Assessment Scores, Transcripts, Student Aid Report, Income Verification
Form, Exit Interview Form, Advisement Check Sheets, Mid-Semester Progress Reports,
Contact/Status Sheets, Activity Participation, Financial Literacy Certificate, and any additional
correspondence. The project database will contain a profile on each student including their
demographics and eligibility information, assessment scores, GPA, grade level, persistence rate,
academic standing, and financial aid information.
After each meeting with a SSS participant, staff will complete a contact sheet and status
update sheets for any follow-up contact. Staff will also contact students who transfer, graduate,
or exit the program. All contact sheets will be filed in the individual student folders, which are
archived when participants exit the program. The security of these files and folders will be
maintained to ensure confidentiality, and they will be located in a locked, password protected,
centralized area where all authorized staff can access them. The project database will be on a
secure server.
Personnel Management: SSS staff will utilize a team approach to implementing the
program and provide services. Monthly staff meetings will provide opportunities to update the
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team on activities and program progress. The system of service delivery will utilize an integrated
model instead of highly differentiated individual tasks. The integrated model will enhance
operational efficiency and facilitate closer working relationships among staff and students. SSS
staff will be cross-trained on the necessary student services. Participants benefit from this model
because a staff member will always be available to provide immediate assistance. Staff will also
receive a SSS Project Manual that includes job descriptions, TRiO and program information,
SSS Regulations, SMCC staff contact information, job postings, resumes of hired personnel, and
other hiring documents related to the SSS personnel. Program organizational charts and an
outline of how to plan and execute program activities will also be included in the manual.
The Project Director will attend monthly management meetings with other Student
Affairs managers and one-on-one meetings with the Vice President of Student Affairs. The
Project Director will share program successes and areas for improvement during these meetings.
SSS staff will attend bimonthly advisor meetings and participate in scholarship committees.
Coordination with other programs for disadvantaged students: SMCC is actively
involved in a number of programs that specialize in serving disadvantaged students. The SSS
program will work closely with Achieving a College Education (ACE), Hoop of Learning
(HOOP), Upward Bound (UB), and Foundations Academy. ACE is a nationally recognized
program that targets high school students who may not consider attaining a bachelor’s degree an
achievable goal. These students often meet the eligibility requirements for SSS once they are
full-time at SMCC, so ACE can refer students to the SSS program. HOOP is a college bridge
program specifically tailored to meet the academic and cultural needs of Native American
students. HOOP is another referral source for the SSS program. As a fellow TRiO program,
Upward Bound is a natural partner for the SSS program. Upward Bound serves the SSS target
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population while they are in high school and can refer students to SSS when they enroll full-time
at SMCC.
SMCC’s Title III grant created the Foundations Academy, which focuses on all students
in developmental education. The goal of Foundations Academy is to develop an effective
developmental education program and create a college within the college. The program wraps
supportive services into the developmental education program to create a one-stop center for all
developmental education students. Students in developmental education courses are required to
complete at least three activities like tutoring, advising, attending workshops, etc. and it is part of
their participation grade for the course. A Student Success Coach is also utilized to develop
students’ soft skills. Many of the SSS eligible students are enrolled in developmental education
courses. The two programs can work together to coordinate services provided to the students in
both programs, and Foundations Academy can refer students to the SSS program.
(d) Institutional Commitment – The Secretary evaluates the institutional commitment to
the proposed project on the basis of the extent to which the applicant has(1) Committed facilities, equipment, supplies, personnel, and other resources to supplement
the grant and enhance project services.
Facilities: The institution has demonstrated its commitment to the SSS project by placing
its program office in the Student Services Building, which is centrally located on campus (see
map below). The program office will also be close to the Welcome Center, Disability Resources
and Services, Student Enrollment Services, Counseling Center, Student Union, Technology
Center, and Administration. Being close to a variety of services will give the SSS program
visibility and allow the program to easily coordinate with other resources on campus. In the SSS
program facilities, office space will be available for the TRiO Director, SSS Coordinator, SSS
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Academic Advisor, and TRiO Secretary, a reception area, and large conference room for
workshops and tutoring.
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Equipment and Supplies: SMCC is committed to providing computer workstations with
printers for SSS program staff. The staff will also have access to other college equipment,
including copy machines, space on servers, media center materials, and equipment rental. SSS
program funds will be used to cover consumable supplies for program operations, including
letterhead, envelopes, file folders, and other office supplies needed on a daily basis.
Personnel: The table below demonstrates the commitments made to the SSS program
and participants by administrators, faculty and staff at SMCC. Letters of commitment will be on
file at the SSS Program Office.
Table 14: SMCC Commitments to SSS Program
Dr. Shari Olson, President
Leadership, college resources, office space,
additional support for SSS students
Dr. Rey Rivera, Vice President,
Class time to inform students, mentoring,
Academic Affairs
workshops, space, advisory committee and
faculty support
Dr. Osaro Ighodaro, Vice President,
Resources of Student Affairs division, central
Student Affairs
location for program and career exploration
Dr. Janet Ortega, Vice President,
Business services related issues, career option
Business Services
presentations/workshops and mentoring
Guy Goodman,
Advisor training, recruitment support, workDean of Enrollment Services
study, academic assessment, Early Alert
tracking software, and student referrals
Damita Kloostian, Dean
Collect and analyze data, develop reports and
Planning, Research & Development
queries, access to data warehouse and develop
survey instruments
Dr. Jacqueline Levy, Division Chair
Assistance to students looking for internships
Math, Science and Engineering
in math/science/engineering, equipment,
workshops and tutor referrals
Jim Smith, Division Chair
Faculty assistance and language arts resources,
Language Arts
class time for presentations, timely progress
reports, and course advisement
Jason Reif, Division Chair
Personal, academic and career counseling,
Counseling, Health and Wellness
workshops, staff training and advisory
committee
Dr. Jerome Garrison, Division Chair
Faculty assistance, free tickets for cultural
Communications, Fine Arts & Social
events, and Early Alert support
Sciences
Dr. Cate McNamara, Head Librarian
Library tours, orientations, workshops, and
SMCC Library
reserve study rooms or tutoring space
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Jean Watermolen, Interim Director,
Admissions and Records
Dr. Inez Moreno-Weinert, Director,
Student Financial Aid Services
Christine Neill, Coordinator
Enrollment Services & Advisement
Dr. Julie Wechsler, Director
Learning Assistance Center
Susan Hipps, Director
Career Services
Buddy Cheeks, Director
Student Life and Leadership
Jennifer Grentz, Director
Marketing, Communications & Creative
Services
Tim Budworth, Director
Technology & Media Services
Craig Emanuel, Chief of Police
College Safety
Catherine Pettet, Manager
Disability Resources & Services
Elena Beltran, Director
Title III Grant & Foundations Academy
Ruben Saenz, Director
TRIO and HOOP of Learning Programs
Patricia Gomez, Office Coordinator II
Assessment

Graduation application waivers, priority
registration, student/staff training and tracking
Financial aid workshops, FAFSA assistance,
scholarship searches, work-study support and
student assistance
Student referrals, advisement training, software
resources, and student check sheets
Staff training, student success workshops,
tutoring tracking software and small group
study sessions
Career assessment, workshops, connect
students with university reps, internships,
service learning opportunities and transfer
services
Service learning and volunteer opportunities,
workshops, free bus passes, club meeting space
and staff training
Inform community, workshops, recruit
motivational speakers, provide free tickets to
local cultural events
Provide server space, support for staff and
computers, website assistance and Boexi
reports
Free transportation for campus tours & cultural
events, presentations, and safe learning
environment
Referrals and assessments for individual with
disabilities, staff training, workshops, and
ADA accommodations
Collaboration on student success workshops,
access to a Student Success Coach,
supplemental instruction and data tracking
Staff , mentoring opportunities, work-study
assistance, professional development and
workshops
Student referrals, academic assessment and
data assessment

Other Resources: SMCC will furnish the program offices with desks, chairs, telephones,
a fax machine, filing cabinets, bookcases, white boards, bulletin boards, and a conference table.
Information on campus resources will be stocked in the office by the college, including course
catalogs, financial aid materials, admission packets, and transfer guides. Other resources
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provided by the college include instructional materials, technology support, and access to
vehicles for campus tours and travel to cultural events.
As an important resource and service to the college, the SSS program will coordinate
with other campus services and resources, and it will encourage participants to take advantage of
services offered on campus. Current resources available to participants include: Career Center,
120 computers in the Technology Center, Learning Resource Center, Science Laboratories,
Northern Arizona University Satellite Center, and Fitness Center. The Counseling Center has
College Counselors available to work with SSS participants on self-confidence, school-life
balance, personal problems, communication skills, overcoming procrastination, capitalizing on
strengths, and other non-cognitive skills.
The three state universities and one local private university have provided letters of
commitment (on file) to provide services that increase students’ graduation and transfer rates. In
addition, Chase Bank, Wells Fargo, and Desert Schools Credit Union will make commitments to
improve financial and economic literacy of students. Table 15 describes each of these
commitments from community partners in more detail.
Table 15: Letters of Commitment from Community Partners
Arizona State University (ASU)
Mr. David Burge, Executive Director of
Field trips, campus tours, transfer days,
Admission Services
application fee waivers, scholarships & MAPP
tuition lock
Northern Arizona University (NAU)
Ms. Anika Olsen, Director of Admissions
Field trips, campus tours, transfer days,
application fee waivers, & scholarships
University of Arizona (UA)
Ms. Kasey Urquidez, Vice President
Field trips, campus tours, transfer days,
Enrollment Management & Student Affairs
application fee waivers, & scholarships
Advancement Dean, Undergraduate
Recruitment
Grand Canyon University (GCU)
Mr. Mike McFadden, Admissions Manager
Field trips, campus tours, transfer days,
application fee waivers, & scholarships
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Member of US Congress
Mr. Ruben Gallego

Field trips and tours, educational mentorship,
Congressional Certificates of Recognition and
guest presentations

(2) Established administrative and academic policies that enhance participants’ retention
at the institution and improve their chances of graduating from the institution.
Completion of Associate’s Degrees: The SSS program will encourage participants to
complete an associate’s degree or certificate before transferring to a four-year institution by
sharing the benefits of earning that degree. SMCC offers several options for associate’s degree
attainment, including Associate in Arts, Associate in Business, Associate in General Studies, and
Associate in Science. Within the Associate in Arts, there are five different pathways available,
including General, Elementary Education, Fine Arts – Art, Dance, or Theatre. The Associate in
Business has two pathways: General Requirements or Special Requirements.
Advantages to earning an Associate’s Degree:
 guarantees admission into Maricopa Community College’s partner institutions;
 assure a seamless transition by maximizing the applicability & transferability of
academic credits;
 provides a transfer plan to a four-year university;
 increases likelihood of completion of bachelors;
 helps qualify for a job or promotion; and
 helps qualify for tuition discounts and scholarships at the Maricopa Community
College’s partner institutions.
Source: Transferring? Important Information for Transfer Students by the Maricopa
Community Colleges.
Statewide Transfer Initiative: The Arizona Board of Regents governs Arizona’s three
state universities, and it encourages colleges and universities to create a postsecondary system in
which community colleges serve as feeder institutions for public universities. As a result, the
state’s universities have a smaller proportion of lower division students than upper division and
graduate students, which is a unique phenomenon. The inverse pyramid created by this practice
allows universities to focus on higher level coursework and research. The community colleges
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provide a broad range of educational pathways and services to meet their diverse student
populations. The postsecondary system is also able to retain students in need of developmental
education coursework, because students receive more support and personalized attention at
community colleges. They can improve their skills before university transfer, which improves
the rate of retention and transfer.
Another component of the statewide transfer initiative is the Arizona General Education
Curriculum (AGEC), which satisfies the lower division general education requirements for
Arizona public universities. When students transfer with AGEC, they do not lose credits and they
are halfway to completing an associate’s degree. The Maricopa County Community College
District has aligned its transfer degrees with the AGEC areas – Arts, Business, and Science.
One Stop Enrollment: Enrollment services are centrally located at the Student
Enrollment Services Center. Multiple enrollment steps can be completed in one place, including
application for admission, registration, financial aid status check and review of pending tuition
costs, ability to update personal information, and obtain a student ID card.
Early Registration: SMCC policy will allow SSS participants to register ahead of other
students, which is an exception granted to the program. Early registration will be conducted prior
to open registration. The accommodation will allow SSS students to schedule their courses at
convenient times. They can build a schedule that allows them to participate in SSS activities,
including daytime tutoring, and get access to SSS program staff.
Early Alert System: A new early alert system called Maxient is being piloted in the
Spring 2015 semester. The system will monitor academics and student conduct. SSS participants
will be flagged in the system, so that alerts can be sent to the TRiO Program Director and

South Mountain Community College

40

Coordinator. The SSS program will have an opportunity to meet with students and develop
solutions or find additional resources for participants who have alerts in the system.
Academic Probation Policy: The academic probation policy at the college is very liberal
and designed to support student retention. A student is placed on academic probation when (after
completion of 12 or more credits) the student’s GPA is less than the minimum GPA required as
listed in the table below:
Table 16: GPA to Maintain Good Academic Standing
# of Credit Hours
Minimum GPA Required
12-15
1.6
16-30
1.7
31-45
1.9
46+
2.0
Students on academic probation may take no more than 12 hours per semester, unless
approved by the Academic Standards Committee. Students on academic probation who fail to
raise their GPA to the required level are placed on “continued” probation and may be limited to
taking 6 credit hours. The next step for students who still fail to raise their GPA is academic
suspension from the institution for one semester. Students can make a request to the Academic
Standards Committee to continue their enrollment. This practice aligns with the commitment of
the college to meeting the needs of at-risk students, who often need more time to improve their
academic skills than other students.
SSS Representation on Committees: One way the SSS program will foster an
institutional climate supportive of the success of low-income, first generation students and
students with disabilities is to have SSS staff participate on college committees. The SSS staff
will bring the perspective of SSS participants to these committees. It is an opportunity to
represent the participants’ interests and ensure all voices are heard in the SMCC community. It
will also make the program visible to faculty and other staff on campus.
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The TRiO Director or the SSS Academic Advisor will be appointed to serve on the
Academic Standards Committee. The committee makes decisions on individual cases regarding
continued enrollment for students whose academic performance has been poor. The college will
ensure a seat on the committee for an SSS representative to allow SSS input into the decision
making process.
(3) Demonstrated a commitment to minimize the dependence on student loans in
developing financial aid packages for project participants by committing institutional
resources to the extent possible.
SMCC is committed to help students with financial need receive assistance to remain in
college without the burden of student loans. Due to the high proportion of students with a
financial need, it is a challenge for the college to secure enough scholarship funds to meet the
need. Every year significant staff time is spent pursuing every potential source of scholarships.
SSS participants will be referred to the Financial Aid office for assistance.
Financial assistance packages are prepared and mailed to every student. The Financial
Aid staff meets with students to explain the terms and conditions of each award. They will
encourage students to accept the minimal amount needed and accept scholarships, PELL grants,
grant aid, and other grants before accepting any loans. Financial Aid staff is interested in helping
students minimize their financial burden.
SMCC makes scholarships available from corporations, foundations, and other private
sources to students. Privately funded scholarships are available to students whose income is over
the qualifications for Federal financial aid, but are still in need of assistance with education costs.
These scholarships help retain these students. SMCC awarded $1.9 million in institutional
scholarships in 2013-14. These scholarships are available to students based on various eligibility
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criteria. Scholarships may be given out due to academic talent, intent to transfer to a four-year
institution, gender, ethnicity, or income level. The TRiO Director serves on the scholarship
committee. Through the academic support of the SSS program, students will increase or maintain
good GPAs, which will provide more merit-based scholarship opportunities.
The District’s Foundation conducts a community-wide campaign to raise scholarship
funds, which are distributed to deserving students through the individual colleges. During the
2013-14 school year, the Foundation awarded over 4,135 scholarships totaling over $1.9 million.
SMCC will conduct its own fundraising campaigns to create more scholarship resources for
SMCC students with financial need. The college awards the “Martens Scholarship” at
approximately $1,600 each year, which is only available to current SSS students. SSS program
staff serves on this scholarship committee.
SMCC has a partnership with Nelnet Business Solutions to offer a tuition payment plan
that allows students to pay their tuition in installments. The tuition payments are spread out in
equal payments over the entire semester. It is not a loan program; students do not incur debt or
pay finance or interest charges. There is no credit check needed to participate. Students only pay
a $20 non-refundable fee per semester. The tuition payment plan can make it easier for lowincome students to cover the cost of their education.
Students who do take out student loans receive entrance loan counseling that discusses
the Federal government requirements for new borrowers and their rights and responsibilities as a
borrower. Students make an appointment with a Loan Counselor where they review their budget
and determine the amount needed for the loan. A budget, academic plan, and certificate of
completion from the entrance loan counseling session are required for the meeting with the Loan
Counselor. The meeting is also an opportunity for the student to ask questions about the loan
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process. Three references are required for the loan. After entrance loan counseling and the
meeting with the Loan Counselor, the student completes their master promissory note.
(4) Assured the full cooperation and support of the Admissions, Student Aid, Registrar,
and data collection and analysis components of the institution.
Admissions/Registrar’s Office: The Registrar’s Office will cooperate and support the
SSS program by providing: assessment and test administration during orientation, early
registration for participants, training in the Student Information System, advisement assistance
including SSS staff training, and transfer planning services.
Financial Aid Office: The Financial Aid staff will support the SSS program by
providing: Financial Aid workshops, assistance completing financial aid and scholarship
applications, assistance with grant aid, assistance minimizing SSS participants’ reliance on
student loans, assistance with transfer fee waivers, and maintaining on open-door policy for
students and parents with questions about financial aid.
Every year the Financial Aid Office holds a College Goal Sunday event which provides
free information and hands on support to students and parents applying for Federal financial aid.
Students and parents bring their tax information and the staff provides line by line advice.
Financial Aid staff provides information about potential scholarships and other opportunities to
minimize families’ financial burden and avoid student loans.
Each semester the SSS program will provide a current list of students who are in the
program to the Financial Aid Office, so they can determine who is not receiving financial aid.
The Financial Aid Office will work with these students to complete the FAFSA and find
financial aid to support their education. The staff will find ways to keep loan burdens
manageable for students in the program.
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Planning, Research, and Development Office: The Planning, Research, &
Development Office will support the SSS program by providing assistance with data collection,
tracking eligible students, establishing a SSS cohort of students in the Student Information
System Data Warehouse, and providing data for semester and annual reports. Data provided by
the Planning, Research, & Development Office will include comparison groups and information
related to the SSS objectives.
(e) Quality of Personnel – To determine the quality of personnel the applicant plans to use,
the Secretary looks for information that shows(1) The qualifications required of the project director, including formal education and
training in fields related to the objectives of the project, and experience in designing,
managing, or implementing Student Support Services or similar projects
The TRIO Project Director will directly report to the Vice President of Student Affairs.
TRIO Project Director
Duties include but are not limited to: inform students and community of the Project;
conduct orientations; plan program and coordinate activities; maintain compliance with Federal
regulations and annual performance reports; manage Program budget; hire and supervise Project
staff; and evaluate program activities.
Qualifications and Skills Required:


Master’s degree required, doctorate preferred in Education, Administration, Guidance
Counseling, Psychology, or similar discipline



Three years of experience in designing, managing, or implementing SSS or similar
projects
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Two years of experience in the administration, including budget management, of a
Federal grant - experience with TRIO programs is preferred;



Two years of experience supervising a staff of two or more



Experience working with students in educational settings who are first generation, lowincome, or disabled



An applicant coming from a background similar to the participants’ is preferred



Understanding of SSS/TRIO policies, procedures, and standards



Experience with staff and program performance evaluations



Computer proficiency required



An applicant with English/Spanish bilingual skills preferred



Ability to establish and maintain working relationships with other departments, faculty,
staff, and students



Good oral and written communication skills



Experience with community college environment

(2) The qualifications required of other personnel to be used in the project, including
formal education, training, and work experience in fields related to the objectives of the
project
Each of these positions described below will report directly to the Project Director.
SSS Coordinator
Duties include but are not limited to: coordination of program activities, schedule
semester program calendar, maintain student databases and tracking systems, inform students
and community of the Program, conduct new student orientations, and provide limited academic
advising.
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Qualifications and Skills Required:


Bachelor’s degree required, Master’s degree preferred in education, social work,
psychology, or related area



At least two years of work experience in a TRIO or similar program assisting lowincome, first generation, or disabled students in educational settings



Experience with data collection and analysis



Experience with the preparation of technical reports



Experience coordinating program activities including college tours, cultural trips, and/or
workshops



Background experience in student services, including advisement, enrollment, financial
aid, or related area



Understand the academic advisement process



Computer proficiency required, experience with Access and Student Information Systems
is preferred



An applicant coming from a background similar to the participants’ is preferred



An applicant with English/Spanish bilingual skills preferred

SSS Academic Advisor
Duties include but are not limited to: provide academic advisement to all SSS students,
review degree check sheets and academic plans, register students for courses, assist students with
graduation and transfer petitions, and attend college tours and cultural trips.
Qualifications and Skills Required:


Bachelor’s degree required in education, social work, psychology, or related area
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A minimum of one year experience in a TRIO or similar program assisting low-income,
first generation, or disabled students in educational settings



A minimum of one year experience with advising students in an academic setting



Background in student services, including advisement, enrollment, or financial aid



Basic computer skills required, experience with Access and Student Information Systems
is preferred



An applicant coming from a background similar to the participants’ is preferred



An applicant with English/Spanish bilingual skills preferred

TRIO Secretary
Duties include but are not limited to: monitor of Program Budgets, data entry of student
information, maintain correspondence (e.g. emails, phone calls, fax, letters, type meeting
minutes), set up special meetings, make travel arrangements, room reservations, and assist with
other special TRIO projects.
Qualifications and Skills Required
 Associate’s degree required, Bachelor’s degree preferred
 Minimum of two years of experience providing secretarial support to an educational
program office required, experience with program similar in goals to a TRIO program
and/or experience with a Federally-funded project preferred
 Minimum additional two years of experience in related field required
 Office skills, including accurate typing, word processing
 Excellent written and oral communication skills required
 Ability to manage multiple projects effectively required
 Ability to monitor budgets
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 Organization skills
 An applicant coming from a background similar to the participants’ is preferred
 Computer proficiency required
(3) The quality of the applicant’s plan for employing personnel who have succeeded in
overcoming barriers similar to those confronting the project’s target population
The Maricopa County Community College District (MCCCD) Human Resources
Department will assist SMCC in hiring qualified individuals for all positions. MCCCD is an
Equal Employment Opportunity/Affirmative Action Employer that does not discriminate in the
selection of personnel; the district places a high emphasis on diversity in recruiting and
employing well-qualified individuals. The hiring committee for each position will include
faculty, staff, and administrators, will be gender and ethnically diverse, and will include a
minimum of one individual with experience serving students from similar backgrounds as the
SSS students. For all Project positions, preference will be for individuals whose backgrounds are
similar to those of SSS eligible students and who have overcome barriers similar to those
confronting the Project’s participants. The background of individuals applying for SSS positions
will be assessed during both the application and interview stages.
Emphasis will be placed on employing individuals for TRIO Project Director, SSS
Coordinator, SSS Academic Advisor, and the TRIO Secretary positions whose backgrounds are
similar to those of the participants because these positions will have close and ongoing personal
contact with SSS students. Their credibility and effectiveness in dealing with SSS students will
be enhanced if they have faced obstacles similar to those the students face and have overcome
them to achieve success in college because they will be able to identify with the SSS students.
The Project Staff will be able to serve as more effective role models if they have similar
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backgrounds to the students. For the Program Staff, English/Spanish language (bilingual) skills
will be preferred, because Spanish language skills are occasionally required for effective
communication during presentations or interaction with parents and community groups in the
Phoenix area. Since a high proportion of students in the SSS Program will have learned English
as a second language, it is also desirable to have staff who can serve as role models for students
by demonstrating proficiency in both languages.
Any vacancies that occur during this project will be advertised on the Maricopa County
Community Colleges District Human Resources Job website, Western Association of Education
Opportunity Personnel (WESTOP), SSS related websites, the Council for Opportunity in
Education (COE), and other areas where community college positions are advertised.
(f) Budget – The Secretary evaluates the extent to which the project budget is reasonable,
cost-effective, and adequate to support the project
Personnel: The proposed SSS program will be staff by one half-time project director
(50%), in accordance with EDGAR 75.511, which grants a waiver of the full-time project
director requirement when the director is coordinating related projects. The project director will
also oversee Upward Bound and Hoop of Learning programs at SMCC. In addition to the project
director, the program will employ one full-time SSS Coordinator for 10 months and one full-time
SSS Academic Advisor for 12 months. The budget also covers half the salary of the full-time
TRiO Secretary, who will serve the SSS and Upward Bound programs. Two hourly tutors will be
employed each semester by the program to tutor participants in Math and English. Total
personnel cost equals $133,599.
Benefits: Benefits are calculated according to the Maricopa County Community College
District guidelines. Statutory benefits are included for full and part-time employees, while
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retirement and healthcare benefits are only included for full-time employees. The rates are
calculated in the following way: 6.20% FICA; 1.79% Medicare and Disability; and 11.60% State
Retirement. Healthcare costs vary depending on the amount of coverage each employee selects;
the average healthcare cost is $10,927. Total benefits costs equals $57,729.
Travel: The project director will attend the National Conference, and the budget covers
the cost of registration, hotel, airfare, and per diem for this event. Two members of the SSS staff
will attend the Regional Conference, and the budget includes the cost of registration, hotel,
airfare, and per diem for each staff traveling to this event. The travel budget also includes costs
associated with SSS activities, including travel to program retreats and mileage. Total travel
costs equal $5,555.
Supplies: The supplies budget includes the costs of instructional and office supplies. The
instructional supplies include workshop materials, books, and folders for participant
informational packets. Office supplies include consumable supplies required to run the program,
including but not limited to writing utensils, paper, printer cartridges, and file folders. Total
supplies cost equal $3,100.
Other: The program will cover the costs of printing and copying, postage, and software
needed to run the program. The program will also host an award ceremony for graduating
participants, and the costs associated with this ceremony include: invitations, programs, awards,
honoraria, certificates, and refreshments. The program also plans eight educational or cultural
events each year, and the program will cover the cost of transportation, admission, and meals for
each event. Total other costs equal $10,700.
Indirect Costs: The indirect cost rate for this grant uses a modified total direct costs base
and is limited to 8% of total direct costs. Total cost for indirect costs equals $16,855.
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Grant Aid: The program will provide grant aid to eligible students according to program
regulations. The program will coordinate with Financial Aid to distribute funds to qualified
students. SMCC is a Title V eligible Hispanic Serving Institution and is not required to provide a
match for grant aid. The total amount available for grant aid is $3,565.
Total Project Costs: The total cost of the SSS program equals $231,103, which is equal
to $1,444 per participant. The cost per participant is an adequate, reasonable, and cost-effective
amount to provide services to participants, and it is less than the maximum amount of $1,571
determined by the Department of Education.
The table on the next page provides a detailed line item budget for the program.
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Line Item Budget
Category
Personnel
TRiO Project Director*
SSS Project Coordinator
SSS Academic Advisor
TRiO Secretary
SSS Tutors

Total
$133,599
$34,993
$35,324
$35,146
$17,576
$10,560

Narrative
0.5 FTE, 12 months
1.0 FTE, 10 months
1.0 FTE, 12 months
0.5 FTE, 12 months
2 Part-time English and Math Tutors are paid $11 per
hour for 15 hours per week for 32 weeks

Benefits
Full-time benefits

$57,729
$56,885 Statutory Benefits: 6.20% FICA, 1.79% Medicare and
Disability, 11.60% State Retirement
Average Healthcare Benefits: $10,927
Part-time benefits
$844 Statutory Benefits: 6.20% FICA, 1.79% Medicare and
Disability
Travel
$5,555
National Conference
$2,000 TRiO Project Director will attend the National
Conference. Registration $690; Airfare $550; Hotel for 3
nights $600; 4 days of Per Diem at $40/day
Regional Conference
$2,940 2 SSS staff members will attend a Regional Conference.
Registration $800; Airfare $700; Hotel for 3 nights
$1,200; 3 days of Per Diem at $40/day
Staff In-service
$615 In-service training/retreats, mileage for 4 SSS staff
members
Supplies
$3,100
Instructional
$200 Workshop materials, printed materials, books, supplies,
folders
Office
$2,900 Writing utensils, printer cartridges, software, laser
printer, file folders, paper, banners, poster board
Other
$10,700
Educational/Cultural
$6,500 Bus transportation, admission, and meals for 8 events at
Events
$812.50 per event
Awards Ceremony
$1,300 Invitations, programs, awards, honoraria, certificates,
refreshments
Software
$1,500 Student Access Software, National Student
Clearinghouse, Decision Partners, Inc.
Postage
$300
Printing and Copying
$1,100
Total Direct Costs
$210,683
Total Indirect Costs
$16,855 8% of total direct costs
Grant Aid for Students
$3,565
Total Project Costs
$231,103
* In accordance with EDGAR 75.511, which grants a waiver of the full-time project director
requirement when the director is coordinating related projects
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(g) Evaluation Plan – The Secretary evaluates the quality of the evaluation plan for the
project on the basis of the extent to which(1) The applicant’s methods for evaluation
(i) Are appropriate to the project and include both quantitative and qualitative evaluation
measures
The evaluation will focus on measurement of the four required project objectives and
evaluating the quality of the required services provided by the program. Emphasis will be placed
on continuous improvement of the program to ensure project objectives and student needs are
met. Formative and summative evaluation types will be used along with quantitative and
qualitative methods.
Data collection will be completed by the SSS staff in coordination with the research
office. The program staff will hold an annual retreat to analyze and evaluate the program. The
staff will provide input on performance gaps and identify changes needed while reviewing the
program service checklist. During the retreat, the staff will utilize a Strengths, Weaknesses,
Opportunities, and Threats (SWOT) analysis for evaluating the program. The annual analysis
will serve as summative evaluation of each year of the project. The Annual Performance Report
will also inform the program of progress on objectives and any areas in need of improvement.
Additionally, the program may use the Council for the Advancement of Standards (CAS) in
Higher Education to measure student learning and development outcomes. CAS has developed a
group of standards for TRiO, which may be used to measure outcomes and successes.
Each of the objectives requires quantitative evaluation to measure progress and success of
the program. The GPAs, persistence, graduation, and transfer rates will be tracked against
benchmarks established by the program at the beginning of each academic year. Formative
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evaluation of the objectives’ progress will be done during staff meetings where monthly
performance reports will be reviewed and again at the end of each semester. The performance
reports will help determine whether the program’s progress is sufficient to meet the objectives by
the end of the academic year. The Project Director and staff will work together to determine and
implement any interventions necessary to ensure objectives are met.
The activities and services provided by the program will be evaluated quantitatively and
qualitatively. The program will track the number of activities provided and the number of hours
participants spend with tutors and advisors. Students will provide feedback during workshops via
clickers. The in-workshop feedback will be collected and reported out as pie charts, graphs, and
summaries during staff meetings. Each individual activity or service will also be evaluated using
forms developed by the program with assistance from the Planning, Research, & Development
Office. Participants will be asked to rate each workshop, activity, or session based on the quality
and value of the experience. The feedback provided will be used to improve these activities each
semester. Exit interviews will be conducted with students leaving the program due to graduation,
transfer, or other circumstances. The results from these various surveys will illustrate the
program’s successes and areas for improvement. The staff will provide a written report of the
results. The report will be shared with the Vice President of Student Affairs and other managers
within the Student Affairs Division.
An annual survey of SMCC faculty, staff, and administrators will be conducted to obtain
information about the quality of the program, individual services, delivery systems, student
satisfaction, and to what extent the program has fostered a climate of success for disadvantaged
students. This survey will bring an outside perspective on the program that will assist with the
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overall evaluation. The program will be able learn from the campus’ perception of its services
and impact.
(ii) Examine in specific and measurable ways, using appropriate baseline data, the success
of the project in improving academic achievement, retention, and graduation of project
participants
Objective 1 - Persistence Rate: 70% of all participants served in the reporting year by the SSS
project will persist from one academic year to the beginning of the next academic year or earn
an associate’s degree or certificate at the grantee institution and/or transfer from a 2-year to a 4year institution by the fall term of the next academic year.
Data Type and Formative
Summative
Data Analysis and
Source
Evaluation
Evaluation
Accountability
Quantitative
A persistence rate
The persistence
If 70% persist from one year to
Data: Annual
will be calculated
rate will be
the next, the project will be
Fall-to-Fall
each semester to
calculated on an
considered successful. If the
Persistence Rate determine
annual basis to
formative evaluation shows that
intermittent
determine the
the persistence rate is not on
Source: SMCC
progress
program’s
track and meeting benchmarks
Data Warehouse
performance on
each semester, the Project
this objective
Director and staff will develop
and implement a plan to improve
persistence.
Objective 2 - Good Academic Standing Rate: 90% of all enrolled SSS participants served will
meet the performance level required to stay in good academic standing at the grantee institution.
Data Type and Formative
Summative
Data Analysis and
Source
Evaluation
Evaluation
Accountability
Quantitative
GPAs will be
GPAs and the
If 90% of participants are in
Data: GPA
calculated each
percentage of
Good Academic Standing, the
Percentage in
semester to monitor participants
project will be considered
Good Academic ongoing progress
maintaining Good successful. If the formative
Standing
Academic
evaluation finds that students are
Standing will be
not maintaining their GPA each
Source: SMCC
calculated
semester, the Project Director
Data Warehouse,
annually to
and staff will develop and
Student
determine
implement a plan to improve
Information
performance on
academic achievement.
System
the objective
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Objective 3 – Graduation and Transfer Rates
i.
40% of new participants served each year will graduate from the grantee institution with
an associate’s degree or certificate within four (4) years
Data Type and
Formative
Summative
Data Analysis and
Source
Evaluation
Evaluation
Accountability
Quantitative Data:
Program staff will
Annual graduation
If 40% of new
Percentage of
meet with students
rates will be
participants graduate
students graduating
to ensure they are
calculated to
within 4 years, the
within 4 years
on track to graduate determine
program will be
and following their
performance on the
considered successful. If
Qualitative Data:
academic plan.
objective.
the formative and
Discussions with
summative evaluations
students about path
New participants will find that students are not
to graduation
be placed into cohorts on track to graduate
that track them over 4 within 4 years, the
Source: SMCC Data
years to determine
Project Director will
Warehouse,
their graduation rates. develop and implement
Statewide Transfer
a plan to improve
Data (ASSIST),
graduation rates.
Student Information
System
Objective 3 – Graduation and Transfer Rates
ii.
35% of new participants served each year will receive an associate’s degree or
certificate from the grantee institution and transfer to a four-year institution within four
(4) years
Data Type and
Formative
Summative
Data Analysis and
Source
Evaluation
Evaluation
Accountability
Program staff will
Annual graduation
Quantitative Data:
If 35% of new
meet with students
and transfer rates will participants graduate
Percentage of
to ensure they are
be calculated to
and transfer within 4
students graduating
on track to graduate determine
years, the program will
and transferring
within 4 years
and transfer and
performance on the
be considered
following their
objective.
successful. If the
Qualitative Data:
academic plan.
formative and
Discussions with
New participants will summative evaluations
be placed into cohorts find that students are not
students about path
to graduation and
that track them over 4 on track to graduate and
years to determine
transfer
transfer within 4 years,
their graduation and
the Project Director will
Source: SMCC Data
transfer rates.
develop and implement
Warehouse,
a plan to improve
Statewide Transfer
graduation and transfer
Data (ASSIST),
rates.
Student Information
System
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(2) The applicant intends to use the results of an evaluation to make programmatic changes
based upon the results of project evaluation
The program staff will meet monthly to discuss the program’s progress and activities.
The monthly meetings allow staff to discuss current student needs and any potential program
changes needed to better serve students. Formative evaluation is done each semester when the
program reviews progress made on the objectives. The progress is measured against benchmarks
established by the program at the beginning of the academic year. By reviewing the objectives
each semester, the program can determine if it is on track or if changes need to be made to
improve progress.
The annual staff retreat is an opportunity to review progress on objectives and the
evaluation results from students and staff. If the program is not meeting its objectives, the Project
Director and staff will determine what programmatic changes need to be made and develop a
plan to implement changes. The evaluation results from students and staff will also dictate any
potential changes to the program. Student feedback will help determine which services and
activities are valuable and which ones need improvement.
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CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
10.6

Meeting Date September 24, 2019

Item Title
Continuing Grant
U.S. Department of Education TRiO
Upward Bound Program at South Mountain
Community College

Responsible Agents
Dr. Karla Fisher
Dr. Shari Olson

Recommendation
It is recommended the Governing Board accept the U.S. Department of Education TRiO
Upward Bound grant award in the amount of $287,537.00 for Year three (2019-2020) of five
(9/01/2017 to 8/31/2022) for the Upward Bound program at South Mountain Community
College.
Justification
South Mountain Community College has received funds for a five-year grant from the US
Department of Education to administer the Upward Bound program. This program will serve
50 high school students attending Central High School and South Mountain High School.
The program provides academic and support services to participants as they prepare to enter
college. The goal of the Upward Bound program is to increase the students’ academic skills
and motivate them to complete high school successfully and advance to postsecondary
education.
The Upward Bound program serves students who are first-generation or low-income collegebound students. Through the Upward Bound program at South Mountain Community
College, students will participate in after school tutoring, academic advising, Saturday
Academies, cultural activities, college visits, a 6-week summer enrichment program, and a
one-week residential program at a four-year institution. Students will also have the
opportunity to participate in a funded internship program during the summer enrichment
program.

Project Budget Summary
Funding
Source U.S. Department of Education
Account Information Restricted

South Mountain Community College
Upward Bound TRiO Program
FY 2019-2020

Salaries

$ 155,259.54

TRiO Project Director
0.50 FTE, 12 months

$31,238.50

UB Project Coordinator (prorated)
1.0 FTE, 10 months

$48,204.58

UB Academic Advisor
1.0 FTE, 12 months

$34,433.57

UB Secretary (prorated)
0.5 FTE. 12 months

$18,945.89

Tutors and part-time
PT, hourly

$22,437

Benefits

$ 59,778.14

TRiO Project Director
0.50 FTE, 12 months

$11,449.74

UB Project Coordinator (prorated)
1.0 FTE, 10 months

$20,413.00

UB Academic Advisor
1.0 FTE, 12 months

$17,004.00

UB Secretary (prorated)
0.5 FTE. 12 months

$9,116.44

Tutors and part-time
PT, hourly

$1,794.96

Equipment
Summary description of equipment

$0

Travel

$ 5,168.00

National Conference- SSS Director

$1,827.00

Regional Conference

$1,500.00

In-service training/retreats, professional
development sessions, other conferences,
and/or mileage

$1,841

Materials and Supplies

$

Instructional

$100.00

Office

$900.00

Participant Support

$ 23,092.50

Software

$1,712.50

Awards Ceremony

$4,000.00

Educational/cultural events

$2,000.00

Student Transportation

$12,000.00

Student Local Travel

$1,380.00

Printing and Copying

$2,000.00

Consultants and Contracts
Summary description of contracts. Better not
to mention contractor names, just functions.
Indirect Costs

$ 0
$

Training and Summer Programs
Academic Year Meals and Snacks
Spring/Summer Lodging
Dual Enrollment
Training Stipends
Total

1,000

0

$43,238.82
$1,800.00
$29,438.82
$0
$12,000.00
$287,537

GRANT PROJECT PROGRESS SUMMARY
Project Title: Upward Bound TRiO Program
College/Location: South Mountain Community College
Project Period: From 9/1/2017 To 8/31/2022
Funding Source: U.S. Department of Education
Governing Board Priorities (check all that apply):
University Transfer and General Education ☐
Workforce and Economic Development ☐
Developmental Education ☐ Community Development and Civic and Global Engagement ☐
SUMMARY OF PROJECT
South Mountain Community College (SMCC) proposes to serve 50 students who are lowincome, first-generation, and enrolled at Central High School and South Mountain High School.
The primary goal of the SMCC Upward Bound Program is to increase the students’ academic
skills, motivate them to complete high school successfully, continue their education at a
postsecondary institution, and graduate with a college degree within six years of graduating from
high school.
Services that will be provided include: enrollment-related services; assessment, Student Success
Planning; learning assistance; financial aid and career workshops; academic advisement; testing
preparation; field trips to postsecondary institutions and area businesses; tracking of current
student progress as well as annual follow-up with former Upward Bound students to ascertain
postsecondary entry, matriculation, and graduation.
SUMMARY OF PROGRESS ON KEY OUTCOMES
Outcome/Indicator

Year 1
17-18
68%

Academic Improvement- Grade
Point Average (GPA) 70% of
participants served during the
project year will have a
cumulative GPA of 2.5 or
better on a four-point scale at
the end of the school year.
Academic ImprovementN/A*
Standardized Test 70% of UB
seniors served during the
project year will have achieved
at the proficient level on state
assessments in
reading/language arts and math.
Secondary School Retention
88%
and Graduation- 85% of project
participants served during the
project year will continue in
school for the next academic

Year 2
18-19
TBD**

TBD**

TBD**

Year 3
19-20

Year 4
20-21

Year 5
21-22

year, at the next grade level, or
will have graduated from
secondary school with a regular
secondary school diploma.
Secondary School Graduation
43%
(Rigorous Program)- 85% of all
current and prior year UB
participants who graduate from
high school during the school
year with a regular secondary
school diploma will complete a
rigorous secondary school
program of study.
Postsecondary Enrollment57%
75% of all current and prior UB
participants who graduated
from high school during the
school year with a regular
secondary diploma will enroll
in a program of postsecondary
education by the fall term
immediately following high
school graduation, or will have
received notification by the fall
term immediately following
high school from an institution
of higher education of
acceptance but deferred
enrollment until the next
academic semester (e.g., spring
semester).
Postsecondary Completion0%
60% of participants who
enrolled in a program of
postsecondary education, by
the fall term immediately
following high school
graduation or by the next
academic term (e.g., spring
term) as a result of acceptance
by deferred enrollment, will
attain either an associate's or
bachelor's degree within six
years following graduation
from high school.
•

TBD**

TBD**

TBD**

AZMERIT data unavailable for the 2017-2018 academic year.

** Measuring objective performance for the 2018-2019 academic year is based on the federal
Annual Performance Review. Data for the TRiO Upward Bound grant can be solicited from the
TRiO Office at South Mountain Community College in January 2020.

SMCC UPWARD BOUND PROGRAM ABSTRACT
South Mountain Community College (SMCC) proposes to serve 50 Phoenix inner city students
who are low-income, first-generation, and enrolled at Central and South Mountain High Schools.
Within the target area, 56% of the residents who are 25 years of age or older lack a college
degree as compared to 42% nationally. The annual dropout rate at South Mountain High School
is nearly double the national rate. The college going rate for graduates of Central (48%) and
South Mountain (46%) is much lower than the national average of 74%. The proportion of
families in the target area headed by single parents (45%) is much higher than the national
average (27%). The median income in the target area is lower than the national measure and the
percentage of families living at or below the 150% poverty level is considered severe at 51.2%.
The target schools have sizable limited-English proficient (LEP) populations.
The competitive preference priority to be addressed is Moderate Evidence of Effectiveness. In
the study, “Career Academies: Impacts on Student Engagement and Performance in High
School”, Career Academies are referenced to have found a statistically significant and favorable
impact on the improvement of completing school.
(http://www.mdrc.org/sites/default/files/Career_Academies_Impacts_on_Students.pdf ) In
addition, the study meets the standard designated as “without reservation.” Therefore, according
to the definition of Moderate Evidence of Effectiveness the study cited meets the standards for
What Works Clearinghouse (WWC). SMCC Upward Bound program would like to evolve the
strategies cited in “Career Academies” study. Current institutionalized programs show the ability
for the program to further develop infrastructure in curriculum development, industry
contribution to academies, and student self-awareness. By these efforts, the program services
will increase the likelihood that students will complete high school and will enroll and complete
a program of postsecondary education.
The primary goal of the SMCC Upward Bound Program is to increase the students’ academic
skills, motivate them to successfully complete high school, continue their education at a
postsecondary institution, and graduate with a college degree within six years of graduating from
high school. Services that will be provided include: enrollment-related services; assessment,
Student Success Planning; learning assistance; financial aid and career workshops; academic
advisement; testing preparation; field trips to postsecondary institutions and area businesses;
tracking of current student progress as well as annual follow-up with former Upward Bound
students to ascertain postsecondary entry, matriculation, and graduation.
Activities to be conducted during the 5 year performance period include: after school
tutoring/mentoring; Saturday academies; cultural enrichment activities; Academic Year and
Summer Programs; individual advisement and counseling; personal needs assessment and
monitoring; individualized Student Success Planning; supplemental instruction; and parental
involvement activities including student/parent workshops to assist with applying for financial
aid. Project evaluation will provide for the collection of data on student enrollment, progress,
achievement and outcomes in relation to the objectives of the program.
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South Mountain Community College (SMCC) is located in an urban area of South Phoenix,
Arizona, with an enrollment of 5,772 students for FY 2015. SMCC is classified both as a
Hispanic Serving Institution and as a Minority Serving Institution (SMCC Institutional Data
2015 Hispanic 47.5%; White 15.8%; Black 18.6%; Native American 5.1%; Asian 3.8%;
Other/Unknown 9.1%; Native Hawaiian 0.2%). SMCC serves a diverse and predominately
economically disadvantaged student population and is deeply committed to student success. The
SMCC UB Program will target students in the Phoenix Union High School District at both
Central High School and South Mountain High School (Target Area).
A. Needs
A.1. Low-Income Families in the Target Area
For the purposes of establishing need, the target area consists of an aggregation of zip
codes that roughly define the school boundaries of Central High School and South Mountain
High School. This method of gathering student demographics accurately creates a picture of the
need that exists in the selected High Schools and the area that they serve. As illustrated in Table
1, the percentage of the population below the poverty level is more than double that of both the
County and the United States and almost double that of the State.
Table 1: Persons in the Target Area Living Below the Poverty Line
Population to
Persons living below
Persons living below
Area
determine
Poverty Level
150% of Poverty Level
poverty Number
%
Number
%
status
Target Area
362,791
128,904
35.5%
185,683
51.2%
Maricopa County

3,895,963

666,210

17.1%

1,060,211

27.2%

State of Arizona

6,411,354

1,166,866

18.2%

1,870,472

29.2%

306,226,394

47,771,317

15.6%

77,227,348

25.2%

United States

Source: U.S. Census Bureau, 2010-2014 American Community Survey 5-Year Estimates
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Table 2 illustrates the per capita income in the target area. The target area annual per capita
income ($16,863) illustrates that both CHS and SMHS serve students in an area that is
significantly economically disadvantaged.
Table 2: Per Capita Income
Area
Income
Target Area
$16,863.00
Maricopa County

$27,477.00

State of Arizona

$25,537.00

United States

$28,555.00

Source U.S. Census Bureau, 2010-2014 American Community Survey
5-Year Estimates
An additional source of data that establishes the need based upon the number of low-income
families in the target area is captured in Table 3.
Table 3: PUHSD – Student Eligibility for Free and/or Reduced Lunch Program
Data Source
% Eligible
Target School – Central High School (CHS)*
89%
Target School – South Mountain High School (SMHS)*

84%

Phoenix Union High School District *

81%

State of Arizona Average *

58%

Source: Arizona Dept. of Education*(http://www.azed.gov/healthnutrition/files/2016/03/sy2015_frpercentages_publish_03.16.2016.pdf) March 2016
As the data illustrates, both target schools have a larger percentage of students eligible for free
and/or reduced lunch than the state average. The percentage amount is high and demonstrates a
sufficient amount for recruitment.
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A.2. Educational Attainment of Adults in Target Area is Low
Within the targeted area, 25.8% of the residents have a high school diploma. Even more
alarming, 13.3% have only some high school and 17.3% received no secondary schooling
whatsoever. As Table 4 illustrates, the target area has significantly greater percentages of
individuals below the baccalaureate level than the county, state, and nation to all categories.
Table 4: Educational Attainment of Persons 25+ Years of Age
Area
Pop 25+
%
% 9th to % High
Less
12th
School
than
grade,
graduate
th
9
no
(includes
Grade diploma equivalency)
Target Area
219,615
17.3% 13.3%
25.8%
Maricopa

%
Associate’s
Degree

%
Bachelor’s
Degree

6.2%

11.2%

2,550,592

6.4%

7.0%

23.3%

8.4%

16.8%

Arizona

4,284,776

6.3%

7.8%

24.5%

8.4%

17.1%

United States

209,056,129

5.8%

7.8%

28.0%

7.9%

18.3%

County

Source: U.S. Census Bureau, 2010-2014, American Community Survey 5-Year Estimates
A.3. High Dropout Rates in the Proposed Target Schools
The National Center for Education Statistics data through 2012 places the national annual
event dropout rate in the United States at an average of 3.4%. The rate measures the percentage
of high school students 15-24 who left high school between the beginning of one school year and
the beginning of the next without earning a high school diploma alternative credential, data
indicate higher than average rates for minority students, up to 5.4% for Hispanics, and rates 5
times higher for low-income students. Rates for the target high schools are measured as students
16-24 who began a school year and remained in school at the end of that school year without

South Mountain Community College, Phoenix, Arizona 4

earning a credential. As Table 5 illustrates the target high schools have dropout numbers that are
above the national average though the age group being measured nationally is broader.
Table 5: Arizona Dropout Rate Data
Area
Annual Event Dropout Rate
Central HS*
4.1%

4 Year Graduation Rate
74.0%

South Mountain HS**

5.1%, 8.5%

70.8%

Phoenix Union HS District*** 3.2%, 5.2%

75.8%

State of Arizona ****

3.46%

National

3.4%

Central High School * http://phoenixunion.org/Page/15494
South Mountain High School** http://phoenixunion.org/Page/15748
Phoenix Union High School District *** http://phoenixunion.org/Page/106
National Center for Education Statistics, Trends in High School Completion Rates in United
States 1972-2012, June 2015, rates for 2011-2012 ****
A.4. College Going Rates in Target High School is Low
For the students at the target schools that graduate, Table 6 illustrates the percentage of students
that continue to either a 2-year or 4-year college falls dramatically below the national average.
Table 6: College-Going Rates
Area
Central High School

Percent
48.1%

South Mountain High School

46.3 %

District

47.6%

Arizona

50.5%

National

74%

*Phoenix Union High School District
**Arizona Regents, https://www.azregents.edu/sites/default/files/public/Class%20of%20201314%20College%20Going%20Redacted%201-26-15.pdf
***National Clearinghouse Research, https://nscresearchcenter.org/wpcontent/uploads/HighSchoolBenchmarks2015.pdf
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A.5. Student to Counselor Ratios in Target High Schools are High
The American Counseling Association currently recommends a student to counselor ratio
of 250 to 1. As depicted in Table 7 both Central High School and South Mountain High School
have student to counselor ratios that exceed those recommended ratio.
Table 7: Student/Counselor Ratios in Target High Schools
Area
Total
Number of FullStudents
Time Counselors
Central High School
2384
7
South Mountain High School

1743

6

ACA Recommended Ratio

Ratio
341 to 1
291 to 1
250 to 1

Source: Central High School & South Mountain High School Counseling Departments
ACA Ratio: https://www.counseling.org/PublicPolicy/ACA_Ratio_Chart_2011_Overall.pdf
A.6. Unaddressed Academic, Social, and Economic Conditions in the Target Area
All students were required to show proficiency in mathematics, reading, and writing on
the high stakes Arizona Instrument to Measure Standards (AIMS) exam. Beginning in Spring
2015, students are required to take a new state exam, Arizona’s Measurement of Educational
Readiness to Inform Teaching (AzMERIT). AzMERIT is aligned to Arizona’s state learning
standards which detail the concepts covered in select courses.
Students will take AzMERIT End-of-Course (EOC) tests in English Language Arts
(ELA) and Math that will test their proficiency in these subjects. The ELA tests include a
writing portion and a reading portion. AzMERIT End-of-Course tests are ELA 9, ELA 10, ELA
11, and Algebra I, Geometry, and Algebra II. Students take AzMERIT while in the appropriate
course. Performance Levels are defined as: Performance Level 1 =Minimally Proficient;
Performance Level 2 =Partially Proficient; Performance Level 3 =Proficient; Performance Level
4 =Highly Proficient

South Mountain Community College, Phoenix, Arizona 6

Chart 1 and Chart 2 illustrate that a significant number of the students in the target
schools are minimally proficient in all subject test types in English Language Arts and Math.
Chart 1: AzMERIT Spring 2016 Results

Number of Students
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647

600

529

500
348

400

Performance Level 1

300
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182170

100

133
41

Algebra 1

Performance Level 3

85

22

9

0

Performance Level 2

227
164

Performance Level 4

Algebra II
Geometry
Mathematics Test Type

Chart 2: AzMERIT Spring 2016 Results
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100
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110 86
16

Performance Level 4

0
ELA 9

ELA 10
Language Test Type

ELA 11

CHS and SMHS students face many problems not faced by their counterparts who are
from middle or upper income level families and who have parents that attended and/or graduated
from college. These problems create barriers to high school graduation and postsecondary
enrollment due to lack of needed student support interventions. While each student’s individual
needs and challenges are unique, the majority of students that will be served by the SMCC UB
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Program face the following challenges which hinder their success at the college: 1) below
average academic skill levels; 2) lack of role models (as illustrated in Table 8); and 3) limited
English proficiency.
Table 8: Single Parent Households
% Of family households
Area
that are single parent with
kids younger than 18 years
Target Area
45%

Total family
households

Total single parent
households

72,315

32,346

Maricopa County 28%

935,728

262,061

State of Arizona

28%

1,568,421

432,092

United States

27%

76,931,743

20,685,574

Source: U.S. Census Bureau, 2010-2014 American Community Survey 5-Year Estimates
Table 9 illustrates that many of the students will come from families in which English is
not the first language (primarily Spanish). In order for these students to succeed in college, they
must develop English listening, speaking, reading, and writing proficiency that will allow them
to successfully complete high school classes with their native-English speaking counterparts.
Since language acquisition is a difficult process, it is imperative that these students receive the
support they need to move them as quickly as possible to English fluency. If the process takes
too long, these students will remain isolated from the mainstream college community, become
discouraged about the probability of their educational success, and drop out.
Table 9: Population of People Age 5+ and 5-17 Who Speak Another Language
Total Age 5+ who speak another
Age 5-17 who speak
population 5
language at home
another language at home
Area
years and
Number
%
Number
%
over
Target Area
339,402
167,516
49.4%
44,811
13.2%
Maricopa County

3,672,140

965,773

26.3%

218,215

5.9%
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State of Arizona
United States

6,120,900

1,640,401

26.8%

342,348

5.6%

294,133,373

61,473,875

20.9%

11,768,674

4.0%

Source: U.S. Census Bureau, 2010-2014 American Community Survey 5-Year Estimates
Table 10 briefly summarizes the needs that have been identified by South Mountain Community
College:
Table 10: Needs Identified in the Target Area
1. Low-Income Families in the Target Area 86.7% of the population in the target area
lives below 150% of the poverty level
2. Individuals in Target Area with

63% of the population in the target area has

Education Below the Baccalaureate Level

an educational attainment level below the
baccalaureate degree

3. High Dropout Rate in the Proposed

The annual event dropout rate is higher than

Target Schools

the national average: the 4-year graduation
rate lower

4. Low Enrollment into Postsecondary

The college going rate of the target schools is

Education by Target School Graduation

25.9% to 27.7% lower than the national
average.

5. High Student to Counselor Ratio in the

At both schools, Student to Counselor Ratios

Target Schools

exceeds the recommended ratio.

6. Unaddressed Academic, Social, and

Students are not meeting minimal state

Economic Problems in the Target

standards in Language Arts and Math state

Schools/Area

requirements; 27% target area households are
single-parent families; 62.6% target area
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households have a language other than
English as the primary language
B. Objectives
OBJECTIVE 1: ACADEMIC IMPROVEMENT—GRADE POINT AVERAGE (GPA)
70% of participants served during the project year will have a cumulative GPA of 2.5 or
better on a four-point scale at the end of the school year.
Phoenix Union High School District reports that 52% of students at Central High School
(2014-2015) had Grade Point Averages of 2.5 or higher along with 53% at South Mountain High
School and 47% of students district-wide.
The objective is ambitious given the fact that data show that only around half of students
typically perform at the 2.5 GPA or above level and that UB participants will continue to
participate in a rigorous curriculum. There are two prominent factors affecting the GPA levels
and the difference between UB participants and the high schools. First, as required, the UB
program has targeted students that have a high risk for academic failure. Second, Arizona high
school graduation requirements have been modified during the current UB project. Students are
taking more mathematics, lab sciences, and English than previous cohorts while also fulfilling
requirements for Arizona learning standards. The Class of 2015 will essentially complete what is
considered a rigorous academic program as minimum graduation standards.
The objective is attainable based on the fact that the UB project will provide the education,
advisement, and academic monitoring services that keep students engaged and aware of their
educational progress. Students will have access to the college’s resources and the help and
guidance of UB staff. In addition, summer programming will provide students with continuity in
the educational year that narrows the gap between one school year and the next and decreases the
students’ time “off task” in their studies.
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OBJECTIVE 2: ACADEMIC IMPROVEMENT: STANDARDIZED TEST 70% of UB
seniors served during the project year will have achieved at the proficient level on state
assessments in reading/language arts and math.
Beginning in Spring 2015, Arizona high school students must show proficiency in
mathematics and language utilizing a new state exam, AzMERIT. Students will take AzMERIT
End-of-Course (EOC) tests in English Language Arts (ELA) and Math that will test their
proficiency in these subjects. Students take AzMERIT while in the appropriate course. The ELA
tests include a writing portion and a reading portion. AzMERIT End-of-Course tests are ELA 9,
ELA 10, ELA 11, and Algebra I, Geometry, and Algebra II.
The objective is ambitious because 60% of students are scoring at the lowest performance
level in EOC tests in Math and 65% of students are scoring at the lowest performance level in
EOC tests in ELA. The target area also shows a severe rate of economic need (Table 1), a low
rate of educational attainment (Table 4), and a high rate at which young people in the target area
speak a language other than English at home (Table 10).
The objective is attainable in that UB participants will be assessed as part of their
participation in the program, giving them valuable information and valuable test taking practice.
They will complete courses in a core curriculum in mathematics, reading, and writing to
supplement their studies in areas measured by state standards. They will attend workshops to
improve their study skills, time management, and career awareness. They will have an
individualized Student Success Plan (SSP) prepared for both graduation from high school and
entrance into a postsecondary institution. They will have access to one-on-one help from people
who care about their academic and personal development.
OBJECTIVE 3: SECONDARY SCHOOL RETENTION AND GRADUATION 85% of
project participants served during the project year will continue in school for the next
academic year, at the next grade level, or will have graduated from secondary school with a
regular secondary school diploma
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The graduation rate for SMHS is 70.8% and CHS is 74%, in comparison the national rate of
82%. Both high schools fall well below the national standard for graduation with 4-years. The
SMCC UB program will serve eligible participants entering at all grade levels as is consistent
with UB requirements. These participants are coming from families experiencing economic and
social distress resulting from low levels of education, high incidence of single-parent families,
and severe levels of economic need, factors considered predictors of student transiency.
The objective is ambitious given 1) the unknown potential impact of increasingly rigorous
programming and, 2) high levels of economic distress in the community leading to family
transiency and students taking on jobs to support families and not having time for education
programs.
The objective is attainable as project activities including on-site tutoring at each of the target
high schools, assigning mentors to juniors and seniors, using a thematic approach to both the
summer session and academic year coursework, and constantly monitoring student progress with
frequent feedback sessions, are proven best practices for improving student persistence.
OBJECTIVE 4: SECONDARY SCHOOL GRADUATION (RIGOROUS PROGRAM)
85% of all current and prior year UB participants who graduated from high school during
the school year with a regular secondary school diploma will complete a rigorous
secondary school program of study.
Students that graduate from high school during the school year with a regular secondary
diploma with rigorous program of study are 72% for both CHS and SMHS. The objective is
ambitious because students in the target schools must not only complete core curriculum
requirements that are becoming increasingly stringent, they must also pass high stakes
standardized testing to receive their diplomas.

South Mountain Community College, Phoenix, Arizona 12

In addition to demographic factors that suggest a higher than normal rate of student
transiency in the target area, testing and completion data for target schools reveal lower levels of
success for the economically disadvantaged and minority students who are typical SMCC UB
participants.
The objective is attainable as the SMCC UB project will provide much higher levels of
advisement and guidance than a student can get at high school alone. That almost “intrusive”
level of advisement and monitoring using the Student Success Plan provides a strong foundation
for success among these students. Participants entering UB in the final year are likely motivated
to finish high school and project activities effectively engage that motivation to promote success.
OBJECTIVE 5: POSTSECONDARY ENROLLMENT
75% of all current and prior UB participants who graduated from high school during the
school year with a regular secondary diploma will enroll in a program of postsecondary
education by the fall term immediately following high school graduation, or will have
received notification by the fall term immediately following high school from an institution
of higher education of acceptance but deferred enrollment until the next academic semester
(e.g., spring semester).
Postsecondary enrollment and success are critical issues for education in Arizona as figures
tend to place the state among the lowest nationally in these areas. The objective is ambitious as
only 48% of Central High School graduates and 46% of South Mountain High School graduates
continued at postsecondary institutions in 2015. The target population is particularly vulnerable
to delaying, postponing, and simply not considering postsecondary education. The very low
levels of educational attainment suggest the majority of students are potential first generation
college students with little access to support or information for pursuing college. In fact, the
National Clearinghouse Research notes that “high schools with a larger number of low income
students (more than 50 percent eligible for free or reduced price lunch) had lower college
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enrollment rates than schools with mostly higher income students, regardless of the minority or
geographic category that the school fell into.”
The significant incidence of the presence of a language other than English being spoken at
home suggests adults in the home may not be familiar with local resources and may rely heavily
on their high-school age children for support. This may put the child in a position of having
responsibilities at home that preclude him/her from being able to be aware of or take advantage
of opportunities to attend college.
The objective is attainable as participants in the SMCC UB Program will not only are
academically prepared for matriculation to a state university or community college but they will
also be motivated to apply. By attending events on a community college campus, visiting state
universities, and being tutored and mentored by individuals with similar backgrounds and
demographics; they will be comfortable making the transition. They will receive help with
financial aid and admissions forms. Also, by bonding with peers who are planning to attend
postsecondary institutions, they too will want to graduate from high school and enroll in a
program of postsecondary education.
OBJECTIVE 6: POSTSECONDARY COMPLETION 60% of participants who enrolled in
a program of postsecondary education, by the fall term immediately following high school
graduation or by the next academic term (e.g., spring term) as a result of acceptance by
deferred enrollment, will attain either an associate’s or bachelor’s degree within six years
following graduation from high school.
For students in Arizona, enrolling in college is a significant hurdle, but completion appears to
be a more formidable obstacle. Figures show that only 33% of Arizona students enrolled in
college receives a bachelor degree in 6 years. Among those attending 2-year colleges, an average
completion rate in Arizona is reported to be 13.8 %. Consideration for including the 4-6 year

South Mountain Community College, Phoenix, Arizona 14

range may typically add 5% to that total with the most significant growth coming in year 4.
College graduation figures for low income and minority students are typically lower.
The objective is ambitious since the college graduation rate in Arizona is among the lowest
in the country and UB participants are more likely to face significant obstacles to completing
college including being first generation, low-income, and of minority status.
The objective is attainable as UB services will ensure students have academic preparation
upon entering college, minimizing pre-college course placement; provide guidance and
advisement services to participants with the expectation of pursuing careers requiring higher
education credentials; and, provide participants and families with a comprehensive program of
financial literacy with a specific focus on understanding and affording higher education costs.
Financial literacy will also provide resources and guidance for students and families to complete
the FAFSA process.
C. Plan of Operation
1. THE PLAN TO INFORM THE SMCC FACULTY AND STAFF, INTERESTED
INDIVIDUALS AND ORGANIZATIONS IN THE COMMUNITY AND THE TARGET
AREA SCHOOLS OF THE GOALS, OBJECTIVES, SERVICES AND ELIGIBILITY
REQUIREMENTS OF THE PROGRAM.
South Mountain Community College (SMCC) staff and key individuals and groups in the
target area will be informed of the Upward Bound Program goals, objectives, and services
through an extensive internal and external communications plan. The campaign will begin in
September and continue annually each September with a major publicity effort promoting the
South Mountain Community College Upward Bound Program. The Upward Bound staff will
ensure that publications (articles in local newspapers, flyers, articles in newsletters, radio
announcements, etc.) are clear, concise, and accurate in explaining the goals and objectives of
the program, eligibility requirements, services the program provides, and that the services are
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funded by the U.S. Department of Education. In addition, the publication will appeal to and
reflect the population that will be served by the SMCC UB Program (the flyers, posters, and
articles will be written in English and Spanish).
2. PLAN TO IDENTIFY ELIGIBLE STUDENTS, RECRUIT FROM THE ELIGIBLE
POOL AND SELECT THE NECESSARY NUMBER FOR PARTICIPATION IN SMCC’S
UB PROGRAM.
SMCC Upward Bound Program participants will be identified, recruited, and selected
through an open, informative and non-discriminatory process. This process will begin with the
identification of program participants through target area schools; youth focused community
groups and agencies; and in successive years of operation, current and former program
participants.
Plan for Identifying Program Participants
SMCC Upward Bound staff will conduct orientations for target school personnel,
community groups and agencies. The orientations will include participant eligibility
requirements and encourage cooperation in the identification of program participants. The
orientations will be enhanced by the use of videos, brochures and additional written materials.
SMCC UB Staff will follow-up to answer any questions and further encourage the identification
of program participants and secures the names or lists of the referred potential program
participants.
Plan for Recruiting Program Participants
The SMCC UB recruitment plan will be fully implemented by Mid-April of each year.
The Upward Bound staff will contact the counseling department at each target high school and
youth-focused community groups and agencies to schedule student presentations for the
individuals that have been referred as well as those who have expressed an interest in the
program. In addition, interest sessions will be held at Freshman Orientations and Advisement
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Sessions at identified high schools. The student appointments include: goals, objectives, and
services of the program, the importance of success in secondary education, the need for
educational goals and objectives, investigating postsecondary options, eligibility requirements
and selection process, and the completion of required program forms.
Plan for Selecting Program Participants
Selection procedures will ensure that qualified participants who demonstrate academic
need and potential are selected for the program. The SMCC Upward Bound Program will ensure
that participants are
selected without

Figure 1: SMCC UB Selection Process

regard to gender, race,

Program Application with income
documentation and needs assessment data

national origin, color,

Educational Records Release Form

or disability. Each

Interview with Upward Bound Advisor with
Academic and Personal Recommendation

prospective
participant must
complete an

UB Coordinator and Advisor Recommentation

Selection Approval by TRIO Director

application packet
that will include the items listed in Figure 1.
The parents or legal guardian of that individual must sign the completed forms. A copy of the
latest income tax form or another form of income documentation must also be returned with the
application packet. All of the program participants must be U.S. citizens. Two-thirds of all
program participants must meet the U.S. Department of Education guidelines of low-income and
potential first generation college students. The remaining one-third of the participants will either
be low-income and/or first-generation college students and have demonstrated an academic need
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for the program services. No student will be denied participation in the SMCC UB program
because the student enters the program after the 9th grade.
The Upward Bound Program will publicize throughout the year and recruit among
students that have been traditionally underrepresented, ensuring that all first time participants
will have completed the 8th grade but not the 10th grade. SMCC’s Upward Bound Program will
use a selection committee consisting of the Upward Bound Academic Advisor and a target high
school teacher and/or counselor. The UB Coordinator and Academic Advisor will make selection
recommendations utilizing a Selection Matrix and present to the TRIO Director.
3. PLAN FOR ASSESSING PARTICIPANTS AND MONITORING OF ACADEMIC
PROGRESS INDIVIDUAL PARTICIPANT’S NEEDS AND FOR THE ACADEMIC
PROGRESS OF PARTICIPANTS WHILE THEY ARE IN THE UPWARD BOUND
PROGRAM.
Assessment Plan
Upon entering SMCC’s UB Program,

Figure 2: SMCC UB Assessment Tools

individual participant’s school records and
standardized test results will be assessed to

AzMERIT

Myers-Briggs
Type Indicator
and Strengths

ACCUPLACER
Placement Test

Aspire

PSAT

Hollard Code
Interest
Inventory

determine skill levels. The evaluation of
existing records may require additional
assessment to determine specific academic
needs in the areas of literature and composition (including skills in reading, vocabulary, writing)
mathematics and lab science, (including computer skills), and foreign language. The student's
individual assessment battery will include a career interest inventory, personality preferences,
and preferred learning styles. Figure 2 includes instruments that may be administered.
Students’ assessment instruments will be used to determine the exact nature of support
required by each participant. Further assessments are administered to determine the appropriate
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activities and strategies to be used for ongoing intervention.
Standardized Testing:
Previously, all students were required to show proficiency in mathematics, reading, and
writing on the high stakes Arizona Instrument to Measure Standards (AIMS) exam. As of
February 20, 2015, passing AIMS Reading, Writing and Mathematics is no longer required for
graduation from high school. Beginning in Spring 2015, students are required to take a new state
exam, AzMERIT. Passing AzMERIT is not a state requirement for graduation. However, local
schools may choose to develop their own academic requirements related to the AzMERIT
assessment.
Aspire is a new assessment system developed jointly by ACT, Inc. and Pearson to
measure growth to college and career readiness from grade 3 through 10 in reading, writing,
mathematics, and science. Aspire has replaced the Stanford 10 previously used by Arizona
schools. Students take the Aspire in grade 9 in the content areas of reading, mathematics, and
writing. All UB participants take the PSAT exam in their sophomore year. South Mountain High
School juniors take the ACT college entrance exam and Central High School juniors take the
SAT exam, giving UB participants reliable indicators of college readiness. The SMCC UB
program will administer the ACCUPLACER assessment, Myers-Briggs, Holland Code, and
Strengths for an indicator of Career Assessment inventory as program-level assessments.
A comprehensive Student Success Plan (SSP) will be prepared for each participant. After
the SSP has been prepared, the UB Academic Advisor will review and discuss the plan in detail
with each participant and their parents. The plan will be used to determine the appropriate
academic schedule, tutorial sessions, and other individual assistance and will include both the
program services as well as school and community resources.
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Monitoring Academic Growth
The SMCC UB Academic Advisor will monitor the participants' school grades and
academic progress to quickly address academic problems and to improve their potential for
success at a postsecondary institution.
The monitoring of academic growth including participant grades will be centered on the
SSP, as a means of tracking and documenting standards for satisfactory progress. When a
participant makes satisfactory progress, it will be recorded and the student will move to the next
level of his/her individual plans. If a participant fails to make satisfactory progress, the academic
advisor will meet with the student to determine whether academic or personal issues need to be
addressed and whether to establish a new activity or service level. Additionally, ongoing case
management sessions will occur so that staff and faculty can discuss every aspect of the
participant's growth to ensure that all of the individual components are working together. Finally,
UB staff will receive Educator and Maricopa-ASU Pathways Program (MAPP) training. This
training will allow the UB staff to further support student’s academic growth in making a
decision on a major area of study.
4. PLAN FOR LOCATING THE PROJECT WITHIN ORGANZIATIONAL
STRUCTURE
Within SMCC, the UB program is under the auspices of Student Development. The Vice
President of Student Development has supervisory/oversight for the program to assure
compliance with Federal and institutional regulations governing externally funded programs. The
organizational placement of the TRIO Director provides the position with adequate authority and
access to manage the project effectively. The linking of UB to the Student Development area
provides the program with resources and consulting services from professional educators and
administrators who support the goals of Upward Bound. In Figure 3 above, a simplified
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organizational chart shows where UB is administratively located.
Figure 3: TRIO/UB Program Organizational Chart

SMCC’s UB Program will have a TRIO Director who will have sufficient authority to
conduct the program effectively. The TRIO Director will hold a position equivalent to that of
Department Director and will report to and be formally evaluated by the Vice President of
Student Development and Dean of Enrollment Services. The purpose of this organizational
placement is to provide immediate answers to pressing TRIO matters.
The SMCC UB Program will have a one quarter-time TRIO Director, one full-time
Coordinator, one full-time Academic Advisor, a part-time Administrative Assistant, and Parttime (hourly) faculty and tutors will be employed for the academic and summer components as
appropriate. Educational Department General Administrative Regulations (EDGAR), states the
Director can be less than full-time if the Director is overseeing other TRIO Programs. The
infrastructure described is an established program and has shown proven success.
A waiver of the full-time director requirement is requested so that the TRIO Director can
oversee and split her time equally between the Upward Bound and Student Support Services
grants. Figure 4 shows the Time Commitments for UB staff.
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5. CURRICULUM, SERVICES, AND ACTIVITIES THAT ARE PLANNED FOR BOTH
THE ACADEMIC YEAR AND THE SUMMER COMPONENTS
The SMCC Upward Bound Program plan includes comprehensive curriculum support
and a wide variety of services/activities to assist participating students in preparing for a
postsecondary education. The Curriculum and Personal Development Standards establish the
educational and personal development framework to achieve the long-range goals of the program
and address the needs of the participants and the target area. The academic standards are
designed to address each participant’s long-range career aspirations. The following sections
outline the college’s components of the UB program during the academic year and summer
program, including bridge activities for graduating seniors.
Academic Year Component
The Academic Year Component will meet for 12 Saturday academies, providing thematic
supplemental instruction in mathematics, laboratory science, literature and composition, and
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foreign language. The core curriculum will be complemented with personal development classes
and workshops, cultural and educational activities, and other events. Each year, the Upward
Bound Program faculty and staff will use a theme, for example, “Sustainable Growth: Economic,
Environmental, and Humanitarian” to approach each subject area at each grade level. In fact,
careful coordination will take place to ensure that the Upward Bound instruction does in fact
complement the high school curriculum and is aligned with state standards.
The major focus of the Academic Year Component is: (a) to supplement students' high
school experiences in order to assure their academic success in all college preparatory courses in
mathematics and science; (b) to facilitate students' academic skills development through an
intensive core curriculum, (c) to stimulate their interest in the various academic disciplines of
English, mathematics and sciences, (d) to encourage them to become active, self-directed
learners; and (e) to facilitate the acquisition and integration of effective research skills, and (f) to
identify career pathways to facilitate program completion.
During the academic year, students will attend Saturday academies at South Mountain
Community College. An intensive core curriculum of mathematics, computer science, laboratory
science, foreign language, and composition/literature will be taught using an interdisciplinary
approach. Students also will be required to read historical and current literature on various topics.
Special attention will be given to ensure that students grasp the relationships between the various
disciplines of study, mathematics, science, history, composition and literature so they gain an
understanding of the applications of knowledge in their lives.
Computers and other technology will be integrated into the curriculum to maximize the
consistency of learning for the students. SMCC’s learning management system will be used to
create a hybrid program that will take place in the classroom and online. This will allow the
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consistent progression of the students as a cohort and assist the students to progress as a cohort to
have the same level of learning.
Saturday academies will occur at SMCC from 9:00 a.m. until 1:00 p.m. 12 Saturdays
during the academic year, and tutorial and supervised study sessions will be scheduled from 3:00
p.m. - 5:30 p.m. Monday through Thursday on rotating basis at both high schools (two days a
week at each high school). Thus, Upward Bound students, on average, will receive up to 20
hours per month of intensive academic and motivational support during the academic year.
Students will attend a series of study skills workshops that cover various topics such as
note taking, time management, development of listening skills, and test-taking techniques. Small
group discussions facilitated by the advisor will serve as a follow up to the study skills
workshops. The small group discussions will assure that students are effectively integrating these
acquired study skills into their daily lives.
The program will work closely with the staff of target high schools to identify the
academic and personal needs of students. The Academic Advisor and UB Coordinator will
obtain midterm grades from the Counseling Department for all UB students which will be used
to identify those who are struggling and need an intervention to be more successful. The need for
intensive participation in tutorial sessions, supplementary assignments and academic advisement
will be determined by students' grades. For the purposes of academic monitoring, academic and
personal advising, individual and small group meetings with the UB Project Coordinator and the
advisor will be scheduled with students during the Saturday academies and during afterschool
tutoring sessions.
Given the program's goal, specific time and effort will be spent on the college placement
of seniors and securing financial aid. In the course of their high school education, participants
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will have completed the PSAT pre-college exam and the ACT or SAT college entrance exams.
As seniors, students take a college placement class in addition to their core curriculum
interdisciplinary and elective classes. In this class, students select postsecondary institutions for
consideration and complete admission and financial aid forms for a minimum of three
institutions of their choice. The SMCC UB Program will cover application costs for up to three
institutions for each student.
Fulfilling academic requirements and meeting competitive levels of proficiency to attend
college is one part of the picture for these students. Being able to afford and pay for college is
often more prohibitive especially when neither students nor parents have the information or
experience that helps open doors to financial assistance.
Reports indicate that students who complete the Free Application for Federal Student Aid
(FAFSA) are more likely to enroll in college than those who do not. The SMCC UB project will
offer financial literacy instruction and skills development with the specific intent of working
with students and families to successfully complete the FAFSA process. The service will be an
integrated project component that provides and reinforces education and counseling services to
improve the financial and economic literacy of students and their parents to help them plan for
higher education costs and to complete the FAFSA. The project will use a variety of strategies
for providing financial literacy and offer them throughout the course of each program year.
Service strategies will include workshops, online activities, and interactive learning. A special
workshop will be conducted for students' parents to familiarize themselves with the process of
selecting a college and to assist them in the completion of financial aid forms. A college
financial aid specialist will facilitate the financial aid workshop and encourage students to attend
College Goal Saturday, a statewide college financing initiative offered at SMCC.
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Summer Program Component
The summer program will be a six-week program on the SMCC campus and a week
visiting at least one additional college/university. The daily schedule of classes and activities will
enhance the knowledge and skills of the participants preparing them for the coming academic
year courses. The summer program will focus upon intensive academic skills development. The
summer program will include a specialize focus on career exploration and engagement. Before
enrolling in the summer program, students will have fulfilled My360 program elements by
completing the three assessments described above. As an outcome, students' strengths and
weaknesses will be assessed, and a SSP will be developed for each participant.
During the summer, the focus will be on core curriculum. Each student will take
individualized classes in mathematics (examples—Mathematics Skills, Symbolic Logic,
Algebra, Geometry, Pre-Calculus and Calculus), laboratory science (examples—Biology,
Chemistry, and Physics), computer science (examples—Introduction To Programming,
Computer Assisted Design), composition/literature (examples—Basic Composition, Expository
Writing and Analytical Reading, Creative Writing, American Literature, Modern World
Literature and Introduction to Shakespeare), a foreign language course, Theatre Arts to improve
cultural literacy, and career preparatory courses (example—CPD150, AAA115, etc.).
Foundations Academy Mathematic Boot Camp:
Boot Camp is run by SMCC as a free opportunity for Placement Test Prep. The goal is to
give students an opportunity to refresh and prepare for the Placement tests, with the hope that
they will be placed more accurately. There is a Math camp as well as an Integrated Reading and
English camp. The camps are 2-week long and in-person. They run for 3 hours a day, either in
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the morning or evening. They are offered several times in the Summer as well as over the
Winter break.
A key advantage of Math Boot Camp is that each student works on an individualized
study plan created for them by the resource, EdReady. The study plan is tailored based on which
of the three Accuplacer Math tests the student plans to take. This personalized study plan allows
for students at all levels to be in the same Boot Camp. Since EdReady is a web-based tool, it
also allows for students to continue working at home or even after Boot Camp is over.
UB students who graduate and plan to attend SMCC will have the opportunity to
participate in the college’s New Student Orientation. New Student Orientation is an in-person
experience designed to connect students to the campus community by equipping them with
awareness of support services, programs, and expectations in college.
The year will culminate with an Awards Banquet. Awards will be given to acknowledge
graduates of the program, students on the honor roll, outstanding progress of students in
academic areas, outstanding performance, perfect attendance, the most outstanding Upward
Bound student, and for humanitarian efforts.
Core Curriculum Guide
Upward Bound Program students will enroll in four years of rigorous high school courses
for the Upward Bound core curriculum: mathematics, laboratory science, literature and
composition, and foreign language.
Rigorous Curriculum: All UB participants will complete courses of study that satisfy rigorous
curriculum requirements. Graduation requirements for all PUHSD high schools include all 4
years English, 4 years Mathematics (1 year of Algebra), 3 years lab sciences, and 3 years social
studies. The UB program will ensure all participants complete 2-year foreign language to
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complete requirements. The year-by-year academic planning guide is included in Figure 5 and
Figure 6.
Figure 5: Academic Year Program Matrix

9th Grade

10th Grade

• Advising; Supp.
Instruction (SI), Tutorials;
Study Skills workshops;
Academic self-concept;
Career Self-Assessment

• Advising; SI/Tutorials;
Study Skills workshops;
Mentoring; Life Goals;
Strengths Coaching, Field
Trips

11th Grade

12th Grade

• Advising; SI/Tutorials;
Study Skills workshops;
Mentoring; Dual
Enrollment; Career
Counseling; Scholarship;
Financial Aide; ACT/SAT
Prep; University
Exploration

• Advising; SI/Tutorials;
Study Skills workshops;
Internships; Dual
Enrollment; Career
Advisement; Scholarship;
Financial Aide; College
Applications,
Occupational Interviews

Figure 6: Summer Program Component

9th Grade

10th Grade

• Fall Course Prep; Critical
& Logical Thinking: Goal
Setting: Value
Clarification: Cultural
Awareness

• Fall Course Prep;
Conducting Research:
Testing Skills: Building
Self-Esteem: Time
Management:
Understanding
Community

11th Grade

12th Grade

• Fall Course Prep;
University Essay Prep;
Social Competence;
Interviewing Skills;
ACT/SAT Practice

• Summer Bridge (Ex.
Foundations Academy);
Leadership Development
Ethical Judgement, Coping
Skills, New Student
Orientation
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Figure 7: SMCC Upward Bound Academic Year Planning Guide
In addition, Upward Bound students will be advised to complete additional high school
requirements in history, U. S. Government, Fine Arts or CTE, health education, Civics Exam,
and college preparatory courses.
Personal Development Standards
In contrast to the traditional view that formal academic content must be transmitted to
students exclusively through classroom and laboratory activities, SMCC’s Upward Bound
Program will integrate the out-of-class experiences with formal educational activities in order to
enhance students’ holistic development. The Upward Bound Program will identify and target
specific educational and personal developmental objectives to increase the likelihood that the
participants are living positive and healthy lives that reflect their pursuit of a postsecondary
education with motivation, commitment and confidence.
A growing consensus among educators suggests that a quality educational experience for
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students includes both formal learning and personal development outcomes. Some
developmental outcomes lend themselves to formal academic study, while others may be
achieved through informal instruction, consultation and out-of-class experiences.
Personal development outcomes for Upward Bound can be accomplished by the blending
of the various modes. Therefore, themes with multiple dimensions are established for the
personal development of the participants. SMCC’s Upward Bound Program will acknowledge
and incorporate the following personal development themes: Academic, Cultural, Emotional,
Family, Moral, and Physical, Purpose, Social-Interpersonal. These themes are adapted from
Wilson & Miller, NASPA Journal, in particular Personal Development themes and outcomes as
essential to college preparation.
6. PLANNED TIMELINES FOR ACCOMPLISHING CRITICAL ELEMENTS OF THE
PROJECT
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In Figure 8, it breaks down the activities required to accomplish critical elements of the project
by Academic Year (By Semester and Summer Program (By Semester). All Key Personnel of the
UB project will be assigned and contribute to fulfill the required elements.
7. PLAN TO ENSURE EFFECTIVE AND EFFICIENT ADMINISTRATION OF THE
PROJECT
Financial Management
The MCCCD College Financial Management System (FMS), the district’s online systemwide financial management system, will be used for fiscal management of the Upward Bound
Program. FMS has the ability to achieve fiscal activities for Purchasing, access to General
Ledger, Accounts Payable, and Fixed Assets. Upon funding, budget codes will be identified for
the program and for the sub-code for the program, which will allow immediate access by the
District and the TRIO Director to funding information. The system reconciles the budget with
each online transaction, thereby providing an up-to-date balance following each transaction,
which allows the TRIO Director to easily monitor expenditures.
The TRIO Director will have full responsibility for managing the UB Program budget
with oversight provided by the District Grants Accountant who maintains strict control of all
MCCCD grant funds. The FMS approval pathway for expenditures will be UB TRIO Director/
Vice-President Student Development/ Manager of College Business Services. Each month the
District will provide the TRIO Director with monthly budget reports from the district’s computer
system, which, in conjunction with monthly budget information for the SMCC Business Office,
will ensure that the Director has the information necessary for accountable planning and
management of program funds.
Student Records Management
The TRIO team will be responsible for gathering, maintaining, interpreting, and
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disseminating records related to individual participants and the program. These records will
include 1) UB Student Files (hardcopy), 2) MCCCD Data Warehouse, 3) and the UB Program
Student Access Database, a program-level computerized management information system. These
systems will be used to develop annual and semester reports to determine progress toward the
program’s objectives and to create monthly reports for use in monitoring and managing the
program to ensure that objectives will be met (see Figure 9).
Figure 9: Student Record Management Data

UB Student Files
•
•
•
•
•
•
•
•

Program Application
Eligibility Verification
SSP
Advisement Check
Sheets
Assessment Results
Contact Status Sheets
Early Alrert Grade
Reports
Correspondence

MCCCD Data
Warehouse
• Demographic
Information
• Enrollment
Information
• Transcript
• GPA

UB Program Student
Access Database
• Student:
Demographics
• Student: Contact Log
• Student Activity
Participation
• Student Status Log
• Program: Activity Log
• Program: Activity
Participation
• Program : Activity
Evalutation

The Academic Advisor will be responsible to complete contact sheets for each encounter
of note with UB students and submit status update sheets to reference follow-up
contacts/attempts to be made at least twice a year. The Academic Advisor and UB Coordinator
will input summary (date, activity code, time, staff member code) information on an ongoing
regular basis into the UB Student Access Database. The sheets will then be filed with other
hardcopies in the individual Student Information Files, which will be archived when students exit
the Program. The security of these files will be maintained in a locked filing system and UB staff
to ensure confidentiality will only view data. The Student Access Database will be used to
produce weekly reports for the TRIO Director and monthly reports for review at scheduled staff
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meetings. The information in the reports will provide the data necessary to monitor the
program’s processes, including the amount of contact with each student and to ensure that
program objectives are met. Should the reports indicate problems; the TRIO Director will catch
them within a week and intervene before they negatively affect student outcomes. The Student
Access Database and the MCCCD Data Warehouse will also be used, along with Student Files,
to annually evaluate whether or not the program meets its objectives.
Personnel Management
All federally-funded positions will report to the TRIO Director. Consistent with SMCC’s
collaborative management style, the program will use a team approach to plan and implement the
program’s services and activities. Monthly staff meetings will provide everyone an opportunity
to review Student Access Database reports and to provide update reports on activities and other
topics to keep all staff informed about the program’s progress. Joint problem solving will be
employed to address areas of concern before they negatively impact achievement of the
program’s objectives. As an organization, SMCC is committed to principles of growth and
success through positive engagement. The college embraces the StrengthsQuest system as a
foundation for this model. All staff will complete the StrengthsQuest inventory to promote
individual achievement that contributes to organization effectiveness and excellence in its
service to students and the community. For service delivery, staff will operate from an integrated
model emphasizing student-centered interaction rather than through a system in which each
individual’s tasks are highly differentiated. A benefit to this model will be that when students
seek help, a staff member will always be available to provide immediate assistance, even when
the services required are usually delivered by another staff member.
8. PLAN TO USE RESOURCES TO ACHIEVE PROJECT OBJECTIVES AND
COORDINATE WITH OTHER PROJECTS
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Facilities
SMCC will provide office space for Upward Bound staff in the Student Support (SS)
Building, which also houses Disability Resources & Services, ACE, Counseling, Veterans, and
TRIO Student Support Services Program. The close proximity to SS staff and the central location
of the Student Support Building will facilitate coordination with other college staff whose
functions directly relate to UB Activities. The Student Support building also has space, which
can be used for Study Groups, “drop-in” study space, UB meetings, and other program activities.
The computer classroom/lab will be available for drop-in UB student use. The facility houses
key student services and attractions including the college bookstore and campus food service. It
is centrally located at the main point of entry to the college and is a focal point for both
socialization and learning. In addition, the TRIO Director currently oversee SSS and UB,
therefore a connection of the students occur frequently with the SSS program Coordinator and
Adviser. The goal is to help the UB students "see" SMCC's SSS team as a familiar resource. This
makes transitioning to college the next comfortable step.
Equipment and Supplies
A partial list of the equipment/supplies that will be provided by the college for use by
Upward Bound students/staff is included below Table 11 and Table 12
Table 11: Campus Owned and Available for Staff Use
x

Office Desks/Chairs – 4

x

Copy Machine – 1

x

x

Telephones – 4

x

Table w/chairs in Open Area

x

Filing Cabinets – 4

x

College vehicles for local

x

Online Transfer System

x

Bookcases – 2

transportation

x

College Catalogs

Assessment Software
(Licenses)
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x

Bulletin Board – 1

x

Office Supplies

x

Open Computer Use

x

Fax – 1

x

Instructional Material

x

Financial Aid Material

Table 12: Available for Student Use
x Assessment Software (Licenses)
x

Online Transfer System

x

College Catalogs

x

Open Computer Use/Access

x

Computer-Based Career Information

x

Fin. Aid Material

The college provides all equipment/supplies that are required for operation of the
program as outlined in this proposal, except those to be provided with federal funds. The UB
Program will be considered a regular part of the campus operation; its access to and use of
equipment, supplies, and other resources of the college will be similar to that of other
departments.
Personnel
Letters of commitment are on file and briefly described in Section D. Support Services
provided by the college for SMCC UB students include:
x

Enrollment Services: Administer/interpret results of ACCUPLACER, train UB staff on
interpretation use and student academic advisement (i.e. transfer requirements), early
registration and staff assistance with advisement during orientation.

x

Student Success Program: Offers a variety of student success programs including, New
Student Orientations, I Will Graduate Campaign, student success workshops, on-campus
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University representative visits.
x

Learning Resource Center: Various study skills and time management workshops,
individualized/small group tutoring, study groups, learning assistance/development
recommendations, recommendations for ESL Students lingual skills improvement.

x

Disability Resources & Services: Assess special needs of students with disabilities,
provide recommendations for SEP, and assist in implementing required services

x

Career and Educational Planning: Administer Career Assessments (Myer’s Briggs
Personality Tests, Holland Code Assessment Inventory), follow-up workshops, training
for UB staff on career planning, individual career counseling, assist with summer workstudy positions, Strength's Assessment Inventory to Career

x

Financial Aid & Development: Financial aid workshops, student/parent assistance with
financial aid questions/problems

x

Planning, Development and Research: Assist in developing reporting formats, preparing
reports, accessing Data Warehouse, developing/survey instruments, and tracking transfer
students

x

Counseling Department: Wellness workshops (i.e. Stress Reduction, Math Anxiety),
individual personal counseling, and behavioral health agency referrals

x

Student Leadership: Assistance in locating culture/educational activities, securing
donated tickets, organizing community service projects, and establishing UB clubs.

x

Business Services: Fiscal management and assistance in complying with Federal
requirements and processing UB student stipends

Coordination with Other Projects
One of the objectives of the SMCC Strategic Planning Initiative is to increase the
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efficient use of resources across campus in order to benefit the community and the students. The
SMCC Upward Bound Program will collaborate with other institutional programs such as the
Student Support Services Program, the Hoop of Learning Native American student program,
myCareer, SMCC Entrepreneur Center, and the Title III Grant project to coordinate shared
activities such as tutoring, Strength's Assessment Inventory, career counseling, workshops, guest
speakers, and University visits to maximize student social and academic support.
9. PLAN TO BUILD RELATIONSHIPS WITH PARENTS/KEY PERSONNEL AT
TARGET SCHOOLS
The UB project at SMCC has developed a strong and lasting relationship Central High
School, South Mountain High School, and the Phoenix Union High School District system
office. Members of the SMCC Upward Bound planning committee have met with the principals,
teachers, and counselors at the identified schools to assess how this UB project can best support
their students and provide momentum in improving opportunities and outcomes for students at
risk of not succeeding. The cooperation of the school administration is shown by the approved
use of space for tutoring after school and other activities, committed cooperation in the timely
release of school records, and the interest in the development of supplemental instruction in the
core curriculum with department heads at the target schools. SMCC Upward Bound often hires
CHS and SMHS teachers with appropriate credentials to serve UB students during the academic
year and in the summer program. SMCC also encourages high school teachers and counselors to
volunteer if they are able as a way of creating a closely networked community.
The Upward Bound Program will work with parents beginning with the student
application and selection process. Parents will be required to assist their students in the
application process, participate in the students’ and parents’ interviews, and commit to their own
participation in the program. Built into the Upward Bound Program will be the clear expectation
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that parents will be engaged in their children’s education through their completion of college.
Parents will be expected to sign parental release for academic records and medical authorization,
attend conferences on student performance, attend workshops, go on field trips, serve on
committees, and assist with student fund raisers. A strong link between the family and the
program will form a solid foundation for success in education.
A representative from each school will also work with the TRIO Director in an advisory
capacity to regularly review the program in the context of its service to the students. The TRIO
Director will actively seek their input. This way the UB program will receive the kind of input
that gives voice to community and school concerns, provides assistance to the program, and
provides additional connections to the community.
10. FOLLOW-UP PLAN FOR TRACKING PROJECT GRADUATES IN
POSTSECONDARY EDUCATION
The SMCC Upward Bound Program staff will systematically track the postsecondary
enrollment of former Program participants who have successfully completed high school and the
Upward Bound Program. The tracking timeline of five to six years allows adequate time to
follow former participants through completion of a postsecondary education. The tracking of
former participants will result in annual reports reflecting the college enrollment, academic
progress, retention rates, and postsecondary education graduation rates. The report will include
analysis by gender, ethnicity, income, and first generation college status.
The National Student Clearinghouse Student Tracker will be used to determine if the
former UB students are still in college and social media, such as Facebook and Twitter, will be
used to stay in touch with former graduates. The tracking process will begin during the
participants' senior year. Both the participants and their parents will provide signed transcript
release forms that authorize Upward Bound to receive transcripts throughout their postsecondary
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education. The initial step in the tracking process will be the verification of college enrollment.
The program will then request transcripts annually to verify continued enrollment and document
that students are making progress towards their degree. Additionally, analysis of the former
participants' grades in English and math will be conducted to determine the effectiveness of
Upward Bound supplemental instruction. Tracking will also be used to build an alumni base for
Upward Bound. Alumni will also be tapped as potential mentors for UB students.
D. Applicant and Community Support
Applicant’s Support and Commitment to the SMCC Upward Bound Program
South Mountain Community College is committed to providing all the necessary
resources to continue the success of the UB program. In addition to equipment, facilities, and
program and fiscal management resources, the college will continue to work in the community to
facilitate and promote an agenda focused on improving high school graduation rates, increasing
college enrollment rates, and increasing the number of students who complete postsecondary
degrees and certificates. The breadth and depth of commitment to SMCC’s Upward Bound
Program are illustrated below and captures specific measurable support to the program (as
documented within their respective letters of commitment to the Upward Bound Program, on file
at SMCC).
Dr. Shari Olson, President:
o Personal commitment to providing the leadership to make SMCC’s Upward Bound Program
a success
o College commitment to providing the necessary resources to implement a successful UB
program.
Matilda Chavez, Interim Vice President of Learning
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o Assessment, orientation, advising, counseling, career decision making, study skills classes,
tutorial assistance and other support services will be available to UB students.
Stephen Hustedde, Dean of Academic Affairs
o Referrals of faculty and staff for tutoring and instructional positions
o Overviews of college programs and services
o Use of support facilities, class scheduling and academic programs
Jennifer Grentz, Director, Sales, Marketing and Public Relations
o Writing of any letters, flyers, mailers, brochures and press releases
o Graphics assistance (newsletters, brochures, posters, flyers, videos, website pictures, and Tshirt logos)
o Conduct workshops for students interested in majoring in Marketing or Public Relations
Omar Perez, Manager, Financial Aid
o Designate staff to conduct financial aid workshops
o Assist students and parents with the FAFSA application process
o Invite family members to the College Goal Sunday Financial Aid Events
o Train and educate staff, students and parents on potential scholarship opportunities
o Provide staff training on the Student Information System as it relates to financial aid
information
Landres Cheeks, Director of Student Life and Leadership
o Student volunteer recruitment and community service opportunities
o Presenting workshops in the areas of leadership development, academic preparation, life
skills, etc.
o Marketing the benefits of the program to local community members and during high school
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and early outreach visits
o Diversity training and cultural exposure
o Assistance with establishing an Upward Bound student club on campus
o Assistance with establishing scholarship opportunities and fundraisers
o Conference room space for program or club meetings
Christine Neill, Coordinator of Enrollment Services and Patricia Gomez, Office Coordinator II
o The ACCUPLACER placement tests will be provided free to SMCC UB students.
o Our center will provide the testing materials and the staff to administer the test.
o A copy of the Individual Score Report will be given to each student and maintained in his or
her personal file.
Catherine Pettet, Director, Disability Resources & Services and TRIO Programs
o Provide assessments for potential students with disabilities
o Train UB staff on ADA issues and resources
o Proctor assessments exams when needed to UB participants
o Designate staff to conduct college orientation workshops and assist with academic advising
o Provide mentoring opportunities through our STEP Program
o Collaborate on educational, cultural and community service events when appropriate during
the academic year
o Utilize college students for campus tours, student panel presentations, tutoring and summer
residential staff
o Work with parents and students to transition IEP’s to the college system
Dr. Jerome Garrison, Division Chair Communications, Fine Arts, & Social Sciences
o Refer faculty to teach language and fine arts courses during the academic and summer
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components
o Provide access to Theatre resources to compliment the learning activities designed for the
summer program
o Provide free tickets to UB students at selected events (plays, musicals, storytelling
performances, dance performances)
Christopher Erran, Coordinator, Student Success & Recruitment Programs
o Conduct motivational and goal setting workshops and assist students with navigating the
enrollment process
o Organize all student success workshops, conduct new student orientation and assist with
personal strengths coaching
o Assist in our efforts to place college work study students on campus
o Facilitate Strengths Educational and Development Workshops
In addition to the letters of commitment that are on file from each of the above SMCC Personnel,
additional letters of commitment have been secured from each of the three state universities in
Arizona. This commitment to SMCC’s Upward Bound Program is summarized below of the
commitment from each public University in Arizona
x

Mr. David Burge, Executive Director, Admissions Services, Arizona State University

x

Anika Olsen, Director, Undergraduate Admissions and Orientations, Northern Arizona
University

x

Rafael Meza, Senior Director of Transfer and Enrollment Services, University of Arizona

Each College will provide and contribute to the Upward Bound Program:
x

On-site use of facilities for educational programs

x

Field trips, tours of the university
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x

Presentations by university staff on career, education and social development

x

Educational mentorship to Upward Bound Students

x

Special presentations on the services the university provides to the community

SMCC’S Commitment to Facilities, Equipment, and Supplies
Aligned with the President’s full commitment of resources to ensure UB Program
success, office space will be provided in the Student Services (SS) Building for the UB Program
Director, Program Coordinator, Academic Advisor, and Administrative Assistant, which will
include telephone, desk, and other necessary office equipment. Space and equipment resources
will be available to the program during the academic year and classroom space will be reserved
and available during the academic year weekend academies and the on-site summer program.
SMCC and the City of Phoenix just opened a newly constructed library on the SMCC
campus. A partnership between the two, the library serves the community and has special
capacities for SMCC students. UB Students will have full access to the library including collegespecific study areas and resources.
SMCC will provide space for the secure storage UB Program materials such as student
forms, testing materials, and all documentation necessary for program evaluation in compliance
with federal guidelines.
Target School Support and Commitment to the SMCC Upward Bound Program
South Mountain High School and Central High School have both committed the use of
their facilities and equipment at no cost to the program. At each school, the UB Academic
Advisor will have access to private offices when meeting to advise students. Both schools have
also committed key administrative support, instructional staff support, and counselors that will
work directly with the UB Program staff to identify, select, and service program participants.
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The Phoenix Union High School District and their identified high schools are committed to
provide the following resources to ensure a successful program:
Dr. Chad E. Gestson, Superintendent Phoenix Union High School District
o On-site facilities for advising and instructional services
o Assistance with recruitment
o Ongoing coordination with the school district including access to student records, test scores,
GPA’s, and transcripts
Brian Guliford & Katie McDonald, Principal South Mountain High School
o On-site facilities for advising and instructional services
o Assistance with recruitment
o The use of the career center including computer resources; space for tutorial centers
o A contact counselor to work with the Upward Bound Program staff
o A meeting room for weekly student and parent sessions
o Library use for study sessions or program presentations
John Biera, Principal, Central High School
o On-site facilities for advising and instructional services
o Assistance with recruitment
o The use of the career center including computer resources; space for tutorial centers
o A contact counselor to work with the Upward Bound Program staff
o A meeting room for weekly student and parent sessions
o Library use for study sessions or program presentations
o Ongoing coordination with the high school
Community Support and Commitment to the SMCC Upward Bound Ground
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Diverse spectrums of community organizations have provided critical feedback to the
proposed services offered within the design of SMCC’s Upward Bound program and have rallied
with enthusiastic support and commitment to the program. In addition to the support offered by
SMCC’s congressional representative, several critical community organizations have provided
tangible commitment to the program.
Congressional District 7 is the Congressional District that serves the target area. The
Congressional District 7 Congressman, Ruben Gallego, lends assistance and collaborates with
SMCC’s program to offer educational opportunities to students and special recognition to the
students completing the TRIO program.
Chicanos Por La Causa, Inc. (CPLC) is a statewide community development
corporation (CDC), committed to building stronger, healthier communities as a lead advocate,
coalition builder and direct service provider. CPLC promotes positive change and selfsufficiency to enhance the quality of life for the benefit of those it serves through a variety of
services including 1) economic development, 2) direct social services, 3) education, 4) housing,
and 5) cultural development activities. CPLC will provide on-site use of facilities for educational
presentations by CPLC’s staff on career and social development.
Child Nutrition Roosevelt School District #66 The Roosevelt School District #66 was
established in Phoenix Arizona in 1912. The first Roosevelt School District School was located
south of the Phoenix City Center on the corner of what is now 7th Street and Southern. The
District boundaries are the Salt River the north, South Mountain to the south, 40th Street the east
and 35th Avenue on the west. What began a 15-pupil district in the late 1800s grew into a district
serving more than 9,500 students and 1,400 employees in 18 schools, an early childhood
education center and a community school. The Roosevelt School District will provide the
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following: offer free meals through the Summer Food Service Program for UB students; field
trips and tours of our organization; presentations by our organization staff on child nutrition
services; special presentations on the services our agency provides to the community.
The Greater Phoenix Urban League’s mission is to assist African Americans, other
minorities, and the disadvantaged in the achievement of social and economic equality. The
League implements its mission through advocacy, bridge building, program services and
research. Services that are supportive of SMCC’s Upward Bound program include a College
Preparation Program and a Summer Youth Employment Program. On-site use of facilities for
educational programs; Field trips, tours of the Greater Phoenix Urban League; Presentations by
Greater Phoenix Urban League staff on career and social development; Educational mentorship
to Upward Bound Students; Special presentations on the services the Greater Phoenix Urban
League provides to the community.
Friendly House is a Social Service Agency that has served Phoenix for the past 85 years.
Originally established to address the problems of immigration and the naturalization of new
immigrants, Friendly House has expanded its services to include Youth Services, Adult
Education and Workforce Development, and a full range of Family Services. Now approaching a
century as a charitable organization, Friendly House has evolved to address multiple social
service needs in the community. For decades, the organization has remained true to the meaning
of its mission – To empower Arizona communities through education and human services. This
agency will provide: On-site use of facilities for educational programs; Field trips, tours of
Friendly House; Presentations by Friendly House staff on career and social development;
Educational mentorship to Upward Bound Students; Special presentations on the services
Friendly House provides to the community
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E. Quality of Personnel
The UB staff consists of the TRIO Director (25%), Program Coordinator (100%),
Academic Advisor (100%), one Administrative Assistant (50%), hourly faculty, and hourly
academic tutors. The qualification requirements for the program positions reflect the required
education, work experience, and training in fields related to the objectives of the program. The
specific requirements for each particular position include personal experiences that speak to
successfully overcoming similar personal and/or educational barriers as the program participants.
Qualifications and responsibilities are described below with the specific job descriptions outlined
on subsequent pages.
Qualifications Required of the TRIO Director
Under the direction of the Vice President of Student Development and the Dean of
Enrollment Services, this position will be responsible for the supervision of SMCC’s Upward
Bound Program targeting underrepresented students and will include the development, planning,
and implementation of the Upward Bound Program. The TRIO Director will ensure the
submission of all required reports and the proper administration of program funds. In addition,
the director will recruit, train, and supervise project staff, promote campus and community
outreach activities and maintains a cooperative relationship with the campus and the target area.
TRIO Director Qualifications
x

Master’s Degree required from an accredited institution of high education, or hold a valid
credential authorizing full-time services at the community college level, or meet equivalent
qualifications as established by the SMCC

x

Four or more years of professional experience in developmental education and/or related to
instruction and/or student services with experience relevant to college-level developmental
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programs
x

Experience in program development, management and administration

x

Advising experience, preferably in course related to skills development

x

Ability to work effectively with students and staff from diverse backgrounds and programs
bilingual preferred

Qualifications Required of the Project Coordinator
Under the supervision of the TRIO Director, the project coordinator will assist in managing the
provision of student service programming to project participants. The project coordinator will
assist in working with partner high schools, participant intake and enrollment, student referrals,
and project activities including financial literacy programming, industry/university exploration,
parent workshops, and student referral. The project coordinator will assist in maintaining student
records and evaluating program strategies and outcomes.
Project Coordinator Qualifications
x

Baccalaureate degree required from an accredited institution of high education

x

The equivalent of two years full-time work experience in education or related field

x

Experience in working with socially and economically disadvantaged, physically/learning
disabled and/or diverse student population

x

Experience supervising students and support staff

x

Excellent written and oral communication skills

x

Require knowledge of college services and activities in areas such as admissions, advising,
assessment, careers, tutoring, curriculum, and financial aid

x

Proven work experience and demonstrated ability to successfully work with the targeted
population, bilingual preferred
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Qualifications Required of the Academic Advisor
Under the supervision of the TRIO Director, the advisor is responsible for the implementation of
outreach, advising, and support services for students. The advisor: 1) provides advising in such
areas as personal, academic, and career development, 2) conducts needs assessments of program
participants, 3) assigns program participants to tutors, remedial instruction, and mentors, 4)
assess participants' needs in developing their educational and career goals, 5) coordinates a
comprehensive academic and support services program with special attention given to students
with high academic risk of failure, and 6) maintains evaluation procedures to assess the progress
of students by keeping accurate files on their advising caseload and maintaining progress reports.
Academic Advisor Qualifications
x

Baccalaureate degree required from an accredited institution of high education in guidance
and advising, adult and higher education, social work or related field

x

The equivalent of two years full-time work experience in education or related field

x

Experience in working with socially and economically disadvantaged, physically/learning
disabled and/or diverse student population

x

Experience supervising students and support staff

x

Excellent written and oral communication skills

x

Require knowledge of college services and activities in areas such as admissions, advising,
assessment, careers, tutoring, curriculum, and financial aid

x

Proven work experience and demonstrated ability to successfully work with the targeted
population, bilingual preferred

Qualifications Required of the Administrative Assistant
Under the direction of the TRIO Director, the Administrative Assistant is responsible for
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maintaining the databases and records required by the program and handling routine matters
pertaining to the office such as: typing, preparing documents and reports, ordering and
maintaining supplies, scheduling facilities, and managing required materials for program
activities and events.
Administrative Assistant Qualifications
x

Two years of full time secretarial experience with one year in education or related field

x

High school diploma or GED, high school or vocational courses in office procedures,
bookkeeping and word processing

x

Must possess excellent written and verbal communication skills and type 50 words per
minute with five or fewer errors

x

Proven work experience and demonstrated ability to successfully work with the targeted
population

x

Ability to work and communicate with program participants, parents, and members of the
community, bilingual preferred

Qualifications Required of the Project Faculty
Under the direction of the TRIO Director, the instructors will provide instructional assistance and
academic support in structured group sessions.
Project Faculty Qualifications
x

Education and experience in teaching core curriculum subject areas

x

Ability to teach in the academic design structure and format

x

Ability to work with students from a variety of low-income, cultural, and academic
backgrounds

x

Possess good interpersonal communication skills and ability to work effectively with others
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Qualifications Required of the Tutor
Under the direction of the TRIO Director, academic tutors will provide instructional assistance
and academic support in structured individual or group sessions. It will be an asset for the
academic tutors to have similar backgrounds as the students in the program.
Qualifications of Tutor
x

Proven work experience and demonstrated ability to successfully work with the targeted
population

x

A cumulative GPA of 2.7 and GPA of 3.0 or better in the appropriate subject area with a
letter of recommendation to tutor from a faculty member in the academic discipline

x

Ability to work with students from a variety of low-income, cultural and academic
backgrounds

x

Possess good interpersonal communication skills and ability to work effectively with others

PLAN TO EMPLOY PERSONNEL WHO HAVE SUCCEEDED IN OVERCOMING
BARRIERS SIMILAR TO THOSE CONFRONTING THE PROJECT’S TARGET
POPULATION
The program will advertise locally, regionally and/or nationally to attract persons who
have traditionally been underrepresented and who have prior experience and special expertise in
working with low-income and first generation college students. Special attention will be given to
advertising job vacancies in journals, publications, and newspapers that represent the interest of
persons from disadvantaged backgrounds, ethnic minority groups, women, and physically
disabled persons. Vacancies will also be posted in TRIO listservs, Western Association of
Education Opportunity Personnel (WESTOP), UB related websites, the Council for Opportunity
in Education (COE), and other areas where community college positions are advertised.
MCCCD Human Resources will assist SMCC in hiring qualified individuals for all
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positions. As an Equal Opportunity/Affirmative Action Employer that does not discriminate in
the selection of personnel, the district places a high emphasis on diversity in recruiting and
employing well-qualified individuals. For all program positions, preference will be for
individuals whose backgrounds are similar to those of Upward Bound eligible students and who
have overcome barriers similar to those confronting the program’s participants. The background
of individuals applying for UB positions will be assessed during interviews.
Emphasis will be placed on employing individuals for TRIO Director, Academic
Advisor, and Tutor positions whose backgrounds are similar to those of the participants because
these positions will have close and ongoing personal contact with UB students. Their credibility
and effectiveness in dealing with UB students will be enhanced if they have faced obstacles
similar to those the students face and have overcome them to achieve success in college because
they will be able to identify with the UB students. For the TRIO Director, English/Spanish
language (bilingual) skills will be preferred because, in many instances, Spanish language skills
are required for effective communication during presentations or interaction with parents and
community groups in the Phoenix area. Since a high proportion of students in the UB Program
will have learned English as a second language, it is also desirable to have a Director who can
serve as a role model for students by demonstrating proficiency in both languages.
F. Budget and Cost Effectiveness
The SMCC UB project budget is adequate, reasonable and cost effective. Calculations for
salary and benefits are made from MCCCD district guidelines. Costs for supplies, materials, and
other allowable expenses are made from actual costs or estimates based on having purchased the
item(s) previously. Cost savings is recognized in having the TRIO Director devoting a quarter of
time to each of two TRIO grant projects and the use of a half-time administrative assistant. Other
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cost savings, summer meals for example, result from partnerships with community agencies. The
following budget narrative clearly describes first-year budget costs in table form for each
specific budget category (Table 13).
Table 13: Line Item Budget
Category
Total
Narrative
Personnel
$138,639.46
TRIO Project Director

$19,614.50

0.25 FTE, 12 months

UB Project Coordinator

$42,720.66

1.0 FTE, 12 months

UB Academic Advisor

$40,268.80

1.0 FTE, 12 months

TRO Secretary

$18,395.50

0.5 FTE. 12 months

Faculty Support

$3,240.00

Hourly; Saturdays and Summer
3 part-time English/Math at $15/hour for 10 hrs.

UB Tutors

$14,400.00

Benefits

$55,610.04

/week for 32 weeks

Statutory Benefits: 6.20% FICA, 1.45%
Medicare, 0.34% Disability, 11.48% State
Retirement; Average Health Care Benefits TRIO Project Director

$6,579.44

$11,000
Statutory Benefits: 6.20% FICA, 1.45%
Medicare, 0.34% Disability, 11.48% State
Retirement; Average Health Care Benefits -

UB Project Coordinator

$19,360.00

$11,000
Statutory Benefits: 6.20% FICA, 1.45%

UB Academic Advisor

$18,763.00

Medicare, 0.34% Disability, 11.48% State
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Retirement; Average Health Care Benefits $11,000
Statutory Benefits: 6.20% FICA, 1.45%
Medicare, 0.34% Disability, 11.48% State
Retirement; Average Health Care Benefits TRIO Secretary

$9,102.60

$11,000
Statutory Benefits: 6.20% FICA, 1.45%

Faculty Support

$654.00

Medicare, 0.34% Disability
Statutory Benefits: 6.20% FICA, 1.45%

UB Tutors

$1,151.00

Travel

$7,598.00

National Conference

$4,160.00

Medicare, 0.34% Disability

TRIO Project Director will attend the National
Conference: Registration $940, Airfare: $500,
Hotel for 4 nights $1400, 4 days of Per Diem
TRIO Project Director

$1,538.00

Meals $54/day, Ground Transportation $20
UB Staff Member will attend the National
Conference: Registration $840, Airfare $500,
Hotel for 3 nights $1100, 3 days of Per Diem

UB Staff Member

$2,622.00

Regional Conference

$2,823.00

Meals $54/day, Ground Transportation $20

UB Director will attend a Regional Conference:
TRIO Project Director

$941.00

Registration $600, Airfare $700, Hotel for 3
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nights $400, 3 days of Per Diem Meals $54/day,
Ground Transportation $20
1 UB staff member will attend a Regional
Conference: Registration $600, Airfare $700,
Hotel for 3 nights $400, 3 days of Per Diem
UB Staff Member

$1,882.00

Meals $54/day, Ground Transportation $20
In-service training/retreats, mileage for 4 UB

Staff In-service
Supplies

$615.00

staff members

$2,165.27
Workshop materials, printed materials, books,

Instructional*

$1,000.00

supplies, folders
Writing utensils, printer cartridges, software,
laser printer, file folders, paper, banners, poster

Office

$1,165.27

Other

$13,355.00

board

Student Access Software, National Student
Software

$750.00

Clearinghouse, etc.
Invitations, programs, awards, honoraria,

Awards Ceremony

$4,000.00

certificates, refreshments
Includes theatre performances, museums, and
other cultural events at a calculated rate of

Educational/cultural events

$1,500.00

$30/student annually for 50 students

Bus Rentals

$4,625.00

Transportation to Spring Break Campus Tour
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and NAU Residential
Bus passes to provide transportation to Saturday
Academy and Summer Residential at a reduced
Student Local Travel

$1,380.00

student rate of $27.60 per 50 students.
Program materials, informational brochures,
mailing costs to send information to parents of

Printing and Copying*
Total Direct Costs
Total Indirect Costs

$1,100.00

UB participants

$217,367.77
$-0-

Training & Summer
Programs

$40,132.23

Training Stipends

$20,000.00

Academic Year
Meals/Snacks

$1,800.00

Spring/Summer Lodging

$13,112.23

Tuition

$5,220.00

Total Project Cost

$257,500.00
$257,500.00

G. Evaluation Plan
The program’s performance will be evaluated by examining both processes and
outcomes, using formative and summative approaches and qualitative and quantitative evaluation
methods. Overall, the evaluation focus will be on the 6 program objectives to measure project
effectiveness and produce data for use in the continuous improvement of the program.
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Quantitative Methods. Quantitative methods will include process evaluation to
determine the extent to which the planned services and activities of the program are delivered to
students at the desired levels. The Plan of Operation Timeline (see page 30) presents the process
outcome levels that will serve as the quantitative standards from which determinations are made
as to whether or not individual services are delivered at optimal levels. Data from the Program
MIS system will be used to produce reports at least monthly showing each listed service’s status
using benchmarks developed by the staff at the beginning of each year following production of
the first reports. Quantitative methods will be used to measure whether or not the program
achieves its academic improvement, project retention, standardized testing, high school
graduation, postsecondary enrollment, and postsecondary completion objectives.
Qualitative Methods. Qualitative assessment of the services provided to participants,
and other factors related to the quality of the program, will be evaluated through anonymous,
written surveys of UB students conducted at the end of each year. Program-developed
questionnaires will be distributed to all participants, but will be completed in a group setting to
maximize response rates. The responses will be entered into a computer database for tabulation
with the Statistical Package for Social Sciences (SPSS), Excel, Remark, and other computer
software, by the Dean of Planning, Development, and Research.
In addition to the surveys, evaluation forms will be developed to receive feedback
regarding the quality of individual services/activities. This information will be used in planning
the program for the following year. When students participate in special events, cultural/
educational activities, and community projects, they will be asked to provide ratings related to
quality of the experience, value of the experience, and others which can be used for improvement
in future activities/events.
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The SMCC UB project will complete Annual Performance Reports as required. Data
collection will be conducted as required and will be responsive to U.S. Department of Education
Government Performance and Results Act (GPRA) accountability for Upward Bound projects. In
addition to data collection and evaluation as outlined, the SMCC UB project will collect on
remediation courses; specifically, whether or not a student in higher education placed in collegelevel mathematics and English or needed remediation in those subjects. For data to be sourced,
upon admission SMCC UB will give signed permission, per FERPA, for project staff to access
their high school records. In addition, individual student records will be entered into the Student
Access Database with individual fields to meet reporting requirements.
Outcome Objective 1: Academic Performance – Grade Point Average (GPA)
Data to be Used/Source: Individual student records will be entered into the Student Access
Database with individual fields to meet reporting requirements. Upon admission to UB,
participants will give signed permission, per FERPA, for project staff to access their high school
records. High school counselors will share GPA’s as well as other information
Collection Plan: Counselors at the two partner high schools will provide GPA data from
transcripts for program participant enrolled at their high school. Hardcopies verification source
documents will be in Individual Student Files.
Standard for Success : 70% of participants served during project year will have GPA of 2.5 or
better on a four-point scale at the end of school year. GPA information and permission forms for
release of data will be signed by students and guardians and on file for 100% of participants.
Evaluation Method: Semester and cumulative GPAs, Frequencies, Diagnostic rests results;
Increases on pre-and post-tests. Number of Student Success Plans prepared and reviewed.
Number of meetings with advisors to discuss reports and teacher mid-semester progress reports.

South Mountain Community College, Phoenix, Arizona 58

Formative: Obtain and summarize academic records, personal permissions and data and test
data. Administer necessary diagnostic tools, complete and discuss career inventories and pretests. Obtain student and parent feedback following workshops and teacher mid-semester
feedback. Prepare and review a Student Success Plan with each student. Discuss quarterly report
cards and teacher mid-semester feedback with students.
Summative: Annual evaluation reports will be produced which show the number of participants
and percentages that meet the Academic Performance objective.
Use of Results for Improvement: At bi-monthly meetings, staff will review the progress of the
program and the status of data procurement. Contact records will be maintained weekly. Staff
will make suggestions for modifications will be shared in a written formative report at eight
weeks into a semester and three weeks into the summer program and a summative report at the
close of each semester and the summer session.
Outcome Objective 2: Academic Performance – Performance on Standardized Tests
Data to be Used/Source: Individual student records will be entered into the Student Access
Database with individual fields to meet reporting requirements. Upon admission to UB,
participants will give signed permission, per FERPA, for project staff to access their high school
records. High school counselors will share GPA’s, progress toward graduation, and scores on
state AzMERIT and other assessments.
Collection Plan: Data will be collected from student application forms and verified from other
sources. Hardcopies of application and verification source documents will be in Individual
Student Files. Counselors at partner high schools will provide state assessment data for program
participants.
Standard for Success : 70% of UB seniors served during that project year will have achieved at
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a proficient level on state assessments in English Language Arts and Math. 100% of participant
will have on file; permission forms signed by students and guardians, teacher recommendations,
guardian information on learning and health needs, annual state assessment results, semester
transcripts, high school report cards, an Student success Plan, pre- and post-test results, midsemester progress reports.
Evaluation Method: Frequencies, means, and mode on diagnostic tests. Increases on pre and
post-tests. Number of Student Success Plans prepared and reviewed, number of meetings with
advisors to discuss reports and teacher feedback.
Formative: Obtain and summarize academic records, personal permissions and data and test
data. Administer necessary diagnostic tools, complete and discuss career inventories and pretests. Obtain student and parent feedback following workshops and teacher mid-semester
feedback. Prepare and review a Student Success Plan with each student. Discuss quarterly report
cards and teacher mid-semester feedback with students.
Summative: Annual evaluation reports will be produced which show the number of participants
and percentages that meet the Academic Performance objective on standardized tests. The
annual evaluation will contain End of Course test results for AzMERIT English Language Arts
and Math, and semester transcripts.
Use of Results for Improvement: At bi-monthly meetings, staff will review the progress of the
program and the status of data procurement. Contact records will be maintained weekly. Staff
will make suggestions for modifications will be shared in a written formative report at eight
weeks into a semester and three weeks into the summer program and a summative report at the
close of each semester and the summer session.
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Outcome Objective 3: Secondary School Retention and Graduation
Data to be Used/Source: Utilize computerized Student Access database to enter individual
student records for personal and group counseling, advising, and tutoring. Upon admission to
UB, participant will give signed permission, per FERPA, for project staff to access their high
school records. Documentation of class and activity attendance and state and other assessments,
and graduation will be obtained from the schools.
Collection Plan: Use attendance records from courses, workshops, tutoring, and extracurricular
activities. Use high school transcripts for documentation of enrollment, GPAs course completion
rates, graduation, and Student Success Plans to gauge program progress.
Standard for Success: 85% of project participants will meet Objective 3. 100% of project staff,
counselors and teachers will be trained in UB operations. 100% of students and guardians will
receive information about financial aid, program purposes and activities, program expectations
and rules. 100% of participating juniors and seniors will have the opportunity to attend 32 after
school tutoring sessions at their high school campus. 100% will participate in Saturday
academies and summer instruction in math through pre-calculus, foreign language, composition,
literature, lab science, and theater. 100% of participants will have enriched knowledge about
careers, study skills, time management, personal communication, cultural opportunities, and selfefficacy.
Evaluation Method: Course completion, GPA on high school transcripts, and graduation,
attendance records, progress on Student Success Plans, and increase between pre- and post-test
scores.
Formative: Discuss quarterly report cards, problems, and progress with students. Results from
quizzes, tests, homework, compositions, assignments, and presentations.

South Mountain Community College, Phoenix, Arizona 61

Summative: Course, field trip, lecture, and workshop participation records and semester grades.
Graduation with a regular secondary school diploma.
Use of Results for Improvement: The TRIO Advisory Committee will analyze a sample of
products produced by participants, grades, and assessment scores and suggest modifications to
program activities.
Outcome Objective 4: Secondary School Graduation (Rigorous Program)
Data to be Used/Source: Utilize computerized Student Access database to enter individual
student records for personal and group counseling, advising, and tutoring. Upon admission to
UB, participant will give signed permission, per FERPA, for project staff to access their high
school records. Schools will provide class and activity attendance and state, and other
assessments, SAT scores, and graduation will be obtained.
Collection Plan: Data will be collected from student application forms and verified from other
sources. Hardcopies of application and verification source documents will be in Individual
Student Files. Counselors at the partner high schools will provide data on excel spreadsheets for
program participants enrolled at their high school.
Standard for Success: 85% of all current and prior year UB participants will meet Objective 4.
100% of participants will have on file: permission forms signed by students and guardians,
teacher recommendations, guardian information on learning and health needs, semester
transcripts, high school report cards, Student Success Plans, annual assessment rest results, preand post-test results, mid-semester progress reports.
Evaluation Method: Number of students who graduated on time with a regular secondary
school diploma after completing a rigorous secondary program Frequencies, means, and mode of
diagnostic tests. Increases on pre- and post-tests. Number of Student Success Plans prepared and
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reviewed number meetings with advisors to discuss reports and mid-semester feedback.
Formative: Obtain and summarize academic records, personal permissions and data and test
data. Administer necessary diagnostic tools, complete and discuss career inventories and pretests. Obtain student and parent feedback following workshops and teacher mid-semester
feedback. Prepare and review a Student Success Plan with each student. Discuss quarterly report
cards and teacher mid-semester feedback with students.
Summative: Annual evaluation reports will be produced which show the number of participants
and percentages that meet the Academic Performance objective on standardized tests. The
annual evaluation will contain End of Course test results for AzMERIT English Language Arts
and Math, and semester transcripts.
Use of Results for Improvement: At bi-monthly meetings, staff will review the progress of the
program and the status of data procurement. Contact records will be maintained weekly. Staff
will make suggestions for modifications will be shared in a written formative report at eight
weeks into a semester and three weeks into the summer program and a summative report at the
close of each semester and the summer session.
Outcome Objective 5: Postsecondary Enrollment
Data to be Used/Source: National Clearinghouse, social media, and student follow-up surveys.
Collection Plan: In the fall of each year when AZ university and community college transfer
data is downloaded, match identification codes of former UB students who graduated from high
school and went to a state university or community college. Mail surveys to UB students who
went to out-of-state institutions. Utilize National Clearinghouse.
Standard for Success: 75% of all current and prior UB participants who meet the Objective 5
criteria will enroll in postsecondary education. 100% of former UB students who graduated and
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transferred contacted yearly to track college/university progress.
Evaluation Method: Calculate number of current and prior UB participants, who at the time of
entrance into the project had an expected high school graduation date in the school year, will
enroll in a program of postsecondary education by the fall term immediately following high
school graduation or will have received, by the fall term immediately following high school,
from an institution of higher education, by acceptance but deferred enrollment until the next
academic semester (e.g. spring semester)
Formative: Three follow-up mailings to participants yearly to increase return rate. Hold annual
alumni day. Use of social media to maintain contact with alumni.
Summative: Results of three mailings and statewide database.
Use of Results for Improvement
Use accumulated data to increase yearly rates of postsecondary transfer and persistence.
Outcome Objective 6: Postsecondary Completion
Data to be Used/Source: National Clearinghouse, social media, and student follow-up surveys.
Collection Plan: In the fall of each year when AZ university and community college transfer
data is downloaded, match identification codes of former UB students who graduated from high
school and went to a state university or community college. Mail surveys to UB students who
went to out-of-state institutions.
Standard for Success: 60% of participants who meet the Objective 6 criteria will attain either
an associate’s degree or bachelor’s degree within six years following graduation from high
school. 100% of former UB students who graduated and transferred contacted yearly to track
college/university progress.
Evaluation Method: Calculate % based on the number of UB alumni who completed either an

South Mountain Community College, Phoenix, Arizona 64

associate’s or bachelor’s degree within six years following graduation divided by the number of
UB alumni who enrolled in program of postsecondary education within six years of completing
UB.
Formative: Three follow-up mailings to participants yearly to increase return rate. Hold annual
alumni day. Use of National Clearinghouse and social media.
Summative: Results of three mailings and National Clearinghouse
Use of Results for Improvement: Use accumulated data to increase yearly rates of
postsecondary transfer and persistence.
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CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
10.7

Meeting Date September 24, 2019

Item Title
Continuing Grant
U.S. Department of Education
Award for the Developing Hispanic
Serving Institutions Title V Program at
GateWay Community College

Responsible Agents
Dr. Karla Fisher
Dr. Steven Gonzales

Recommendation
It is recommended that the MCCCD Governing Board accept the U.S. Department of Education
grant award for the Developing Hispanic-Serving Institutions Title V Program
at GateWay Community College. The fifth and final year of funding is 10/01/2019 through
09/30/2020 in the amount of $524,329, and the award ends on 9/30/2020 for a total amount of
$2,739,326.
Justification
Through the implementation of the Title V goals, activity objectives, and strategies proposed,
GWCC will improve institutional quality standards and efficiency, resulting in increased
student completion and transfer, by providing individualized student support and enhancing
the student academic experience.
Outcomes emerging from successful conclusion of Title V project goals will include: 1)
Decreased time to completion through strategic innovations such as: accelerated learning
environments, just-in-time learning support, contextualized learning strategies, and
customized learning communities; 2) Increased student completion and transfer by: creating
active learning pedagogy, expanding the Honors Program, supporting sophomore-level
courses, and increasing transfer resources; 3) Improving institutional quality standards and
efficiency of resources by: expanding the data collection, making data-driven decisions,
developing human capital, and maximizing cross-departmental collaboration; and, 4)
Expanding financial resources through creation of a $200,000 Title V endowment to
effectively address emerging needs and opportunities.

Source
Account Information

Funding

Project Budget Summary
Salaries
(Full-Time Wages)
Project Director (100% FTE)
Learning Associate (75% FTE)
Honors/Transfer Specialist (100% FTE; 75%
grant/25% GWCC )
Service Learning/Civic Engagement Specialist
(100% FTE, funded 75% grant/25% GWCC)
Institutional Research Analyst (100% FTE; funded
75% grant/25% College)
(Part-Time Wages)
Adjunct Faculty (22 load hours)
Faculty Stipends for Curriculum Development

$ 260,291
$72,561
$35,906
$35,906
$40,477
$49,125
$11,316
$15,000

Benefits
(Full-Time Benefits)
Project Director (100% FTE)
Learning Associate (100% FTE)
Honors/Transfer Specialist (100% FTE; funded
75% grant/25% GWCC)
Service Learning/Civic Engagement Specialist
(100% FTE; funded 75% grant/25% GWCC)
Institutional Research Analyst (100% FTE; funded
75% grant/25% College)
(Part-Time Benefits)
Adjunct Faculty

$ 155,614
$41,883
$27,118
$27,118
$28,178
$30,184
$1,133

Equipment

$0

Travel
Estimates include airfare, lodging, per diem, local
ground transportation, and baggage fees
Attend Annual Conference for Project Director
Staff to attend Professional Conferences focused on
student success/retention
Materials and Supplies

$ 11,200

$ 3,200
$ 8,000
$

900

Participant Support

$ 0

Consultants and Contracts

$ 0

Other

$ 46,324

Includes: Faculty/Staff Professional Development,
Supplemental Instructions, Tutors, Pre-Mid, PostPlacement Testing
Indirect Costs

$

0

Endowment Fund
College to provide 1:1 match in Y5

$ 50,000

Total

$524,329

GRANT PROJECT PROGRESS SUMMARY
Project Title: Stay on TrAC.
College/Location: GateWay Community College. If other: Enter other location.
Project Period: From 10/01/2015 To 9/30/2020
Funding Source: U.S. Department of Education If other: Enter other funding source.
Governing Board Priorities (check all that apply):
University Transfer and General Education X
Workforce and Economic Development ☐
Developmental Education ☐ Community Development and Civic and Global Engagement ☐
SUMMARY OF PROJECT
GateWay Community College (GWCC) serves a highly diverse population of roughly 10,500
students from communities throughout the Phoenix area and Maricopa County, Arizona. The
majority of GWCC’s population is both underrepresented minorities and first-generation
college students. GWCC requested $2,739,326 in funds over a 5 year period to improve
student outcomes in higher education, especially among Hispanic and low-income
populations. Through the implementation of the Title V goal, activity objectives, and strategies
proposed, GWCC will improve institutional quality standards and efficiency, resulting in
increased student completion and transfer, by providing individualized student support and
enhancing the student academic experience. Students are primarily drawn to GWCC because
of its unique occupational programs that are unavailable elsewhere in the state. However,
GWCC is experiencing a steadily developing transition to become a more comprehensive
community college with a stronger focus on preparing students for degree completion, and/or
university transfer.
Outcomes emerging from successful conclusion of Title V project goals will include: 1)
Decreased time to completion through strategic innovations such as: accelerated learning
environments, just-in-time learning support, contextualized learning strategies, and customized
learning communities; 2) Increased student completion and transfer by: creating active
learning pedagogy, expanding the Honors Program, supporting sophomore-level courses, and
increasing transfer resources; 3) Improving institutional quality standards and efficiency of
resources by: expanding the data collection, making data-driven decisions, developing human
capital, and maximizing cross-departmental collaboration; and, 4) Expanding financial
resources through creation of a $200,000 Title V endowment to effectively address emerging
needs and opportunities.

SUMMARY OF PROGRESS ON KEY OUTCOMES
Outcome/Indicator
1.1 Accelerated
Learning
Environments –
Implement
accelerated learning
camps to address
core academic
deficiencies in
college-level course
work.

Year 1
Implemented
2 of 2 Math
Developed
1of 1
Reading
Developed
1of 1
Technology

Year 2
Conducted 2
of 2 Math
Revised 0 of 1
Math
Implemented
2 of 2 Reading
Implemented
2 of 2
Technology
Developed 0
of 1 English
Delivered 15
of 8
across
Reading, Math
Technology,
English, and
Science

Year 3
Conducted 3
of 2 Math
Conducted 2
of 2 Reading
Conducted 3
of 2
Technology
Conducted 2
of 2 English
Conducted 1
of 0 Science
Delivered 22
of 8 across
Reading,
Math,
Technology,
English and
Science

Year 4
Conducted 2 of 2
Math
Conducted 1 of 2
Reading
Conducted 2 of
2 Technology
Conducted 2 of
2 English
Conducted 2 of
2 Science

1.2 Just-in-Time
Learning Support
– Deliver ondemand group
instruction that
provides discipline
specific strategic
content delivery in
response to the
common academic
obstacles students
encounter.
1.3 Contextualized
Learning
Strategies – Embed
core academic skills
reinforcement
within contextual
discipline specific
active learning
strategies.
1.4 Customized
Learning
Communities –
Pilot student
cohorts in key
gatekeeper courses
to accelerate
learning and
increase completion
through tailored
academic support
services.
2.1 Active
Learning
Pedagogy – Create
service learning and

Delivered 8
of 8
across
Reading,
Math
Technology,
English, and
Science

Implemented
in 0 of 4
core
academic
disciplines
of programs

Implemented
in 1 of 4
core academic
disciplines of
programs

Implemented
1 of 4 core
academic
disciplines of
programs

Implemented 2 of
4 core academic
disciplines of
program

Implemented
0 of 6 highrisk 100level courses
per year

Implemented
7 of 6 highrisk 100-level
courses per
year

Implemented
6 of 6, 100
Level courses
per year

Implemented 6 of
3, 100 Level
courses per year
Implemented 5
of 1, 200 Level
courses per year

Infused 11
of 2 new
courses

Infused 8 of 5
new courses

Infused 12 of
5 new courses

Implemented
4 of 1, 200
Level courses
per year

Delivered 45 of
8 across Reading,
Math,
Technology,
English and
Science

Infused 23 of 5
new courses

civic engagement
opportunities in
targeted courses to
increase student
engagement and
retention.
2.2 Expand
Honors Program –
Increase capacity of
Honors program to
provide students
with a more
rigorous learning
experience better
preparing them for
transfer success.
2.3 Support
Sophomore-Level
Courses – Increase
the breadth, depth,
and availability of
200-level course
offerings to support
increased demand
necessary for
completion and
transfer
2.4 Increase
Transfer
Resources –
Provide dedicated
personnel and
resources to ensure
successful student
transfer along the
educational
continuum.

3.1 Expand Data
Collection –
Deliver
sophisticated
quantitative and
qualitative evidence
by thoughtful
expansion of data
collection
capabilities.

Increased
Honors
students by
9% of 5%

Increased
Honors
students by
100% of 5%

Increased
16% of 5%

Increased 19%
of 5%

Piloted 7 of
3

Piloted 4 of 4

Piloted 4 of 4

Piloted 6 of 2

Increased
full-time
student
transfer rate
by 13% of
4%* in Y1
Increased
part-time
student
transfer rate
by 4% of
2%* in Y1
*by Year 5
Increased
reporting
capacity by
10% of
50%* in
Y1;10% of
10%* of
which
focused on
analytics
*by Year 5

Increased
part-time
student
transfer rate
by 2%* in Y2

In progress.
Annual
transfer report
Dec 2018

Increased 6.1 of
6% full time
students*
Increased 3.3 of
2% full time
students*

*by Year 5

Increased
reporting
capacity by
10% of 50%*
in Y2; 10%
10%* of
which focused
on
analytics
*by Year 5

*by year 5

Increased
reporting
capacity by
10% of 50%*
in Y3; 10%
10%* of
which focused
on
analytics
*by Year 5

Increased
reporting
capacity by 10%
of 50%in Y4; 10
of 10%* of
which focused on
analytics
*by Year 5

3.2 Data-Driven
Decision Making –
Enhance data
analysis and
incorporate
predictive analytics
to Improve the use
of data in strategic
planning and
Implementation
3.3 Human Capital
Development –
Increase quality of
service standards
and efficiency of
processes through
investment in
college-wide
professional
Development
3.4 CrossDepartmental
Collaboration –
Maximize efficient
use of resources by
increasing
communication and
collaboration across
functional areas.
4.1 Create
Endowment –
Title V Program
Key Performance
Metrics
a. 10% change,
over the 5-year
grant period, of
the number of
full-time, degreeseeking
undergraduate
students enrolled
at GWCC.
[Benchmark
20%, Target
30%]
b. 65% of 1st-time,
full-time degreeseeking
undergraduate

10% of
100%
established
& utilized in
core
academic
areas

Provided 0 of
4 evidencebased data
usage
trainings

Provided 6 of
4 evidence –
based data
usage
trainings

Provided 4 of 2
evidence –based
data usage
trainings

60% of 50%
of staff
participated
in
professional
development

40% of 60%
of staff to
have
participated in
professional
development

70% of 70%
have
participated in
professional
development

86% of 80% have
participated in
professional
development

Implemented
0 of 1 crossfunctional
solution

Implemented
4 of 1 crossfunctional
solution

Implemented
2 of 1

Implemented 3 of
1 core academic
disciplines of
program

n/a - No
target until
Y4

n/a - No target
until Y4

n/a – No
Endowment of
target until Y4 $50,000 met by
the college

23.9%

25%

23.1%

22.8%

60.9%

55.9%

53.6%

57.1%

students who
were in their 1st
year of
postsecondary
enrollment in
previous year and
are enrolled in
current year at
GWCC.
[Benchmark
55%, Target
65%]
c. (23% of 1st-time, 13.6%
full-time degreeseeking
undergraduate
students enrolled
at GWCC
graduating within
3 years.
[Benchmark
18%, Target
23%]

12.9%

15.6%

20.8%

Supplemental Grant
Outcome Indicator

(Awarded in Year 4 only)

SS1. Financial & Economic Literacy Imitative

Financial & Economic Literacy Initiative –
265 students participated (goal: 250)

SS2. Hispanic Student College Day

96 students participated (goal: 100)

SS3. Service Learning Alternative Spring Break 60 students participated (goal: 30)
SS4. Service Learning Faculty Summer Institute 20 Faculty participated (goal: 20)
SS5. Staff Cultural Learning Institute

452 Staff participated to date (goal: 350)

SS6. Civic Engagement Speaker Series

In progress anticipated completion 9/30/2019

SS7. Walkway for Hope

In progress, anticipated completion 9/30/2019

SS8. Service Learning project Assistant

Assistant completed projects for Service
Learning

SUMMARY OF PROJECT HIGHLIGHTS AND ACHIEVEMENTS (If there are measures or goals that
are not meeting expected progress, please describe steps being taken to address any issues or
barriers.)

Measures/Goals Not Met:
While Strategy 1.3 (Contextualized Learning Strategies) lacked momentum during the initial
year and Y2 of the grant, in Y2 we met to plan for Contextualized Learning implementation.
As a result, in Y3 we identified three contextualized courses that were designed and created in
Y3. They began and were completed in Y4, Fall 2019.
Project Highlights & Achievement:
•

For Financial Literacy Month, an online simulation/tutorial was purchased for the
Business Dept. and a GateWay Investment Challenge was proposed to the students;
approximately 30 students signed up. Each student received $500,000 in virtual dollars to
buy stocks, bonds, and mutual funds. As a part of the simulation, students were required
to complete tutorials on various financial literacy topics.
The online simulation/tutorial is being included in educational content in the following
classes: GBS 151, Intro to Business; GBS 132, Personal and Family Financial Security;
ECN 211, Macroeconomics; ECN 212, Microeconomics; GBS 261, Investments.
Approximately 250 students have participated in the online content.

•

Service Learning/Civic Engagement exceeded all Title V benchmarks in Y4 and
continues to grow college-wide. GateWay held 51 classes that incorporated SLCE
projects, up from 12 classes in Y3 of the grant. These classes included 633 students who
completed nearly 5,000 hours of service with an economic impact of more than
$120,000. Twenty-three of the 51 classes were new, far exceeding the grant's directive of
5 new classes each year.

•

The Honors Program growth has surpassed the objectives of the grant by 14%. The
grant metrics for Y4 is 5% of students served. Instead, we served 19%, which is 14%
over the grants metrics. The Honors/Transfer Specialist has been instrumental in
gathering and informing students of the opportunities available through the Honors
program.

•

The STAR Program has met and exceeded the courses that were to be implemented for
Y4. Six 100-level courses were implemented (three was the goal) and four 200-level
courses were implemented (one was the goal).
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I. COMPREHENSIVE DEVELOPMENT PLAN (CDP)

(20 POINTS)

Institutional Overview: GateWay Community College (GWCC) is an urban college centered
in a commercial and industrial area adjacent to Phoenix Sky Harbor International Airport.
Dominated by office complexes, hotels, and light industry, the area has few neighborhoods and
dispersed residential areas. GWCC serves a predominately non-traditional and under-represented
population. Students are drawn to the College’s unique occupational programs that are
unavailable elsewhere in Maricopa County. GWCC students come from all over the Phoenix
metro area. Students choose GateWay because of its central location; it is the only community
college conveniently accessible via the Phoenix Light Rail transportation system. With a station
located on the South side of campus, the Light Rail connects the East Valley to Downtown and
North Phoenix; and provides students low-cost, direct access to GateWay.
GWCC’s mission is to provide effective, accessible, and responsive educational services in a
multicultural environment resulting in student development and success. While the College
“grew up” with a primarily occupational focus, regional growth, changing economic climate, and
the needs of its increasingly diverse student population require GWCC to become more
comprehensive with a stronger focus on preparing students for certificate/degree completion,
and/or university transfer. At the same time, area growth and changes in the demand for
education programs give GWCC the opportunity to critically and strategically consider how the
College will develop and expand its capacity to meet growing and changing needs.
As one of eleven colleges comprising the Maricopa County Community College District
(MCCCD), GWCC is independently accredited by the Higher Learning Commission/North
Central Association of Colleges and Schools. MCCCD is governed by an elected Governing
Board that operates under a governance model in which college presidents maintain an effective
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level of autonomy in college operations.
Through Title V funding GateWay Community College proposes to accomplish the following
goals which also satisfy the Absolute Priority and both of the Competitive Preference Priorities:
Table 1: GATEWAY COMMUNITY COLLEGE’S TITLE V GOALS
Areas
Goals
Academic
Increase Student Completion and Transfer by Providing Individualized Student Support and
Programs
Enhancing the Student Academic Experience.
Institutional
Create a Culture of Inquiry to Improve Quality Standards, Institutional Effectiveness, and
Management
Efficient Use of Resources
Fiscal Stability Expand Financial Resources to Effectively Address Emerging Needs and Opportunities

Student Characteristics: GWCC serves a highly diverse population of roughly 10,500
students per year, most of which are high-need students as illustrated in Table 2.
Table 2: GWCC HIGH-NEED STUDENT CHARACTERISTICS AND COMMUNITY RISK FACTORS
16% of the population in GWCC’s service area lives below poverty level.
54% of the area’s youth qualify for free or reduced lunch program.
14% of area adults have not graduated from high school.
23% of seniors at the College’s two top feeder high schools failed to graduate last year.
70% of area adults have not completed a 4-year degree.
26% of area population over 5 years old speaks a language other than English at home.
63% of GWCC’s Fall 2014 students are first-generation; first in their families to attend college.
68% of incoming GWCC students test at the developmental level in more than one subject.
82% of GWCC first-time, full-time students do not graduate with a diploma within 3 years.
[2010 U.S. Census; Arizona Dept. of Education 2013; GWCC Institutional Research (IR) Data]

Table 3 provides a snapshot of GWCC’s Fall 2014 student population as reported to the
Integrated Postsecondary Education Data System (IPEDS).
Table 3: DEMOGRAPHIC OVERVIEW OF GWCC STUDENT POPULATION– 45TH DAY FALL 2014
Female
52% Male
46% Unreported
White (non-Hispanic)
37% Hispanic
35% Black (non-Hispanic)
American Indian
5% Asian/Pacific Islander
4% Other
AGE 15-24
43% AGE 25-39
40% AGE 40+
Day Attendance
52% Evening Attendance
27% Other
Full-Time
23% Part-Time
77%

2%
12%
8%
17%
21%

Regional Overview: Maricopa County is one of the fastest growing in the nation in terms of
both population and employment. As the student population size increases, the number and
proportion of at-risk, high-need students who are underprepared for college-level work is
increasing as well. While GWCC has made significant strides in addressing the needs of
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underprepared students, the challenge now is to continue to support and engage them in a more
comprehensive college culture which will lead to increased completion and university transfer.
INSTITUTIONAL STRENGTHS, WEAKNESSES, SIGNIFICANT CHALLENGES AND OPPORTUNITIES
ACADEMIC PROGRAMS
Table 4: SUMMARY OF STRENGTHS AND WEAKNESSES OF ACADEMIC PROGRAMS
Strengths
Weaknesses
High quality unique Occupational Programs with Student Persistence Rate is below District and national averages
strong ties to industry
Liberal Arts have increased in breadth, depth, and Poorly prepared adjunct faculty are not using effective teaching
enrollment over past 4 years
and learning strategies
High volume, high quality Learning Center
Significant number of students lack fundamental computer skills
Piloted Math Camps effective in accelerating math Disproportionately high number of part-time students
course progress
Piloted Structured Learning Assistance courses
Honors program opportunities are limited
increase student success
Early Alert system increases student success
Service Learning and Civic Engagement opportunities are not
available at GateWay
Strong college-level Course Completion Rate
Limited selection of available Sophomore-level courses
necessary for completion or transfer.
Low Graduation Rate
Low 4-year Transfer Rate compared to other community
colleges locally and nationally

Analysis of Academic Programs Strengths:
Occupational Programs – GWCC built a reputation for innovation and responsiveness to the
needs of our community: the first technical college in Arizona; first to use community advisory
committees; and first to tailor courses to the needs of business and industry. More than 125
degree, certificate and workforce training options are offered including: Automotive,
Construction Apprenticeships, Environment, Healthcare, Industrial Technology, and Nursing.
GWCC educates more nurses than any other Arizona college. Unique programs include Clinical
Research Coordination, Diagnostic Medical Sonography, Water Resources Technology,
Manufacturing Production Technology, and Real Time Reporting/Captioning. Working with
industry, GWCC also offers 12 registered apprenticeship programs that not only train workers
for high paying trades, but also provide credit leading to an academic certificate and/or degree.
GateWay Community College
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GWCC’s high quality occupational programs remain the main draw for students to the college.
In 2013-14, students’ primary goal was to enter or advance in the job market (43%), as it was for
the past 4 terms. Less than one quarter (22%) of students reported their goal was to transfer to a
4-year college or university. [GWCC IR Data]
Liberal Arts – Significant gains are also being made in expanding core academic areas. An
analysis of Liberal Arts enrollments shows trend of annual increases, as much as 11% per year,
while Occupational Full-Time Student Equivalent (FTSE) declined over the past three years
from 60% to 54%. [GWCC IR Data]
Learning Center - GateWay’s Learning Center provides a high volume of quality academic
support services for enrolled students including academic and study skills tutoring, writing
workshops, learning aids and group study rooms. Through strategic planning and the
institutionalization of previous Title V support, GateWay students receive upfront and readily
available resources to help them “start strong and stay on track.”
POWER Math Camps - During Summer 2014, GWCC piloted a POWER Math Camp helping
40 underprepared students brush up on basic math skills and concepts enabling them to test into
higher math courses. It involved working with 40 students for 12 days over a three week period.
The goal was to help students refresh on basic math knowledge so that they could place into a
higher level course; the majority had already placed into MAT 08X, Basic Arithmetic.
After this brief yet intensive review, 77.5% (31 students) placed into a higher-level math
course, 17.5% (7 students) placed into the same course, and 5% (2 students) had not previously
attempted the placement test. This means that of those who had already taken the test, 81.6%
tested into a higher level course. In terms of academic lifespan, the intensive 3-week (40 hours)
POWER Math Camp experience saved more than a year of academic preparation at the
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below-college level. [GWCC IR Data]
Structured Learning Assistance - In 2013, Structured Learning Assistance (SLA) /
Supplemental Instruction (SI) was piloted in 4 math courses (roughly 25% of all in-person
developmental math courses offered at the College). The SLA/SI component consisted of a 1hour tutoring/study session conducted by a peer facilitator that was attached to the course.
Students were mandated to attend the SLA/SI session until they achieved a predetermined grade
on a test. Preliminary evidence (including focus groups held for each course) suggests their
success not only occurred in the course they received SLA/SI support but in subsequent
coursework as well.
Early Alert – The Early Alert System has increased student success and retention of over 500
students over 3 years. Of those students alerted as failing a class, 49% passed the class with a
grade of “C” or better during the Fall 2014 semester. [GWCC IR Data]
Course Completion – Successful college-level course completion at GWCC is 81%,
significantly higher than the District average of 74% and the median national results of 76%.
[National Community College Benchmarking Project (NCCBP) 2014]
Analysis of Academic Programs Weaknesses:
Persistence – According to the 2014 NCCBP, 41% of GateWay students persisted from Fall
2012 to Fall 2013 as compared to 47% nationally. From Fall 2012 to Spring 2013 only 62% of
GWCC students persisted as compared to 71% nationally. Table 5 compares persistence rates.
Table 5: PERSISTENCE RATES
Indicator
Fall 2012 to Fall 2013 Persistence
Fall 2012 to Spring 2013 Persistence

National Median
47%
71%

GWCC Actual
41%
62%

GWCC Target
47%
71%

Adjunct Faculty - One of the challenges community colleges face is the heavy reliance on
adjunct instructors; often these instructors are not fully aware of all of the internal resources for
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student success. GWCC’s adjunct faculty are among those who use the intrusive Early Alert
system less frequently. The MCCCD best practice standard is to maintain a 60:40 ratio i.e. 60%
of instruction being delivered by residential faculty and 40% by adjuncts. For the 2013-14
academic year, 48% of GWCC’s institutional load hours were taught by residential and 52% by
adjunct faculty, supporting the need for a 12% increase in residential faculty to meet best
practice standard. Currently there are over 3 times as many adjunct faculty (500) teaching
courses at GateWay as there are residential faculty (153). The horizon will only get bleaker.
It is MCCCD’s policy, in accordance with the Affordable Care Act (ACA), that adjunct faculty
cannot teach more than 9 academic load hours per semester. Departments are feeling the effect of
enforcing this policy, an increase in the number of new adjunct faculty needed to meet the
demands in specific disciplines such as mathematics, reading, English, and the sciences. For
example, it is anticipated that in Fall 2015, up to 20 adjuncts will be required to meet the demand
for English 101 and up to 11 additional adjuncts will be required to meet the demand for English
102. Due to the teaching load limitations the majority of these new faculty have little to no
pedagogy and classroom management experience or training, which negatively impacts student
success.
Computer Skills – Another challenge is helping students who have no experience with
computer technology. The average age of GateWay students is 29, with those 25 and older
accounting for 57% of the student population. [GWCC IR Data] Sixty-three percent are the first
in their family to attend college. Many have not had access to and experience with technology
that traditional middle-class college-age students in America regularly use. This lack of
foundational computer skills creates an instant and reoccurring roadblock for many new students.
Part-Time Students - GWCC has a disproportionately large number of part-time versus full-
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time students (77% v. 23%). [GWCC IR Data] While the percentage of full-time students is still
far below the national average it has steadily increased over the past 10 years (see Table 6).
Table 6: RATIO OF PART-TIME TO FULL-TIME STUDENTS
Part-Time Students
Full-Time Students
61%
39%
National Average
77%
23%
GateWay Community College
[National Average Source: http://www.aacc.nche.edu/AboutCC/Pages/fastfactsfactsheet.aspx]

Honors Program – Enrollment in GateWay’s Honors program has decreased by over 70%
from 94 students in Fall 2012 to just 27 students in Fall 2014. The challenge in recruiting Honors
students includes the high concentration of occupational programs and the level of college
courses completed by potential high school transfer students. More individually customized
Honors projects are needed for students in very rigorous time-intensive occupational programs
such as Nursing, which often requires students to attend class 5-days a week and log clinical
hours on the weekends. Designing projects that are both beneficial and realistic for these types of
students is challenging and time-intensive. The Honors program is currently overseen by one
residential faculty receiving partial reassign time and a part-time assistant. This limited staffing
model does not allow enough time to implement new eligibility requirements, conduct
mandatory orientations, support enhanced tracking systems, and design individualized projects
that meet the unique needs of GateWay students.
Engagement – Student engagement at the College is low and opportunities to become more
engaged are very limited. In the 2014 Community College Survey of Student Engagement
(CCSSE) Report, 65% of GWCC students reported never participating in a community-based
project as a part of a regular course. This was the lowest scoring aspects of student engagement
in the report. CCSSE uses conceptually related survey items (listed in Table 7) that address 5 key
benchmark areas that have shown to be important to students' college experiences and outcomes.
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Table 7: COMMUNITY COLLEGE SURVEY OF STUDENT ENGAGEMENT (CCSSE) METRICS
Benchmarks
Benchmark Rationale
1. Active & Collaborative "Students learn more when they are actively involved in their education and have
Learning
opportunities to think about and apply what they are learning in different settings."
2. Student
"Students' own behaviors contribute significantly to their learning and the likelihood that
Effort
they will successfully attain their educational goals."
3. Academic
“Challenging intellectual and creative work is central to student learning and collegiate
Challenge
quality."
4. Student-Faculty
"In general the more contact students have with their teachers, the more likely they are to
Interaction
learn effectively and to persist toward achievement of their educational goals."
5. Support for
“Students perform better and are more satisfied at colleges that provide important
Learners
support services, cultivate positive relationships among groups on campus, and
demonstrate commitment to their success."
[CCSSE GateWay Community College 2014 Key Findings, p. 3]

Participating in the survey enables a college to monitor its own performance in key areas and
to provide useful comparisons with a group of similar community colleges. GWCC rated
significantly lower than the 2014 Top-Performing Colleges in all 5 of the 5 benchmarks for
student engagement (see Table 8).
Table 8: GWCC BENCHMARK SCORES COMPARISONS
Benchmarks
GWCC
2014 Top Performing Colleges
1. Active and Collaborative Learning
52.4%
60.3%
2. Student Effort
52.6%
58.6%
3. Academic Challenge
53.1%
57.4%
4. Student-Faculty Interaction
50.6%
59.1%
5. Support for Learners
53.7%
60.2%
[CCSSE benchmark scores standardized to have a mean of 50 & standard deviation of 25]

Two items in which the College performed least favorably were both related to Active and
Collaborative Learning. 1) 89% of students surveyed indicated that they did not often/very often
participate in a community-based project as a part of a regular course. 2) 74% of students
indicated that they did not often/very often work with classmates outside of class to prepare class
assignments. This second item is understandable, given GWCC’s high proportion of part-time
students, high proportion of students focusing on occupational programs, and its unique
programs that draw students from a large geographic area. Incorporating community-based
projects as part of regular courses offers greater opportunity for increasing active learning.
Sophomore-Level Courses – Students on the path to graduation are hindered by the limited
GateWay Community College
Stay on TrAC (Transfer, Articulation, and Completion)

Title V Project Narrative
Page 9 of 54

selection of 200-level courses available for completion. Students that are not able to take the next
level of required courses at GWCC, either stop out or transfer-out to other institutions. GWCC’s
transfer-out (before degree completion) rate is 42% compared to 15% at other 2-year institutions
in the IPEDS Comparison Group – almost triple. [IPEDS 2013-14 Data]
Graduation Rate – As a historically occupational institution, more students complete
occupational certificates, stopping out prior to degree completion. [GWCC IR Data] GWCC’s
graduation rate of first-time, full-time students within 3-years of enrollment is significantly
below the IPEDS Comparison Group of 2-year degree-granting institutions (see Table 9).
Table 9: DEGREE COMPLETION OF FIRST-TIME, FULL TIME STUDENTS WITHIN 3-YEARS OF ENROLLMENT
IPEDS Comparison Group
GWCC Actual
24%
18%

[GWCC Actual rate is from IPEDS 2014-15. Comparison Group rate is from IPEDS 2013-14 which is the most
recent available data with an IPEDS Comparison Group.]

4-year Transfer Rate – While 22% of GWCC students reported their goal was to transfer to a
college/university, only 10% of full-time and 6% of part-time students actually transferred
compared to the national averages of 16% and 10%. [GWCC IR Data & NCCBP 2014] GateWay
does not have dedicated personnel to strategically guide students though the transfer process.
Table 10 illustrates successful college/university transfer-rates of first-time students within 3
years of enrollment. Many of GateWay’s programs provide occupation certificates that count
towards the completion goal, but many of these students do not transfer.
Table 10: SUCCESSFUL 4-YEAR TRANSFER RATES OF FIRST-TIME STUDENTS WITHIN 3 YEARS
Indicator
National Median
GWCC Actual
GWCC Target
Full-Time Students
16%
10%
12%
Part-Time Students
10%
6%
9%
[National Community College Benchmarking Project 2014]

SIGNIFICANT CHALLENGES/OPPORTUNITIES 1:
LACK OF STUDENT PREPAREDNESS LENGTHENS TIME TO COMPLETION
A large portion of GateWay students are technologically underprepared, hindering their ability
to successfully complete coursework, projects and exams. With 57% of students above
GateWay Community College
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traditional college age, a large portion of the College’s population is not as tech savvy as
traditional college age students referred to as “Millennials”—those who grew up in the rise of the
Information Age, Internet, Digital Globalization. GWCC also has a 52% minority headcount that
includes numerous Sudanese and Ethiopian refugees, many of whom have never before seen a
computer. The varying information technology (IT) literacy levels of students on campus pose a
challenge to students and instructors alike when it comes to instructional delivery and successful
completion. Students that are not as prepared when they enter sometimes get behind and fail to
progress due to a lack of IT knowledge rather than a lack of subject content knowledge.
Conversely, tech savvy Millennials are not able to learn or interact at their full potential due to
class IT limitations. Because some students have low IT literacy, faculty can be discouraged
from fully incorporating technology to meet the learning style of the more tech savvy students.
Many students are academically underprepared in other core areas. Table 11 shows the results
of Fall 2014 placement tests administered by the college testing center to determine proper
course placement levels in math, English and reading. The highest percentage of students tested
at the developmental level in math (76%). The majority of students (53%) also tested at the
developmental level in English, and a substantial amount (43%) tested low in Reading.
Table 11: FALL 2014 GWCC STUDENT PLACEMENT TEST RESULTS
Placement Level
Math
English
Developmental
76%
53%
College-Level
24%
47%

Reading
43%
57%

Unfortunately, many incoming students (68%) test at the developmental level in more than one
subject. Fall 2014 data shows that 21% tested at the developmental level in 2 subjects and 15%
in 3 subjects. Thirty-six percent of students are quite academically challenged, testing at the dev
ed level in 2 or more subjects. Less than one-third of GWCC students tested at college level.
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Table 12: PERCENTAGE OF GWCC STUDENTS TESTING INTO DEVELOPMENTAL ED SUBJECTS
0 Dev Ed Subjects
1 Dev Ed Subject
2 Dev Ed Subjects
3 Dev Ed Subjects
32%
32%
21%
15%

The College sees an opportunity to mediate this challenge by expanding the piloted POWER
Math Camp model into college-level core academic areas.
SIGNIFICANT CHALLENGES/OPPORTUNITIES 2:
LOW STUDENT ENGAGEMENT NEGATIVELY IMPACTS COMPLETION
As noted, in Table 8, GWCC’s student engagement benchmark scores are significantly lower
than the 2014 Top Performing Colleges in the areas of Active and Collaborative Learning,
Student Effort, Academic Challenge, Student-Faculty Interaction, and Support for Learners.
Becoming a more comprehensive college necessitates developing an environment where students
are engaged in the college as well as civic or global issues. "Research shows that the more
actively engaged students are - with college faculty and staff, with other students, and with the
subject matter - the more likely they are to learn and to achieve their academic goals. CCSSE
benchmarks focus on institutional practices and student behaviors that promote student
engagement - and that are positively related to student learning and persistence."1 By increasing
student engagement opportunities at the College, students will be more likely to continue their
education to completion and/or transfer.
SIGNIFICANT CHALLENGES/OPPORTUNITIES 3:
INADEQUATE TRANSFER RESOURCES & LIMITED SOPHOMORE-LEVEL COURSES IMPEDE
SUCCESSFUL TRANSFER
Founded as a technical college, GWCC maintained a large occupational focus over 47 years.
The College recognizes the need to also offer a more comprehensive education to meet student
needs and President Obama’s completion agenda. Students enrolling in traditional 100-level
courses often leave because the College does not offer an adequate selection of 200-level courses

1

https://www.ccsse.org/survey/survey.cfm
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required for completion or transfer. Furthermore, the College lacks a transfer culture with onhand experts to help students thoughtfully prepare and transition to a university. Strategically
increasing 200-level courses available and creating a more supportive culture of transfer, will
provide students with resources needed to complete and continue their educational pathway.
INSTITUTIONAL MANAGEMENT
Table 13: SUMMARY OF STRENGTHS AND WEAKNESSES IN INSTITUTIONAL MANAGEMENT
Strengths
Weaknesses
New college leadership conducted a comprehensive
Institutional Research data is reactive rather than
reassessment of entire college structure
predictive
System-wide evidence-based assessment of every
Advisement and Enrollment Services model are not
program and service
operating effectively
Strong community support and partnerships
Lack of staff development inhibits institutional growth
Institutional Research department increased capabilities
to track data for decision making

Analysis of Institutional Management Strengths
New College Leadership - GateWay named Dr. Steven Gonzales as its new President in July
2013. Retirements at the executive level also resulted in all new Vice Presidents and Deans hired
between Fall 2013 and Spring of 2015. Major leadership transitions present challenges to any
organization, however GWCC’s new President has capitalized on the opportunities these changes
have presented. Previously Dr. Gonzales held both faculty and executive leadership positions at a
community college with a history of success and innovation with Title V programs. New insights
and perspective brought to GateWay from each member of the Leadership Team has created an
environment of “new approaches” and a synergy that is creating a spirit of excitement. The lack
of historical/institutional knowledge of the majority of the Leadership Team has delayed some
decision making, but also offers a fresh approach as indicated by the President’s “New Day; New
Approach” initiative; a comprehensive reassessment of the entire college structure that is
described later in the CDP Planning Process section.
System-Wide Assessment – Fall 2013, the Maricopa Community Colleges began a districtGateWay Community College
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wide evidence-based process of self-assessment, and prioritization of all instructional and
support programs and services. This process, known as Maricopa Priorities, is guided by the
District's vision, mission, goals, values, and core planning areas. The mission of the Maricopa
Priorities initiative is to develop and implement a reflective process through which MCCCD can
assess current areas of educational excellence. Self-assessments for every area across the District
were collected, evaluated, and ultimately developed into local recommendations in a bottom-up
process for further review, feedback, decisions, and implementation. This process will help to
realign resources to allow for further support and opportunities to meet community needs and
advance the missions of the colleges.
Community Support – GateWay cultivates strong connections with the community. GWCC’s
culture is a collegial one that involves broad participation of stakeholders throughout the
institution. In addition to the Program Advisory Councils that provide ongoing consultation for
academic and training programs, GWCC also maintains a broadly representative President’s
Advisory Council. Comprised of local community, city, and business leaders, the Council works
directly with the President and administration to evaluate and plan how the College can best
meet the diverse needs of the community and workforce.
IR Data Tracking – GWCC committed to increasing the availability, awareness, and
accessibility of College data by expanding Institutional Research (IR) office’s capacity from a 1
to a 3 person office; increasing the amount of data that can be provided. Over the last 4 years, the
IR office developed an online portal through SharePoint to make data accessible to the College,
and IR staff conduct information sessions and email communications informing faculty and staff
as reports are updated and added. GWCC has been successful in tracking and reporting on the
retention and success of students taking developmental and occupational related courses and
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using data for State and National benchmarking and comparison.
Analysis of Institutional Management Weaknesses
IR Data is Reactive – GWCC has not established, as a priority, the collection and utilization of
individual student data to guide decisions in the learning environment, to inform teaching-related
decisions, or to be used in the advising component related to course taking strategies. Adjusting
to changing needs, GWCC made tremendous strides in the past 3-4 years in establishing
processes specific to institutional and program assessment. Current efforts target student
academic tracking, and the means through which such data is integrated into program and
institutional assessment. GWCC has taken the initiative to collect and compile available data;
however, it lacks resources to invest in the systemic analysis of individualistic student data to
promote a culture of evidence and inquiry among faculty and staff leading to informed decision
making and continuous improvement.
Ineffective Advisement and Enrollment - The Noel Levitz Student Satisfaction Inventory
(SSI) was administered in Spring 2013 so as to align its survey cycle with that of all Maricopa
colleges and thereby develop a comprehensive District Comparison Group – comprised of more
than 5,200 MCCCD students. The results of each SSI were tabulated by Noel-Levitz and normed
against responses from a national sample of more than 191,800 community college students.
Although GateWay scored higher than the national average in terms of its responsiveness to its
diverse student population, several critical areas need to be addressed; most significantly
Advisement, Academic Services and Admissions/Financial Aid (see Table 14).
Table 14: NOEL-LEVITZ SATISFACTION SURVEY INSTRUMENT
Criterion
GWCC
Registration Effectiveness
5.58
Academic Advising/Counseling
5.29
Academic Services
5.75
Safety and Security
5.19
Concern for the Individual
5.42
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National
5.46
5.23
5.51
5.06
5.25

Difference
0.12
0.06
0.24
0.13
0.17
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Admissions/Financial Aid
Campus Support Services

5.28
5.27

5.19
5.00

0.09
0.27

Staff Development - GWCC completed the Personal Assessment of the College Environment
(PACE) Climate Survey in April 2013. Among the findings was the perception that internal
communication has been negatively impacted by a variety of internal and external changes. This
included the perception that organizational knowledge of critical college functions is held in
specific positions but is not accessible in times of crisis. For example, the College began
addressing the need for holistic student support services and in 2012, enrollment services were
housed in a new location within the College’s Integrated Education building. The intention was
that students needed to be able to access one-stop services but staff turnover and changes in
personnel adversely affected student satisfaction. The Noel-Levitz Survey of Student Satisfaction
indicates numerous areas require cross-functional training.
According to Department of Labor’s employment statistics (2015), average employee turnover
during this post-recession period is approximately 3%.2 According to GWCC Human Resources
Data, 30 positions are currently unfilled (18 posted and 12 pending), representing a turnover rate
that is greater than 10% or more than 3 times the national average. In Fall 2013, over 42
employee listening sessions were held which yielded 2,500 comments about College functions
that are working as well as opportunities for change and enhancement. Professional development
and opportunities for cross-functional collaboration ranked among the most prevalent areas for
continued support. College Leadership has incorporated these critical insights into its planning
efforts, but opportunities for significant improvement remain.
SIGNIFICANT CHALLENGES/OPPORTUNITIES 4:
INEFFECTIVE USE OF EVIDENCE IMPACTS QUALITY OF PROGRAMS AND SERVICES
GWCC’s capacity for tracking students and assessing institutional directions is not developed
2

http://www.bls.gov/news.release/jolts.nr0.htm
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enough for general education and academic program evaluation and improvement. The College
has not been able to shift to the needs of full-time and/or academic students and instead has
relied on information generated by occupational programs. With a growing transfer population
and a need to decrease time to degree completion and increase degree attainment, it is critical for
GWCC to expand its resources for analyzing student data so that college-wide change is datadriven for greater impact on persistence and retention.
SIGNIFICANT CHALLENGES/OPPORTUNITIES 5:
INSUFFICIENT AND UNFOCUSED ORGANIZATIONAL PROFESSIONAL DEVELOPMENT PRACTICES
Employee involvement is critical in establishing and maintaining support for improving student
success and college completion. Employee morale continues to be impacted by the new
Leadership Team. GWCC is expanding the Center for Teaching and Learning from a faculty
focus to include staff, but investments in organization-wide professional development are
necessary to improve employee practices and student perception of customer service, efficiency,
and management of student needs.
FISCAL STABILITY
Table 15: SUMMARY OF STRENGTHS AND WEAKNESSES IN FISCAL STABILITY
Strengths
Weaknesses
Light Rail transportation system increases access for High cost to offer, sustain & update occupational programs
students
to meet labor market needs
Relatively low cost of attendance compared to area
Adverse impact of District FTSE funding model
universities
State funding eliminated

Analysis of Fiscal Stability Strengths
Increased Accessibility - GateWay is the only community college in the state that is
conveniently accessible via the Phoenix Light Rail public transportation system, and is located at
the halfway point between Arizona State University’s (ASU) Main campus and the ASU
Downtown campus. GWCC is also close to area freeways and bus stops, providing increased
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accessibility for area high school and vocational school students.
Low Cost of Attendance - The cost per credit hour at GateWay is $84 compared to $335 per
credit hour for State Universities and $612 at Arizona Private Universities, making GWCC an
attractive option for undergraduate students. The average annual cost of attending GWCC is
drastically lower ($2,430) as compared to state ($10,044) and private ($18,353) universities.
Analysis of Fiscal Stability Weaknesses
High Cost Occupational Programs - GateWay’s fiscal stability is challenged by the high cost
of maintaining and managing occupational programs (e.g. Nuclear Medicine, Ultrasound
Technology, and Radiation Therapy). The cost to offer an occupational course is almost twice as
much as an academic course. In addition to substantial space requirements, many occupational
programs require significant capital outlays for equipment, training on equipment and
maintenance, as well as faculty training/certification/recertification. Cost per student enrollment
is higher at GWCC ($4,908) than the District ($3,574) and National ($4,514) average. [NCCBP
2014] At the same time, GWCC must manage program costs in relation to private for-profit
competition and its public mission and obligation. Across the MCCCD, the average split
between academic and occupational programs is 73% to 27%. GateWay is increasing its
academic/transfer programs but continues to have the largest percentage of occupational students
(54% to 46%) and the respective cost per Full-Time Student Equivalency (FTSE) for these
programs remains more than double that of most Maricopa Community Colleges.
FTSE Funding Model - Colleges within the MCCCD system receive a proportion of the
District’s revenue based upon their FTSE. Occupational programs generally have proportionally
fewer seats; yet, the formula for allocating District resources does not factor in the varying
program costs. District funding is the same whether a student is taking an occupational or
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academic course. GWCC is at a disadvantage since allocation of system resources favors
colleges with higher FTSE and lower costs.
State Funding Eliminated – The Maricopa County Community College District (MCCCD) is
the largest community college district in the United States, serving more than 260,000 students
each year. While Arizona State funding once accounted for 29% of the District’s operating
budget, drastic reductions have taken place over the past few years. Since 2007 alone, MCCCD
has lost over $60 million in State funding. Most recently, in the 2016 adopted budget, the State
of Arizona has entirely eliminated all funding to the District.
SIGNIFICANT CHALLENGES/OPPORTUNITIES 6:
LIMITED ACCESS TO FISCAL RESOURCES TO ADEQUATELY RESPOND TO EMERGING NEEDS
GWCC has limited access to resources supporting the capacity development for emerging
needs. State funding has been eliminated and private investment follows cyclical economies of
opportunity. The State has eliminated all funding to the District. Colleges within the MCCCD
system receive a proportion of the District’s revenue based upon their FTSE. As illustrated in
Table 16, GWCC has a greater cost in providing services to students than most other District
colleges – ranking 9th out of 10 colleges.
Table 16: MCCCD COMPARISON OF COST PER FULL-TIME STUDENT EQUIVALENT (FTSE)
Rio Salado College
$4,807 Paradise Valley Community College
Estrella Mountain Community College
$6,108 Phoenix College
Chandler-Gilbert Community College
$6,186 Scottsdale Community College
Glendale Community College
$6,531 GateWay Community College
Mesa Community College
$7,093 South Mountain Community College
[MCCCD Budget FY 2014-15]

$7,498
$8,279
$9,135
$9,890
$10,336

As an open access institution, GWCC’s ability to grow requires funding that can be dedicated
to capacity building. The District’s funding allocation model is enrollment-based. Funding
follows institutional size rather than scope or service level. Yet, new students are requiring
longer academic sequences, specialized developmental education programs, and accessible
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effective support services to succeed in degree/transfer completion. Unfortunately, GateWay
lacks the fiscal capacity to address emerging needs and capitalize on opportunities.
DESCRIPTION OF CDP PLANNING PROCESS AND INSTITUTION-WIDE PARTICIPATION
The Comprehensive Development Planning (CDP) process was primarily conducted over a 9month period of intensive planning that incorporated feedback from the entire campus with
ongoing modifications and enhancements. The CDP Team leading the effort was composed of
leaders from GateWay’s offices of Academic Affairs; Student Affairs; Institutional
Effectiveness; and Grants. Dr. Gonzales, GWCC’s President, led an aggressive yet inclusive
charge with his New Day, New Approach initiative that was executed concurrently with the CDP
process. The New Approach initiative, aligned with the GWCC Strategic Plan, allowed a unique
opportunity to look at remodeling the College to create the ideal organization for both employees
and students. A group of College managers, directors and administrators from Academic Affairs,
Student Affairs, Administrative Services and other parts of the organization served as facilitators
to help lead colleagues and students in looking critically at the organization to determine changes
in the best interest of the College and students in order to improve services and efficiencies. Also
paramount to the planning were the MCCCD Governing Board’s Strategic Planning Goals of
improving access to learning, enhancing educational and career pathways to support student
goals attainment, improving student learning outcomes and teaching effectiveness, and
strengthening policies and procedures to guide effective use of public resources.
A series of 42 campus conversational brainstorming sessions were held with GateWay
employees and students. The sessions determined a number of things, such as what the College is
most proud of now, identifying best practices inside and outside the organization, identifying
what works and what doesn’t. Everyone was given an opportunity to participate and provide
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feedback throughout the process as the College collectively focused on creating and developing
an organizational structure that improves our effectiveness, our students’ experiences and moves
the College from good to great. As a result, over 2,500 unique initial suggestions emerged.
Running concurrently with the President’s New Day; New Approach initiative, the CDP Team
established a Title V Comprehensive Development Planning Process. Three additional types of
teams were formed that included numerous stakeholders on campus representing a diverse group
of faculty, administrators, staff, and students (see Figure 1 and Table 17).
Members Include:
Personnel from Academic
Affairs; Student Affairs;
Institutional Research &
Effectiveness; and
College & District Grants
Offices
Members Include:
Students & personnel
from departments
related to the areas that
posed the greatest
weaknesses & most
significant challenges &
opportunities; and areas
affected by the suggested
proposal strategies

CDP
Team

Focus
Groups

Leadership
Team

Core
Planning
Team

Members Include:
College President; VP Academic Affairs; VP
Student Affairs; VP Administrative Affairs;
Faculty from Reading, English, & Math; and
Directors of: Institutional Research &
Effectiveness; Center for Teaching & Learning;
Learning Center; Enrollment Management
Services; and College & District Grants Offices
Members Include:
VP Academic Affairs; VP Student Affairs; Dean
Student & Enrollment Services; Associate Dean
Academic Affairs; Director Institutional
Research & Effectiveness; Director Center for
Teaching & Learning; Managers Advisement &
Counselling; College & District Grants Offices;
and Faculty representing most College programs

Figure 1: Comprehensive Development Plan Participants
Table 17: ROLES AND DATA USED IN TITLE V STRATEGIC CDP PLANNING PROCESS
Designed CDP process and participants. Facilitated all planning meetings and conducted a
CDP Team
thorough analysis of the College’s primary data sources.
Leadership Provided initial input, identified high-level needs and areas of interest, set overall direction of
grant, and provided additional guidance/approvals as appropriate
Team
Met on a regular basis over the course of the nine-month long planning process. Key constituents
Core
that were charged with conducting a thorough Strengths, Weaknesses, Opportunities, and
Planning
Threats/Challenges (SWOT) Analysis laying the framework for addressing some of the most
Team
crucial concerns.
Formed Specialized Focus Groups to assess the specific needs and suggested strategies once the
Focus
direction and framework for the proposal was established.
Groups
Primary Data Sources Used During Planning Process
 2013 Integrated Postsecondary Education Data System (IPEDS);
 2013 & 2014 National Community College Benchmark Project (NCCBP);
 2013 & 2014 Community College Survey of Student Engagement (CCSSE);
 2013 Personal Assessment of College Environment (PACE);
 2013-14 GWCC Full-Time Student Equivalent (FTSE) Report;
 GWCC Title V SWOT Analysis;
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“New Day; New Approach” Initiative;
GateWay Community College Strategic Plan;
District Strategic Plan and Governing Board Goals and Metrics;
Maricopa Priorities district-wide self-assessment data; and
President Obama’s Completion Agenda

IA. GOALS FOR ACADEMIC PROGRAMS, INSTITUTIONAL MANAGEMENT, & FISCAL STABILITY
Table 18: TITLE V GOALS AND ACTIVITY OBJECTIVES
ACADEMIC PROGRAMS GOAL: INCREASE STUDENT COMPLETION AND TRANSFER BY PROVIDING INDIVIDUALIZED
STUDENT SUPPORT AND ENHANCING THE STUDENT ACADEMIC EXPERIENCE.
Activity Objective 1: Decrease Time to Completion
Activity Objective 2: Increase Student Completion and Transfer
INSTITUTIONAL MANAGEMENT GOAL: CREATE A CULTURE OF INQUIRY TO IMPROVE QUALITY STANDARDS,
INSTITUTIONAL EFFECTIVENESS, AND EFFICIENT USE OF RESOURCES
Activity Objective 3: Enhance Use of Data-Driven Decision Making
FISCAL STABILITY GOAL: EXPAND FINANCIAL RESOURCES TO EFFECTIVELY ADDRESS EMERGING NEEDS AND
OPPORTUNITIES
Activity Objective 4: Increase College Financial Resources
Title V Key Performance Measures:
a. 10% change, over the 5-year grant period, of the number of full-time, degree-seeking undergraduate students
enrolled at GWCC. [Benchmark 20%, Target 30%]
b. 65% of 1st-time, full-time degree-seeking undergraduate students who were in their 1st year of
postsecondary enrollment in previous year and are enrolled in current year at GWCC. [Benchmark 55%,
Target 65%]
c. (Applies only to 4-year institutions)
d. (Applies only to 4-year institutions)
e. 23% of 1st-time, full-time degree-seeking undergraduate students enrolled at GWCC graduating within 3
years. [Benchmark 18%, Target 23%]

IB. MEASURABLE OBJECTIVES AND TIMETABLE
Objectives related to each goal are listed in Table 18. Specific details for measurable objectives
related to reaching each goal and timeframes are shown in Activity Objectives, Tables 20-23.
Timeframes are also included in Table 28 Implementation Tasks and Timeline.
IC. MEASURES AND RESOURCES TO INSTITUTIONALIZE PRACTICES
GWCC plans to institutionalize all successful practices funded by Title V. Curriculum and
materials developed will continue to be utilized by the Learning Center, as Supplemental
Instruction and in special camps that address core academic deficiencies. Institutionalization of
the Honors/Transfer Specialist, Service Learning/Civic Engagement Specialist, and Institutional
Research Analyst will begin at 25% of salary and fringe in Years 4-5 and at 25% for the
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Learning Associate in Year 5. The College intends to 100% institutionalize all 4 positions after
the grant ends.
ID. 5 YEAR PLAN TO ADDRESS SERVICES TO HISPANIC AND LOW-INCOME STUDENTS
Table 19: 5-YEAR PLAN FOR IMPROVING SERVICES TO HISPANIC & LOW-INCOME STUDENTS
 Provide additional, flexible course offerings
Maximize Access
 Offer student loan program & financial literacy courses
 Raise awareness through community/business partners
 Continue to implement new instructional technologies & course formats
 Offer contextualized & supplemental instruction in selected courses
Create Dynamic
Learning
 Intervene early & provide support services to at-risk students
Environments
 Utilize predictive analytics & data to analyze/improve programs/services
 Enhance professional development for faculty & staff
 Develop opportunities for cultural/linguistic awareness & celebrate diversity
 Implement programs to meet community/workforce needs & support retention
Enhance Diversity
 Hire faculty/staff who are ethnically/intellectually diverse
 Support multiple styles of teaching & learning
 Develop single semester learning communities for high-risk courses
Enrich Student
 Expand Honors program & offer service learning opportunities
Development
 Prepare students for transfer to 4-year colleges, & for the workforce with enhanced
technology, language & personal development

This project will implement strategies designed to address barriers and academic core
deficiencies that can impede Hispanic and other low-income student access, persistence,
academic student success, degree completion, and transfer to four-year institutions.
II. ACTIVITY OBJECTIVES

(15 POINTS)

Table 20: ACTIVITY OBJECTIVE 1: DECREASE TIME TO COMPLETION
STRATEGIES, PERFORMANCE MEASURES, & CDP CHALLENGES/OPPORTUNITIES ADDRESSED
Major Strategies that address the Academic Programs Goal of the CDP:
1.1 Accelerated Learning Environments - Implement accelerated learning camps to address core academic
deficiencies in college-level course work.
[Math: 2 per year in Y1–5; Reading: 2 per year in Y2–5; Technology: 2 per year in Y2–5; English: 2 per year
in Y3-5; and, Science: 2 per year in Y4-5]
1.2 Just-in-Time Learning Support – Deliver on-demand group instruction that provides discipline specific
strategic content delivery in response to the common academic obstacles students encounter.
[A minimum of 8 workshops per year in Y1–5 across the disciplines of: Math, Reading, Technology, English,
and Science.]
1.3 Contextualized Learning Strategies – Embed core academic skills reinforcement within contextual discipline
specific active learning strategies.
[Implement contextualized subject matter content in 4 core academic disciplines/programs per year in Y1-5]
1.4 Customized Learning Communities – Pilot student cohorts in key gatekeeper courses to accelerate learning
and increase completion through tailored academic support services.
[Implement SLA/SI learning cohorts in 3 100-level courses per semester in Y1–5, and begin transitioning
SLA/SI learning cohorts in at least 1 200-level course in Y3-5]
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Aligned with Key Performance Measures and Priorities:
b. 65% of 1st-time, full-time degree-seeking undergraduate students in their 1st year of postsecondary enrollment
in the previous year and are enrolled in the current year at GWCC. [Benchmark 55%, Target 65%]
e. 23% of 1st-time, full-time degree-seeking undergraduate students enrolled at GWCC graduating within 3 years.
[Benchmark 18%, Target 23%]
Absolute Priority: By supporting student success initiatives that address student preparedness, low student
engagement, inadequate transfer resources, and limited offering of sophomore-level courses.
CPP 1. By increasing retention and persistence through support of tutoring, counseling, and student service
programs to improve academic success.
CPP 2. By reducing the time and/or cost of completion through the strategic development of high quality online
and hybrid courses.
CDP Challenges/Opportunities (C/O) Addressed:
C/O 1: Lack of Student Preparedness Lengthens Time to Completion
C/O 2: Low Student Engagement Negatively Impacts Completion
C/O 4: Ineffective Use of Evidence Impacts Quality of Programs and Services
C/O 5: Insufficient and Unfocused Organizational Professional Development Practices
Summary Statement: National assessments of trends in supporting success at community colleges (AACC,
NCCBP), especially among underrepresented minorities have clearly identified the length of completion as having
a negative correlation with student success and degree completion. These activity objectives focus on accelerating
student completion through a variety of strategic innovations that support students at the course and program level,
providing academic support for increased student completion.
Table 21: ACTIVITY OBJECTIVE 2: INCREASE STUDENT COMPLETION AND TRANSFER
STRATEGIES, PERFORMANCE MEASURES, & CDP CHALLENGES/OPPORTUNITIES ADDRESSED
Major Strategies that address the Academic Programs Goal of the CDP:
2.1 Active Learning Pedagogy - Create service learning and civic engagement opportunities in targeted
courses to increase student engagement and retention.
[Infuse service learning or civic engagement opportunities into 2 new courses in Y1 and 5 new courses per
academic year in Y2–5]
2.2 Expand Honors Program - Increase capacity of Honors program to provide students with a more rigorous
learning experience better preparing them for transfer success.
[Increase the number of student participants in the Honors program by 5% per year in Y1-5]
2.3 Support Sophomore-Level Courses – Increase the breadth, depth, and availability of 200-level course
offerings to support increased demand necessary for completion and transfer. (This will also be addressed
through development of online and hybrid courses as described in Competitive Preference Priority 2.)
[Pilot new 200-level courses per academic year as follows: 3 to 7 in Y1; 4 to 8 in Y2; 2 to 5 in Y3; 2 in Y4;
and 2 in Y5]
2.4 Increase Transfer Resources – Provide dedicated personnel and resources to ensure successful student
transfer along the educational continuum.
[Increase transfer rate of full-time students by 6%, and part-time by 2% over course of grant]
Aligned with Key Performance Measures and Priorities:
a. 10% change, over the 5-year grant period, of the number of full-time, degree-seeking undergraduate
students enrolled at GWCC. [Benchmark 20%, Target 30%]
b. 65% of 1st-time, full-time degree-seeking undergraduate students in their 1st year of postsecondary
enrollment in the previous year and are enrolled in the current year at GWCC. [Benchmark 55%, Target
65%]
Absolute Priority: By supporting student success initiatives that address student preparedness, low student
engagement, inadequate transfer resources, and limited offering of sophomore-level courses.
CPP 2. By reducing the time and/or cost of completion through the strategic development of high quality online
and hybrid courses.
CDP Challenges/Opportunities (C/O) Addressed:
C/O 1: Lack of Student Preparedness Lengthens Time to Completion
C/O 2: Low Student Engagement Negatively Impacts Completion
C/O 3: Inadequate Resources & Limited Sophomore-Level Courses Impedes Transfer
C/O 4: Ineffective Use of Evidence Impacts Quality of Programs and Services
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C/O 5: Insufficient and Unfocused Organizational Professional Development Practices
Summary Statement: The problems identified in the Comprehensive Development Plan have underlined the
growing pains the college is experiencing as it shifts from a predominantly occupational focused institution to
one that provides comprehensive transfer options. The increase in student active learning and community
engagement as well as the enhanced Honor’s programming will directly support the development of sophomorelevel coursework and increase transfer success to the both state and private institutions of postsecondary
education.
Table 22: ACTIVITY OBJECTIVE 3: ENHANCE USE OF DATA-DRIVEN DECISION MAKING
STRATEGIES, PERFORMANCE MEASURES, & CDP CHALLENGES/OPPORTUNITIES ADDRESSED
Major Strategies that address the Institutional Management Goal of the CDP:
3.1 Expand Data Collection – Deliver more sophisticated quantitative and qualitative evidence by thoughtful
expansion of data collection capabilities.
[Increase reporting capacity by 50% over Y1-5; 10% of which will focus on analytics]
3.2 Data-Driven Decision Making – Enhance data analysis and incorporate predictive analytics to improve the
use of data in strategic planning and implementation.
[Predictive modeling structure will be established by Y2 and utilized in core academic areas
Math/ENG/Reading/Sciences; provide 2 evidence-based data usage trainings per semester in Y2-5]
3.3 Human Capital Development – Increase quality of service standards and efficiency of processes through
investment in college-wide professional development.
[Percentage of total College staff to participate in training as follows: 50% in Y1; 60% in Y2; 70% in Y3;
80% in Y4; and 90% in Y5]
3.4 Cross-Departmental Collaboration – Maximize efficient use of resources by increasing communication
and collaboration across functional areas.
[Predictive modeling structure will be established by Y2 and utilized in core academic areas
Math/ENG/Reading/Sciences]
Aligned with Key Performance Measures and Priorities: a, b, e, and CPP 1 & 2
CDP Challenges/Opportunities (C/O) Addressed:
C/O 4: Ineffective Use of Evidence Impacts Quality of Programs and Services
C/O 5: Insufficient and Unfocused Organizational Professional Development Practices
Summary Statement: Although significant improvements have been made in data collection and analysis
capabilities at GWCC, the Comprehensive Development Plan highlights additional areas in need of continued
enhancement. Expanding data collection capabilities to include both qualitative and quantitative and incorporate
data analytics must be accompanied with ongoing training in both data analysis. Ongoing training and employee
(faculty and staff) professional development will continue to ensure that College resources are invested and that
GWCC continues to effectively steward public resources and facilitate continuous process improvement.
Table 23: ACTIVITY OBJECTIVE 4: INCREASE COLLEGE FINANCIAL RESOURCES
STRATEGIES, PERFORMANCE MEASURES, & CDP CHALLENGES/OPPORTUNITIES ADDRESSED
Major Strategies that address the Fiscal Stability Goal of the CDP:
4.1 Create Endowment – Create an Endowment through Title V and 1:1Matching Donations
[$50,000 each in Y4-5; with 1:1 College match]
Aligned with Key Performance Measures a, b, e, and CPP 1 & 2:
Absolute Priority: By supporting student success initiatives that address student preparedness, low student
engagement, inadequate transfer resources, and limited offering of sophomore level courses.
CDP Challenges/Opportunities (C/O) Addressed:
C/O 6: Limited Access to Fiscal Resources to Adequately Respond to Emerging Needs
Summary Statement: Creation of $200,000 in Endowment funding will provide increased financial resources
to help support emerging needs of the institution.

III. IMPLEMENTATION STRATEGY AND TIMETABLE

(15 POINTS)

In preparing the Comprehensive Development Plan (CDP), the Title V CDP Team studied
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many best practices, conducted a literature review, interviewed key staff, and conducted and
reviewed large amounts of instructional data relevant to the success of students in higher
education. The following provides an outline to the specific rationale and implementation
strategies aligned within each specific activity objective under the Title V project.
ACTIVITY OBJECTIVE 1: DECREASE TIME TO COMPLETION
Strategy 1.1 Accelerated Learning Environments – Implement accelerated learning camps to
address core academic deficiencies in college-level course work. The College’s previous Title V
funded project invested in strategies designed to accelerate completion and support success of
developmental-level students. One of the innovations that has proven to have a significant return
on investment was the coordination of POWER Math Camps. The concept was generated during
an assessment of best practices by the Learning Center’s Advisory Committee and was
developed during participation in the Maricopa Summer Institute, an intensive 3-week faculty
professional development program to provide those who work with diverse students the theory
and practical applications to improve success, retention, and persistence of students.
Piloted in July 2014, the POWER Math Camp convened a 12-day intensive review to help
students refresh on essential math skills so that they could test into a higher level course. The
pilot was a success for the intended goal as 62% of the students completing the camp tested into
college-level mathematics. In fact, over 76% of the students tested into a higher level of math,
allowing them to skip a total of 65 math sections (saving them nearly $22,000 in tuition). The
POWER Math Camp also had a positive impact on student success and retention in the semester
following with over 80% of students completing and passing their subsequent math courses.
Building upon this successful pilot, GateWay will expand the “POWER Camp” innovation into
the core academic areas of reading, technology, English, and science using a pilot, revise, and

GateWay Community College
Stay on TrAC (Transfer, Articulation, and Completion)

Title V Project Narrative
Page 26 of 54

implement full scale model. The National Math + Science Initiative (NMSI) expanded its college
readiness program to Arizona in April 2014, and Table 24 illustrates some of the major concept
areas and identifies the strategic core foundation for implementing the model within the core
academic areas. Research-based best practices in developmental education will shape the
program of study for the adjunct faculty.
Table 24: POWER CAMP CORE DEVELOPMENT CONSIDERATIONS
 Discrete Areas/Concepts Relative to Mathematics, Reading, English, Technology, Science
 Active-Learning and Engaging Practice Materials
 Theories and Applied Practices of Core Academic Areas
 Technology Applications for Core Academic Areas
 Using Scaffolding Techniques to Support Student Success

Recruiting core faculty members within each POWER Camp development team and working
in collaboration with the Learning Center, design and delivery of these intensive learning
experiences will inform subsequent planning and development. Table 25 focuses on the POWER
Camp for each discipline, with evaluative feedback incorporated into each subsequent discipline
with revisions made every 2 years.
Table 25: PROPOSED DEVELOPMENT LIFECYCLE FOR POWER CAMPS
Subject
Year 1
Year 2
Year 3
Math
Implement
Conduct/Revise
Conduct
Reading
Develop
Implement
Conduct/Revise
Technology
Develop
Implement
Conduct/Revise
English
Develop
Implement
Science
Develop

Year 4
Conduct/Revise
Conduct
Conduct
Conduct/Revise
Implement

Year 5
Conduct
Conduct/Revise
Conduct/Revise
Conduct
Conduct/Revise

Strategy 1.2 Just-in-Time Learning Support The academic support necessary for student
success ranges from content that addresses the
affective domain (study skills, time
management, note-taking strategies) as well as

Figure 2: Just-in-Time Learning Support

content that is discipline specific. The intensive learning camps will cast a wide net and with
academic advisement support will serve a large portion of students’ pre-semester preparation to
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establish building blocks for their success. The material developed will become content that is
available to students during targeted workshops and small group interaction. Student academic
support will be provided through: 1) Learning Center Workshops – delivering core components
of material in sequentially scheduled events; 2) Structured Learning Assistance – provide core
concept/student materials embedded in core courses; 3) Classroom Presentations – the Learning
Associate will serve as a guest lecturer and provide supplemental support to these core academic
areas; and 4) Small Group and Peer Tutoring – materials developed will support the tutoring
model to enhance student success and provide Just-in-Time learning support.
Strategy 1.3 Contextualized Learning Strategies – At the core of Contextualized Teaching and
Learning (CTL) is the critical importance of connecting core subject matter content and
foundational theory in ways that are meaningful and relevant to the student. The Research
Planning Group (RPG 2011) investigated best-practices with a variety of CTL models ranging
from stand-alone courses to linked courses and learning communities. Within the landscape of
GateWay’s degree and transfer programs, the core of CTL will be based within the framework of
critical college reading skills connected strategically to the core academic areas of: 1) Cultural
and Social Sciences; 2) the Life Sciences, Mathematics, Physical Sciences or Technology; and,
3) Communication, Humanities, or Behavioral Sciences. Development will incorporate the
following best practices and will embed CTL in 4 core academic disciplines/programs per year.
Table 26: FOUNDATION FOR CONTEXTUALIZED TEACHING AND LEARNING
Best Practices to be Incorporated:
 Faculty collaboration across disciplines/functions and with stakeholders/employers encouraged CTL innovations.
 Curriculum/instructional material development that is more relevant to students, or obtain instructional resources
from community partners or from students’ own workplace experiences.
 Relevant context that has significance for students, developing the context with learners, or offering a context
students can choose based on their educational or career interests.
 Interactive teaching of contextualized curriculum offers instructors an array of opportunities to construct complex
and engaging interactive activities for and with students.
Foundation
RDG 111
RDG 112
RDG 113
Cultural and Social Science
Life Sciences, Math, Physical Communication, Humanities
Disciplines
Sciences or Technology
or Behavioral Science
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Course Prefix

ASB, ASM, ECN, GCU, GPH,
HIS, POS, SOC, SWU, WST

BIO, CHM, CIS, GLG, MAT, COM, CPD, ENH, HUM,
NUR, PHY
PHI, PSY

Strategy 1.4 Customized Learning Communities - Traditional learning communities place
small cohorts of students together in two or more thematically linked courses with added
support, such as extra advising or tutoring. Structured Learning Assistance (SLA) as piloted is a
proactive academic support program that identifies high-risk courses and creates a singlesemester learning community that has proven to be effective and portable3. Selected 100- and
200-level high-risk courses will be enhanced with embedded learning assistance.
Piloted initially to “expand and enhance the academic offerings and program quality” the
course-specific intervention of embedding Supplemental Instruction (SI) within the
developmental courses achieved only limited success. As Kay McClenney, Director of the
Center for Community College Student Engagement, states, “students don't do optional.”
Mathematics faculty collaborated with the Learning Center to redesign their curriculum to

include mandatory participation in the student-driven supplemental instruction until the student
achieved a predetermined success level within the course. When students were no longer
required to participate in the Supplemental Learning Assistance (SLA) the majority continued to
do so. The pilot-model will be expanded into 100- and 200-level courses. Courses will be
identified and faculty will collaborate in developing supplementing instructional materials and
assist in the training of embedded student supported enhancements.
ACTIVITY OBJECTIVE 2: INCREASE STUDENT COMPLETION AND TRANSFER
Strategy 2.1 Active Learning Pedagogy – Research on the impact of service-learning and civic
engagement (Campus Compact, 2008) emphasizes integrating academics with community
service and civic engagement opportunities delivers greater student leadership development,
3

Ning, H., & Downing, K. (2010). The Impact of Supplemental Instruction on Learning Competence and Academic
Performance. Studies in Higher Education. 35(8). 921-939.
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enriched learning, and improved academic performance. Furthermore, this pedagogy has a
significant impact on improving the success and retention of first-year students4 and as an
intentional intervention dramatically improves the persistence of low-income, first-generation
college students.5 The GateWay Title V will infuse service learning or civic engagement
opportunities into 2 new courses in Year 1, and 5 new courses per academic year in Years 2-5.
This will entail developing strong partnerships with both community-based and non-profit
agencies, targeting those that align with student academic and career goals. In addition, GWCC
will also explore an innovative approach by pairing successful students in an advocacy and
mentoring relationship with those students at greatest risk of non-completion through campus
focused service-learning courses. In addition to improving student persistence, service-learning
has a significant impact on enhancing student critical thinking in the areas of communication,
career and teamwork, civic responsibility, and academic development and educational success6.
Strategy 2.2 Expand Honors Program - The Honors program is essential to enhancing the
comprehensive nature of GWCC. It supports the recruitment of outstanding high school
graduates to bridge their pathway to a 4-year college. GWCC currently supports 2 categories of
Honors students: 1. President’s Scholars - recent high school graduates that meet
academic/placement requirements and who are funded for 4 semesters at up to 15 credit
hours/semester via a District scholarship fund, and 2. Honors Achievement Award students students with 12+ college credits and a 3.25 GPA who receive a stipend upon successful
completion of Honors coursework. GWCC served 96 Honors students in 2010-2011 and 101

4

Bringle, R. G., Hatcher, J. A., & Muthiah, R. N. (2010). The role of service-learning on the retention of first-year
students to second year. Michigan Journal of Community Service Learning, 16(2), 38-49.
5
Yeh, T. L. (2010). Service-learning and persistence of low-income, first-generation college students: An
exploratory study. Michigan Journal of Community Service Learning, 16(2), 50-65.
6
Prentice, M., & Robinson, G. (2010). Improving Student Learning Outcomes with Service Learning. American
Association of Community College. AACC-RB-10-1.

GateWay Community College
Stay on TrAC (Transfer, Articulation, and Completion)

Title V Project Narrative
Page 30 of 54

students in 2011-2012. Recently, participation decreased from 94 students in Fall 2012 to only
27 in Fall 2014. In addition to developing and implementing Honor’s orientations, expanding the
Honors program will allow for interaction with a variety of academic and service departments
within the College. Examples of this expanded program include: collaborating with testing to
flag eligible students; marketing to promote Honors programs and events; instructional
technology to manage the Honors Canvas (Learning Management System); advising to
flag/enroll students into Honors sections; and Student Life, GateWay to the Arts, and
International Education to co-sponsor co-curricular events. Support will be provided to develop
engaging Honors projects within a variety of pedagogical frameworks, such as using a flippedclassroom model to present Honors outcomes.
Strategy 2.3 Support Sophomore-Level Courses – As part of the Maricopa Community
College system, GWCC has articulation agreements and transfer guides with over 30 colleges
and universities. With the State’s three public universities, transfer partnerships are robust and
include potential scholarship opportunities through the Arizona State University (ASU) –
Alliance; Northern Arizona University (NAU) – Connection; and University of Arizona (UofA) Bridge. For example, the Alliance program with ASU includes the Maricopa-ASU Pathways
Program (MAPP). The MAPP is a tool that outlines a prescribed sequence of classes students
must take at GateWay to prepare for their desired degree at ASU. The MAPP outlines all of the
specific classes that are required for the ASU degree and clearly lets them know which classes to
take at GateWay. Each MAPP has an Arizona General Education Curriculum (AGEC) and an
associate’s degree built into it and the necessary grade point average (GPA) for the program.
Many of the 200-level courses necessary for transfer are not taught at GateWay or when
offered, enrollment was so low that they were canceled. Of the top 30 200-level courses
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available throughout Maricopa, 40% are not available at GateWay. The Divisions of Liberal
Arts, Business & Information Technology, and Math & Science will collaborate to identify and
pilot the necessary sophomore-level transfer courses vital to student transfer and success.
Strategy 2.4 Increase Transfer Resources - Dedicated personnel and resources will help to
ensure successful student transfer along the educational continuum. A Transfer Specialist will
actively coordinate transfer events and activities such as in-service workshops/training and
facilitation of university representative schedules. Students seeking to transfer will receive
individualized support with courses and programs advisement; coordination of transfer resources
for students; and information regarding transfer credits accepted by 4-year institutions.
ACTIVITY OBJECTIVE 3: ENHANCE USE OF DATA-DRIVEN DECISION MAKING
Strategy 3.1 Expand Data Collection - As the College becomes more comprehensive in nature
it becomes necessary to expand what data is used and how it is used to develop effective
intervention strategies within the college environment; both the learning environment and the
student support services environment. Efforts to conduct benchmarking have focused on
institutional-level data collection primarily used to report at a State- or National-level to conduct
comparisons with other community colleges. The Institutional Research office will expand the
scope of qualitative and quantitative data collected and communicated to faculty and staff. Data
collection initiatives will drill down to individual student demographics, performance, and
course taking patterns. Course- and program-level data will be collected to delve into key
achievement, engagement and completion data to get a new perspective of learners’ progress and
success. Evidence will support strategies and interventions within the learning environment.
Strategy 3.2 Data-Driven Decision Making – GWCC recognizes the need to develop an
environment in which evidence-based decision making is embedded in the culture of the
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organization. A driving premise of the Achieving the Dream (ATD) reform initiative is the use of
data to determine and understand patterns of student progression and completion in helping
community college faculty and staff to identify barriers to student success and develop strategies
to overcome those barriers. A 2013 survey conducted through the Community College Research
Center (CCRC), analyzing ATD colleges in Washington, found that that faculty and staff were
more likely to use data if they were in departments where decisions were made using data.
GateWay has a new Executive Leadership Team as of the 2014-15 academic year. The use of
evidence in decision making will be modeled as GWCC commences a new Strategic Planning
cycle. The College will expand use of statistical analytics to identify student behavior and
characteristics in order to simulate future results. The Institutional Research office will provide
training to faculty and staff on understanding reports and effective methods for the utilization of
data into the learning and service environments. In addition to identifying effective strategies in
the learning environment, providing less focus on data mining and more focus on analytics and
use of data will help identify students potentially at risk for dropping out, withdrawing, or failing
altogether. Data will be used by faculty and staff to identify those students who might be
struggling, much earlier in the year and more effectively than traditional methods had provided.
Strategy 3.3 Human Capital Development – Best practices in organizational performance at
community colleges illustrate the importance of leadership development, functional alignment,
process improvement, and employee engagement in professional development7. GateWay will
increase the quality of service standards and the efficiency of processes through investment in
college-wide professional development. Targeted areas within faculty development, staff
development, and leadership development, the College are described in Table 27.

7

Jenkins, P. (2011). Redesigning Community Colleges for Completion: Lessons from Research on HighPerformance Organizations. CCRC Working Paper. Community College Research Center
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Table 27: PROFESSIONAL DEVELOPMENT ACTIVITIES
Primary Focus
Major Activities
Adjunct Faculty Institute:
 Summer Boot Camp (1st Summer). 5-days with speakers & activities that
Supports cohort adjunct faculty introduce program/insights to leadership.
group that undergo year-long  During academic year bimonthly in-services/trainings introduce basics of
professional development
Teaching/Learning to advanced technology training.
program focuses on teaching for  Peer mentoring for cohort to include classroom observation. Residential or
learning principles.
adjunct faculty mentoring new adjuncts.
Staff Development Program:  Collaborate with staff development committee to sponsor training & professional
Workshops/training to promote growth opportunities.
professional growth & improve  Support ongoing services/info sessions/training for staff.
morale & efficiency of staff.
 Annual in-service for staff.
Leadership Development
 Leadership development program offered for a cohort (possibly 3-5) of faculty &
program: Specifically for
staff to move into future leadership roles.
faculty (and possibly staff) to  Leadership development workshops on key issues such as principles of
move into leadership positions. leadership, governance, budgeting, strategic planning & other responsibilities.
Preparing for future campus &  Year-long program includes training, mentoring, & workshops.
district leaders.
 Mentoring component with experienced College/District leader.

Strategy 3.4 Cross-Departmental Collaboration – GWCC has begun evaluating the
effectiveness of protocols across the institution to encourage the development and
implementation of cross-functional teams. Research of high performing organizations illustrates
the value of aligning functions to achieve organizational goals8. The College will pilot crossfunctional teams for the implementation of Title V activities. Targeting the strategies of
increasing active learning, expanding the Honors program, and increasing transfer and success,
the cross-departmental approach will highlight efforts that prove to be effective, as a means of
disseminating knowledge of effective practice and motivating interventions to improve further.
ACTIVITY OBJECTIVE 4: INCREASE COLLEGE FINANCIAL RESOURCES
Strategy 4.1 Create Endowment - College will use $100,000 of Title V funding to create an
endowment that will be matched 1:1 by the College for total $200,000 to be used to support
student success related initiatives. Fifty thousand dollars per year will be allocated in Years 4-5.

8

Jenkins, D. (2007). Institutional effectiveness and student success: A study of high- and low-impact community
colleges. Journal of Community College Research and Practice, 31(12), 945–962.
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Table 28: IMPLEMENTATION TASKS & TIMELINE
Strategies/Tasks to be Completed
Responsible
Methods & Results
YEAR 1: 10/01/15 – 09/30/16
Title V Project Administrator meets with
President; Project Grant implementation begins immediately.
President, establishes grant hiring timeline &
Administrator (PA)
activities. (This strategy will occur as soon as
the College receives award notification.)
Establish & set-up project budget
Grants Accounting; Fiscal accountability for project
PA
Conduct hiring process for Project Director,
PA; Grants
Project staff hired. Project will begin & grant-funded personnel will do work
then Learning Associate, Transfer/Honors
Coordinator. (GC) necessary to prepare for & perform their various functions.
Specialist, Service/Civic Specialist, IR Analyst.
Implement & administer project in accordance PA; Project
Project is properly administered.
with applicable District, state, & federal statues, Director (PD);
policies, rules, regulations & guidelines.*
Project Staff (PS)
Review monthly fiscal & programmatic
PD
Fiscal programmatic progress is monitored
reports.*
Maintain comprehensive & accurate project
PD
Project records are properly established & maintained.
rescords.*
Prepare/review/submit all required reports (mid- PA; PD
Performance reports submitted on time.
term, annual performance reports.)*
Establish Advisory Board & conduct meetings.* PA; PD
Advisory Board meets/collaborates on project implementation. Team meets
monthly in Y1. Quarterly in Y2–5.
Conduct 2 Math Accelerated Learning Camps Learning Associate Implement Math Camps using instructional materials already developed &
(LA)
piloted in Summer 2014.
Develop curriculum & instructional materials
PD; LA; Faculty Identify needed content to address core academic deficiencies in college-level
for Reading & Technology
(Fac)
course work for Reading & Technology Camps & develop curricula &
Accelerated Learning Camps.
instructional materials
Deliver “Just-in-Time Learning Support” via on- Content Experts & Select/development content/materials & offer minimum of 8 workshops per
demand group instruction that provides
Fac (development); year in Y1-5 across disciplines of Math, Reading, Technology, English, &
discipline specific strategic content delivery in LA & Learning
Science.
response to the common academic obstacles
Center (delivery)
students encounter.*
Embed core academic skills reinforcement
Fac
Identify & implement contextualized subject matter content in 4 core academic
within contextual discipline specific active
disciplines/programs per year Y1-5
learning strategies.*
Create customized learning communities by
PD; LA
Enhanced data analytics & course projections will be used to identify potential
piloting student cohort in key gatekeeper
students for Learning Community. Implement SLA/SI learning cohorts in 3
courses to accelerate & increase completion
100-level courses per semester Y1-5
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Timeframe
10/15

10/15
10/15
10/15 –
Ongoing
11/15 –
Ongoing
11/15 –
Ongoing
11/15 Ongoing
12/15 - 10/
20
1/16 - 9/16
1/16 - 7/16

1/16 - 9/20

1/16 - 9/20

10/16 - 9/20

through tailored academic support services.*
Create service learning & civic engagement
opportunities in targeted courses to increase
student engagement & retention.*
Increase capacity of Honors program to provide
students with a more rigorous learning
experience better preparing them for transfer
success.*
Increase the breadth, depth, & availability of
200-level course offerings to support increased
demand necessary for completion & transfer.
(This includes assessment, curriculum
development, and pilot and evaluation of online
and hybrid courses as described in CPP 2.) *
Provide dedicated personnel & resources to
ensure successful student transfer along the
educational continuum.*

PD; Service/Civic
Engagement
Specialist
Honors/Transfer
Specialist (H/TS)

Infuse Service Learning or Civic Engagement opportunities in targeted 2
courses in Y1 & 5 courses per academic year in Y2-5.

H/TS

Deliver more sophisticated quantitative &
qualitative evidence by thoughtful expansion of
data collection capabilities.*
Enhance data analysis & incorporate predictive
analytics to improve the use of data in strategic
planning & implementation.*

PD; Institutional
Research Analyst
(IRA)
IRA

Increase quality of service standards &
efficiency of processes through investment in
college-wide professional development.*

PD

Maximize efficient use of resources by
increasing communication & collaboration
across functional areas.*
YEAR 2: 10/01/16 – 09/30/17
Continue all asterisked (*) items from Y1

PD; Advisory
Board (AB)

Increase the transfer rate by providing students with resources/ services needed
to facilitate successful transfer (i.e. coordination of transfer events/activities,
individualized support with courses & program advisement, coordination of
transfer resources, & verification of transfer credit accepted by 4-year
institutions).
Expand scope of quantitative & qualitative data collected & communicated to
faculty & staff. Evidence will be used to support design of
strategies/interventions within learning & service environment.
Expand use of statistical analytics to identify student behavior student &
characteristics to simulate future results. Provide training to faculty/staff on
understanding reports & effective utilization of data. Use of data to identify
struggling students earlier & more effectively.
Percentage of total College staff to participate in training as follows: 50% in
Y1; 60% in Y2; 70% in Y3; 80% in Y4; & 90% in Y5. i.e. Adjunct faculty
institute, staff development workshops & training, & leadership development
for faculty & staff.
Utilize data to develop & implement a minimum of 1 cross-functional solution
per year for project activities.

1/16 - 9/20

Increase number of student participants in the Honors program by 5% per year 1/16 - 9/20
in Y1-5. Develop Honors orientations, collaborating with testing & advising to
flag eligible students, instruction technology to manage Honors Canvas,
promoting Honors programs & events, & co-sponsored co-curricular events.
Fac (Liberal Arts, Pilot new 200-level courses per academic year as follows: 3 to 7 in Y1; 4-8 in 1/16 - 9/20
Business & IT,
Y2; 2 -5 in Y3; 2 in Y4 & 2 in Y5.
Math & Science)

PD; AB; Fac; IRA All annual program activities continue.

Review results from Year 1 Math camps, Revise LA; Fac
Math camp instructional materials & conduct 2
Math camps.
Conduct 2 Reading & 2 Technology Accelerated LA
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1/16 - 9/20

1/16 - 9/20

1/16 - 9/20

1/16 - 9/20

1/16 - 9/20

Ongoing

Revise Math camp materials based on outcomes & needed changes identified
from Y1 & 2 Math Camps conducted

10/16 - 9/17

Pilot 2 Reading & 2 Technology Accelerated Learning Camps.

10/16 - 9/17
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Learning Camps.
Develop curriculum & instructional materials
for English Accelerated Learning Camps.
YEAR 3: 10/01/17 – 09/30/18
Continue all (*) items from Years 1-2

LA

PD; AB; Fac; IRA All annual program activities continue.

Conduct 2 Math & 2 English Accelerated
LA
Learning Camps
Review results from Y2 Reading & Technology LA; Fac
camps & revise Camp content/instructional
material & conduct 2 Reading & Technology
camps.
Develop curriculum/instructional materials for LA; Fac
Science Accelerated Learning Camps.
Create customized learning communities by
piloting student cohort in key gatekeeper
courses to accelerate & increase completion
through tailored academic support service.*
YEAR 4: 10/01/18 – 09/30/19
Continue all (*) items from Years 1- 3.

PD

10/17 - 9/18

Revise Reading & Technology Camp materials based on outcomes & needed
changes from Y 2, conduct 2 Camps for each discipline.

10/17 - 9/18

Identify needed content for Science Camps to address core academic
deficiencies in college-level course work & develop curricula & instructional
materials
Begin transitioning SLA/SI learning cohorts in 3 100-level courses per
semester in Y1–5, & begin transitioning SLA/SI learning cohorts in at least 1
200-level course in Y3-5

10/17 - 9/18
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10/17-9/18

Ongoing

Revise Math & English camp based on outcomes & changes related to core
academic deficiencies in college-level course work identified from Y3 &
conduct 2 Math & 2 English Camps.
Pilot 2 revised Camps each for Reading, Technology, & Science

10/18 - 9/19

$50,000 each in Y4-5

10/18 - 9/19

PD; AB; Fac; IRA All annual program activities continue.

Conduct 2 Math, & 2 English Accelerated
LA
Learning Camps.
Review results from Y4 Reading, Technology & LA; Fac
Science Camps, Revise/conduct 2 Camps each
of Reading, Technology, & Science.

Ongoing

Pilot 2 English & 2 revised Math Camps.

PD; AB; Fac; IRA All annual program activities continue.

Review results from Year 3 Math & English
LA; Fac
camps, Revise/conduct 2 Math 2 English
Camps.
Conduct 2 Reading, 2 Technology & 2 Science LA
Accelerated Learning Camps
Create Endowment via Title V & donations*
PD
YEAR 5: 10/01/19 – 09/30/20
Continue all (*) items from Years 1-4.

Identify needed content for ENG Camps to address core academic deficiencies 10/16 - 5/17
in college-level coursework & develop curricula & instructional materials

Pilot 2 revised Camps each for Math, & English.

10/18 - 9/19

Ongoing
10/19 - 8/20

Revise Reading, Technology, & Science Camp materials based on
10/19 - 8/20
outcomes/needed changes to address core academic deficiencies in collegelevel course work identified from Y 4 & conduct 2 Camps for each discipline.
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IV. KEY PERSONNEL

(7 POINTS)

GWCC’s Title V project will be led by qualified Key Personnel responsible for assigned
objectives that lead to student success as described below.
Project Administrator – 0.10 FTE (Institutional Commitment) – Dr. Maria Wise, Vice
President of Academic Affairs (VPAA) will serve as Project Administrator and have overall
responsibility for the project leadership and oversight. Dr. Wise will provide executive
leadership to the project and directly supervisor the Title V Project Director. The College will
provide 10% of Dr. Wise’s time and effort devoted to this project as she remains on institutional
funds. Qualifications: The Project Administrator will be a Senior-Level College Administrator
to ensure a direct link to the College President and alignment with College’s Strategic Plan. Dr.
Wise holds an Educational Doctorate in Educational Leadership from the University of Phoenix,
a Master of Arts in Education with an emphasis in Contemporary Mathematics from California
State University, Northridge and a Bachelor of Science in Education with an emphasis in
Mathematics from Northern Arizona University. She has over 24 years of experience in
education, both in teaching and leadership roles.
Project Director – 1.00 FTE (Grant-funded) - To be identified, will be responsible for
carrying out and overseeing all aspects of the project including but not limited to: facilitating the
planning, implementation, evaluation, and reporting of project activities and participating in the
development of retention and university transfer strategies. The Project Director will ensure
adherence to federal rules and regulations for grant management including: preparing and
submitting required reports; supervising assigned staff; maintaining data collection/recordkeeping systems; and monitoring grant budget and expenditures. S/He will work with faculty and
staff to develop methodologies and strategies for delivery of instruction and services to students.
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As a member of the President’s Leadership Cabinet, s/he will work closely with the Vice
President of Academic Affairs, Vice President of Student Affairs and the President on all matters
relating to Title V and will ensure that Title V objectives continue to align with the GWCC
strategic plan. Qualifications: Master or doctorate degree in Education, Administration, or
similar discipline preferred; three years of experience in designing, managing, or implementing
Title V grants, including budget management, or similar programs in a community college
environment; supervisory experience; and Knowledge of Title V policies, procedures, and
standards; experience in project management, program evaluation, and current techniques and
procedures used in the design and development of instructional programs.
Learning Associate – 1.00 FTE (Grant-funded) Assists with the scheduling of tutors and
student facility usage; assists faculty and students in the Student Learning Center; and maintains
student records. Facilitates refresher camps; Learning Center workshops; and Information
Technology Literacy Just-In-Time student support. Institutionalization begins in Year 5 (25%
Year 5; 100% Year 6). Qualifications: Bachelor degree preferred in discipline tutored and/or
tutoring /laboratory experience in discipline. Knowledge of: tutoring services and general lab
operations. Experience testing and evaluating students according to established procedures.
Honors/Transfer Specialist – 1.00 FTE (Grant-funded) - Coordinates university transfer
activities and supports Honors program. Conducts in-service workshops/training; maintains
advisor/university representative schedules; advises students regarding programs in conjunction
with faculty advisors; coordinates academic/transfer advisement resources for students; confers
with four-year institutions regarding information on transfer of credits. Institutionalization begins
in Year 4 (25% Year 4; 25% Year 5; 100% Year 6). Qualifications: Bachelor degree preferred
and experience in education or related academic field with experience in academic advising.
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Knowledge of: university transfer and Honors program guidelines and requirements; academic
advising methods and student learning theories, understanding of articulation and transfer; and
standard college procedures and systems.
Service Learning/Civic Engagement Specialist – 1.00 FTE (Grant-funded) - Coordinates
service learning and civic engagement activities. Develops opportunities; assists students in
selecting community placements; maintains communication with each assigned placement;
provides students all new and updated information about the placement site, nature of service,
calendar of service, and application and orientation procedures; maintains accurate service
records for service learning students; develops relationships with faculty. Institutionalization
begins in Year 4 (25% Year 4; 25% Year 5; 100% Year 6). Qualifications: Bachelor degree
preferred in education or related field and/or experience in service-learning or community-based
partnership programs and instructional development. Experience in program planning and
assessment and collaborating within local communities. Experience coordinating external
constituents and activities of faculty, staff, and diverse student programs.
Institutional Research Analyst – 1.00 FTE (Grant-funded) - Executes statistical analytics
projects in support of College planning; data mining, persistence and retention tracking, changes
in class composition and predictive modeling/simulations. Works with Institutional Research on
student tracking and developing programming queries to extract data. Develops, documents and
maintains programming and student tracking standards, procedures, data files and records.
Institutionalization begins in Year 4 (25% Year 4; 25% Year 5; 100% Year 6). Qualifications:
Bachelor degree preferred in statistics or related field with experience in designing and/or
conducting institutional research projects. Experience in statistical analysis and interpretation
methods, research design and techniques.
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V. PROJECT MANAGEMENT PLAN

(10 POINTS)

Project Administrator – Dr. Maria Wise, Vice President of Academic Affairs is a member of
the President’s Senior Leadership Team and has sufficient decision-making authority to direct
and manage the Project. As the Project Administrator, Dr. Wise will devote 10% of her time to
grant related activities and oversight. She will have administrative authority over the Project
Director who is responsible for accomplishing the activity objectives. She will work
cooperatively with the Internal Evaluator and Vice President of Student Affairs to assess
program accomplishments at an institutional level.
Project Director – The Project Director will have administrative authority, directing day-today activities, and devoting 100% of time and effort to the Title V project. S/He will manage
implementation of project activities, convene the Title V Advisory Board, and supervise project
staff to ensure that Title V objectives and outcomes are met while adhering to federal, program,
College, and District rules, regulations, policies, and guidelines.
President’s Cabinet – The Project Director will report directly the Vice President of
Academic Affairs and attend the President’s Cabinet meetings. The President’s Cabinet is
comprised of key College administrators, faculty leadership, and staff representing all areas of
the College to discuss on-going institutional priorities and activities. The Project Director’s and
Administrator’s presence at Cabinet meetings will facilitate the sharing of information vertically
and provide opportunities for other key College personnel to understand and integrate Title V
activities into related, on-going institutional activities.
Title V Advisory Board – The Advisory Board will consist of the Project Administrator and
Project Director as well as the Title V staff; in addition to the Directors of the Learning Center,
Center for Teaching and Learning, Enrollment Services/Advisement, Institutional Research and
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Effectiveness, and Grants Management staff. The Board will meet monthly in the first year and
quarterly thereafter to discuss grant activities, implementation issues, activity progress, and
outcomes. This on-going horizontal communication channel will keep Title V and related
colleagues informed and enable them to provide input regarding Title V activities.
Monitoring Procedures – Procedures will be established through the Advisory Board. In
keeping with generally accepted accounting practices and those of the Maricopa County
Community College District (MCCCD), regular time and effort reports will be completed for
each employee and maintained by the Accounting office. During Year 1, the Title V Project
Administrator, Director, and District Grant’s Accounting Office will complete budget and fiscal
accountability reports. The College will adhere to all fiduciary responsibility set forth by the
MCCCD Governing Board and Auditor General’s Office.
Figure 3 outlines the structure necessary to keep key institutional decision makers, including
the President involved in the Title V project.

Figure 3: GWCC Title V Organizational Chart
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VI. EVALUATION PLAN

(15 POINTS)
FRAMEWORK FOR PROJECT EVALUATION

The Title V Project will include annual systematic, formative and summative evaluation of
both processes and student outcome measures, as described in project activity objectives and
strategies. The Project Administrator, Director, and Advisory Board will design and coordinate
the evaluation in collaboration with the Internal Evaluator. The evaluation process includes
designing quantitative and qualitative research strategies and data collection procedures,
establishing baseline measurements, developing databases, documenting student performance
and persistence, and measuring program outcomes.
Evaluation data will also be shared both horizontally and vertically through Title V Advisory
Board and President’s Cabinet meetings. The College’s new Operational Planning Process will
utilize evidence-based, mid-year reviews as GWCC strives towards its commitment to
continuous quality improvement. Unsatisfactory findings will be addressed through a Plan of
Action for improvement. Every department including the Title V Project will be held to this new
quality standard and will document performance and make improvements every 6 months as
necessary.
DATA ELEMENTS, COLLECTION AND ANALYSIS
Data collection strategies will be strengthened and/or developed in Year 1, to capture relevant
data about project impact on student retention and persistence. Data collection tools include the:
Student Information System (SIS); District Data Warehouse; Academic Program, College and
District reports; project-developed longitudinal and semester databases; student transcripts; and
academic records. Data collection relevant to classroom instruction will be facilitated through the
Student Academic Assessment Committee. Data will be collected and archived by grant year for
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comprehensive evaluation and improvement of project processes and outcomes.
The Title V Project Administrator and Director will work with the Advisory Board and Internal
Evaluator to assure collection and analysis of all evaluation data (formative and summative),
documenting implementation of grant activities and student progression. Specifics of student
course completions, persistence, transfer and graduations will be compiled in longitudinal and
semester databases, as appropriate.
MEASURING SUCCESS IN ACHIEVING CPD GOALS
Results will be reported in the Annual Performance Report, as well as quarterly status reports
prepared by the Project Director. Status reports will aid in cooperative decision-making and
program modifications. If the project fails to reach its measurable objectives, a Plan of Action
and yearly progress report will be generated within six weeks of evaluation completion, focusing
on effective program growth and development, re-examining, and assessing priorities and shortterm objectives, scrutinizing time and resource management to make any necessary program
changes. All key strategies of the program will be examined: program size and scope;
effectiveness of activities; personnel; administration; and management.
The Title V project will meet Government Performance and Results Act (GPRA) statute for the
Developing Hispanic Serving Institutions Program by strengthening the weaknesses identified in
the Comprehensive Development Plan. By providing individualized student support and
enhancing the student academic experience, completion time will decrease as more students
attain college degrees and progress on the educational continuum. GWCC will effectively meet
the statute by strengthening the services provided to students and its capacity and efficiency.
Lara Smith, in the College’s Office of Institutional Research and Effectiveness, will serve as
Internal Evaluator. She will: assist in the initial preparation of the evaluation plan; conduct
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annual and final project evaluation; and prepare a report of the findings. Mrs. Smith has been a
grant program professional for 8 years and is a Bronze Level Certified Evaluation Professional in
the Kirkpatrick Evaluation Methodology. Her experience encompasses managing application
development, successful implementation, evaluation, and reporting. Mrs. Smith is uniquely
qualified by having strong leadership and evaluation experience with federally-funded programs.
She served as: a Co-Principal Investigator on multiple National Science Foundation (NSF)
grants; Internal Evaluator for an NSF National Resource Center; Project Manager for several
NSF projects; and as an NSF Research Associate.
At project completion, a final project report will be prepared within 90 days, presenting project
results in attaining goals and intended outcomes as well as institutionalization plans. The Project
Director will work with the Institutional Research office and Internal Evaluator to generate a
systematic assessment of project outcomes and effectiveness, and complete the final report.
The formative and summative Evaluation Plan that follows (see Table 29) includes the project
milestones that will be part of the evaluation process.
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Table 29: FORMATIVE & SUMMATIVE EVALUATION PLAN
Activity
Success Indicator Data Required Analysis Technique
Objective
Decrease time
Course
Track persistence &
1:
required for
completion data, retention data by
individual students student
course & student.
Decrease
to complete a
enrollment data, Review of new
Time to
certificate or degree course grades.
learning enhancement
Completion
Source: MCCCD methods; evaluate
Data Warehouse, impact of new
Student
methods as compared
Information
to courses not using
System (SIS)
methods.

Activity
Objective
2:

Success Indicator
Increase in # of
students that
successfully
Increase
complete
Student
certificates &
Completion degrees within 3
& Transfer years; Increase in #
of students that
successfully
transfer to 4-year
college/university

Data Required
Student
enrollment data,
student retention
data, student
persistence data,
student
completion data,
student transfer
data. Sources:
MCCCD Data
Warehouse, (SIS)

Analysis Technique
Track participation in
engagement
opportunities;
enrollment in Honors
Program; 200-level
course enrollment &
persistence; and,
completion & transfer
data by student; &
program.

Activity
Objective
3:

Data Required
Programming
reports,
processes &
system info.
Course
completion data,
student

Analysis Technique
Review of queries
developed,
assessment of data &
usage in
administrative level
planning for
improvements to

Enhance
Use of
DataDriven

Success Indicator
Increased ability to
identify, track, &
predict student
movement through
the college, assess
success data &
increased
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Annual Standard
Final Standard
1.1 Implement accelerated
By September 2020:
learning camps: Y1: conduct 2,
a) 36 POWER Camps will have been
develop 4; Y2: cond. 6, dev. 2,
conducted & revised every 2 years after
revise 2; Y3: cond. 8, dev. 2, rev. implementation
4; Y4 cond. 10, rev. 4; Y5: cond. b) A minimum of 40 Just-in-Time
10, rev. 6
workshops will have been delivered
1.2 Deliver minimum of 8
c) 20 academic disciplines/programs will
workshops/ year in Y 1-5
have been include contextualized subject
1.3 Implement contextualized
content
subject content in 4 core academic d) 15 100-level, & 3 200-level cohorts will
disciplines/programs per year, Y1- have been implemented
5
1.4 Implement cohorts in 100level courses 3/semester in Y1–5;
& 1 200-level course/semester in
Y3-5.
Annual Standard
Final Standard
2.1 Infuse engagement
By September 2020:
opportunities in 2 new academic a) 22 academic courses will have been
courses Y1; 5/yr. in Y2-5.
modified to include engagement opportunities
2.2 Increase Honor Program
b) Honors Program participation will have
students by 5% per year in Y1-5 increased by 25%
2.3 Pilot new 200-level courses: 3- c) Minimum of 18 new 200-level courses
7 in Y1, 4-8 in Y2, 2-5 in Y3, 2
will have been piloted
each Y4-5
d) University transfer rate increased by 4%
2.4 Incrementally increase transfer full-time & 2% part-time students
rate over course of grant to total
increase of 4% for full-time
students & 2% for part-time
students.
Annual Standard
Final Standard
3.1 Increase reporting capacity
By September 2020:
by 50% over Y1-5; 10% of
a) Predictive analytic modeling will have
which will focus on analytics
been established, resulting in an expansive
3.2 Predictive modeling structure method for predicting individual student
established by Y2 & utilized in
movement from entry to the college through
core academic areas
progression of a certificate, degree and/or
MAT/ENG/Reading/ Sciences;
transfer.
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Decision
Making

availability of
analytic data to
drive continuous
improvement of
programs/services

enrollment data, programs & service
course grades.
Source: MCCCD
Data Warehouse,
(SIS)

b) Persistence, completion & success data
as well as individual and cohort student data
will be available for data driven decision
making as related to the learning & services
environment in anticipation of current/future
student needs

Activity
Objective
4:

Success Indicator
Additional
financial resources
created to support
student success
initiatives.

Data Required
College
accounting
records. Source:
College
accounting mgmt
system

Final Standard
By September 2020:
a) $100,000 endowment will have been
created from grant funding & matched 1:1
by the College ($200,000 total). Will be
used to support College student success
initiatives.

Increase
College
Financial
Resources

provide 2 evidence-based data
usage trainings per semester in
Y2-5
3.3 Staff to have participated in
professional development: 50%
by Y1, 60% by Y2, 70% by Y3,
80% by Y4 & 90% by Y5
3.4 Implement 1 cross-functional
solution/yr in Y1-5
Analysis Technique
Annual Standard
Review of College
4.1 $50,000 each year contributed
accounting records.
to endowment in Y4-5

VII. BUDGET NARRATIVE

(8 POINTS)

Table 30: BUDGET NARRATIVE
Budget Narrative Detail

Year 1
Year 2
Year 3
Year 4
Year 5
(2015-16) (2016-17) (2017-18) (2018-19) (2019-20)
Personnel (2% cost of living increase per year for regular personnel; $20 per load hour increase per year for Adjunct Faculty.)
Project Director = 100% FTE Years 1-5
$ 67,035 $ 68,375 $ 69,743 $ 71,138 $ 72,561
Learning Associate = 85% FTE in Y1 to allow for hiring process, 100% FTE in Y2-5. Y5 funded 75%
$ 37,595 $ 45,114 $ 46,016 $ 46,936 $ 35,906
by grant and 25% by College
Honors/Transfer Specialist = 85% FTE in Y1 to allow for hiring process, 100% FTE in Y2-5. Y4-5
$ 37,595 $ 45,114 $ 46,016 $ 35,202 $ 35,906
funded 75% grant/25% College
Service/Civic Engagement Specialist = 85% FTE in Y1 to allow for hiring process, 100% FTE in Y2$ 42,350 $ 50,856 $ 51,873 $ 39,683 $ 40,477
5. Y4-5 75% grant/25% College
Institutional Research Analyst = 85% FTE in Y1 to allow for hiring process, 100% FTE in Y2-5. Y4-5 $ 51,435 $ 61,722 $ 62,957 $ 48,162 $ 49,125
funded 75% grant/25% College
Adjunct Faculty = Y1 = 27 load hrs x $863; Y2 = 29 load hrs x $883; Y3 = 22 load hrs x $903; Y4 = $ 23,301 $ 25,607 $ 19,866 $ 10,836 $ 11,316
12 load hrs x $923; Y5 = 12 load hrs x $943/hr
Faculty Stipends Online/Hybrid Courses Stipends = $1,500 stipends x Y1 = 6 faculty for assessment,
$ 9,000 $ 4,500 $ 3,000 $ 12,000 $ 15,000
Y2 = 3 faculty for curriculum development, Y3 = 6 faculty for pilot, Y4 = 6 faculty for curriculum
development & 6 faculty pilot, Y5 = 6 faculty for curriculum development & 12 faculty pilot
Total Personnel
$268,341 $301,288 $299,471 $263,957 $260,291
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Fringe Benefits (Figures calculated in accordance with MCCCD guidelines at 19.25% statutory and $19,929.12 flex medical benefits)
Project Director
$ 32,833 $ 34,949 $ 37,166 $ 39,490 $ 41,883
Learning Associate
$ 27,166 $ 30,238 $ 32,124 $ 34,105 $ 27,118
Honors/Transfer Specialist
$ 27,166 $ 30,238 $ 32,124 $ 25,579 $ 27,118
Service Learning/Civic Engagement Specialist
$ 28,087 $ 31,401 $ 33,369 $ 26,576 $ 28,178
Institutional Research Analyst
$ 29,830 $ 33,602 $ 35,724 $ 28,463 $ 30,184
Adjunct Faculty (Includes 10% statutory only)
$ 2,330 $ 2,561 $ 1,987 $ 1,084 $ 1,132
Total Fringe
$147,413 $162,990 $172,495 $155,297 $155,614
Travel
Travel to Attend Annual Conference = Travel estimates include airfare, lodging, per diem, local
$ 3,200 $ 3,200 $ 3,200 $ 3,200 $ 3,200
ground transportation, and baggage fees
Staff to Attend Professional Conferences = Airfare, lodging, per diem, local ground transportation,
$ 12,800 $ 6,400 $ 3,200 $ 3,200 $ 8,000
baggage fees, and registration fees: 4 conferences Y1, 2 in Y2, 1 Y3&4, and dissemination
conferences for 4 participants in Y5). Conferences will focus on success/retention (League of
Innovation, American Association of Community Colleges), HSI Best Practices (Alliance of HSI
Educators), and/or online/hybrid learning (Quality Matters, Online Learning Consortium)
Total Travel
$ 16,000 $ 9,600 $ 6,400 $ 6,400 $ 11,200
Equipment
Green Room = Technology system for recording instructional content requires: Apple iMAC Desktop, $ 22,500
0
0
0
0
HighPoint RocketStor 8-Bay JBOD Array Kit, Studio Lights, Auralex Sono Flat System, Impact Green
Screen Kit, Avid Pro Tools, Studio Condensor Microphone, Wireless Lavialier Microphone(s)
Total Equipment
$ 22,500
0
0
0
0
Supplies
Miscellaneous Project Supplies, Instructional Materials & Reference
$ 2,000 $ 1,200
$ 900
$ 900
$ 900
Staff Computers = 5 computers x $1,100
$ 5,500
0
0
0
0
Staff Printers = 2 printers x $700
$ 1,400
00
0
0
0
Total Supplies
$ 8,900 $ 1,200
$ 900
$ 900
$ 900
Other
Faculty/Staff Professional Development = Support initiatives described in 3.3, 3.4, and CPP 2.
$ 30,000 $ 17,500 $ 12,500 $ 14,000 $ 15,000
Resources include faculty/staff training on core content areas and include faculty /trainer fees, faculty
mini-grants, pilot employee development projects, resources and associated materials.
Supplemental Instruction = 12 load x $863 in Y1 ($20/load hr increase per year in Y2-5)
$ 10,356 $ 10,593 $ 10,836 $ 11,076 $ 11,124
Tutors = $16 x 1,080 hrs in Y1 ($0.50/hr increase/yr ;1,080 hrs per yr Y2-4; 900 hrs Y5)
$ 17,280 $ 17,820 $ 18,360 $ 18,900 $ 16,200
Pre-, Mid-, Post-Placement Tests
$ 4,000 $ 4,000 $ 4,000 $ 4,000 $ 4,000
Endowment = College to provide 1:1 match in Y4-5
0
0
0 $ 50,000 $ 50,000
Total Other
$ 61,635 $ 49,916 $ 45,696 $ 97,976 $ 96,324
Total Budget
$524,789 $524,994 $524,962 $524,530 $524,329
Total Amount Requested = $2,623,604
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VIII. QUALITY OF PROJECT DESIGN

(10 POINTS)

Table 31: GATEWAY COMMUNITY COLLEGE TITLE V LOGIC MODEL
INPUTS
+ Learning Center
+ Learning
Associate
+ Tutors
+ Faculty
+ Career Center
+ (CTL) Center for
Teaching &
Learning
+ Honors Program
+ Division Chairs
+ Honors/Transfer
Specialist
+ Service/Civic
Specialist

ACTIVITIES
1.1 Implement learning camps
1.2 Deliver group instruction
1.3 Embed core academic skills
1.4 Pilot student cohorts

2.1 Create service learning and
civic engagement opportunities
2.2 Increase capacity of Honors
2.3 Increase availability of 200level course offerings.
2.4 Provide dedicated transfer
personnel and resources

+ Institutional
Effectiveness
+ IR Analyst
+ CTL
+ Employee
Development
+ Faculty
+ Student Affairs
+ Academic
Affairs
Council

3.1 Expansion of data collection
capabilities.
3.2 Enhance data analysis and
incorporate predictive analytics
3.3 Invest in college-wide
professional development
3.4 Increase communication and
collaboration across functional
areas

+ Development
Office

4.1 Create Title V Endowment
with 1:1 matching donations
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OUTPUTS
 Accelerated Learning
Environments
 Just-in-Time Learning
Support
 Contextualized
Learning Strategies
 Customized Learning
Communities
 Active Learning
Pedagogy
 Expanded Honors
Program
 Supported 200- Level
Courses
 Increased Transfer
Resources
 Expanded Data
Collection
 Data-Driven Decision
Making
 Human Capital
Development
 Cross-Departmental
Collaboration
 Endowment

SHORT-TERM OBJECTIVES

LONG-TERM OBJECTIVES

 Academic deficiencies are
addressed and improved
 Students receive content to
address academic obstacles
 Core skills are reinforced
 Learning is accelerated &
completion is increased

Time required for
individual students
to complete a
certificate or
degree is
decreased

 Increase student
engagement and retention
 Students better prepared t
for transfer success
 200-level courses available
to complete and transfer
 Students have resources to
ensure successful transfer

 Sophisticated quantitative
and qualitative evidence
 Use of data in strategic
planning/implementation
 Increased quality of
service standards
 Efficiency of resources is
maximized.

 Endowment created and
funding goals achieved
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Increase #
complete
certificates &
degrees within 3
years; Increase #
that transfer to
universities

Increased student
tracking, data
assessment and
availability of
analytic data to
drive continuous
improvement of
programs and
services

Additional
financial resources
created to support
student success
initiatives

*** ABSOLUTE PRIORITY
The project is thoughtfully designed to address the Absolute Priority. The strategies described
in Table 32 contribute to increasing the number and portion of high-need students who are
academically prepared for, enroll in, or complete on-time college, other postsecondary or other
career and technical training by addressing: the lack of student preparedness; low student
engagement; inadequate transfer resources; and limited offering of sophomore-level courses.
Table 32: PROJECT STRATEGIES ADDRESS ABSOLUTE PRIORITY
1. Decreasing time to completion by:
a. Developing and offering accelerated learning camps in math, reading, technology, English, and
science to address core academic deficiencies;
b. Delivering just-in-time on-demand group instruction that provides discipline specific strategic
content delivery in response to common academic obstacles students encounter;
c. Embedding core academic skills reinforcement within contextual discipline specific active
learning strategies;
d. Piloting student cohorts in key gatekeeper courses to accelerate learning & increase completion
through tailored academic support services; and
e. Developing sophomore-level hybrid and online course offerings designed to increase student
ability to take additional college-level coursework.
2. Increasing student completion and transfer by:
a. Creating service learning and civic engagement opportunities in targeted courses to increase
student engagement and retention;
b. Increasing the breadth, depth, and availability of sophomore-level course offerings to support
increased demand necessary for completion and transfer;
c. Providing dedicated personnel and resources to ensure successful student transfer after
completion to progress along the educational continuum; and,
d. Enhancing hybrid and online course offerings to ensure availability of required sophomore-level
degree and transfer courses.
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*** COMPETITIVE PREFERENCE PRIORITIES

(4 POINTS)

Competitive Preference Priority 1: GWCC’s Stay on TrAC (Transfer, Articulation, and
Completion) Program incorporates the development and enhancement of tutoring, counseling,
and student service programs to improve academic success with a focus on retaining students and
move them rapidly into core courses and through program completion. Interventions are woven
throughout the Implementation Strategy that capitalize on best practices in student retention and
persistence. These activities have been built upon strategic interventions with proven success and
are aligned with the strategic activity objectives as illustrated in the following table.
Table 33: ALIGNMENT BETWEEN CPP 1 AND TITLE V ACTIVITY OBJECTIVES
Innovative Strategies
Tutoring, Counseling, and Student Service Programs
1.1 Accelerated Learning
Build upon tutoring and learning enhancement support
Environments
to increase student preparation for college-level success.
Intervention Includes:
Tutoring
1.2 Just-in-Time Learning Support
Intervention Includes:
Tutoring
1.3 Contextualized Learning Strategies

Counseling

Additional Student Service Programs

Advisement and counseling to guide students to learner
support strategies and early academic interventions.
Counseling

Additional Student Service Programs

Academic support to enhance learning experiences
aligned with academic and career goals.

Intervention Includes:
Tutoring
Counseling
Additional Student Service Programs
1.4 Customized Learning Communities Infuse student learning support through mentors/tutors

in gatekeeping courses identified as barriers to student
success.
Intervention Includes:
Tutoring
2.1 Active Learning Pedagogy

Intervention Includes:
Tutoring
2.2 Expand Honors Program
Intervention Includes:
Tutoring
2.3 Support Sophomore Level Courses

Intervention Includes:
Tutoring
2.4 Increase Transfer Resources
Intervention Includes:

Tutoring

Counseling

Additional Student Service Programs

Align retention and persistence best practices with
college success strategies (counseling) and communitybased service-learning and civic engagement pedagogy
Counseling

Additional Student Service Programs

Increased rigor and critical thinking enhancement with
student support services and student life opportunities
Counseling

Additional Student Service Programs

Provide students with academic advisement and
counseling resources to develop learning plans and
ensure course options (sophomore level) are available
Counseling

Additional Student Service Programs

Prepare students and connect them with university
transfer options and support their transition
Counseling
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Competitive Preference Priority 2: GWCC’s Stay on TrAC (Transfer, Articulation, and
Completion) Program is designed to support the development and implementation of highquality online or hybrid credit-bearing and accessible learning opportunities that reduce the cost
of higher education, reduce time to degree completion, or allow students to progress at their own
pace.
In Fall of 2014, GWCC’s Center for Teaching and Learning (CTL) convened a faculty-driven
standing committee to assess and explore the college’s strategic direction in regards to online and
hybrid courses as well as technology-mediated enhancements being made in face-to-face courses
as well. This committee, eLearning @ GateWay, builds upon a number of system-wide strategic
interventions designed to create an environment that fosters increased student efficacy and
success in online learning environments. For example, in the Summer 2013 semester, GateWay
Community College migrated from Blackboard to CANVAS as a system-wide Learning
Management System (LMS). Through targeted efforts by GateWay’s CTL, along with the
Maricopa Center for Learning and Instruction, GateWay achieved a 90% faculty engagement
rate with the new LMS [GWCC CTL, 2015]. The CANVAS LMS builds upon the framework
that form follows function, that pedagogy and instruction should be the driver of learning
management systems, and that the functionality of this platform is expansive but the tools (LMS
and software) need to be driven by the teaching and learning process (pedagogy).9
Quality Matters (2015) was adopted to address best practices in online courses specifically to
enhance 1) learner retention and success, 2) faculty professional development, and 3)
institutional change10. This framework (see Table 34) was adopted in April 2015 by the

9

Rodriguez, W., Huyn, N., Fernandez, A., and Royal, J. (2014). Developing a Mobile Learning Environment: An
Axiomatic Approach. Journal of Information Management, 23(3). 45-60.
10
Shattuck, K. (May 2012). What We’re Learning from Quality Matters-focused Research: Research, Practice,
Continuous Improvement. Quality Matters
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eLearning @ GateWay faculty team based upon the Quality Matters Rubric11 and included a
day-long seminar designed to support faculty professional development.
Table 34: ONLINE/HYBRID 200-LEVEL COURSE DEVELOPMENT FRAMEWORK AND ASSESSMENT
 Course Overview: Are students able to easily navigate and obtain critical information?
 Learning Objectives: Are they clearly articulated and aligned with course competencies?
 Assessment and Measurement: Is there appropriate and comprehensive evaluation protocols?
 Instructional Materials: Do they contribute to overall student learning and achievement?
 Learner Interaction: Do the course activities engage students and enhance success?
 Course Technology: Do the technology tools enhance active learning and are they current?
 Learner Support: Are adequate and accessible support resources available to students?
 Accessibility: Are learners with diverse needs able to access and utilize all course elements?

The eLearning @ GateWay Committee and the Title V Core Planning Team identified several
additional elements that will be embedded within Competitive Priority Preference 2. These
include ongoing faculty professional development, required online and hybrid course
orientations, and promoting early alert interventions to support student success. Longitudinal
research over a four-year period shows that students enrolled in more than 12 credit hours
succeed at a greater rate than do students enrolled at the basic full-time level of 12 credit hours.
An assessment of college-level course completion rates at GWCC illustrate the significant
difference that attending greater than full-time has in relation to college success and completion.
Table 35: COURSE COMPLETION AND SUCCESS RATE BASED UPON ACADEMIC LOAD
Credit Hours
2010
2011
2012
12 or More
91.0%
92.2%
92.6%
9-11.9
86.6%
83.6%
83.0%
6-8.9
83.5%
82.8%
82.8%
3-5.9
83.4%
82.8%
79.8%
0 – 2.9
29.4%
36.8%
33.3%
[GateWay Institutional Research, January 2015]

2013
92.1%
86.3%
86.2%
83.4%
29.2%

2014
93.3%
85.1%
83.8%
77.5%
32.2%

To accelerate time to completion and enhance student success, interventions provided within
CPP 2 will encourage online and hybrid learning as an opportunity to increase the number of
courses students are able to manage per semester and positively impact both success and

11

Quality Matters (2015). Standards from the QM Higher Education Rubric. https://www.qualitymatters.org/rubric
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completion goals.12 An assessment of college-level course completion rates at GWCC. Aligning
with course developments made within Activity Objective 2.3—Supporting Sophomore-Level
Courses, CPP 2 will focus on the following: Year 1—System-wide analysis of the issues and
assessment of the barriers to student success in online and hybrid courses; Year 2—Focus on
best practices and establishing standards; Year 3—Piloting specific and strategic online and
hybrid courses aligned with Activity Objective 2.3; Year 4—Assessing and revising course
development; and Year 5—expanding online and hybrid courses college-wide. The following
table provides an overarching framework for this development model.
Table 36: DEVELOPMENT LIFECYCLE FOR ONLINE AND HYBRID LEARNING
Framework
Year 1
Year 2
Year 3
Assessment
6 Courses
Curriculum
6 Courses
6 Courses
Development
Course Pilot
6 Courses
Course Evaluation

Year 4

Year 5

6 Courses
6 Courses
6 Courses

12 Courses
6 Courses

A “Green Room” (a system of technology equipment) will be created that allows instructors to
record instructional content that can be used for face-to-face classes as well as online and hybrid
formats. This technology directly supports CPP 2 and can also be used for a variety of Title V
academic interventions such as Just-In-Time Learning and the POWER Camps.
To evaluate the impact of CPP 2, the focus will look at student impact, faculty impact, and
institutional impact. Table 37 illustrates the questions will guide the evaluation of CPP 2. These
guiding questions supplement the formal evaluation plan and will be shared both horizontally
and vertically through Title V Advisory Board and President’s Cabinet meetings.
Table 37: GUIDING EVALUATION QUESTIONS FOR COMPETITIVE PRIORITY PREFERENCE 2
1. What has been the overall impact of student success and completion within online and hybrid courses?
2. What variables have impacted faculty perception and engagement with online and hybrid course delivery?
3. What is the overall level of faculty proficiency with established online and hybrid standards?

12

Attewell, P., Heil, S., and Resiel, L. (2011). What is Academic Momentum? And Does It Matter? Educational
Evaluation And Policy Analysis , 34(1): 27-44
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CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
10.8

Meeting Date September 24, 2019
Item Title
Curriculum

Responsible Agents
Dr. Karla Fisher

Recommendation
The curriculum proposals attached have been processed through all procedures established by the
Maricopa County Community Colleges.
It is recommended that the proposals be approved as submitted.
AGENDA HIGHLIGHTS: Please refer to the curriculum summary starting on page 2 for a complete
listing of all program and course proposals.
Justification

Source
Account Information

Funding

1

GBA September 24, 2019 MCCCD Governing Board Action Items
Curriculum Summary
COURSE PROPOSALS:
New Courses……………………………………….………………………………………..……………….……….………page 4
MC

MST158DC

4

DO

IND170BA, IND170BB

4

2

CURRICULUM ACTIVITY: COURSES FOR September 24, 2019

Total Course Proposals Submitted (0 with 0 X-refs added and 0 X-refs deleted)
Proposal Type/Outcomes

CG

EM

GW

GC

MC

PV

PC

RS

SC

SM

DO

Totals
0

Course Deletion (CD)
New Course (NC)

1

3

2

0

Course Modification (CM)
Total Courses
College Columns

0

*Exp = Experimental Courses

0

0

0

1

0

0

0

0

0

2

3

# = AES or MIS (Aerospace Studies or Military Science)

CURRICULUM ACTIVITY: PROGRAMS FOR September 24, 2019
Total Program Proposals Submitted (0 with 0 Program Additions)
Proposal Type/Outcomes
Occupational Program
Deletion (OPD)
New Occupational
Program (NOP)

CG

EM

GW

GC

MC

PV

PC

RS

SC

SM

DO

Totals
0
0

Occupational Program
Modification (OPM)

0

OPM-Program Addition
New Programs Created

0

Academic Program
Deletion (APD)
New Academic Program
(NAP)

0
0

Academic Program
Modification (APM)
APM-Program Addition
New Programs Created
Total
New Programs
Total
Modified Programs
Total Programs
College Columns

0
0
0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

0

Shared Programs include programs offered by two or more colleges and District Wide Programs are offered by all ten
colleges.

3

ATTACHMENT: NC
NEW COURSES: MARICOPA COMMUNITY COLLEGES
MCCCD GOVERNING BOARD DATE: 9/24/19
ACT CREDITS PERIODS LOAD
MST158DC

Identity Management with Windows Server 2016

L+L

4.0

5.0

5.0

Prepares students to manage Windows Server 2016 tasks. Configure and manage multiple services, such as
Identity Management and Active Directory. Learn how to install and configure domain controllers and create and
manage users, groups, and computers within Organizational Units. Prepares students for the Microsoft exam,
Identity with Windows Server 2016-70-742.
Prerequisites: A grade of C or better in MST157DC
Type: O
College: MC
Effective: 2019 Fall
___________________________________________________________________________________________
IND170BA

Training for Business, Industry, and Government-BA

LEC
LAB

2.0
0.0

1.5
1.5

1.5
1.5

Customized lecture and laboratory course to meet immediate training needs of business, industry and government
within Maricopa County.
Prerequisites: To be Specified.
Course Notes: IND170BA requisites are defined on the suffixed IND170 specific courses.
Type: O
College: DO
Effective: 2019 Fall
___________________________________________________________________________________________
IND170BB

Training for Business, Industry, and Government-BB

LEC
LAB

4.0
0.0

2.0
6.0

2.0
6.0

Customized lecture and laboratory course to meet immediate training needs of business, industry and government
within Maricopa County.
Prerequisites: To be Specified.
Course Notes: IND170BB requisites are defined on the suffixed IND170 specific courses.
Type: O
College: DO
Effective: 2019 Fall
___________________________________________________________________________________________
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CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
10.9

Meeting Date September 24, 2019

Item Title
Increase Contract Capacity for Digital
Marketing

Responsible Agents
Dr. Karla Fisher

Recommendation
It is recommended that the Governing Board approve the spending capacity of the Centro digital
agency contract (Governing Board approval August 27, 2019 consent agenda item 10.10) from
$2,500,000 to not to exceed $4,500,000 to provide the opportunity for any of the 10 colleges and
other stakeholders to use Centro for digital advertising services. The expenditures will not exceed
$4.5 million for fiscal year 2019-2020.
Justification
On September 25, 2018, District Marketing received governing board approval to contract with
Centro, a provider of digital marketing services, up to $2,000,000. On August 27, 2019, the
governing board approved an increase of $500,000 to the Centro contract capacity, not to exceed
$2,500,000. In the time since the August 9, 2019, consent agenda approval, District Marketing has
received additional digital marketing opportunities that require expanding the Centro contract again
in order to meet the needs. Such opportunities include the Arizona Teacher Academy, Maricopa
Veterans Fair, and higher than expected College marketing investments. Additionally, expanding
the contract will provide additional time to transition to another provider should Centro not be
selected as a preferred vendor in the current RFP process and/or should the RFP process take longer
than expected.
In order to accommodate the District’s digital advertising buys for Make It Happen, the college
investments and other stakeholder requests, District Marketing is requesting that the board approve
the increase for the aggregate contract cap of $2,500,000 with the vendor, Centro, to $4,500,000.
This is not a request for new money. This is a request to increase the contract capacity so that we
can invest District, college and or other stakeholder monies into digital advertising until the digital
agency RFP is awarded at or before the end of the fiscal year 2019-20.

Source
Account Information

Funding

CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
11.1

Meeting Date September 24, 2019

Item Title
Approve the Lease of Space with
Wexford Asset Management at
850 North 5th Street, Phoenix, Arizona

Responsible Agents
Mr. Elliott Hibbs
Dr. Steven Gonzalez

Recommendation
It is recommended that the Governing Board approve the lease of an office, training, and
laboratory space with Wexford Asset Management at 850 North 5th Street, Phoenix, Arizona.
The leased space is located in a new building under development by Wexford Science and
Technology in the downtown Phoenix Biomedical Campus innovation district. The lease is
for 6,268 sq. ft. on the ground floor of the facility and has an annual base rent of $157,950
which adjusts annually by 3%. In addition, there is a 2.86% pro rata share of common building
expenses of approximately $ 97,000 per year. The term of the lease is for 10 years.
Justification
This highly desirable location in the Phoenix Biomedical Campus innovation district will house
the Center for Entrepreneurial Innovation’s workforce development initiative. Known as
LabForce, this initiative will serve the bioscience and life science industries.
LabForce’s course offerings will help working professionals develop technical and clinical
competencies required in life science laboratory settings, and provide entry-level training and
certifications for new employees getting started in the field. LabForce will also introduce unique
courses that focus on problem solving and critical thinking. The program will offer online, inperson and hybrid learning opportunities that primarily provide the certifications and credentials
employees require.
The industry focused training and services provided will include:
•
Entry-level certification programs for bioscience lab technicians
•
Bioscience laboratory skills for up-skilling existing workforce
•
Regulatory and compliance training for FDA and CDC regulated businesses
•
Quality systems and quality management training
•
Managerial training and development in critical thinking and problems solving skills
•
A catalog of over 400 life science courses for online audiences
•
Training documentation records for corporate clients
•
Internship management system
The Phoenix Biomedical Campus innovation district location places CEI at the heart of an
emerging ecosystem that includes Arizona State University, the University of Arizona, Northern
Arizona University, Translational Genomics Research Institute (TGen), Arizona BioMedical
Collaborative, Arizona Cancer Center, and the Biomedical Sciences Partnership, and the Phoenix
Bioscience High School.

Source
Account Information

Funding

CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
11.2

Meeting Date September 24, 2019

Item Title
GateWay Early College High School
Submission of Annual Financial Report
to the Arizona Department of Education
for Fiscal Year 2018-2019

Responsible Agents
Mr. Elliott Hibbs
Dr. Steven Gonzales

Recommendation
It is recommended that the Governing Board approve the 2018-2019 Annual Financial Report for
GateWay Early College High School for submission to the Arizona Department of Education.
Justification
Arizona Revised Statutes require schools to prepare and submit an Annual Financial Report
(AFR). The AFR presents condensed financial activity (i.e., beginning and ending balances,
revenues and expenses, and budget to actual comparisons of expenses for the fiscal year) of the
charter school for comparison purposes.
Annual Financial Report must be submitted on or before October 15, 2019.

Source
Account Information

Funding

CHARTER SCHOOL

COUNTY

Gateway Early College High School
Charter Name

Maricopa

CTDS NUMBER

078647000

d.b.a. (as applicable)

FY 2019
STATE OF ARIZONA
CHARTER SCHOOL ANNUAL FINANCIAL REPORT

We, the Governing Board of the Charter School, hereby certify the Annual
Financial Report for Fiscal Year 2019

The annual financial report file(s) for FY 2019 uploaded to the Arizona Department of
Education's website on September 25, 2019
contain(s) the data for the annual financial report
described at left.

President

Charter School Official Signature
Dr. Steven Gonzales
Charter School Official (Typed Name)

Secretary
Member
Member

Charter School Official Signature
Ms. Lisa Smith
Charter School Official (Typed Name)

Member
Member

SIGNED

Rev. 9/19 Arizona Department of Education and Auditor General

TOTAL EXPENSES BY PROJECT
1. Schoolwide (from page 2, line 33)
2. Classroom Site Project (from page 2, line 34)

Member

FY 2019

steven.gonzales@gatewaycc.edu

E-mail

smith@gatewaycc.edu
E-mail

$
$

2,111,553
83,283

CHARTER SCHOOL

Gateway Early College High School

COUNTY

REVENUE
1000 Local Sources
1. 1310 Tuition from Individuals
2. 1320 Tuition from Other Arizona Schools or Districts
3. 1410 Transportation Fees from Individuals
4. 1420 Transportation Fees from Other Arizona Schools or Districts
5. 1500 Earnings on Investments
6. 1600 Food Service (from Food Service AFR, line 2)
7. 1700 School Activities
8. 1750 Revenue from Enterprise Activities
9. 1790 Extracurricular Activities Fees Tax Credit
10. 1800 Revenue from Community Services Activities
11. 1900 Other Revenues and Gains from Local Sources
12. 1920 Contributions and Donations from Private Sources
13. Other Revenue from Local Sources (specify)
14.
Subtotal (lines 1-13)
2000 Intermediate Sources
15. 2100 Unrestricted
16. 2200 Restricted
17. Other Revenue from Intermediate Sources (specify)
18.
Subtotal (lines 15-17)
3000 State Sources
19. 3110 State Equalization Assistance
20. 3130-3150 Other Unrestricted
21. 3200 Restricted
22. 3900 Revenue for/on Behalf of the School
23. Other Revenue from State Sources (specify)
Rollover from prior years
24.
Subtotal (lines 19-23)
4000 Federal Sources
25. 4100, 4300 Unrestricted/Restricted Received Directly from the Federal Government
26. 4200, 4500 Unrestricted/Restricted Received from the Federal Government through the State
27. 4700 Revenue Received from the Federal Government through Other Intermediate Agencies
28. 4800 Federal Impact Aid
29. 4900 Revenue for/on Behalf of the School
30. Other Revenue from Federal Sources (specify)
31.
Subtotal (lines 25-30)

ACTUAL

CTDS NUMBER

078647000

1.
2.
3.
4.
5.
0 6.
7.
8.
9.
10.
11.
12.
13.
0 14.
15.
16.
17.
0 18.

2,037,962 19.
20.
163,716 21.
22.
73,591 23.
2,275,269 24.
25.
181,228 26.
27.
28.
29.
30.
181,228 31.

32. TOTAL REVENUE FROM ALL SOURCES (lines 14, 18, 24, and 31)

Rev. 9/19 Arizona Department of Education and Auditor General

Maricopa

2,456,497 32.

FY 2019
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CHARTER SCHOOL

Gateway Early College High School

Expenses
1000 Schoolwide Project
100 Regular Education
1000 Instruction
2000 Support Services
2100 Students
2200 Instruction
2300 General Administration
2400 School Administration
2500 Central Services
2600 Operation & Maintenance of Plant
2900 Other Support Services
3000 Operation of Noninstructional Services
4000 Facilities Acquisition & Construction
5000 Debt Service
610 School-Sponsored Cocurricular Activities
620 School-Sponsored Athletics
630 Other Instructional Programs
700, 800, 900 Other Programs
Subtotal (lines 1-15)
200 Special Education
1000 Instruction
2000 Support Services
2100 Students
2200 Instruction
2300 General Administration
2400 School Administration
2500 Central Services
2600 Operation & Maintenance of Plant
2900 Other Support Services
3000 Operation of Noninstructional Services
4000 Facilities Acquisition & Construction
5000 Debt Service
Subtotal (lines 17-27)
400 Pupil Transportation
530 Dropout Prevention Programs
540 Joint Career & Technical Ed. & Vocational Ed. Center
550 K-3 Reading
Subtotal (lines 16 and 28-32)
Classroom Site Project (from page 4, line 14)
Instructional Improvement Project (from page 5, line 5)
Structured English Immersion Project (from page 6, line 14)
Compensatory Instruction Project (from page 6, line 28 )
Federal and State Projects (from page 9, line 32)
Total (lines 33-38)

Rev. 9/19 Arizona Department of Education and Auditor General

Employee
Benefits
6200

Salaries
6100

COUNTY

Maricopa

Purchased
Services
6300, 6400, 6500

Supplies
6600

CTDS NUMBER

1.

862,219

312,332

155,451

2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.

46,135
3,474

23,184
2,109

1,370
7,901

353,015

103,707

24,417
3,214
185
7,756

140

200,294

73,654

83,240

313

1,264,843

441,332

17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.

Totals

Other
6800

73,514

Budget

Actual

15,491

1,328,447

1,419,007

337

54,594
20,649
0
454,961
4,000
180
10,000
9,000
0
0
0
0
0
1,881,831

71,026
13,484
0
483,322
3,214
185
7,756
0
0
0
0
0
0
0
1,997,994

0
1,967,810

73,500

83,553

83,236

0
0
0
0
0
0
0
0
0
0
73,500
20,000
0
0
0
1,975,331
147,350
9,000
0
0
232,095
2,363,776

0
0
0
0
0
0
0
0
0
0
83,553
30,006
0
0
0
2,111,553
83,283
0
0
0
181,228
2,376,064

0
0
0
0
0
0
0
0
0
0
83,236
15,000
0
0
0
2,066,046
68,178
0
0
0
133,990
2,268,214

2,043

17,871

0

0

83,240
30,006

313

0

1,264,843
63,255

441,332
20,028

313,540
0

73,967
0

17,871

0
0

0
0

0
0

0
0

0
0

FY 2019

Prior Year
Actual
1,392,507
98,137
15,876
0
442,564
0 -450
7,612
1,694
8,970
0
0
0

078647000
% Increase/
Decrease in
Actual
1.90% 1.
-27.63%
-15.07%
0.00%
9.21%
-58.89%
1.89%
-100.00%
-100.00%
0.00%
0.00%
0.00%
0.00%
1.53%

2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.

0.38% 17.
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.38%
100.04%
0.00%
0.00%
0.00%
2.20%
22.16%
0.00%
0.00%
0.00%
35.25%
4.75%

18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
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CHARTER SCHOOL

COUNTY

Gateway Early College High School

Expenses
Classroom Site Project 1011 - Base Salary
100 Regular Education
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Program 100 Subtotal (lines 1-3)
200 Special Education
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Program 200 Subtotal (lines 5-7)
Other Programs (Specify)
____________________
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Other Programs Subtotal (lines 9-11)
Total Expenses (lines 4, 8, and 12)
Classroom Site Project 1012 - Performance Pay
100 Regular Education
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Program 100 Subtotal (lines 14-16)
200 Special Education
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Program 200 Subtotal (lines 18-20)
Other Programs (Specify)
____________________
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Other Programs Subtotal (lines 22-24)
Total Expenses (lines 17, 21, and 25)

Rev. 9/19 Arizona Department of Education and Auditor General

Employee
Benefits
6200

Salaries
6100
1.
2.
3.
4.

14.
15.
16.
17.

Budget

Actual

6,663

29,470
0
0
29,470

27,701
0
0
27,701

1.
2.
3.
4.

0

0
0
0
0

0
0
0
0

5.
6.
7.
8.

0
21,038

0
6,663

0
0
0
0
29,470

0
0
0
0
27,701

9.
10.
11.
12.
13.

42,217

13,365

42,217

13,365

58,940
0
0
58,940

55,582
0
0
55,582

14.
15.
16.
17.

0

0
0
0
0

0
0
0
0

18.
19.
20.
21.

0
13,365

0
0
0
0
58,940

0
0
0
0
55,582

22.
23.
24.
25.
26.

6,663

21,038

0

18.
19.
20.
21.
22.
23.
24.
25.
26.

078647000

Totals

21,038

5.
6.
7.
8.
9.
10.
11.
12.
13.

CTDS NUMBER

Maricopa

0

0
42,217

FY 2019
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CHARTER SCHOOL

COUNTY

Gateway Early College High School

Expenses
Classroom Site Project 1013 - Other
100 Regular Education
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Program 100 Subtotal (lines 1-3)
200 Special Education
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Program 200 Subtotal (lines 5-7)
530 Dropout Prevention Programs
1000 Instruction
Other Programs (Specify)
1000 Instruction
2100, 2200 Support Services - Students & Instruction
Other Programs Subtotal (lines 10-11)
Total Expenses (lines 4, 8, 9, and 12)
Total Classroom Site Projects (line 13 & page 3, lines 13 & 26)

Additional Classroom Site Project Information
Beginning Project Balance
Revenues
CSP Allocation
Interest Earned
Total Revenues (lines 16 and 17)
Total Available (lines 15 and 18)
Expenses (from page 3, lines 13 & 26, and page 4, line 13)
Ending Project Balance (line 19 minus line 20)

Rev. 9/19 Arizona Department of Education and Auditor General

Salaries
6100
1.
2.
3.
4.

Employee Benefits
6200

CTDS NUMBER

Maricopa

Purchased Services
6300, 6400, 6500

078647000

Totals

Supplies
6600

Budget

Actual

0

0
0
0
0

0
0
0
0

1.
2.
3.
4.

0

0
0
0
0

0
0
0
0

5.
6.
7.
8.

9.

0

0 9.

10.
11.
12.
13.
14.

58,940
0
58,940
58,940
147,350

5.
6.
7.
8.

0

0

0

0

0
0
63,255

0
0
20,028

Classroom Site Project
1012 - Performance
1011 - Base Salary
Pay
15.
34,667
81,413
16.
17.
18.
19.
20.
21.

30,449

60,898

30,449
65,116
27,701
37,415

60,898
142,311
55,582
86,729

FY 2019

0

0

0
0
0

0
0
0

0
0
0
0
83,283

10.
11.
12.
13.
14.

1013 - Other
242,055 15.
60,898 16.
17.
60,898 18.
302,953 19.
0 20.
302,953 21.
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CHARTER SCHOOL

COUNTY

Gateway Early College High School

Expenses

Support
Services
2000

Instruction
1000

Instructional Improvement Project 1020
Teacher Compensation Increases
Class Size Reduction
Dropout Prevention Programs
Instructional Improvement Programs
Total Inst. Imp. Expenses (lines 1-4, should equal line 9 below)

1.
2.
3.
4.
5.

0

Additional Instructional Improvement Project Information
Beginning Project Balance
Revenues
Total Available (lines 6 and 7)
Expenses (line 5 above)
Ending Project Balance (line 8 minus line 9)

6.
7.
8.
9.
10.

Actual
26,998
11,156
38,154
0
38,154

Rev. 9/19 Arizona Department of Education and Auditor General

CTDS NUMBER

Maricopa

078647000

Totals
Budget

0

Actual
0
0
0
0
0

0
0
0
0
0

1.
2.
3.
4.
5.

6.
7.
8.
9.
10.

FY 2019
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CHARTER SCHOOL Gateway Early College High Schoo
Beginning
Project
Balance

Revenues and Expenses
Structured English Immersion Project - 1071
Revenues
3200 Restricted Revenue from State Sources
1500 Earnings on Investments
Total Revenues (lines 1 and 2)
Expenses
260 Special Education-ELL Incremental Costs
1000 Instruction
2000 Support Services
2100 Students
2200 Instruction
2300 General Administration
2400 School Administration
2500 Central Services
2600 Operation & Maintenance of Plant
2900 Other Support Services
Program 260 Subtotal (lines 4-11)
430 Pupil Transportation-ELL Incremental Costs
2000 Support Services
2700 Student Transportation
Total (lines 12 and 13)
Compensatory Instruction Project - 1072
Revenues
3200 Restricted Revenue from State Sources
1500 Earnings on Investments
Total Revenues (lines 15 and 16)
Expenses
265 Special Education-ELL Compensatory Instruction
1000 Instruction
2000 Support Services
2100 Students
2200 Instruction
2300 General Administration
2400 School Administration
2500 Central Services
2600 Operation & Maintenance of Plant
2900 Other Support Services
Program 265 Subtotal (lines 18-25)
435 Pupil Trans.-ELL Compensatory Instruction
2000 Support Services
2700 Student Transportation
Total (lines 26 and 27)

COUNTY
Actual
Revenues

1.
2.
3.

Employee
Benefits
6200

Salaries
6100

CTDS NUMBER

Maricopa
Purchased
Services
6300, 6400, 6500

Supplies
6600

078647000

Total Expenses

Other
6800

Budget

Ending
Project
Balance

Actual

1.
2.
3.

0

4.

0

0

4.

5.
6.
7.
8.
9.
10.
11.
12.

0
0
0
0
0
0
0
0

5.
6.
7.
8.
9.
10.
11.
12.

0
0

13.
0 14.

13.
14.

0

15.
16.
17.

0

0

0

0

0

0

0
0
0
0
0
0
0
0

0

0

0

0

0

0
0

15.
16.
17.

0

18.

0

0

18.

19.
20.
21.
22.
23.
24.
25.
26.

0
0
0
0
0
0
0
0

19.
20.
21.
22.
23.
24.
25.
26.

0
0

27.
0 28.

27.
28.

Rev. 9/19 Arizona Department of Education and Auditor General

0

0

0

0

0

0

0

0
0
0
0
0
0
0
0

0

0

0

0

0

0
0

FY 2019
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CHARTER SCHOOL

A. CASH BALANCE
B.

C.

$

July 1, 2018
647,643

BUDGET

CAPITAL ACQUISITIONS
1. 0191 Land and Land Improvements
2. 0192 Site Improvements
3. 0194 Buildings and Building Improvements
4. 0196 Equipment
5. 0198 Construction in Progress
6. Total Capital Acquisitions (lines 1-5)

BUDGET

0

$
$
$
$
$
$

CURRENT EXPENSES BY CATEGORY
1. Classroom Instruction excluding Classroom Supplies
2. Classroom Supplies
3. Administration
4. Support Services - Students
5. All Other Support Services and Operations
6. Total (lines 1-5)
7. Current expenses from federal projects, excluding those projects
intended to replace local tax revenues (e.g., Impact Aid Projects)
8. Current expenses from State and local projects, including those
projects intended to replace local tax revenues (e.g., Impact Aid
Projects)

Rev. 9/19 Arizona Department of Education and Auditor General

F.
ACTUAL

0
0
0
0
0
0

CTDS NUMBER

Maricopa

078647000

SUPPLEMENTARY INFORMATION

June 30, 2019
$
574,052

AUDIT SERVICES
1. Non-federal
2. Federal
3. Total (lines 1 and 2)

D. INVESTMENT IN CAPITAL ASSETS AS OF JUNE 30, 2019
1. 0191 Land and Land Improvements
2. 0192 Site Improvements
3. 0194 Buildings and Building Improvements
4. 0196 Equipment
5. 0198 Construction in Progress
6. Total (lines 1-5)
E.

COUNTY

Gateway Early College High School

0
ACTUAL

0
0
0
0
0
0

629,927
5,974
635,901

$
$
$
$
$
$

1,538,197
73,827
483,322
71,026
209,692
2,376,064

$

181,228

$

2,194,836

1.
2.
3.
4.
5.
6.
7.
8.

Number of Full-Time Equivalent Certified Teachers
Number of Full-Time Equivalent Noncertified Teachers
Number of Full-Time Equivalent Contract Teachers
Number of Schools
Actual Days in Session
Tuition Expense (except payments to other Arizona schools or districts)
Tuition Expense (paid to other Arizona schools or districts)
Textbooks (Function 1000, Object Code 6642)

G. TEACHER SALARIES
(Function 1000)
1. Regular Education
2. Special Education
3. Vocational Education
4. Other Programs
5. Cocurr. Act., Athletics, &
Other (Program 600)

Certified
Teachers
(Object 6112)

316,409

Noncertified
Teachers
(Object 6152)

6
7
1
180
$
$
$

Certified
Substitutes
(Object 6113)

Noncertified
Substitutes
(Object 6153)

121,926
31,585

Contract
Teachers
(Object 6325)

471,220

H. AVERAGE TEACHER SALARY (A.R.S. §15-189.05, as added by Laws 2018, Ch. 285, §3)
Check box if the Charter was new and began operations in FY 2019.
1. Average salary of all teachers employed in FY 2019
2. Average salary of all teachers employed in FY 2018
3. Increase in average teacher salary from FY 2018
4. Percentage increase

$
$
$
$

58,204
55,204
3,000
5.4%

Comments on Average Salary Calculation (Optional):

FY 2019
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CHARTER SCHOOL

COUNTY

Gateway Early College High School

CTDS NUMBER 078647000

Maricopa

SUPPLEMENTARY INFORMATION (Cont’d)
A. ENROLLMENT OF GIFTED PUPILS BY GRADE
Areas of Identification
1. Quantitative Reasoning
2. Verbal Reasoning
3. Non-Verbal Reasoning
4. Total Duplicated Enrollment
(lines 1-3)

K

1

0

2

0

B. EXPENSES FOR GIFTED PUPILS
(ELEMENTARY & SECONDARY)
Actual Expenses for all Gifted Programs:
K-8
$
9-12
$
Total
$
0

3

0

4

0

5

0

6

0

GRADE
7

0

8

0

9

0

10

0

11

0

12

0

C. SPECIAL EDUCATION PROGRAMS BY TYPE

1.
2.
3.
4.
5.
6.
7.
8.

Total All Disability Classifications
Gifted Education
ELL Incremental Costs
ELL Compensatory Instruction
Remedial Education
Vocational and Technical Education
Career Education
Total (lines 1-7)

TOTAL
0 1.
0 2.
0 3.
0

0 4.

PROGRAM PROGRAM
200
200
BUDGET
ACTUAL
73,500
83,553 1.
0
0 2.
0
0 3.
0
0 4.
0
0 5.
0
0 6.
0
0 7.
73,500
83,553 8.

9. Expenses incurred for transportating students with disabilities (as defined
in A.R.S. §15-761) unique to the IEP

Rev. 9/19 Arizona Department of Education and Auditor General

FY 2019

0

9.
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CHARTER SCHOOL

COUNTY

Gateway Early College High School

FEDERAL AND STATE PROJECTS
FEDERAL PROJECTS
1100-1130 ESEA Title I - Helping Disadvantaged Children
1140-1150 ESEA Title II - Prof. Dev. And Technology
1160 ESEA Title IV - 21st Century Schools
1170-1180 ESEA Title V - Promote Informed Parent Choice
1190 ESEA Title III - Limited Eng. & Immigrant Students
1200 ESEA Title VII - Indian Education
1210 ESEA Title VI - Flexibility and Accountability
1220 IDEA, Part B
1230 Johnson-O'Malley
1240 Workforce Investment Act
1250 AEA - Adult Education
1260-1270 Vocational Education - Basic Grants
1280 ESEA Title X - Homeless Education
1290 Medicaid Reimbursement
1300 Charter School Implementation Project (Stimulus)
13__ Impact Aid
1310-1399 Other Federal Projects
Total Federal Projects (lines 1-17)
STATE PROJECTS
1400 Vocational Education
1410 Early Childhood Block Grant
1420 Extended School Year - Pupils with Disabilities
1425 Adult Basic Education
1430 Chemical Abuse Prevention Programs
1435 Academic Contests
1450 Gifted Education
1456 College Credit Exam Incentives
1457 Results-Based Funding
1460 Environmental Special Plate
1465 Charter School Stimulus Fund
1470-1499 Other State Projects
Total State Projects (lines 19-30)
Total Federal and State Projects (lines 18 and 31)

Rev. 9/19 Arizona Department of Education and Auditor General

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.

BEGINNING
BALANCE
ACTUAL
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.

0
0
0
0
0
0
0
0
0
0
0
0
0

0

32.

0

181,228

REVENUE
ACTUAL
109,377
16,173
14,958

CTDS NUMBER

078647000

CAPITAL
EXPENSES
ACQUISITIONS
BUDGET
ACTUAL
ACTUAL
150,199
109,377
16,173
16,173
17,105
14,958
0
0
0
0
0
0
0
0
48,619
40,720
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
232,096
181,228
0

ENDING
BALANCE
ACTUAL

Maricopa
INDIRECT
COSTS
ACTUAL

REVERSIONS
ACTUAL

40,720

181,228

0

0

FY 2019

0

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.

0

0
0
0
0
0
0
0
0
0
0
0
0
0

0

0

0
0
0
0
0
0
0
0
0
0
0
0
0

0

232,096

181,228

0

0 32.
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CHARTER SCHOOL

COUNTY

Gateway Early College High School

CTDS NUMBER

Maricopa

078647000

ADDITIONAL INFORMATION FOR NATIONAL PUBLIC EDUCATION FINANCIAL SURVEY REPORTING

Projects (1000-1999)
1000 Instruction
2000 Support Services
2100 Students
2200 Instruction
2300 General Administration
2400 School Administration
2500, 2900 Central Services, Other Support Services
2600 Operation & Maintenance of Plant
2700 Student Transportation
3000 Operation of Noninstructional Services
3100 Food Service Operations
3400 Bookstore Operations
4000 Facilities Acquisition & Construction
Total (lines 1-11)

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

1. Program 700 - Adult/Continuing Education Programs
2. Program 800 - Community College Education Programs
3. Program 900 - Community Services Program
4. Function 3300 - Community Services Operations (all Programs)

Salaries
6100
969,851

Employee
Benefits
6200
340,076

103,658
3,474

43,707
2,109

26,553
7,901

13,205

353,015

103,707

24,417
10,970
185
30,006

140

1,429,998

489,599

All Expense
Object Codes
(Excluding
6700 and 6900)

Property Disbursements by Type
1. Land and Land Improvements
2. Buildings
3. Equipment
4. Construction

All Programs

Debt Service
1. Interest 6850
2. Redemption of Principal

All Programs

Rev. 9/19 Arizona Department of Education and Auditor General

Programs 100-600

Purchased
Services
6300, 6400,
6500
238,691

Property
Disbursements

0
0
0
0

0
0
0
0

338,723

1.
2.
3.
4.

1.
2.
3.
4.

Supplies
6600
86,528

99,873

Dues and
Fees
6810

Other
6800
(Excluding 6810,
6850 and 6890)
15,491

Miscellaneous
6890

FY 2019

1.

337

2.
3.
4.
5.
6.
7.
8.

2,043

2,043

0

15,828

9.
10.
11.
0 12.

Cash and Investments held at June 30, 2019
1. Sinking funds
2. Bond funds
3. Other funds, except for any employee retirement funds

1.
2.
3.

Long-term and Short-term Debt
1. Long-term Debt Outstanding, July 1, 2018
2. Long-term Debt issued during FY 2019
3. Long-term Debt retired during FY 2019
4. Long-term Debt Outstanding, June 30, 2019

1.
2.
3.
4.

5. Short-term Debt Outstanding, July 1, 2018
6. Short-term Debt Outstanding, June 30, 2019

0 1.
0 2.

Property
Disbursements

0

5.
6.

Utilities and Energy Detail (Only Function 2600)
1. 6410 Utility Services
2. 6621-6626 Energy

1.
2.

Technology (All Functions)
1. Technology-related supplies & purchased services
2. Technology-related hardware & software

1.
2.
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CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
11.3

Meeting Date September 24, 2019

Item Title
Phoenix College Preparatory Academy
Submission of Annual Financial Report
to the Arizona Department of Education
for Fiscal Year 2018-2019

Responsible Agents
Mr. Elliott Hibbs
Dr. Larry Johnson Jr.

Recommendation
It is recommended that the Governing Board approve the 2018-2019 Annual Financial Report for
Phoenix College Preparatory Academy for submission to the Arizona Department of Education.
Justification
Arizona Revised Statutes require schools to prepare and submit an Annual Financial Report
(AFR). The AFR presents condensed financial activity (i.e., beginning and ending balances,
revenues and expenses, and budget to actual comparisons of expenses for the fiscal year) of the
charter school for comparison purposes.
Annual Financial Report must be submitted on or before October 15, 2019.

Source
Account Information

Funding

CHARTER SCHOOL

COUNTY

Phoenix College Preparatory Academy
Charter Name

Maricopa

CTDS NUMBER

078743000

d.b.a. (as applicable)

FY 2019
STATE OF ARIZONA
CHARTER SCHOOL ANNUAL FINANCIAL REPORT

We, the Governing Board of the Charter School, hereby certify the Annual
Financial Report for Fiscal Year 2019

The annual financial report file(s) for FY 2019 uploaded to the Arizona Department of
Education's website on September 25, 2019
contain(s) the data for the annual financial report
described at left.

President

Charter School Official Signature
Dr. Larry Johnson, Jr.
Charter School Official (Typed Name)

Member
Member
Member

Charter School Official Signature
Mr. Keith Brown
Charter School Official (Typed Name)

Member
Member

SIGNED

Rev. 9/19 Arizona Department of Education and Auditor General

TOTAL EXPENSES BY PROJECT
1. Schoolwide (from page 2, line 33)
2. Classroom Site Project (from page 2, line 34)

Member
TITLE

FY 2019

larry.johnson@phoenixcollege.edu

E-mail

keith.brown@phoenixcollege.edu

E-mail

$
$

1,273,613
76,890

CHARTER SCHOOL

Phoenix College Preparatory Academy

COUNTY

REVENUE
1000 Local Sources
1. 1310 Tuition from Individuals
2. 1320 Tuition from Other Arizona Schools or Districts
3. 1410 Transportation Fees from Individuals
4. 1420 Transportation Fees from Other Arizona Schools or Districts
5. 1500 Earnings on Investments
6. 1600 Food Service (from Food Service AFR, line 2)
7. 1700 School Activities
8. 1750 Revenue from Enterprise Activities
9. 1790 Extracurricular Activities Fees Tax Credit
10. 1800 Revenue from Community Services Activities
11. 1900 Other Revenues and Gains from Local Sources
12. 1920 Contributions and Donations from Private Sources
13. Other Revenue from Local Sources (specify)
14.
Subtotal (lines 1-13)
2000 Intermediate Sources
15. 2100 Unrestricted
16. 2200 Restricted
17. Other Revenue from Intermediate Sources (specify)
18.
Subtotal (lines 15-17)
3000 State Sources
19. 3110 State Equalization Assistance
20. 3130-3150 Other Unrestricted
21. 3200 Restricted
22. 3900 Revenue for/on Behalf of the School
23. Other Revenue from State Sources (specify)
24.
Subtotal (lines 19-23)
4000 Federal Sources
25. 4100, 4300 Unrestricted/Restricted Received Directly from the Federal Government
26. 4200, 4500 Unrestricted/Restricted Received from the Federal Government through the State
27. 4700 Revenue Received from the Federal Government through Other Intermediate Agencies
28. 4800 Federal Impact Aid
29. 4900 Revenue for/on Behalf of the School
30. Other Revenue from Federal Sources (specify)
31.
Subtotal (lines 25-30)

ACTUAL

CTDS NUMBER

078743000

1.
2.
3.
4.
5.
0 6.
7.
8.
9.
10.
11.
12.
13.
0 14.
15.
16.
17.
0 18.

1,529,476 19.
20.
119,007 21.
22.
23.
1,648,483 24.
25.
97,021 26.
27.
28.
29.
30.
97,021 31.

32. TOTAL REVENUE FROM ALL SOURCES (lines 14, 18, 24, and 31)

Rev. 9/19 Arizona Department of Education and Auditor General

Maricopa

1,745,504 32.

FY 2019
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CHARTER SCHOOL

Phoenix College Preparatory Academy

Expenses
1000 Schoolwide Project
100 Regular Education
1000 Instruction
2000 Support Services
2100 Students
2200 Instruction
2300 General Administration
2400 School Administration
2500 Central Services
2600 Operation & Maintenance of Plant
2900 Other Support Services
3000 Operation of Noninstructional Services
4000 Facilities Acquisition & Construction
5000 Debt Service
610 School-Sponsored Cocurricular Activities
620 School-Sponsored Athletics
630 Other Instructional Programs
700, 800, 900 Other Programs
Subtotal (lines 1-15)
200 Special Education
1000 Instruction
2000 Support Services
2100 Students
2200 Instruction
2300 General Administration
2400 School Administration
2500 Central Services
2600 Operation & Maintenance of Plant
2900 Other Support Services
3000 Operation of Noninstructional Services
4000 Facilities Acquisition & Construction
5000 Debt Service
Subtotal (lines 17-27)
400 Pupil Transportation
530 Dropout Prevention Programs
540 Joint Career & Technical Ed. & Vocational Ed. Center
550 K-3 Reading
Subtotal (lines 16 and 28-32)
Classroom Site Project (from page 4, line 14)
Instructional Improvement Project (from page 5, line 5)
Structured English Immersion Project (from page 6, line 14)
Compensatory Instruction Project (from page 6, line 28 )
Federal and State Projects (from page 9, line 32)
Total (lines 33-38)

Rev. 9/19 Arizona Department of Education and Auditor General

Employee
Benefits
6200

Salaries
6100
1.

403,509

140,705

2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.

46,764

23,444

166,985

17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.

COUNTY

Maricopa

Purchased
Services
6300, 6400, 6500

Supplies
6600

CTDS NUMBER
Totals

Other
6800

Budget

218,351

13,608

2,647

21,176

46,650

4,903

6,645

22,020

13,828
40,288

1,396
9,723

290
2,101
3,428

671,374

221,918

231,720

41,429

22,020

16,229

3,349

19,170

5,444

16,229

3,349

19,170

5,444

0

687,603
61,700

225,267
15,190

250,890
0

46,873
0

22,020

0
0

0
0

0
0

0
0

0
0

FY 2019

Actual

Prior Year
Actual

078743000
% Increase/
Decrease in
Actual

869,398

776,173

699,890

10.90% 1.

76,600
25,500
0
281,509
0
20,220
80,800
5,000
0
0
0
0

91,724
10,835
0
220,361
0
12,094
70,645
6,893
16,996
0
0
0

0
1,359,027

70,208
23,823
0
247,203
0
15,514
52,112
3,428
0
0
0
0
0
0
1,188,461

0
1,129,438

2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
0.00% 15.
5.23% 16.

44,122

44,192

27,166

62.67% 17.

0
0
0
0
0
0
0
0
0
0
44,122
60,000
0
0
0
1,463,149
112,504
3,500
0
0
135,191
1,714,344

0
0
0
0
0
0
0
0
0
0
44,192
40,960
0
0
0
1,273,613
76,890
0
0
0
97,021
1,447,524

0
0
0
0
0
0
0
0
0
0
27,166
20,480
0
0
0
1,177,084
57,935
0
0
0
83,885
1,318,904

-23.46%
119.87%
0.00%
12.18%
0.00%
28.28%
-26.23%
-50.27%
-100.00%
0.00%
0.00%
0.00%

0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
0.00%
62.67%
100.00%
0.00%
0.00%
0.00%
8.20%
32.72%
0.00%
0.00%
0.00%
15.66%
9.75%

18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
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CHARTER SCHOOL

COUNTY

Phoenix College Preparatory Academy

Expenses
Classroom Site Project 1011 - Base Salary
100 Regular Education
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Program 100 Subtotal (lines 1-3)
200 Special Education
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Program 200 Subtotal (lines 5-7)
Other Programs (Specify)
____________________
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Other Programs Subtotal (lines 9-11)
Total Expenses (lines 4, 8, and 12)
Classroom Site Project 1012 - Performance Pay
100 Regular Education
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Program 100 Subtotal (lines 14-16)
200 Special Education
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Program 200 Subtotal (lines 18-20)
Other Programs (Specify)
____________________
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Other Programs Subtotal (lines 22-24)
Total Expenses (lines 17, 21, and 25)

Rev. 9/19 Arizona Department of Education and Auditor General

Employee
Benefits
6200

Salaries
6100
1.
2.
3.
4.

14.
15.
16.
17.

Budget

Actual

3,215

18,948
0
0
18,948

16,208
0
0
16,208

1.
2.
3.
4.

0

0
0
0
0

0
0
0
0

5.
6.
7.
8.

0
12,993

0
3,215

0
0
0
0
18,948

0
0
0
0
16,208

9.
10.
11.
12.
13.

48,707

11,975

48,707

11,975

37,896
0
0
37,896

60,682
0
0
60,682

14.
15.
16.
17.

0

0
0
0
0

0
0
0
0

18.
19.
20.
21.

0
11,975

0
0
0
0
37,896

0
0
0
0
60,682

22.
23.
24.
25.
26.

3,215

12,993

0

18.
19.
20.
21.
22.
23.
24.
25.
26.

078743000

Totals

12,993

5.
6.
7.
8.
9.
10.
11.
12.
13.

CTDS NUMBER

Maricopa

0

0
48,707

FY 2019
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CHARTER SCHOOL

COUNTY

Phoenix College Preparatory Academy

Expenses
Classroom Site Project 1013 - Other
100 Regular Education
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Program 100 Subtotal (lines 1-3)
200 Special Education
1000 Instruction
2100 Support Services - Students
2200 Support Services - Instruction
Program 200 Subtotal (lines 5-7)
530 Dropout Prevention Programs
1000 Instruction
Other Programs (Specify)
1000 Instruction
2100, 2200 Support Services - Students & Instruction
Other Programs Subtotal (lines 10-11)
Total Expenses (lines 4, 8, 9, and 12)
Total Classroom Site Projects (line 13 & page 3, lines 13 & 26)

Additional Classroom Site Project Information
Beginning Project Balance
Revenues
CSP Allocation
Interest Earned
Total Revenues (lines 16 and 17)
Total Available (lines 15 and 18)
Expenses (from page 3, lines 13 & 26, and page 4, line 13)
Ending Project Balance (line 19 minus line 20)

Rev. 9/19 Arizona Department of Education and Auditor General

Salaries
6100
1.
2.
3.
4.

Employee Benefits
6200

CTDS NUMBER

Maricopa

Purchased Services
6300, 6400, 6500

078743000

Totals

Supplies
6600

Budget

Actual

0

0
0
0
0

0
0
0
0

1.
2.
3.
4.

0

0
0
0
0

0
0
0
0

5.
6.
7.
8.

9.

0

0 9.

10.
11.
12.
13.
14.

37,896
0
37,896
37,896
94,740

5.
6.
7.
8.

0

0

0

0

0
0
61,700

0
0
15,190

Classroom Site Project
1012 - Performance
1011 - Base Salary
Pay
15.
40,220
53,040
16.
17.
18.
19.
20.
21.

22,169

44,339

22,169
62,389
16,208
46,181

44,339
97,379
60,682
36,697

FY 2019

0

0

0
0
0

0
0
0

0
0
0
0
76,890

10.
11.
12.
13.
14.

1013 - Other
81,126 15.
44,339 16.
17.
44,339 18.
125,465 19.
0 20.
125,465 21.
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CHARTER SCHOOL

COUNTY

Phoenix College Preparatory Academy

Expenses

Support
Services
2000

Instruction
1000

Instructional Improvement Project 1020
Teacher Compensation Increases
Class Size Reduction
Dropout Prevention Programs
Instructional Improvement Programs
Total Inst. Imp. Expenses (lines 1-4, should equal line 9 below)

1.
2.
3.
4.
5.

0

Additional Instructional Improvement Project Information
Beginning Project Balance
Revenues
Total Available (lines 6 and 7)
Expenses (line 5 above)
Ending Project Balance (line 8 minus line 9)

6.
7.
8.
9.
10.

Actual
15,481
8,159
23,640
0
23,640

Rev. 9/19 Arizona Department of Education and Auditor General

CTDS NUMBER

Maricopa

078743000

Totals
Budget

0

Actual
0
0
0
0
0

0
0
0
0
0

1.
2.
3.
4.
5.

6.
7.
8.
9.
10.

FY 2019
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CHARTER SCHOOL hoenix College Preparatory Academ
Beginning
Project
Balance

Revenues and Expenses
Structured English Immersion Project - 1071
Revenues
3200 Restricted Revenue from State Sources
1500 Earnings on Investments
Total Revenues (lines 1 and 2)
Expenses
260 Special Education-ELL Incremental Costs
1000 Instruction
2000 Support Services
2100 Students
2200 Instruction
2300 General Administration
2400 School Administration
2500 Central Services
2600 Operation & Maintenance of Plant
2900 Other Support Services
Program 260 Subtotal (lines 4-11)
430 Pupil Transportation-ELL Incremental Costs
2000 Support Services
2700 Student Transportation
Total (lines 12 and 13)
Compensatory Instruction Project - 1072
Revenues
3200 Restricted Revenue from State Sources
1500 Earnings on Investments
Total Revenues (lines 15 and 16)
Expenses
265 Special Education-ELL Compensatory Instruction
1000 Instruction
2000 Support Services
2100 Students
2200 Instruction
2300 General Administration
2400 School Administration
2500 Central Services
2600 Operation & Maintenance of Plant
2900 Other Support Services
Program 265 Subtotal (lines 18-25)
435 Pupil Trans.-ELL Compensatory Instruction
2000 Support Services
2700 Student Transportation
Total (lines 26 and 27)

COUNTY
Actual
Revenues

1.
2.
3.

Employee
Benefits
6200

Salaries
6100

CTDS NUMBER

Maricopa
Purchased
Services
6300, 6400, 6500

Supplies
6600

078743000

Total Expenses

Other
6800

Budget

Ending
Project
Balance

Actual

1.
2.
3.

0

4.

0

0

4.

5.
6.
7.
8.
9.
10.
11.
12.

0
0
0
0
0
0
0
0

5.
6.
7.
8.
9.
10.
11.
12.

0
0

13.
0 14.

13.
14.

0

15.
16.
17.

0

0

0

0

0

0

0
0
0
0
0
0
0
0

0

0

0

0

0

0
0

15.
16.
17.

0

18.

0

0

18.

19.
20.
21.
22.
23.
24.
25.
26.

0
0
0
0
0
0
0
0

19.
20.
21.
22.
23.
24.
25.
26.

0
0

27.
0 28.

27.
28.
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0

0

0

0

0

0

0

0
0
0
0
0
0
0
0

0

0

0

0

0

0
0

FY 2019
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CHARTER SCHOOL

A. CASH BALANCE
B.

C.

$

July 1, 2018
427,595

BUDGET

CAPITAL ACQUISITIONS
1. 0191 Land and Land Improvements
2. 0192 Site Improvements
3. 0194 Buildings and Building Improvements
4. 0196 Equipment
5. 0198 Construction in Progress
6. Total Capital Acquisitions (lines 1-5)

BUDGET

0

$
$
$
$
$
$

CURRENT EXPENSES BY CATEGORY
1. Classroom Instruction excluding Classroom Supplies
2. Classroom Supplies
3. Administration
4. Support Services - Students
5. All Other Support Services and Operations
6. Total (lines 1-5)
7. Current expenses from federal projects, excluding those projects
intended to replace local tax revenues (e.g., Impact Aid Projects)
8. Current expenses from State and local projects, including those
projects intended to replace local tax revenues (e.g., Impact Aid
Projects)

Rev. 9/19 Arizona Department of Education and Auditor General

F.
ACTUAL

0
0
0
0
0
0

CTDS NUMBER

Maricopa

078743000

SUPPLEMENTARY INFORMATION

June 30, 2019
$
683,458

AUDIT SERVICES
1. Non-federal
2. Federal
3. Total (lines 1 and 2)

D. INVESTMENT IN CAPITAL ASSETS AS OF JUNE 30, 2019
1. 0191 Land and Land Improvements
2. 0192 Site Improvements
3. 0194 Buildings and Building Improvements
4. 0196 Equipment
5. 0198 Construction in Progress
6. Total (lines 1-5)
E.

COUNTY

Phoenix College Preparatory Academy

0
ACTUAL

0
0
0
0
0
0

73,471
63,055
136,526

$
$
$
$
$
$

1,004,481
13,608
247,203
70,208
112,024
1,447,524

$

97,021

$

1,350,503

1.
2.
3.
4.
5.
6.
7.
8.

Number of Full-Time Equivalent Certified Teachers
Number of Full-Time Equivalent Noncertified Teachers
Number of Full-Time Equivalent Contract Teachers
Number of Schools
Actual Days in Session
Tuition Expense (except payments to other Arizona schools or districts)
Tuition Expense (paid to other Arizona schools or districts)
Textbooks (Function 1000, Object Code 6642)

G. TEACHER SALARIES
(Function 1000)
1. Regular Education
2. Special Education
3. Vocational Education
4. Other Programs
5. Cocurr. Act., Athletics, &
Other (Program 600)

Certified
Teachers
(Object 6112)

440,777
6,023

Noncertified
Teachers
(Object 6152)

9

$
$
$

Certified
Substitutes
(Object 6113)

H. AVERAGE TEACHER SALARY (A.R.S. §15-189.05, as added by Laws 2018, Ch. 285, §3)
Check box if the Charter was new and began operations in FY 2019.
1. Average salary of all teachers employed in FY 2019
2. Average salary of all teachers employed in FY 2018
3. Increase in average teacher salary from FY 2018
4. Percentage increase

Noncertified
Substitutes
(Object 6153)

1
180
150,205
49,417

Contract
Teachers
(Object 6325)

$
$
$
$

58,327
55,327
3,000
5.4%

Comments on Average Salary Calculation (Optional):

FY 2019
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CHARTER SCHOOL

COUNTY

Phoenix College Preparatory Academy

CTDS NUMBER 078743000

Maricopa

SUPPLEMENTARY INFORMATION (Cont’d)
A. ENROLLMENT OF GIFTED PUPILS BY GRADE
Areas of Identification
1. Quantitative Reasoning
2. Verbal Reasoning
3. Non-Verbal Reasoning
4. Total Duplicated Enrollment
(lines 1-3)

K

1

0

2

0

B. EXPENSES FOR GIFTED PUPILS
(ELEMENTARY & SECONDARY)
Actual Expenses for all Gifted Programs:
K-8
$
9-12
$
Total
$
0

3

0

4

0

5

0

6

0

GRADE
7

0

8

0

9

0

10

0

11

0

12

0

C. SPECIAL EDUCATION PROGRAMS BY TYPE

1.
2.
3.
4.
5.
6.
7.
8.

Total All Disability Classifications
Gifted Education
ELL Incremental Costs
ELL Compensatory Instruction
Remedial Education
Vocational and Technical Education
Career Education
Total (lines 1-7)

TOTAL
0 1.
0 2.
0 3.
0

0 4.

PROGRAM PROGRAM
200
200
BUDGET
ACTUAL
44,122
44,192 1.
0
0 2.
0
0 3.
0
0 4.
0
0 5.
0
0 6.
0
0 7.
44,122
44,192 8.

9. Expenses incurred for transportating students with disabilities (as defined
in A.R.S. §15-761) unique to the IEP

Rev. 9/19 Arizona Department of Education and Auditor General

FY 2019

0

9.

Page 8 of 10

CHARTER SCHOOL

COUNTY

Phoenix College Preparatory Academy

FEDERAL AND STATE PROJECTS
FEDERAL PROJECTS
1100-1130 ESEA Title I - Helping Disadvantaged Children
1140-1150 ESEA Title II - Prof. Dev. And Technology
1160 ESEA Title IV - 21st Century Schools
1170-1180 ESEA Title V - Promote Informed Parent Choice
1190 ESEA Title III - Limited Eng. & Immigrant Students
1200 ESEA Title VII - Indian Education
1210 ESEA Title VI - Flexibility and Accountability
1220 IDEA, Part B
1230 Johnson-O'Malley
1240 Workforce Investment Act
1250 AEA - Adult Education
1260-1270 Vocational Education - Basic Grants
1280 ESEA Title X - Homeless Education
1290 Medicaid Reimbursement
1300 Charter School Implementation Project (Stimulus)
13__ Impact Aid
1310-1399 Other Federal Projects
Total Federal Projects (lines 1-17)
STATE PROJECTS
1400 Vocational Education
1410 Early Childhood Block Grant
1420 Extended School Year - Pupils with Disabilities
1425 Adult Basic Education
1430 Chemical Abuse Prevention Programs
1435 Academic Contests
1450 Gifted Education
1456 College Credit Exam Incentives
1457 Results-Based Funding
1460 Environmental Special Plate
1465 Charter School Stimulus Fund
1470-1499 Other State Projects
Total State Projects (lines 19-30)
Total Federal and State Projects (lines 18 and 31)

Rev. 9/19 Arizona Department of Education and Auditor General

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.

BEGINNING
BALANCE
ACTUAL
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.

0
0
0
0
0
0
0
0
0
0
0
0
0

0

32.

0

97,021

REVENUE
ACTUAL
69,764

CTDS NUMBER

078743000

CAPITAL
EXPENSES
ACQUISITIONS
BUDGET
ACTUAL
ACTUAL
78,178
69,764
7,579
12,079
9,257
0
0
0
0
37,355
18,000
0
0
0
0
0
0
0
0
0
97,021
0
135,191

ENDING
BALANCE
ACTUAL

Maricopa
INDIRECT
COSTS
ACTUAL

REVERSIONS
ACTUAL

9,257

18,000

97,021

0

0

FY 2019

0

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.

0

0
0
0
0
0
0
0
0
0
0
0
0
0

0

0

0
0
0
0
0
0
0
0
0
0
0
0
0

0

135,191

97,021

0

0 32.
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CHARTER SCHOOL Phoenix College Preparatory Academy

COUNTY

CTDS NUMBER

Maricopa

078743000

ADDITIONAL INFORMATION FOR NATIONAL PUBLIC EDUCATION FINANCIAL SURVEY REPORTING

Projects (1000-1999)
1000 Instruction
2000 Support Services
2100 Students
2200 Instruction
2300 General Administration
2400 School Administration
2500, 2900 Central Services, Other Support Services
2600 Operation & Maintenance of Plant
2700 Student Transportation
3000 Operation of Noninstructional Services
3100 Food Service Operations
3400 Bookstore Operations
4000 Facilities Acquisition & Construction
Total (lines 1-11)

1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

1. Program 700 - Adult/Continuing Education Programs
2. Program 800 - Community College Education Programs
3. Program 900 - Community Services Program
4. Function 3300 - Community Services Operations (all Programs)

Supplies
6600
19,052

Salaries
6100
501,596

Employee
Benefits
6200
164,384

46,764

23,444

38,016
2,647

2,550
21,176

166,985
40,288
13,828

46,650
9,723
1,396

4,903
2,101
290
40,960

6,645

Dues and
Fees
6810

Other
6800
(Excluding 6810,
6850 and 6890)
13,157

Miscellaneous
6890

8,733

769,461

245,597

All Expense
Object Codes
(Excluding
6700 and 6900)

All Programs

Debt Service
1. Interest 6850
2. Redemption of Principal

All Programs

Property
Disbursements

0
0
0
0

0
0
0
0

347,866

1.
2.
3.
4.

1.
2.
3.
4.

49,423

8,733

0

FY 2019

1.
2.
3.
4.
5.
6.
7.
8.

26,444

9.
10.
11.
0 12.

Cash and Investments held at June 30, 2019
1. Sinking funds
2. Bond funds
3. Other funds, except for any employee retirement funds

1.
2.
3.

Long-term and Short-term Debt
1. Long-term Debt Outstanding, July 1, 2018
2. Long-term Debt issued during FY 2019
3. Long-term Debt retired during FY 2019
4. Long-term Debt Outstanding, June 30, 2019

1.
2.
3.
4.

5. Short-term Debt Outstanding, July 1, 2018
6. Short-term Debt Outstanding, June 30, 2019

0 1.
0 2.

Property
Disbursements

13,287

3,428

Property Disbursements by Type
1. Land and Land Improvements
2. Buildings
3. Equipment
4. Construction

Rev. 9/19 Arizona Department of Education and Auditor General

Programs 100-600

Purchased
Services
6300, 6400,
6500
255,521

0

5.
6.

Utilities and Energy Detail (Only Function 2600)
1. 6410 Utility Services
2. 6621-6626 Energy

1.
2.

Technology (All Functions)
1. Technology-related supplies & purchased services
2. Technology-related hardware & software

1.
2.
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CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
11.4

Meeting Date September 24, 2019

Item Title
Proposed Course Fee/Special Fee
Changes Fiscal Year 2019-20 Budget

Responsible Agents
Mr. Elliott Hibbs

Recommendation
It is recommended that the Governing Board approve the attached proposed course fee and
special fee changes to take effect in the 2019-20 Spring semester.
Justification
Justifications are included next to each proposed course fee on the attached detailed forms, a
summary of fee additions and increases is provided on pages two and three and a summary
description of the proposed changes by college on pages four and five. Reduced/eliminated
fees are no longer being submitted for Board approval but are noted in the college summary.

Source
Account Information

Funding

New Courses-26
EM
GCC
GW
PV
SCC

10
10
4
1
1

Biology, Chemistry, Computer Science and Physics
Art, CAD, Exer Science and Phys Ed
Occupational Therapy
Ceramics
Reading

CGC
PC
GCC
PV
EM
SCC

11
11
11
8
5
4

Acctg, Art, Exercise Science, Geology and Math
Art, EMT and Forensic Science
Art, Health, Film Production and Phys Ed
Biology, Music, Theatre
Acctg, CIS, Inter Design and Reading.
Wood Working and Real Estate

PC
CG
EM
GCC
PV
SCC
GW
MCC
RSC

17
16
10
8
7
2
2
1
1

Art and Phlebotomy
Accounting, Art
CIS, Reading and Power Systems
Art History, Art, Exercise Science and Media
Art
Wellness
Clinical Practicum, PeriOperative Principles
Engineering
Early Childhood Ed

New Fees-50

Increased Costs-64

The colleges also submitted ($16,070) in reduced/eliminated fees. This figure offset the
$239,113 in new and increased fees for a net increase of $223,043 in projected revenue
for the 2019-20 Spring Collection Period.
Changes by college are summarized and then detailed in the following pages.

College Summaries 2019-20 Spring
District-Wide
Phoenix College
Glendale
GateWay
Skill Centers
Mesa
Scottsdale
Rio Salado
South Mountain
Chandler-Gilbert
Paradise Valley
Estrella Mountain

Non-District-Wide Course Fee Changes
(Attachment I)

pp. 4-5
4
4
4
4
4
5
5
5
5
5
5
5

pp. 1-83

College Summaries 2019-20 Spring
District-Wide
National Academy of Sports Medicine (NASM), a nationally recognized industry-leading
exercise science organization, has a new academic partnership with CGCC, PVCC, SCC
and SMCC. A special fee is requested to cover student resources to prepare for the
Certified Personal Trainer (CPT) examination. The fee covers NASM-CPT digital and
hardcover textbook, NASM instructional web modules, exercise libraries, exam prep
webinars, practice exams, live workshop, and NCCA accredited exam and retest voucher,
if needed. The proposed Special Fee will be $593, a bulk rate much lower than the $1,299
that the resources would cost if purchased individually. This fee is not mandatory, but
rather is at the discretion of the student.
Resources are offered to partner institution students at a deeply discounted rate through
the educational partnership agreement with NASM. This request was prepared and
submitted by Chandler-Gilbert. The EXS280AB Special Topics in Exercise Science is a
course fee request specific to CGCC (Attachment I Page 13 of 83). Total projected
revenue at CGCC is $17,790 and represents both fee types being assessed (a student
would pay one or another). The separate but similar special fee is a district-wide request
and expedited approval would be appreciated. Until the special fee is approved, CGCC
has the fall Exercise Science cohort NASM vouchers covered by Prop 301 funds, but PV,
SCC and SMCC would probably benefit from expedited approval.
Phoenix College
PC submitted 11 new fees and 17 increased fees on existing courses for a projected
increase in revenue of $20,830. Six fees were reduced in the EMT program reducing
revenue by ($7,320). Three multimedia courses were eliminated.
Glendale CC
GCC submitted 10 fees for new courses, 11 new fees, and eight increased fees on existing
courses for an increase of $7,822. Two hiking classes will be changed to “Actual Cost”.
Course materials/access fees are produced/provided by an outside entity and the course
fee is just a pass –through to the providers.
GateWay CC
GateWay submitted four fees on new courses and two increased fees on existing courses
for a projected increase in revenue of $20,000.
Skill Centers
No course fee changes were submitted for the skill centers.
Mesa CC
MCC submitted one increased fee on an existing course for a projected increase in
revenue of $600.

Scottsdale CC
SCCC submitted one fee on a new course, four new fees and two increased fees on
existing courses for a projected increase in revenue of $6,860.
Rio Salado College
RSC submitted one increased fee, 27 decreased fees, and eliminated 40 classes in early
childhood education/development due to changes in enrollment and demand. This will
reduce projected course fees revenue by ($8,500).
South Mountain CC
No course fee changes were submitted for SMCC.
Chandler-Gilbert CC
CGCC submitted 11 new fees and 16 fee increases on existing courses for a projected
increase in revenue of $113,656.
Paradise Valley CC
PVCC submitted one fee on a new course, eight new fees and seven increased fees on
existing courses. The projected increase in revenue is $41,365.
Estrella Mountain CC
EMCC submitted 10 fees on new courses, five new fees and 10 increased fees on existing
courses, for a projected increase in revenue of $27,730. These courses included CIS,
Programming, Power Systems, Sign Language, Scientific Research, Reading and Interior
Design.

Maricopa Community Colleges Course Fees

Print Date: 9/5/2019 11:39:47 AM
Datasource: - sdsz_DMCP1J
Page 1 of 83

Report ID: MCCD_SR_6010

This report is for ALL colleges.
For the collection period of 2019-20 Spring.
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Count

College

New Fees

Projected Revenues

Increased Reduced
Fees
Fees

Other
Fees

New Fees

Increased
Fees

Reduced
Fees

Other Fees Total Change

Chandler-Gilbert Comm College

11

16

0

0

$75,522.00

$38,134.00

$0.00

$0.00

$113,656.00

Estrella Mountain Comm College

15

10

0

0

$19,350.00

$8,380.00

$0.00

$0.00

$27,730.00

GateWay Community College

4

2

0

0

$10,625.00

$9,375.00

$0.00

$0.00

$20,000.00

Glendale Community College

21

10

0

0

$7,180.00

$642.00

$0.00

$0.00

$7,822.00

Mesa Community College

0

1

0

0

$0.00

$600.00

$0.00

$0.00

$600.00

Paradise Valley Comm College

9

7

0

0

$27,665.00

$13,700.00

$0.00

$0.00

$41,365.00

Phoenix College

11

17

9

0

$14,710.00

$6,120.00

($7,320.00)

$0.00

$13,510.00

Rio Salado College

0

1

66

1

$0.00

$250.00

($7,875.00)

($875.00)

($8,500.00)

Scottsdale Community College

5

2

0

0

$6,500.00

$360.00

$0.00

$0.00

$6,860.00

Totals

76

66

75

1

$161,552.00

$77,561.00 ($15,195.00)

($875.00)

$223,043.00

Legend
New Fees:

A fee for a new course or a fee for an existing course that did not have a fee.

Increased Fees:

An increase in the fee for an existing course that already charged a course fee.

Reduced Fees:

Fees that were reduced or dropped. Fees for dropped courses have no Revenue impact.
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Course

Section

Course Title

Change Reason

Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

ACC111

All Sections

Accounting Principles I

Increased Costs

$5.00

$38.00

858

$28314.00

Background - What is the proposed course fee change?
The proposed fee will provide students with access to a required web-based assignment and assessment platform called Connect. By assessing a fee for access to
the platform, the college can negotiate a much lower per-student cost.
Learning Objective - How will the course fee help students advance their learning objective?
Immediate access to Connect will optimize student readiness to participate in class and successfully complete their assignments throughout the semester. Currently
students may postpose acquisition of a textbook and thus delay access to the Connect platform for submitting assignments.
Usage - How will the fees be used?
The proposed fee will generate an estimated $28,314 annually. All fee revenue will be expended on student access codes to the Connect platform.
Supplies List - Which supplies will be used directly by students?
Fundamentals of Accounting Book and access to the Connect platform.
ACC112

All Sections

Accounting Principles II

New Fees

$0.00

$38.00

546

$20748.00

Background - What is the proposed course fee change?
The proposed fee will provide students with access to a required web-based assignment and assessment platform called Connect. By assessing a fee for access to
the platform, the college can negotiate a much lower per-student cost.
Learning Objective - How will the course fee help students advance their learning objective?
Immediate access to Connect will optimize student readiness to participate in class and successfully complete their assignments throughout the semester. Currently
students may postpose acquisition of a textbook and thus delay access to the Connect platform for submitting assignments.
Usage - How will the fees be used?
The proposed fee will generate an estimated $20,748 annually. All fee revenue will be expended on student access codes to the Connect platform.
Supplies List - Which supplies will be used directly by students?
Fundamentals of Accounting Book and access to the Connect platform.
ACC211

All Sections

Financial Accounting

New Fees

$0.00

$38.00

130

$4940.00

Background - What is the proposed course fee change?
The proposed fee will provide students with access to a required web-based assignment and assessment platform called Connect. By assessing a fee for access to
the platform, the college can negotiate a much lower per-student cost.
Learning Objective - How will the course fee help students advance their learning objective?
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Course

Section

Course Title

Change Reason

ACC211

All Sections

Financial Accounting

New Fees
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$38.00

130

$4940.00

Immediate access to Connect will optimize student readiness to participate in class and successfully complete their assignments throughout the semester. Currently
students may postpose acquisition of a textbook and thus delay access to the Connect platform for submitting assignments.
Usage - How will the fees be used?
The proposed fee will generate an estimated $4,940 annually. All fee revenue will be expended on student access codes to the Connect platform.
Supplies List - Which supplies will be used directly by students?
Fundamentals of Accounting Book and access to the Connect platform.
ACC212

All Sections

Managerial Accounting

New Fees

$0.00

$38.00

468

$17784.00

Background - What is the proposed course fee change?
The proposed fee will provide students with access to a required web-based assignment and assessment platform called Connect. By assessing a fee for access to
the platform, the college can negotiate a much lower per-student cost.
Learning Objective - How will the course fee help students advance their learning objective?
Immediate access to Connect will optimize student readiness to participate in class and successfully complete their assignments throughout the semester. Currently
students may postpose acquisition of a textbook and thus delay access to the Connect platform for submitting assignments.
Usage - How will the fees be used?
The proposed fee will generate an estimated $17,784 annually. All fee revenue will be expended on student access codes to the Connect platform.
Supplies List - Which supplies will be used directly by students?
Fundamentals of Accounting Book and access to the Connect platform.
ART100

All Sections

Introduction to Computer Graphic Art

Increased Costs

$5.00

$15.00

126

$1260.00

Background - What is the proposed course fee change?
The proposed increase will be used to offset the cost of inkjet cartridges and for increased lab tech support, which will allow us to better maintain and clean
equipment.
Learning Objective - How will the course fee help students advance their learning objective?
The increased course fees for ART100 will allow students to learn with industry standard professional inkjet printers and computer graphic equipment. Learning on the
industry standard equipment better prepares students to either enter a career in computer graphics or transition into a 4-year program.
Usage - How will the fees be used?
The course fee increase will generate $1,260. This course fee increase will provide students with access to industry standard printers and rapidly evolving digital
imaging and graphics platforms and output materials.
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Course

Section

Course Title

Change Reason

Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

ART100

All Sections

Introduction to Computer Graphic Art

Increased Costs

$5.00

$15.00

126

$1260.00

Supplies List - Which supplies will be used directly by students?
Inkjet ink, Inkjet maintenance tanks, and Inkjet paper. Students need these three supplies to complete their computer graphic assignments for ART100. They leave
the semester with all of their printed images.
ART112

All Sections

Two-Dimensional Design

Increased Costs

$10.00

$40.00

40

$1200.00

Background - What is the proposed course fee change?
Increasing Art Studio course fees will enable the college to buy paper and supplies in bulk, which results in a much lower unit cost to students who currently must buy
their supplies individually in small quantities.
Learning Objective - How will the course fee help students advance their learning objective?
Professional grade supplies allow students to adjust their technique and achieve high quality results more quickly than would be otherwise possible.
Usage - How will the fees be used?
The annual revenue of $1,200 will be used to provide higher quality supplies to the students that will be consumed and retained by them. The revenue will also be
used to provide supplies that would otherwise be difficult for the students to purchase on their own.
Supplies List - Which supplies will be used directly by students?
Supplies such as color pencils, markers, pastels, and ink pens will be consumed by the students, as well as paper such as Bristol board, construction paper, and
grayscale paper. Micron ink pens will be retained by the students upon completion of the course.
ART117

All Sections

Life Drawing II

Increased Costs

$15.00

$60.00

15

$675.00

Background - What is the proposed course fee change?
Increasing Art Studio course fees will enable the college to buy paper and supplies in bulk, which results in a much lower unit cost to students who currently must buy
their supplies individually in small quantities. The increased fee will also be used to hire two live models enabling students to draw multiple figures in the picture plane.
The increased cost of models requires a higher lab fee to be within budget. The models are essential for the students to learn how to draw the figure.
Learning Objective - How will the course fee help students advance their learning objective?
Professional grade supplies allow students to adjust their technique and achieve high quality results more quickly than would be otherwise possible. One of the course
competencies calls for the students to create tonal drawings of the human figure with a variety of drawing media. Having two models at the same time provides the
students with an opportunity to place multiple figures in the picture plane. This is a skill that is required in fine arts as well as commercial illustration.
Usage - How will the fees be used?
The total annual revenue of $675 will be used to pay for the models with two models scheduled at the same time the last couple of weeks of the semester. The higher
fee will pay for the increased cost of models. The department will provide higher quality supplies to the students that will be consumed and retained by them.
Supplies List - Which supplies will be used directly by students?
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Course

Section

Course Title

Change Reason

Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

ART117

All Sections

Life Drawing II

Increased Costs

$15.00

$60.00

15

$675.00

The models' time will be consumed by the students. Many of the other supplies such as color pencils, markers, pastels, and ink pens will be consumed by the
students, as well as paper such as Canson toned paper, Rives BFK paper. Micron ink pens will be retained by the students upon completion of the course.
ART119

All Sections

Penciling for Comic and Sequential Art

New Fees

$0.00

$30.00

20

$600.00

Background - What is the proposed course fee change?
Implementing a fee for this studio Art course will enable the college to buy paper and supplies in bulk, which results in a much lower unit cost to students who
currently must buy their supplies individually in small quantities.
Learning Objective - How will the course fee help students advance their learning objective?
The capstone project for the class involves the students creating and illustrating several pages of professional quality sequential art. These supplies are essential in
the students creating a professional project.
Usage - How will the fees be used?
The total annual revenue will be $600. Supplies will be consumed and retained by the students.
Supplies List - Which supplies will be used directly by students?
The Bristol board paper would be consumed by the students. The other supplies such as t-squares, french curve rulers, circle templates, and compasses would be
retained by the students.
ART120

All Sections

Inking for Comic and Sequential Art

New Fees

$0.00

$30.00

40

$1200.00

Background - What is the proposed course fee change?
Implementing a fee for this studio Art course will enable the college to buy paper and supplies in bulk, which results in a much lower unit cost to students who
currently must buy their supplies individually in small quantities.
Learning Objective - How will the course fee help students advance their learning objective?
Professional grade supplies allow students to adjust their technique and achieve high quality results more quickly than would be otherwise possible.
Usage - How will the fees be used?
The total annual revenue will be $1,200. Supplies will be consumed and retained by the students.
Supplies List - Which supplies will be used directly by students?
The supplies such as ink, paper, brush pens, and ink pens will be consumed by the students. The paper and supplies will be retained by the students upon completion
of the course.
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Course

Section

Course Title

Change Reason

Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

ART122

All Sections

Drawing and Composition II

Increased Costs

$10.00

$30.00

36

$720.00

Background - What is the proposed course fee change?
Increasing Art Studio course fees will enable the college to buy paper and supplies in bulk, which results in a much lower unit cost to students who currently must buy
their supplies individually in small quantities.
Learning Objective - How will the course fee help students advance their learning objective?
Professional grade supplies allow students to adjust their technique and achieve high quality results more quickly than would be otherwise possible.
Usage - How will the fees be used?
The proposed fee will generate approximately $720 per year. Supplies are either consumed or retained by students.
Supplies List - Which supplies will be used directly by students?
The supplies include various colors of toned Canson, Rives BFK paper. We could provide the students with a small set of ink drawing materials such as Microns, pen
holders and nibs, and India ink to be retained by the students.
ART131

All Sections

Photography I

Increased Costs

$20.00

$40.00

72

$1440.00

Background - What is the proposed course fee change?
The proposed increase in course fees for ART131 Photography 1 will be used to offset the price of traditional black and white photographic chemicals and the
increasing costs of silver paper. The increased fees will also be used for additional lab tech support, which will allow us to better maintain equipment and monitor
chemistry.
Learning Objective - How will the course fee help students advance their learning objective?
The increased course fees for ART131 will allow students increased access to our darkroom and lighting studio facilities. This increased access will allow students to
excel in their photographic assignments and get increased hands-on assistance from lab technicians. The increase in lab fees will also allow the photo program to
keep up with increased costs involved with silver-based photographic media.
Usage - How will the fees be used?
The course fee increase will generate $1,440. This course fee increase will provide students with access to industry standard lighting studio and darkroom facilities.
This course fee will help purchase consumable materials such as photographic chemicals and paper.
Supplies List - Which supplies will be used directly by students?
Photographic developer, Stop Bath, Fixative, Hypo Clear, and silver-gelatin photographic paper and films. Students need these chemicals and supplies to complete
their photographic assignments for ART131. They leave the semester with all of their printed photographs and negatives.
ART142

All Sections

Introduction to Digital Photography

Background - What is the proposed course fee change?

Increased Costs

$20.00

$40.00

108

$2160.00
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ART142

All Sections

Introduction to Digital Photography

Increased Costs

$20.00

$40.00

108

$2160.00

The proposed fee increase will be used to offset increased prices of new inkjet ink technologies. The fees will also be used to expand lab tech support, which will
allow us to better maintain and clean equipment.
Learning Objective - How will the course fee help students advance their learning objective?
The increased course fees for ART142 will allow students to learn with industry standard professional inkjet printers and photographic equipment. Learning on the
industry standard equipment better prepares students to either enter a career in digital photography or transition into a 4-year program.
Usage - How will the fees be used?
The course fee increase will generate $2,160. This course fee increase will provide students with access to industry standard and rapidly evolving digital imaging
platforms and output materials.
Supplies List - Which supplies will be used directly by students?
Inkjet ink, Inkjet maintenance tanks, and Inkjet paper. Students need these three supplies to complete their photographic assignments for ART142. They leave the
semester with all of their printed photographs.
ART143

All Sections

Intermediate Digital Photography

Increased Costs

$20.00

$40.00

24

$480.00

Background - What is the proposed course fee change?
The proposed fee increase will be used to offset the increased prices of new inkjet ink technologies. The fees will also be used to expand lab tech support, which will
allow us to be tter maintain and clean equipment.
Learning Objective - How will the course fee help students advance their learning objective?
The increased course fees for ART143 will allow students to learn with industry standard professional inkjet printers and photographic equipment. Learning on the
industry standard equipment better prepares students to either enter a career in digital phot ography or transition into a 4-year program.
Usage - How will the fees be used?
The course fee increase will generate $480. This course fee increase will provide students with access to industry standard and rapidly evolving digital imaging
platforms and output materials.
Supplies List - Which supplies will be used directly by students?
Inkjet ink, Inkjet maintenance tanks, and Inkjet paper. Students need these three supplies to complete their photographic assignments for ART143. They leave the
semester with all of their printed photographs.
ART177

All Sections

Computer-Photographic Imaging

Increased Costs

$20.00

$40.00

32

$640.00

Background - What is the proposed course fee change?
The proposed fee increase will be used to offset the increased prices of new inkjet ink technologies. The increased fees will also be used for increased lab tech
support, which will allow us to better maintain and clean equipment.
Learning Objective - How will the course fee help students advance their learning objective?
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ART177

All Sections

Computer-Photographic Imaging

Increased Costs

$20.00

$40.00

32

$640.00

The increased course fees for ART177 will allow students to learn with industry standard professional inkjet printers, photographic, and computer graphic equipment.
Learning on the industry standard equipment better prepares students to either enter a career in computer graphics or transition into a 4-year program.
Usage - How will the fees be used?
The course fee increase will generate $640. This course fee increase will provide students with access to industry standard and rapidly evolving digital imaging and
graphics platforms and output materials.
Supplies List - Which supplies will be used directly by students?
Inkjet ink, Inkjet maintenance tanks, and Inkjet paper. Students need these three supplies to complete their computer graphic assignments for ART177. They leave
the semester with all of their printed images.
ART220

All Sections

Publishing for the Comic Industry

New Fees

$0.00

$30.00

40

$1200.00

Background - What is the proposed course fee change?
The fee will allow the department to provide the students with the most current software required for the course. The fees will also support expanded access to a lab
tech.
Learning Objective - How will the course fee help students advance their learning objective?
Students will have access to industry-standard software early in their careers. Expanded lab time will give students practice time equipment and software that they will
need to complete the assignments for the class. The students will be able to print professional-quality prints of their self created sequential artwork to distribute to the
industry.
Usage - How will the fees be used?
The total annual revenue is estimated at $1,200. This course fee will provide students with access to industry standard and rapidly evolving digital imaging and
graphics platforms and output materials. The extra lab support will help with student retention and success by providing extra time and help for all students.
Supplies List - Which supplies will be used directly by students?
The software (Adobe Photoshop CC, Adobe Illustrator CC, Adobe InDesign CC, and Clip Studio) and extra lab support will be consumed by the students. The
students will retain the prints from the course.
ART221

All Sections

Comics Creation

New Fees

$0.00

$50.00

40

$2000.00

Background - What is the proposed course fee change?
The fee will allow the department to provide the students with the most current software required for the course and will enable the college to buy paper and supplies
in bulk, which results in a much lower unit cost to students who currently must buy their supplies individually in small quantities. The fees will also support expanded
access to a lab tech.
Learning Objective - How will the course fee help students advance their learning objective?
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All Sections

Comics Creation

New Fees
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$50.00

40

$2000.00

The course requires software that the students need to use for their assignments. The students will have the opportunity to use industry-standard software early in
their careers. The available lab time will give the students extra time with the equipment and software that they will need to complete the assignments for the class.
The students will be able to print professional-quality prints of their self created sequential artwork to distribute to the industry.
Usage - How will the fees be used?
The total annual revenue is estimated at $2000. The department will provide the software and printing access. The department will provide higher quality supplies to
the students that will be consumed and retained by them.
Supplies List - Which supplies will be used directly by students?
The software (Adobe Photoshop CC, Adobe Illustrator CC, Adobe InDesign CC, and Clip Studio) and extra lab time will be consumed by the students. The students
will retain the prints from the course. The supplies include Micron pens, brush pens, India ink, Pro-White ink, and Bristol board. ink, paper, brush pens, and ink pens
will be consumed by the students. The paper and supplies will be retained by the students upon completion of the course.
ART270

All Sections

Intermediate Computer Photographic
Imaging

Increased Costs

$20.00

$40.00

6

$120.00

Background - What is the proposed course fee change?
The fee increase will offset the increased prices of new inkjet ink technologies. The increased fees will also be used for increased lab tech support, which will allow us
to better maintain and clean equipment.
Learning Objective - How will the course fee help students advance their learning objective?
The increased course fees will allow students to learn with industry standard professional inkjet printers, photographic, and computer graphic equipment. Learning on
the industry standard equipment better prepares students to either enter a career in computer graphics or transition into a 4-year program.
Usage - How will the fees be used?
The course fee increase will generate $120. This course fee increase will provide students with access to industry standard and rapidly evolving digital imaging and
graphics platforms and output materials.
Supplies List - Which supplies will be used directly by students?
Inkjet ink, Inkjet maintenance tanks, and Inkjet paper. Students need these three supplies to complete their computer graphic assignments for ART270. They leave
the semester with all of their printed images.
ART274

All Sections

Advanced Computer Photographic Imaging

Increased Costs

$20.00

$40.00

3

$60.00

Background - What is the proposed course fee change?
The fee increase will offset the increased prices of new inkjet ink technologies. The increased fees will also be used for increased lab tech support, which will allow us
to better maintain and clean equipment.
Learning Objective - How will the course fee help students advance their learning objective?
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ART274

All Sections

Advanced Computer Photographic Imaging

Increased Costs

$20.00

$40.00

3

$60.00

The increased course fees for ART274 will allow students to learn with industry standard professional inkjet printers, photographic, and computer graphic equipment.
Learning on the industry standard equipment better prepares students to either enter a career in computer graphics or transition into a 4-year program.
Usage - How will the fees be used?
The course fee increase will generate $60. This course fee increase will provide students with access to industry standard and rapidly evolving digital imaging and
graphics platforms and output materials.
Supplies List - Which supplies will be used directly by students?
Inkjet ink, Inkjet maintenance tanks, and Inkjet paper. Students need these three supplies to complete their computer graphic assignments for ART274. They leave
the semester with all of their printed images.
ART290AC

All Sections

Studio Art

Increased Costs

$20.00

$40.00

5

$100.00

Background - What is the proposed course fee change?
Increasing Art Studio course fees will enable the college to buy paper and supplies in bulk, which results in a much lower unit cost to students who currently must buy
their supplies individually in small quantities.
Learning Objective - How will the course fee help students advance their learning objective?
The higher quality supplies allow for the students to have access to materials used by professionals in the industry. The student's skill with the higher quality supplies
will increase their skills with those materials, preparing them for a professional career in fine arts as well as commercial illustration. Two of the course competencies
require the students to use different mediums.
Usage - How will the fees be used?
The total annual revenue will be $100. The department will provide higher quality supplies to the students that will be consumed and retained by them.
Supplies List - Which supplies will be used directly by students?
Supplies such as color pencils, markers, pastels, Bristol board, watercolor paper, and canvas board will be consumed by the students. Micron ink pens will be retained
by the students upon completion of the course.
ART290BC

All Sections

Studio Art: Drawing

Increased Costs

$10.00

$30.00

15

$300.00

Background - What is the proposed course fee change?
Increasing Art Studio course fees will enable the college to buy paper and supplies in bulk, which results in a much lower unit cost to students who currently must buy
their supplies individually in small quantities.
Learning Objective - How will the course fee help students advance their learning objective?
One of the competencies is for the students to use a variety of media. This includes the paper they are working on as well as the drawing media. With the
Usage - How will the fees be used?
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ART290BC

All Sections

Studio Art: Drawing

Increased Costs

$10.00

$30.00

15

$300.00

The proposed fee will generate $300 per year. The plan is to provide supplies for the students to consume as well as provide certain supplies to be retained by the
students.
Supplies List - Which supplies will be used directly by students?
The supplies that the students would be retained by the students would be the various types of higher quality paper they would draw on in class and on homework
assignments. The types of paper would be various colors of toned Canson, Rives BFK paper. We could provide the students with a small set of ink drawing materials
such as Microns, pen holders and nibs, and India ink to be retained by the students.
ART290DC

All Sections

Studio Art: Life Drawing

Increased Costs

$15.00

$60.00

5

$225.00

Background - What is the proposed course fee change?
Increasing Art Studio course fees will enable the college to buy paper and supplies in bulk, which results in a much lower unit cost to students who currently must buy
their supplies individually in small quantities. The increased fee will also be used to hire two live models enabling students to draw multiple figures in the picture plane.
The increased cost of models requires a higher lab fee to be within budget. The models are essential for the students to learn how to draw the figure.
Learning Objective - How will the course fee help students advance their learning objective?
The higher quality supplies allow for the students to have access to materials used by professionals in the industry. One of the course competencies calls for the
students to create tonal drawings of the human figure with a variety of drawing media. Having two models at the same time provides the students with an opportunity
to place multiple figures in the picture plane. This is a skill that is required in fine arts as well as commercial illustration.
Usage - How will the fees be used?
The revenue will be approximately $225/year. The fee revenue will be used to pay for the models with two models scheduled at the same time the last couple of
weeks of the semester. The higher fee will pay for the increased cost of models. The department will provide higher quality supplies to the students that will be
consumed and retained by them.
Supplies List - Which supplies will be used directly by students?
The models' time will be consumed by the students. Many of the other supplies such as color pencils, markers, pastels, and ink pens will be consumed by the
students. The paper such as Canson toned paper, Rives BFK paper, Micron ink pens will be retained by the students upon completion of the course.
ART290EC

All Sections

Studio Art: Photography

Increased Costs

$20.00

$40.00

12

$240.00

Background - What is the proposed course fee change?
The proposed increase will be used to offset the price of traditional black and white photographic chemicals and the increasing costs of silver paper. The increased
fees will also be used for additional lab tech support, which will allow us to better maintain equipment and monitor chemistry.
Learning Objective - How will the course fee help students advance their learning objective?
The increased course fees for ART290EC will allow students increased access to our darkroom and lighting studio facilities. This increased access will allow students
to excel in their photographic assignments and get increased hands-on assistance from lab technicians. The increase in lab fees will also allow the photo program to
keep up with increased costs involved with silver-based photographic media.
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ART290EC

All Sections

Studio Art: Photography

Increased Costs

$20.00

$40.00

12

$240.00

Usage - How will the fees be used?
The course fee increase will generate $240. This course fee increase will provide students with access to industry standard lighting studio and darkroom facilities. This
course fee will help purchase consumable materials such as photographic chemicals and paper.
Supplies List - Which supplies will be used directly by students?
Photographic developer, Stop Bath, Fixative, Hypo Clear, and silver-gelatin photographic paper and films. Students need these chemicals and supplies to complete
their photographic assignments for ART290EC. They leave the semester with all of their printed photographs and negatives.
ART290MC All Sections

Studio Art: Digital Photography

Increased Costs

$20.00

$40.00

10

$200.00

Background - What is the proposed course fee change?
The proposed increase will be used to offset the increased prices of new inkjet ink technologies. The increased fees will also be used for expanded lab tech support,
which will allow us to better maintain and clean equipment.
Learning Objective - How will the course fee help students advance their learning objective?
The increased course fees will allow students to learn with industry standard professional inkjet printers and photographic equipment. Learning on the industry
standard equipment better prepares students to either enter a career in digital photography or transition into a 4-year program.
Usage - How will the fees be used?
The course fee increase will generate $200. This course fee increase will provide students with access to industry standard and rapidly evolving digital imaging and
graphics platforms and output materials.
Supplies List - Which supplies will be used directly by students?
Inkjet ink, Inkjet maintenance tanks, and Inkjet paper. Students need these three supplies to complete their photographic assignments for ART290MC. They leave the
semester with all of their printed photographs.
EXS280AB

All Sections

Special Topics in Exercise Science

New Fees

$0.00

$593.00

30

$17790.00

Background - What is the proposed course fee change?
As a part of CGCC's new academic partnership with the National Academy of Sports Medicine (NASM), a nationally recognized industry-leading exercise science
organization, students will have access to exam prep software, textbook, workshop voucher, and the CPT exam at a bulk rate that is much lower than if students
obtained the resources individually ($593 vs $1299).
Learning Objective - How will the course fee help students advance their learning objective?
The NASM CPT student resources enhance program-level learning outcomes for students enrolled in the Personal Training CCL as well as the AAS Exercise Science
degree. The EXS280AB special topics course is an optional course for students to prepare for the NASM CPT certification after completing the majority of their
academic plan. The NASM CPT is an NCCA-accredited personal trainer certification exam and is recognized as an industry-leading national certification. Students
who complete the CCL and/or AAS and earn the NASM CPT will be in an ideal position to gain employment in the industry. In addition to providing students with
resources to become certified, NASM also supports students to find internships and provides job placement assistance.
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Special Topics in Exercise Science

New Fees
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$593.00

30

$17790.00

Usage - How will the fees be used?
The proposed fee will generate an estimated $17,790 annually, all of which will be expended on the NASM exam prep bundle.
Supplies List - Which supplies will be used directly by students?
The students will retain all of the resources purchased with the fee. The student resources include NASM-CPT digital & hardcopy textbook, NASM web modules,
exercise libraries, exam prep webinars, practice exams, live workshop, NCCA accredited exam, and retest voucher if needed.
GLG101

All Sections

Introduction to Geology I - Physical Lecture

New Fees

$0.00

$20.00

288

$5760.00

Background - What is the proposed course fee change?
The proposed fee will be used to offset the cost of a required field trip to Lost Dutchman State Park for demonstration of geologic concepts.
Learning Objective - How will the course fee help students advance their learning objective?
Field trips in an earth science course such as Introduction Geology help to make real the concepts of the course. In particular the unique geologic and cultural history
of the Superstition Mountains and the gold found nearby are a student favorite.
Usage - How will the fees be used?
Lost Dutchman Field Trip expenses: $25 for ramada + $5 per person park entrance fee + charter bus rental
Supplies List - Which supplies will be used directly by students?
No materials/supplies; entrance fee and bus rental
GLG230AB

All Sections

Field Geology of the Southwest

New Fees

$0.00

$50.00

30

$1500.00

Background - What is the proposed course fee change?
The proposed fee will offset the cost of a required field trip.
Learning Objective - How will the course fee help students advance their learning objective?
This fee is necessary to sustain the field course which allows a student to experience Arizona's unique volcanic geology accompanied by a volcanologist and other
trained geoscientists.
Usage - How will the fees be used?
Flagstaff Field Trip expenses: park entry/camping lot fees + presentation supplies + Faculty and chaperone mileage and per diems.
Supplies List - Which supplies will be used directly by students?
Poster boards and art supplies to create a poster presentation of field course.
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MAT108

All Sections

Tutored Mathematics

New Fees
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$25.00

80

$2000.00

Background - What is the proposed course fee change?
MAT108 Tutored Mathematics class is a structured tutorial course taken concurrently by students in MAT 05x through MAT 15x. This class will provide individualized
support to improve success in their other math classes. Embedded student tutors, who will be paid, will work with small groups of students under the guidance of an
instructor.
Learning Objective - How will the course fee help students advance their learning objective?
The course fee will help students pass their concurrent math classes, MAT05X through MAT15X, by providing small group tutoring that will provide concentrated
help/remediation to individuals to address their learning struggles with mathematics. Students from the same concurrent math course will be placed in small groups of
3-5 students, and they work with an assigned tutor. The tutor and the class instructor will help the students learn missing or incomplete understandings of math
concepts, which are crucial to advancing learning in their concurrent math class. The intent of a structured tutorial course is to increase students' understanding of
mathematics which will support successful completion of a MAT05X through MAT15X course.
Usage - How will the fees be used?
Initial plans are to offer 2 sections of the class each semester, with approximately 20 students each, which will generate approximately $1,000 per semester, or $2,000
yearly. This revenue will help offset the cost of wages paid to the student tutors.
Supplies List - Which supplies will be used directly by students?
No supplies.
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ACC111

All Sections

Accounting Principles I

New Fees
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$10.00

500

$5000.00

Background - What is the proposed course fee change?
To support part-time, temporary workers who provide specialized learning services to students who are enrolled in the Business Institute, specifically in the Accounting
discipline. As part of the Business Institute, EMCC faculty have developed the Business Accounting Lab, where business students can receive peer assistance with
content and curriculum related to the overall business programs, potentially improving the overall successful completion rate of ACC111, a gateway course to more
advanced accounting courses.
Learning Objective - How will the course fee help students advance their learning objective?
ACC111 is the first of the three accounting classes required in the Associate of Business degree, which is the most popular transfer degree in Business. ACC111 is
also required in the Accounting CCL, as well as other Business certificates because it is the introductory course in accounting. Thus, these course fees are necessary
to provide the staff and conducive learning environment that our ACC111 students desire.
Usage - How will the fees be used?
Part-time salaries.
Supplies List - Which supplies will be used directly by students?
N/A
BIO195AA

All Sections

Principles and Practice of Scientific
Research

New Course

$0.00

$20.00

40

$800.00

Background - What is the proposed course fee change?
This is a new course with a major lab component. Funds are needed to purchase consumable lab supplies, such as enzymes, reagents, one-use plasticware.
Learning Objective - How will the course fee help students advance their learning objective?
This course requires that students apply the scientific method in laboratory and/or field research projects,and learn and use appropriate laboratory techniques. The
supplies purchased with these course fees will allow them to learn laboratory techniques and complete their research projects.
Usage - How will the fees be used?
Purchase consumable lab supplies for biology research such as enzymes, reagents, one-use plasticware, agarose.
Supplies List - Which supplies will be used directly by students?
All purchased supplies will be used directly by students. Molecular and microbiological reagents such as enzymes, agarose, reagents, disposable one-use plasticware
BIO195AB

All Sections

Principles and Practice of Scientific
Research

New Course

$0.00

$30.00

40

$1200.00

Background - What is the proposed course fee change?
This is a new course with a major lab component. Funds are needed to purchase consumable lab supplies, such as enzymes, reagents, one-use plasticware.
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BIO195AB
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Principles and Practice of Scientific
Research

New Course
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$30.00

40

$1200.00

Learning Objective - How will the course fee help students advance their learning objective?
This course requires that students apply the scientific method in laboratory and/or field research projects,and learn and use appropriate laboratory techniques. The
supplies purchased with these course fees will allow them to learn laboratory techniques and complete their research projects.
Usage - How will the fees be used?
Purchase consumable lab supplies for biology research such as enzymes, reagents, one-use plasticware, agarose.
Supplies List - Which supplies will be used directly by students?
All purchased supplies will be used directly by students. Molecular and microbiological reagents such as enzymes, agarose, reagents, disposable one-use plasticware
BIO195AC

All Sections

Principles and Practice of Scientific
Research

New Course

$0.00

$40.00

40

$1600.00

Background - What is the proposed course fee change?
This is a new course with a major lab component. Funds are needed to purchase consumable lab supplies, such as enzymes, reagents, one-use plasticware.
Learning Objective - How will the course fee help students advance their learning objective?
This course requires that students apply the scientific method in laboratory and/or field research projects,and learn and use appropriate laboratory techniques. The
supplies purchased with these course fees will allow them to learn laboratory techniques and complete their research projects.
Usage - How will the fees be used?
Purchase consumable lab supplies for biology research such as enzymes, reagents, one-use plasticware, agarose.
Supplies List - Which supplies will be used directly by students?
All purchased supplies will be used directly by students. Molecular and microbiological reagents such as enzymes, agarose, reagents, disposable one-use plasticware
CHM195AA All Sections

Principles and Practice of Scientific
Research

New Course

Background - What is the proposed course fee change?
New course for undergraduate research
Learning Objective - How will the course fee help students advance their learning objective?
Student will learn to develop experiments and collect data in scientific research
Usage - How will the fees be used?
Fees wil pay for materials: Chemicals, consumables, etc.

$0.00

$25.00

5

$125.00
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Current
Fee

Proposed
Fee

Projected
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Projected
Revenue

New Course

$0.00

$25.00

5

$125.00

New Course

$0.00

$25.00

5

$125.00

$0.00

$25.00

5

$125.00

$10.00

$15.00

40

$200.00

Course Title

Change Reason

Principles and Practice of Scientific
Research

Supplies List - Which supplies will be used directly by students?
All of the supplies for the research projects will be used by the student
CHM195AB All Sections

Principles and Practice of Scientific
Research

Background - What is the proposed course fee change?
New course for undergraduate research
Learning Objective - How will the course fee help students advance their learning objective?
Student will learn to develop experiments and collect data in scientific research
Usage - How will the fees be used?
Fees wil pay for materials: Chemicals, consumables, etc.
Supplies List - Which supplies will be used directly by students?
All of the supplies for the research projects will be used by the student
CHM195AC All Sections

Principles and Practice of Scientific
Research

New Course

Background - What is the proposed course fee change?
New course for undergraduate research
Learning Objective - How will the course fee help students advance their learning objective?
Student will learn to develop experiments and collect data in scientific research
Usage - How will the fees be used?
Fees wil pay for materials: Chemicals, consumables, etc.
Supplies List - Which supplies will be used directly by students?
All of the supplies for the research projects will be used by the student
CIS120DF

All Sections

Adobe Photoshop Level I: Digital Imaging

Background - What is the proposed course fee change?

Increased Costs
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Course

Section

Course Title

Change Reason

Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

CIS120DF

All Sections

Adobe Photoshop Level I: Digital Imaging

Increased Costs

$10.00

$15.00

40

$200.00

Need to purchase student consumables in the classroom (paint, markers, paper, etc.). The increased fee here will support the students more appropriately as other
classes for multimedia will no longer be charging course fees.
Learning Objective - How will the course fee help students advance their learning objective?
The students will be using consumable materials in the classroom through out the semester, mostly the paper for photo editing and printing.
Usage - How will the fees be used?
It will be used to purchase consumable supplies for the semester.
Supplies List - Which supplies will be used directly by students?
Purchasing the paper and other photoshop related materials associated to student learning
CIS138DA

All Sections

Desktop Design and Publishing Using Adobe
Increased Costs
InDesign

$10.00

$15.00

40

$200.00

Background - What is the proposed course fee change?
Need to purchase student consumables in the classroom (paper, cutters, etc.)
for multimedia will no longer be charging course fees.

The increased fee here will support the students more appropriately as other classes

Learning Objective - How will the course fee help students advance their learning objective?
The students will be using consumable materials in the classroom through out the semester, mostly the paper for photo editing and printing.
Usage - How will the fees be used?
It will be used to purchase consumable supplies for the semester.
Supplies List - Which supplies will be used directly by students?
Purchasing the paper and other photoshop related materials associated to student learning
CRE101

All Sections

College Critical Reading and Critical
Thinking

Increased Costs

$5.00

$10.00

700

$3500.00

Background - What is the proposed course fee change?
We were asked to lower our course fees dramatically due to the spend down. That spend down is almost complete and we now need to replace the novels that we
provide to students free of charge.
Learning Objective - How will the course fee help students advance their learning objective?
Students will be able to get the book on the first day so that they will have time to read it and complete assignments rather than wait for Amazon or funding to
purchase.
Usage - How will the fees be used?
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Course Title

Change Reason

Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

CRE101

All Sections

College Critical Reading and Critical
Thinking

Increased Costs

$5.00

$10.00

700

$3500.00

We will be buying novels for student usage in the course ("Luna" by Julie Ann Peters). And in selected sections, "Couldn’t Keep it to Myself" by Wally Lamb
Supplies List - Which supplies will be used directly by students?
Students will use both novels. Luna and Wally Lamb
CSC110AB

All Sections

Introduction to Computer Science (Java)

New Course

$0.00

$10.00

100

$1000.00

Background - What is the proposed course fee change?
The fee will support the specialized student support lab technician.
Learning Objective - How will the course fee help students advance their learning objective?
The students will be actively asked to use the lab and support of a specialist throughout the semester. The software students needs is also installed in this lab.
Usage - How will the fees be used?
It will be used for a specialized lab student support service.
Supplies List - Which supplies will be used directly by students?
None
CSC220

All Sections

Programming for Computer Engineering

New Fees

$0.00

$80.00

20

$1600.00

Background - What is the proposed course fee change?
The Raspberry Pi is a small, barebones computer developed by The Raspberry Pi Foundation with the intention of providing low-cost computers and free software to
students.The price of the latest Raspberry Pi model (model 4) is approximately $80.
Learning Objective - How will the course fee help students advance their learning objective?
The students will be able to program engineering projects through the Raspberry Pi.
Usage - How will the fees be used?
Purchasing a Raspberry Pi for each student.
Supplies List - Which supplies will be used directly by students?
Raspbery Pi
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Section

Course Title

Change Reason

Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

CSC240

All Sections

Introduction to Different Programming
Languages

Increased Costs

$60.00

$80.00

50

$1000.00

Background - What is the proposed course fee change?
The Raspberry Pi is a small, barebones computer developed by The Raspberry Pi Foundation with the intention of providing low-cost computers and free software to
students .The price of the latest Raspberry Pi model (model 4) is approximately $80.
Learning Objective - How will the course fee help students advance their learning objective?
The students are all given a Raspberry Pi to learn the content. They utilize the Raspberry Pi through the entire semester. They take it home at the end of the class
session.
Usage - How will the fees be used?
Purchasing a Raspberry Pi for each student.
Supplies List - Which supplies will be used directly by students?
Raspbery Pi
EEE220

All Sections

Programming for Computer Engineering

New Fees

$0.00

$80.00

20

$1600.00

Background - What is the proposed course fee change?
The Raspberry Pi is a small, barebones computer developed by The Raspberry Pi Foundation with the intention of providing low-cost computers and free software to
students .The price of the latest Raspberry Pi model (model 4) is approximately $80.
Learning Objective - How will the course fee help students advance their learning objective?
The students will be able to program engineering projects through the Raspberry Pi.
Usage - How will the fees be used?
Purchasing a Raspberry Pi for each student.
Supplies List - Which supplies will be used directly by students?
Raspbery Pi
INT100

All Sections

Interior Design Drafting

New Fees

$0.00

$10.00

20

Background - What is the proposed course fee change?
Students use the drafting paper, create their projects and take them home. It also involves the use of the pencils, erasers, and drafting material
Learning Objective - How will the course fee help students advance their learning objective?
The students will be learning interior design drafting and designing concepts utilizing the paper, pencils, erases, and other drafting materials.

$200.00
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

New Fees

$0.00

$10.00

20

$200.00

New Course

$0.00

$25.00

5

$125.00

$0.00

$25.00

5

$125.00

Course

Section

Course Title

Change Reason

INT100

All Sections

Interior Design Drafting

Usage - How will the fees be used?
Purchasing the paper, pencils, erasers, and other drafting materials.
Supplies List - Which supplies will be used directly by students?
Purchasing the paper, pencils, erasers, and other drafting materials.
PHY195AA

All Sections

Principles and Practice of Scientific
Research

Background - What is the proposed course fee change?
New course for undergraduate research
Learning Objective - How will the course fee help students advance their learning objective?
Student will learn to develop experiments and collect data in scientific research
Usage - How will the fees be used?
Fees wil pay for materials: Chemicals, consumables, etc.
Supplies List - Which supplies will be used directly by students?
All of the supplies for the research projects will be used by the student
PHY195AB

All Sections

Principles and Practice of Scientific
Research

New Course

Background - What is the proposed course fee change?
New course for undergraduate research
Learning Objective - How will the course fee help students advance their learning objective?
Student will learn to develop experiments and collect data in scientific research
Usage - How will the fees be used?
Fees wil pay for materials: Chemicals, consumables, etc.
Supplies List - Which supplies will be used directly by students?
All of the supplies for the research projects will be used by the student
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$25.00

5

$125.00

$5.00

$10.00

24

$120.00

Background - What is the proposed course fee change?
New course for undergraduate research
Learning Objective - How will the course fee help students advance their learning objective?
Student will learn to develop experiments and collect data in scientific research
Usage - How will the fees be used?
Fees wil pay for materials: Chemicals, consumables, etc.
Supplies List - Which supplies will be used directly by students?
All of the supplies for the research projects will be used by the student
PPT124

All Sections

Power Systems Components I

Increased Costs

Background - What is the proposed course fee change?
Course fees were removed in Spring 2019 to reduce unspent course fee balances, at direction of college management. Spend down was completed in May 2019,
and it has been determined that an increase of $5.00 will be required to cover consumable supplies for Energy Institute students.
Learning Objective - How will the course fee help students advance their learning objective?
Power Plant Technology and Industrial Manufacturing and Emerging Technologies A.A.S degrees are hands on programs that require consumable materials, and
safety equipment. This course fee will ensure that all students have the materials necessary to successfully and safely complete required learning objectives.
Usage - How will the fees be used?
The proposed course fee will provide students access to program labs with appropriate safety equipment and consumable supplies as required per OSHA.
Supplies List - Which supplies will be used directly by students?
Consumable supplies used directly by students include, but are not limited to the following examples: safety glasses, gloves, hearing protection, safety shoe covers,
lubrication materials, lint free rags, fuses, etc.
PPT126

All Sections

Power Systems Components II

Increased Costs

$5.00

$10.00

24

$120.00

Background - What is the proposed course fee change?
Course fees were removed in Spring 2019 to reduce unspent course fee balances, at direction of college management. Spend down was completed in May 2019,
and it has been determined that an increase of $5.00 will be required to cover consumable supplies for Energy Institute students.
Learning Objective - How will the course fee help students advance their learning objective?
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PPT126

All Sections

Power Systems Components II

Increased Costs

$5.00

$10.00

24

$120.00

Power Plant Technology and Industrial Manufacturing and Emerging Technologies A.A.S degrees are hands on programs that require consumable materials, and
safety equipment. This course fee will ensure that all students have the materials necessary to successfully and safely complete required learning objectives.
Usage - How will the fees be used?
The proposed course fee will provide students access to program labs with appropriate safety equipment and consumable supplies as required per OSHA.
Supplies List - Which supplies will be used directly by students?
Consumable supplies used directly by students include, but are not limited to the following examples: safety glasses, gloves, hearing protection, safety shoe covers,
lubrication materials, lint free rags, fuses, etc.
PPT128

All Sections

Power Systems Components III

Increased Costs

$5.00

$10.00

24

$120.00

Background - What is the proposed course fee change?
Course fees were removed in Spring 2019 to reduce unspent course fee balances, at direction of college management. Spend down was completed in May 2019,
and it has been determined that an increase of $5.00 will be required to cover consumable supplies for Energy Institute students.
Learning Objective - How will the course fee help students advance their learning objective?
Power Plant Technology and Industrial Manufacturing and Emerging Technologies A.A.S degrees are hands on programs that require consumable materials, and
safety equipment. This course fee will ensure that all students have the materials necessary to successfully and safely complete required learning objectives.
Usage - How will the fees be used?
The proposed course fee will provide students access to program labs with appropriate safety equipment and consumable supplies as required per OSHA.
Supplies List - Which supplies will be used directly by students?
Consumable supplies used directly by students include, but are not limited to the following examples: safety glasses, gloves, hearing protection, safety shoe covers,
lubrication materials, lint free rags, fuses, etc.
PPT242

All Sections

Components for Maintenance Technicians

Increased Costs

$5.00

$10.00

24

$120.00

Background - What is the proposed course fee change?
Course fees were removed in Spring 2019 to reduce unspent course fee balances, at direction of college management. Spend down was completed in May 2019,
and it has been determined that an increase of $5.00 will be required to cover consumable supplies for Energy Institute students.
Learning Objective - How will the course fee help students advance their learning objective?
Power Plant Technology and Industrial Manufacturing and Emerging Technologies A.A.S degrees are hands on programs that require consumable materials, and
safety equipment. This course fee will ensure that all students have the materials necessary to successfully and safely complete required learning objectives.
Usage - How will the fees be used?
The proposed course fee will provide students access to program labs with appropriate safety equipment and consumable supplies as required per OSHA.
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Change Reason
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Proposed
Fee

Projected
Enrollment

Projected
Revenue

PPT242

All Sections

Components for Maintenance Technicians

Increased Costs

$5.00

$10.00

24

$120.00

Supplies List - Which supplies will be used directly by students?
Consumable supplies used directly by students include, but are not limited to the following examples: safety glasses, gloves, hearing protection, safety shoe covers,
lubrication materials, lint free rags, fuses, etc.
RDG100

All Sections

Successful College Reading

New Fees

$0.00

$10.00

560

$5600.00

Background - What is the proposed course fee change?
We spent a great deal of course fees from CRE (Critical Reading) on the RDG 100 novels and also from our course fees spend down which is almost gone.
Learning Objective - How will the course fee help students advance their learning objective?
By having the books distributed immediately by the instructors, students will be able to complete the reading and assignments in a more timely fashion. RDG 100 has
a 89% successful completion rate due to distributing the books to the students. `
Usage - How will the fees be used?
Fees will be used to purchase novels for the students for use in the course, specifically "My Friend Dahmer" and "The Other Wes Moore" We must buy the Dahmer
book in hard cover as the paperbacks fall apart quite easily.
Supplies List - Which supplies will be used directly by students?
Both novels will be read by the students
SLG101

All Sections

American Sign Language I

Increased Costs

$5.00

$15.00

150

$1500.00

Background - What is the proposed course fee change?
Students are currently paying around 80 dollars for the text book and we decided to implement GoReact, a software program in which students receive in time
feedback on their signing videos. Rather than add 20 dollars per student for this service, we elected to use our course fees spend down on this software. Those
monies are disappearing.
Learning Objective - How will the course fee help students advance their learning objective?
Students will be able to receive online feedback rather than waiting for the next class and it ensures that the student is actually doing the tasks themselves and not
having someone else perform for them.
Usage - How will the fees be used?
Fee will be used to pay for the software to be embedded in canvas. Cost went up from 19.99 per student to 23.99 per student. This increased fee will help subsidize
the cost.
Supplies List - Which supplies will be used directly by students?
GoReact will be used by students in all Sign Language classes for assessment and feedback.
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Projected
Revenue

SLG102

All Sections

American Sign Language II

Increased Costs

$5.00

$15.00

150

$1500.00

Background - What is the proposed course fee change?
Students are currently paying around 80 dollars for the text book and we decided to implement GoReact, a software program in which students receive in time
feedback on their signing videos. Rather than add 20 dollars per student for this service, we elected to use our course fees spend down on this software. Those
monies are disappearing.
Learning Objective - How will the course fee help students advance their learning objective?
Students will be able to receive online feedback rather than waiting for the next class and it ensures that the student is actually doing the tasks themselves and not
having someone else perform for them.
Usage - How will the fees be used?
Fee will be used to pay for the software to be embedded in canvas. Cost went up from 19.99 per student to 23.99 per student. This increased fee will help subsidize
the cost.
Supplies List - Which supplies will be used directly by students?
GoReact will be used by students in all Sign Language classes for assessment and feedback.
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ARH109

All Sections

History of American Art

Increased Costs

$2.00

$5.00

28

$84.00

Background - What is the proposed course fee change?
This course has been re-designed we now need to have a fee attached for teaching and training materials.
Learning Objective - How will the course fee help students advance their learning objective?
This fee will cover the cost of supplemental materials for the course and directly affects student success primarily in the form of handouts. Students will keep the
handouts upon completion of the course.
Usage - How will the fees be used?
Fees will be used primarily for copying and course handouts.
Supplies List - Which supplies will be used directly by students?
The specific supplies are paper, copying and course handouts.
ARH112

All Sections

History of Modern Art

Increased Costs

$2.00

$5.00

28

$84.00

Background - What is the proposed course fee change?
This course has been re-designed we now need to have a fee attached for teaching and training materials.
Learning Objective - How will the course fee help students advance their learning objective?
This fee will cover the cost of supplemental materials for the course and directly affects student success primarily in the form of handouts. Students will keep the
handouts upon completion of the course.
Usage - How will the fees be used?
The fees will be used primarily for copying and course handouts.
Supplies List - Which supplies will be used directly by students?
The specific supplies used will be paper, copying and course handouts.
ARH115

All Sections

History of Photography

Increased Costs

$2.00

$5.00

28

$84.00

Background - What is the proposed course fee change?
This course has been re-designed we now need to have a fee attached for teaching and training materials.
Learning Objective - How will the course fee help students advance their learning objective?
This fee will cover the cost of supplemental materials for the course and directly affects student success primarily in the form of handouts. Students will keep the
handouts upon completion of the course.
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ARH115

All Sections

History of Photography

Increased Costs

$2.00

$5.00

28

$84.00

Increased Costs

$2.00

$5.00

28

$84.00

Usage - How will the fees be used?
The fees will be used primarily for copying and course handouts.
Supplies List - Which supplies will be used directly by students?
The specific supplies to be used are paper, copying and course handouts.
ARH201

All Sections

Art of Asia

Background - What is the proposed course fee change?
This course has been re-designed we now need to have a fee attached for teaching and training materials.
Learning Objective - How will the course fee help students advance their learning objective?
This fee will cover the cost of supplemental materials for the course and directly affects student success primarily in the form of handouts. Students will keep the
handouts upon completion of the course.
Usage - How will the fees be used?
The fees will be used primarily for copying and course handouts.
Supplies List - Which supplies will be used directly by students?
The specific supplies will be paper, copying and course handouts.
ART118

All Sections

Art Anatomy

New Fees

$0.00

$45.00

18

$810.00

Background - What is the proposed course fee change?
This course has been re-designed we now need to have a fee attached for teaching and training materials.
Learning Objective - How will the course fee help students advance their learning objective?
This fee will primarily cover the cost of Life Drawing models for the course. These models are critical for students to learn the anatomy of the human figure and
techniques of rendering through various artistic mediums. This fee also covers specialty papers, copying, and various supplemental art supplies for the course.
Students will keep the materials used in the course.
Usage - How will the fees be used?
Fees will be used for models, art supplies, specialty papers and copying.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed are models, art supplies, specialty papers and copying.
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ART120

All Sections

Inking for Comics and Sequential Art

Increased Costs

$0.00

$5.00

12

$60.00

Background - What is the proposed course fee change?
This course has been re-designed we now need to have a fee attached for teaching and training materials.
Learning Objective - How will the course fee help students advance their learning objective?
This fee will cover the cost of supplemental materials for the course and directly affects student success primarily in the form of supplemental art supplies and
handouts. Students will keep the handouts upon completion of the course.
Usage - How will the fees be used?
Primarily for copying, supplemental art supplies, and course handouts.
Supplies List - Which supplies will be used directly by students?
Paper, supplemental art supplies, copying and course handouts.
ART248

All Sections

Design and Self-Promotion

New Course

$0.00

$40.00

18

$720.00

Background - What is the proposed course fee change?
This is a new course.
Learning Objective - How will the course fee help students advance their learning objective?
This fee will cover the cost of supplemental materials for the course and directly affects student success primarily in the form of handouts, supplemental hardware
materials such as a USB drive, ink and paper. Students will keep this material upon completion of the course.
Usage - How will the fees be used?
Fees will be used for copying, printing paper, ink, USB drives, and course handouts.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed will be copying, printing paper, ink, USB drives, and course handouts.
CAD106

All Sections

Fundamentals of Civil 3D

New Course

$0.00

$25.00

24

$600.00

Background - What is the proposed course fee change?
This is a new course.
Learning Objective - How will the course fee help students advance their learning objective?
The students will be introduction to Civil 3D. Utilize Civil 3D software to develop and generate basic 3D models and components. Create, edit, dimension, and
manage 2D and 3D drawing views and projects. Produce drawing files and plots using various display environments and plot options.
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Fee

Projected
Enrollment

Projected
Revenue

$0.00

$25.00

24

$600.00

Usage - How will the fees be used?
The fees used will be for various projects and demonstrations.
Supplies List - Which supplies will be used directly by students?
The supplies the students will need are graph paper, drafting paper, Engineers scales, calculators, construction material for to create structural and civil hands on
projects, specialty printing for large hard copy printer (24x36), specialty printer for 3D printer, Temp. part-time lab assistant and copy expenses of course material.
EXS138

Hybrid

Starting Your Own Personal Training
Business

New Course

$0.00

$6.00

18

$108.00

Background - What is the proposed course fee change?
This is a new course.
Learning Objective - How will the course fee help students advance their learning objective?
The learning objective will be to teach and show students the personal training business in the fitness industry. Skills for becoming a successful and effective personal
training business owner.
Usage - How will the fees be used?
The fees will help students meet learning objectives, and will prove to be more economical.
Supplies List - Which supplies will be used directly by students?
The supplies that the students will be using are printouts. job magazines with referencing skills and technology opportunities in the chosen field.
EXS211

Hybrid

Assessment and Program Design: Flexibility
New Course
and Balance

$0.00

$6.00

18

$108.00

Background - What is the proposed course fee change?
This is a new course.
Learning Objective - How will the course fee help students advance their learning objective?
The learning objective is the principles of flexibility and balance including evaluation of movement patterns, selection and interpretation of assessment techniques and
evidence-based program design for healthy and special populations
Usage - How will the fees be used?
The fees will be used to to teach and show students the personal training business in the fitness industry. Skills for becoming a successful and effective personal
trainer.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed will be printouts, job magazines with referencing skills and technology in the chosen job field.

Print Date: 9/5/2019 11:39:47 AM

Maricopa Community Colleges Course Fees

Datasource: - sdsz_DMCP1J

Collection Period: 2019-20 Spring
Glendale Community College

Report ID: MCCD_SR_6010

Page 31 of 83

Current
Fee
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Assessment and Program Design: Flexibility
New Course
and Balance

$0.00

$6.00

18

$108.00

Assessment and Program Design: Cardio
Respiratory Fitness

$0.00

$6.00

18

$108.00

Course

Section

Course Title

EXS211

Hybrid

EXS212

Hybrid

Change Reason

New Course

Background - What is the proposed course fee change?
This is a new course.
Learning Objective - How will the course fee help students advance their learning objective?
The learning objective is t teach the students the Principles of cardiorespiratory fitness training including evaluation of client needs and health, selection and
interpretation of safe and effective assessment techniques and evidence-based program design for healthy and special populations
Usage - How will the fees be used?
The fees will be used to teach and show students the personal training business in the fitness industry. Skills for becoming a successful and effective personal trainer.
Supplies List - Which supplies will be used directly by students?
The specific supplies the students will need are printouts, charts. Job magazines with referencing skills and technology opportunities in the chosen job field.
EXS213

Hybrid

Assessment and Program Design: Weight
Management and Motivation

New Course

$0.00

$6.00

18

$108.00

Background - What is the proposed course fee change?
This is a new course.
Learning Objective - How will the course fee help students advance their learning objective?
The learning objective is the Principles of weight management including evidence-based program design and interpretation of assessments for various populations as
well as explanation of theories of motivation and behavior modification.
Usage - How will the fees be used?
The fees will be used to teach and show students the personal training business in the fitness industry. Skills for becoming a successful and effective personal trainer.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed are printouts, job magazines with referencing skills.
EXS239

Hybrid

Assessment and Program Design: Cardio
Respiratory Fitness

Increased Costs

$0.00

Background - What is the proposed course fee change?
This course has been re-designed we now need to have a fee attached for teaching and training materials.

$10.00

10

$100.00
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Fee

Projected
Enrollment

Projected
Revenue

EXS239

Hybrid

Assessment and Program Design: Cardio
Respiratory Fitness

Increased Costs

$0.00

$10.00

10

$100.00

Learning Objective - How will the course fee help students advance their learning objective?
The learning objective will be work experience in a fitness or health related facility.
Usage - How will the fees be used?
The fees will be used to teach and show the students the personal training business in the fitness industry. Skills for becoming a successful and effective personal
trainer, or other types of related jobs.
Supplies List - Which supplies will be used directly by students?
The specific supplies are printouts, charts, job magazines with referencing skills in the chosen job field. T-shirt with GCC internship logo for internship/professional
purposes.
EXS239AA

Hybrid

Assessment and Program Design: Cardio
Respiratory Fitness

New Course

$0.00

$10.00

10

$100.00

Background - What is the proposed course fee change?
This is a new course for GCC.
Learning Objective - How will the course fee help students advance their learning objective?
The learning objective will be work experience in a fitness, or health related facility.
Usage - How will the fees be used?
The fees will be used to teach and show students the personal training business in the fitness industry. Skills for becoming a successful and effective personal trainer,
or other types of jobs.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed are printouts, charts. Job magazines with referencing skills and technology opportunities in the chosen job field. T-Shirt with GCC
Internship logo for internship/professional purposes.
EXS239AB

Hybrid

Assessment and Program Design: Cardio
Respiratory Fitness

New Course

Background - What is the proposed course fee change?
This is a new course.
Learning Objective - How will the course fee help students advance their learning objective?
The learning objective will be the work experience in a fitness, or health related facility
Usage - How will the fees be used?

$0.00

$10.00

10

$100.00
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EXS239AB

Hybrid

Assessment and Program Design: Cardio
Respiratory Fitness

New Course

Page 33 of 83

Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$10.00

10

$100.00

The fees will be use to teach and show students the personal training business in the fitness industry. Skills for becoming a successful and effective personal trainer,
or other types of jobs.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed are printouts, charts, job magazines with referencing skills. T-shirt with GCC logo for internship.
EXS265BB

All Sections

Baseball Theory of Coaching

Increased Costs

$2.00

$5.00

18

$54.00

$6.00

18

$108.00

Background - What is the proposed course fee change?
This course has been re-designed, and we need to have a fee attached for teaching and training materials.
Learning Objective - How will the course fee help students advance their learning objective?
The students will review the principles, philosophy, strategies and theory of coaching baseball, as a competitive sport.
Usage - How will the fees be used?
Fees will be used to teach and show the students the theory of coaching baseball as a competitive sport.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed are printouts, job magazines with referencing skills.
HES210

All Sections

Cultural Aspects of Health and Illness

New Fees

$0.00

Background - What is the proposed course fee change?
This is a class that has been redesigned. We now need to add fees to this course.
Learning Objective - How will the course fee help students advance their learning objective?
The learning objective will allow the students to examine how culture influences health and illness, health care practices, barriers to health care, interactions with
health care professionals, and health disparities in the U.S.
Usage - How will the fees be used?
The fees will be used to teach and show students the personal training business in the fitness industry. Skills for becoming a successful and effective personal trainer.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed are printouts. Job magazines with referencing skills and technology opportunities in the chosen job field.
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Foreign Films: Classics

New Fees
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$2.00

35

$70.00

Background - What is the proposed course fee change?
This course was re designed we now need to request a fee.
Learning Objective - How will the course fee help students advance their learning objective?
This fee will cover the cost of supplemental materials for the course and directly affects student success primarily in the form of handouts. Students will keep the
handouts upon completion of the course.
Usage - How will the fees be used?
The fees will be used primarily for copying and course handouts.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed are paper, copying and course handouts.
HUM215

All Sections

Film Comedy

New Fees

$0.00

$2.00

28

$56.00

Background - What is the proposed course fee change?
This course was re designed we now need to request a fee.
Learning Objective - How will the course fee help students advance their learning objective?
This fee will cover the cost of supplemental materials for the course and directly affects student success primarily in the form of handouts. Students will keep the
handouts upon completion of the course.
Usage - How will the fees be used?
Fees will be used to primarily for copying and course handouts.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed are Paper, copying and course handouts.
MTC105

All Sections

Music Theory I

New Fees

$0.00

$15.00

24

$360.00

Background - What is the proposed course fee change?
This course has been taught at GCC however, we now need to add a fee for the auralia software that the publisher has added to this course.
Learning Objective - How will the course fee help students advance their learning objective?
The course fees will help students advance their learning objective through he chronological study of music theory including: harmony, melody, texture, structure and
timbre through analysis, original compositions and basic exercises to demonstrate musical concepts. It benefits the students by giving them opportunities to practice
music theory and aural skills at home.
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MTC105

All Sections

Music Theory I

New Fees
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$15.00

24

$360.00

$0.00

$15.00

24

$360.00

Usage - How will the fees be used?
The fees will be used to purchase the software needed to access the Auralia Software.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed will be the auralia software.
MTC155

All Sections

Music Theory II

New Fees

Background - What is the proposed course fee change?
This course has been taught at GCC however, we now need to add a fee for the auralia software that the publisher has added to this course.
Learning Objective - How will the course fee help students advance their learning objective?
This course fee will help the students advance their learning objectives by a continuation of music theory I with emphasis on harmony and part-writing procedures. It
benefits the students by giving them opportunities to practice music theory and aural skills at home.
Usage - How will the fees be used?
The fees will be used for the new auralia software needed to be successful in this course.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed will be auralia software.
MTC205

All Sections

Music Theory III

New Fees

$0.00

$15.00

24

$360.00

Background - What is the proposed course fee change?
This course has been taught at GCC however, we now need to add a fee for the auralia software that the publisher has added to this course.
Learning Objective - How will the course fee help students advance their learning objective?
The course fee will help the students advance their learning objectives by the study of chromatic harmony and melody, modulation techniques and expanded chords.
The analysis of formal structure. It benefits the students by giving them opportunities to practice music theory and aural skills at home.
Usage - How will the fees be used?
The fees will be used for the purchase of the auralia software.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed is the auralia software.
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MTC255

All Sections

Music Theory IV

New Fees
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$15.00

24

$360.00

Background - What is the proposed course fee change?
This course has been taught at GCC however, we now need to add a fee for the auralia software that the publisher has added to this course.
Learning Objective - How will the course fee help students advance their learning objective?
The course fee will help students advance their learning objectives by taking this class as a continuation of Music Theory III, including 20th century theories and
techniques. It benefits the students by giving them opportunities to practice music theory and aural skills at home.
Usage - How will the fees be used?
The fee will be used for the auralia software.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed is the auralia software.
PED101

All Sections

Physical Activities: Basic

Other

$3.00

$0.00

18

($54.00)

Background - What is the proposed course fee change?
This class has a variety of possible different types of classes. Each class will has a different fee attached. We need to request "Actual Cost" for this course to satisfy
each discipline.
Learning Objective - How will the course fee help students advance their learning objective?
The learning objective is the Individual, dual, or team sports activities learned at the basic level.
Usage - How will the fees be used?
This class has a variety of possible different type of classes. Any type of physical activity and can included but not limited to; Camping: firewood, parking and entrance
fees. Tours: parking, entrance fees. Swim Lessons: instructional/safety handouts.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed depends on each different class which will include Printouts, firewood and other supplies as per type of class. Camping: firewood,
parking and entrance fees. Tours: parking, entrance fees. Swim Lessons: instructional/safety handouts.
PED101FL

In-Person

Fitness of Life

New Fees

Background - What is the proposed course fee change?
This is a new course.
Learning Objective - How will the course fee help students advance their learning objective?

$0.00

$20.00

30

$600.00
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PED101FL

In-Person

Fitness of Life

New Fees
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$20.00

30

$600.00

Students will learn the basics of designing and implementing a personalized fitness program to meet your needs in the areas of Cardiovascular Fitness, Weight
Control, Muscular Strength and Flexibility.
Usage - How will the fees be used?
The fees will be used for safety and good hygiene practices. Gym wiper; wiping off equipment handles after each use. Towels for person hygiene for perspiration.
Safety material. Printouts of other services and classes offered.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed are gym wipes, printouts and towels.
PED101HK

All Sections

Hiking

Other

$3.00

$0.00

18

($54.00)

Background - What is the proposed course fee change?
This class has a variety of possible different locations and fees may vary because of this we need to request "Actual Cost" to be able to request the correct fees for
the class.
Learning Objective - How will the course fee help students advance their learning objective?
Individual, dual, or team sports activities at the basic level.
Usage - How will the fees be used?
This class has a variety of possible different Hiking locations. Any type of physical activity and can included but not limited to; Day parking, entrance fees. Park
information and driving instructions.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed will be printouts; maps, instructions and gas for the van to each destination.
PED101SO

All Sections

Soccer

New Course

$2.00

$5.00

18

Background - What is the proposed course fee change?
This is a new course for GCC.
Learning Objective - How will the course fee help students advance their learning objective?
The learning objective will be basic skills, and game strategy of soccer. Class emphasis on competition and drills.
Usage - How will the fees be used?
The fees will be used for printouts of the sport rules, safety, and fitness strengths/exercises, allowing students to fully engage with the instruction.
Supplies List - Which supplies will be used directly by students?

$54.00

Print Date: 9/5/2019 11:39:47 AM

Maricopa Community Colleges Course Fees

Datasource: - sdsz_DMCP1J

Collection Period: 2019-20 Spring
Glendale Community College

Report ID: MCCD_SR_6010

Page 38 of 83

Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

New Course

$2.00

$5.00

18

$54.00

New Course

$0.00

$5.00

18

$90.00

Course

Section

Course Title

Change Reason

PED101SO

All Sections

Soccer

The specific supplies needed will be supplementary handouts .
PED103AQ

All Sections

Aquatic Fitness

Background - What is the proposed course fee change?
This is a new course for GCC.
Learning Objective - How will the course fee help students advance their learning objective?
The learning objective is that This aquatic fitness class offers knowledge and skills to keep fit for life. It teaches safe performance of movement and exercise in a
progressive approach and offers an opportunity to improve and/or maintain a high level of fitness through application of aerobic training principles in an aquatic
environment. Swimming skills are not required. This class is designed for all fitness levels. Students are encouraged to understand their own limitations and work
within their bounds
Usage - How will the fees be used?
The fees will be used for supplementary handouts allowing students to fully engage with the instruction.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed are printed handouts
TCM111AA

All Sections

Scripting for Media

Increased Costs

$0.00

$10.00

20

$200.00

Background - What is the proposed course fee change?
This course was re-designed we now need to request a fee.
Learning Objective - How will the course fee help students advance their learning objective?
This fee will cover the cost of supplemental materials for the course and directly affects student success primarily in the form of handouts. Students will keep the
handouts upon completion of the course.
Usage - How will the fees be used?
Fees will be used to primarily for copying and course handouts.
Supplies List - Which supplies will be used directly by students?
The specific supplied needed are paper, copying and course handouts.
TCM114

All Sections

Audio Production

Background - What is the proposed course fee change?

New Fees

$0.00

$80.00

20

$1600.00
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TCM114

All Sections

Audio Production

New Fees
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$80.00

20

$1600.00

This course was re designed we now need to request a fee.
Learning Objective - How will the course fee help students advance their learning objective?
This fee will cover the cost of supplemental materials for the course and directly affects student success primarily in the form of copying, production tape, moleskin,
USB drives, batteries, and SD cards. Students will keep the keep or consume these materials during the course.
Usage - How will the fees be used?
The fees will be used for copying, production tape, moleskin, USB drives, batteries, SD cards.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed are paper, ink, production tape, moleskin, USB drives, batteries, SD cards.
TCM121

All Sections

Story Theory for Film, Television and Media New Fees

$0.00

$20.00

20

$400.00

Background - What is the proposed course fee change?
This course was re designed we now need to request a fee.
Learning Objective - How will the course fee help students advance their learning objective?
This fee will cover the cost of supplemental materials for the course and directly affects student success primarily in the form of handouts. These handouts will be
extensive since students will be writing and copying screenplays. Students will keep the handouts upon completion of the course.
Usage - How will the fees be used?
The fees will be used for primarily copying and course handouts.
Supplies List - Which supplies will be used directly by students?
The specific supplies needed will be paper, ink and course handouts.
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Proposed
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Projected
Enrollment

Projected
Revenue

DMS261

All Sections

Clinical Practicum IV-AA

Increased Costs

$36.50

$39.50

25

$75.00

Background - What is the proposed course fee change?
The clinical students are required to purchase access to the on-line health and safety on-boarding platform. This system tracks all the clinical hours for the student
and confirms compliance for our clinical partners in all health and safety as well as hospital specific requirements. The fee used to be $36.50 and has just been
increased $39.50.
Learning Objective - How will the course fee help students advance their learning objective?
This system will track all hours, clinical sites, specialty rotations, and time spent in the hospital and clinical sites to complete their competencies as required for
program learning outcomes and accreditation.
Usage - How will the fees be used?
Purchase of platform access.
Supplies List - Which supplies will be used directly by students?
None
OTA117

All Sections

Physical Health and Occupations

New Course

$0.00

$50.00

25

$1250.00

Background - What is the proposed course fee change?
The students will keep supplies to complete class assignments/labs/prsentations to synthese information in order to meet course objectives/ACOTE accreditation
standarss.
Learning Objective - How will the course fee help students advance their learning objective?
The course fee will help purchase the supplies needed to complete sensory testing an patient assessment related to the role of the Occupational Therapy & physical
rehabilitation.
Usage - How will the fees be used?
The course fee will help purchase the supplies needed to complete in class assignments and labs.
Supplies List - Which supplies will be used directly by students?
Goniometers and pulse oximeters become part of the OTA (tool kit) for fieldwork experience. Other supplies cotton balls, pins, alcohol wipes and pulse oximeter
OTA157

All Sections

Occupational Therapy in Physical
Rehabilitation

New Course

$0.00

$250.00

25

$6250.00

Background - What is the proposed course fee change?
The students will need supplies to complete class assignments/lab/presentations to synthesize information in order to meet course objectives/ACOTE accreditation
standards.
Learning Objective - How will the course fee help students advance their learning objective?
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OTA157

All Sections

Occupational Therapy in Physical
Rehabilitation

New Course

Page 41 of 83

Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$250.00

25

$6250.00

The course fee will help purchase the supplies needed to complete in class assignments and modality labs regarding the role of the Occupational Therapy & Physical
Rehabilitation.
Usage - How will the fees be used?
The course fee will help purchase the consumable supplies needed to complete in class assignments and complete modality labs.
Supplies List - Which supplies will be used directly by students?
Latex free disposable gloves (medium/large), alcohol wipes, Clorox hospital grade wipes, ultra sound gel, tens unit leads and replacement pads, paraffin wax, paraffin
wax disposable mitten bags, gait belts, splinting materials, kinesiotape, foam drinking cups.
OTA201

All Sections

Assistative Technology

New Course

$0.00

$50.00

25

$1250.00

Background - What is the proposed course fee change?
The students will need general supplies to complete Lab assessment to synthesize information in order to meet course objectives/ACOTE accreditation standards.
Learning Objective - How will the course fee help students advance their learning objective?
The course fee will help purchase the supplies needed to complete a switch kits which will be used in their role as a Occupational Therapy assistant.
Usage - How will the fees be used?
The course fee will help purchase the supplies needed to complete in class assignments and labs.
Supplies List - Which supplies will be used directly by students?
Foam grip tubing, switch kit materials ( Adhesive backed copper foil sheet. 5"x10", Adhesive backed Velcro strip. 6" of each side, foam mounting squares, 3.5mm
mono extension cable,CDs (2), and general art supplies
OTA217

All Sections

Occupational Therapy Assistant in Pediatrics New Course

$0.00

$75.00

25

$1875.00

Background - What is the proposed course fee change?
The students will need general supplies to complete class assignments/labs/presentations to synthesize information in order to meet course objectives/ACOTE
accreditation standards.
Learning Objective - How will the course fee help students advance their learning objective?
The course fee will help purchase the supplies needed to complete in class assignments and create manipulatives/feeding supplies/graphic representations to convey
information regarding the role of occupational therapy and pediatrics.
Usage - How will the fees be used?
The course fee will purchase consumable supplies need to complete in class assignments/feeding labs and create manipulatives/graphic representations. Projects
will be used for an OTA tool kits for clinical use. Completed projects will become part of the student's OTA "tool kit" for clinical use.
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OTA217

All Sections

Occupational Therapy Assistant in Pediatrics New Course
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$75.00

25

$1875.00

Supplies List - Which supplies will be used directly by students?
markers, poster board, crayons, colored pencils, scissors, colored paper, felt, glue, glue sticks, pencils, erasers, rulers, highlighters, construction paper, pens, glitter,
pipe-cleaners, yarn, string, balloons, pom-poms, foam letters, acrylic paints, paint brushes, zip lock bags, ribbon, needles and thread, beads, lacing, playdough, clay,
incredible foam, glue gun, glue sticks, tape, tissue paper, and Clorox wipes, yogurt, straws (large/small), stickers, shaving cream, slime, lined paper (large/small),
lotion, liquid thickners, hard candy, gum, goldfish crackers, latex free exam gloves (medium/large), cereals, bubbles, bubble wrap, apple sauce.
PON210

All Sections

PeriOperative Principles I

Increased Costs

$170.00

$790.00

15

$9300.00

Background - What is the proposed course fee change?
The hospitals and the Phoenix Chamber of Commerce are asking us to incorporate Periop 101 platform to teach the nurses. This is offered through Association of
Operating Room Nurses. This cost would include a professional membership, continuing education credits towards nursing license for each student. This currently
what the hospitals utilze in the community and Is written into their policies.
Learning Objective - How will the course fee help students advance their learning objective?
This platform uses the curriculum with the Operating room nurse program and this will help the students because they can access all of the materials from their
personal electronic devices. The instructors are able to have administrative access to coordinate assignments and discussion in the lab wetting.
Usage - How will the fees be used?
This cost would include a professional membership, continuing education credits towards nursing license for each student. This is currently what the hospitals utilize in
the community and is written into their policies.
Supplies List - Which supplies will be used directly by students?
Periop 101 modules and exams. Professional one year membership with access to lastest research for operating room nursing. Upon completion they can recieve up
to 42 continuing education credits to be used toward nursing license.
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ECE103

All Sections

Engineering Problem Solving and Design

Increased Costs

$5.00

$15.00

60

$600.00

Background - What is the proposed course fee change?
During the 2018-19 academic year, the fiscal office at MCC made changes to course fees. The course fee associated with ECE 103 was dropped from $15 to $5. We
are asking for the former course fee ($15) be reinstated. ECE 103 is a projects course where students determine and design a project and keep project materials at
the end of the course. The fee increase is to cover the materials students need to complete their chosen project. The current fee does not typically cover the cost of
project materials.
Learning Objective - How will the course fee help students advance their learning objective?
One of the components of the course is a student project. Students work in groups to design, manufacture/produce, and test their project as well as document the
process and present the project to class. This project is designed to develop and reinforce skills that will be useful in the workplace.
Usage - How will the fees be used?
Course fees are used on consumables/materials students take with them at the end of the course. These materials can include 3-D printing materials, circuit
components (resistors, capacitors, op amps, etc.), arduino/micropocessor platforms, etc.
Supplies List - Which supplies will be used directly by students?
Course fees are used on consumables/materials students take with them at the end of the course. These materials can include 3-D printing materials, circuit
components (resistors, capacitors, op amps, etc.), arduino/micropocessor platforms, etc.

Print Date: 9/5/2019 11:39:47 AM

Maricopa Community Colleges Course Fees

Datasource: - sdsz_DMCP1J

Collection Period: 2019-20 Spring
Phoenix College

Report ID: MCCD_SR_6010

Page 44 of 83

Course

Section

Course Title

Change Reason

Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

ART100

All Sections

Introduction to Computer Graphic Art

Increased Costs

$15.00

$30.00

18

$270.00

Background - What is the proposed course fee change?
Material (2D/3D printing), software licensing, resource, and service costs have increased since the course fee was established. Software and digital resources have
shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs, but provides current software updates. Fees
for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also increased.
Example of per Semester Costs:
• Per Student Printing costs: 5 prints X $2.00 = $10.00
• Fontself cost $20 X 20 stations + tax = $436.00
• Stock Resource costs 40 credits X $10 + tax = $436.00
• Rokoko Studio Pro cost $39 X 12 months + tax = $512.00
• Rokoko Facial & Hand Plugin cost $39 X 12 months + tax = $512.00
• Toon Boom Harmony Licensing cost $155 X 20 stations = $3100.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based ans service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects.
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART119

All Sections

Penciling for Comic and Sequential Art

Background - What is the proposed course fee change?

Increased Costs

$30.00

$50.00

18

$360.00
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ART119

All Sections

Penciling for Comic and Sequential Art

Increased Costs

$30.00

$50.00

18

$360.00

Material (2D/3D printing), software licensing, resource, and service costs have increased since the course fee was established. Software and digital resources have
shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs, but provides current software updates. Fees
for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also increased.
Example of per Semester Costs:
• Per Student Large-format printing costs: 10 prints X $3.00 = $30.00
• Fontself cost $20 X 20 stations + tax = $436.00
• Stock Resource costs 40 credits X $10 + tax = $436.00
• Per Student Specialty drawing, inking and lettering material costs: $5.00
• Portfolio presentation costs: $10.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based and service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects. Comic and Sequential arts students also need to understand and develop self-publishing skills.
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Large format color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART120

All Sections

Inking for Comic and Sequential Art

Background - What is the proposed course fee change?

Increased Costs

$30.00

$50.00

18

$360.00
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ART120

All Sections

Inking for Comic and Sequential Art

Increased Costs

$30.00

$50.00

18

$360.00

Material (2D/3D printing), software licensing, resource, and service costs have increased since the course fee was established. Software and digital resources have
shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs, but provides current software updates. Fees
for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also increased.
Example of per Semester Costs:
• Per Student Large-format printing costs: 10 prints X $3.00 = $30.00
• Fontself cost $20 X 20 stations + tax = $436.00
• Stock Resource costs 40 credits X $10 + tax = $436.00
• Per Student Specialty drawing, inking and lettering material costs: $5.00
• Portfolio presentation costs: $10.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based and service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects. Comic and Sequential arts students also need to understand and develop self-publishing skills.
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Large format color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART175

All Sections

Electronic Publishing Design I

Background - What is the proposed course fee change?

Increased Costs

$40.00

$50.00

18

$180.00
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ART175

All Sections

Electronic Publishing Design I

Increased Costs

$40.00

$50.00

18

$180.00

This will be a new course Phoenix College will offer as part of the Pathway changes to our Design Media programs. A course fee will be charged as standard practice
across our shared programs. The fee will be used for material (2D/3D printing), software licensing, resource, and service costs incurred by students enrolled in the
course. Software and digital resources have shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs,
but provides current software updates. Fees for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also
increased.
Example of per Semester Costs:
• Per Student Printing costs: 20 prints X $2.00 = $40.00
• Stock Resource costs: 40 credits X $10 + tax = $436.00
• Portfolio production costs: $10.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based ans service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects.
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART181

All Sections

Graphic Design I

Background - What is the proposed course fee change?

Increased Costs

$20.00

$50.00

18

$540.00
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ART181

All Sections

Graphic Design I

Increased Costs

$20.00

$50.00

18

$540.00

This will be a new course Phoenix College will offer as part of the Pathway changes to our Design Media programs. A course fee will be charged as standard practice
across our shared programs. The fee will be used for material (2D/3D printing), software licensing, resource, and service costs incurred by students enrolled in the
course. Software and digital resources have shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs,
but provides current software updates. Fees for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also
increased.
Example of per Semester Costs:
• Per Student Printing costs: 20 prints X $2.00 = $40.00
• Stock Resource costs: 40 credits X $10 + tax = $436.00
• Portfolio production costs: $10.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based ans service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects.
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART183

All Sections

Computer Aided Graphic Arts I

Background - What is the proposed course fee change?

Increased Costs

$40.00

$50.00

18

$180.00
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ART183

All Sections

Computer Aided Graphic Arts I

Increased Costs

$40.00

$50.00

18

$180.00

This will be a new course Phoenix College will offer as part of the Pathway changes to our Design Media programs. A course fee will be charged as standard practice
across our shared programs. The fee will be used for material (2D/3D printing), software licensing, resource, and service costs incurred by students enrolled in the
course. Software and digital resources have shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs,
but provides current software updates. Fees for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also
increased.
Example of per Semester Costs:
• Per Student Printing costs: 20 prints X $2.00 = $40.00
• Stock Resource costs: 40 credits X $10 + tax = $436.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based ans service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART184

All Sections

Computer Animation

Background - What is the proposed course fee change?

Increased Costs

$50.00

$75.00

18

$450.00
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ART184

All Sections

Computer Animation

Increased Costs

$50.00

$75.00

18

$450.00

Material (2D/3D printing), software licensing, resource, and service costs have increased since the course fee was established. Software and digital resources have
shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs, but provides current software updates. Fees
for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also increased.
Example of per Semester Costs:
• Per Student Printing costs: 5 prints X $2.00 = $10.00
• Stock Resource costs 40 credits X $10 + tax = $436.00
• Rokoko Studio Pro cost $39 X 12 months + tax = $512.00
• Rokoko Facial & Hand Plugin cost $39 X 12 months + tax = $512.00
• Toon Boom Harmony Licensing cost $155 X 20 stations = $3100.00
• Renderman licensing cost $5 X 25 stations = $125.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based ans service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART185

All Sections

3-D Modeling for Animation

Background - What is the proposed course fee change?

Increased Costs

$35.00

$75.00

18

$720.00
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ART185

All Sections

3-D Modeling for Animation

Increased Costs

$35.00

$75.00

18

$720.00

Material (2D/3D printing), software licensing, resource, and service costs have increased since the course fee was established. Software and digital resources have
shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs, but provides current software updates. Fees
for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also increased.
Example of per Semester Costs:
• Per Student Printing costs: 5 prints X $2.00 = $10.00
• Stock Resource costs 40 credits X $10 + tax = $436.00
• Rokoko Studio Pro cost $39 X 12 months + tax = $512.00/2 = $256.00
• Rokoko Facial & Hand Plugin cost $39 X 12 months + tax = $512.00/2 = $256.00
• Motion Buider & 3D Plugins costs $380.00
• Renderman licensing cost $5 X 25 stations = $125.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based ans service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART200

All Sections

Animation and Interactivity

Background - What is the proposed course fee change?

New Course

$0.00

$75.00

18

$1350.00
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Animation and Interactivity

New Course
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$75.00

18

$1350.00

This will be a new course Phoenix College will offer as part of the Pathway changes to our Design Media programs. A course fee will be charged as standard practice
across our shared programs. The fee will be used for material (2D/3D printing), software licensing, resource, and service costs incurred by students enrolled in the
course. Software and digital resources have shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs,
but provides current software updates. Fees for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also
increased.
Example of per Semester Costs:
• Per Student Printing costs: 10 prints X $2.00 = $20.00
• Stock Resource costs: 40 credits X $10 + tax = $436.00
• Rokoko Studio Pro cost: $39 X 12 months + tax = $512.00
• Rokoko Facial & Hand Plugin cost: $39 X 12 months + tax = $512.00
• Unity resource costs: $500.00
• Renderman licensing cost: $5 X 25 stations = $125.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based ans service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Micro/Softcircuits
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources

Print Date: 9/5/2019 11:39:47 AM

Maricopa Community Colleges Course Fees

Datasource: - sdsz_DMCP1J

Collection Period: 2019-20 Spring
Phoenix College

Report ID: MCCD_SR_6010

Course

Section

Course Title

Change Reason

ART202

All Sections

Digital Arts Survey

New Course
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$50.00

18

$900.00

Background - What is the proposed course fee change?
This will be a new course Phoenix College will offer as part of the Pathway changes to our Design Media programs. A course fee will be charged as standard practice
across our shared programs. The fee will be used for material (2D/3D printing), software licensing, resource, and service costs incurred by students enrolled in the
course. Software and digital resources have shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs,
but provides current software updates. Fees for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also
increased.
Example of per Semester Costs:
• Per Student Printing costs: 10 prints X $2.00 = $20.00
• Stock Resource costs: 40 credits X $10 + tax = $436.00
• Rokoko Studio Pro cost: $39 X 12 months + tax = $512.00
• Rokoko Facial & Hand Plugin cost: $39 X 12 months + tax = $512.00
• Unity resource costs: $500.00
• Renderman licensing cost: $5 X 25 stations = $125.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based ans service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects.
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Micro/Softcircuits
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
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ART210

All Sections

Design Tools for Imagery, Production, and
Publishing

New Course
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$50.00

18

$900.00

Background - What is the proposed course fee change?
This will be a new course Phoenix College will offer as part of the Pathway changes to our Design Media programs. A course fee will be charged as standard practice
across our shared programs. The fee will be used for material (2D/3D printing), software licensing, resource, and service costs incurred by students enrolled in the
course. Software and digital resources have shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs,
but provides current software updates. Fees for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also
increased.
Example of per Semester Costs:
• Per Student Printing costs: 20 prints X $2.00 = $40.00
• Stock Resource costs: 40 credits X $10 + tax = $436.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based ans service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects.
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART215

All Sections

Advanced Electronic Publishing

Background - What is the proposed course fee change?

New Course

$0.00

$50.00

18

$900.00
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ART215

All Sections

Advanced Electronic Publishing

New Course
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$50.00

18

$900.00

This will be a new course Phoenix College will offer as part of the Pathway changes to our Design Media programs. A course fee will be charged as standard practice
across our shared programs. The fee will be used for material (2D/3D printing), software licensing, resource, and service costs incurred by students enrolled in the
course. Software and digital resources have shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs,
but provides current software updates. Fees for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also
increased.
Example of per Semester Costs:
• Per Student Printing costs: 20 prints X $2.00 = $40.00
• Stock Resource costs: 40 credits X $10 + tax = $436.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based ans service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART219

All Sections

Coloring, Toning and Lettering for Comic and
Increased Costs
Sequential Art

Background - What is the proposed course fee change?

$30.00

$50.00

18

$360.00
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Coloring, Toning and Lettering for Comic and
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$30.00

$50.00

18

$360.00

Material (2D/3D printing), software licensing, resource, and service costs have increased since the course fee was established. Software and digital resources have
shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs, but provides current software updates. Fees
for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also increased.
Example of per Semester Costs:
• Per Student Large-format printing costs: 10 prints X $3.00 = $30.00
• Fontself cost $20 X 20 stations + tax = $436.00
• Stock Resource costs 40 credits X $10 + tax = $436.00
• Per Student Specialty drawing, inking and lettering material costs: $5.00
• Portfolio presentation costs: $10.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based and service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects. Comic and Sequential arts students also need to understand and develop self-publishing skills.
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Large format color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART220

All Sections

Publishing for the Comic Industry

Background - What is the proposed course fee change?

Increased Costs

$30.00

$50.00

18

$360.00
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ART220

All Sections

Publishing for the Comic Industry

Increased Costs

$30.00

$50.00

18

$360.00

Material (2D/3D printing), software licensing, resource, and service costs have increased since the course fee was established. Software and digital resources have
shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs, but provides current software updates. Fees
for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also increased.
Example of per Semester Costs:
• Per Student Large-format printing costs: 10 prints X $3.00 = $30.00
• Fontself cost $20 X 20 stations + tax = $436.00
• Stock Resource costs 40 credits X $10 + tax = $436.00
• Per Student Specialty drawing, inking and lettering material costs: $5.00
• Portfolio presentation costs: $10.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based and service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects. Comic and Sequential arts students also need to understand and develop self-publishing skills.
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Large format color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART245

All Sections

Advanced 3D Modeling and Animation

Background - What is the proposed course fee change?

Increased Costs

$50.00

$75.00

18

$450.00
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ART245

All Sections

Advanced 3D Modeling and Animation

Increased Costs

$50.00

$75.00

18

$450.00

Material (2D/3D printing), software licensing, resource, and service costs have increased since the course fee was established. Software and digital resources have
shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs, but provides current software updates. Fees
for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also increased.
Example of per Semester Costs:
• Per Student Printing costs: 5 prints X $2.00 = $10.00
• Stock Resource costs 40 credits X $10 + tax = $436.00
• Rokoko Studio Pro cost $39 X 12 months + tax = $512.00/2 = $256.00
• Rokoko Facial & Hand Plugin cost $39 X 12 months + tax = $512.00/2 = $256.00
• Motion Buider & 3D Plugins costs $380.00
• Renderman licensing cost $5 X 25 stations = $125.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based ans service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects.
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.) • Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART284

All Sections

Intermedia Animation

Background - What is the proposed course fee change?

Increased Costs

$50.00

$75.00

18

$450.00
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ART284

All Sections

Intermedia Animation

Increased Costs

$50.00

$75.00

18

$450.00

Material (2D/3D printing), software licensing, resource, and service costs have increased since the course fee was established. Software and digital resources have
shifted from perpetual licensing to subscription-based licensing models, this increases our semester to semester costs, but provides current software updates. Fees
for fonts, copyright free images, vectors, sounds, and 3D resources for student and community projects have also increased.
Example of per Semester Costs:
• Per Student Printing costs: 5 prints X $2.00 = $10.00
• Stock Resource costs 40 credits X $10 + tax = $436.00
• Rokoko Studio Pro cost $39 X 12 months + tax = $512.00
• Rokoko Facial & Hand Plugin cost $39 X 12 months + tax = $512.00
• Toon Boom Harmony Licensing cost $155 X 20 stations = $3100.00
• Renderman licensing cost $5 X 25 stations = $125.00
Students and our partner businesses benefit from our students using industry-standard software and assets in project-based ans service learning assignments.
Learning Objective - How will the course fee help students advance their learning objective?
Based on work during the MCCCD Pathways initiative, the majority of ART courses have been updated and restructured to align with community/industry needs and
technology innovations. Students will be able to use the latest industry-based software and hardware to build projects for their portfolios and community projects.
Additionally, students are required to complete 6 to 10 hours of additional course work each week. Part of the course fee supports extending open lab times to further
their coursework and community projects.
Usage - How will the fees be used?
Course fees will be used for in-class printing and product supplies for course projects. Additionally, course fees will be used to maintain software and resource
licenses, supplemental instructional resources, and support additional lab hours.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies
• Vinyl sheets and stickers
• Printing textiles (tshirts, packaging, etc.)
• Digital files
• Animations
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART290BC

All Sections

Studio Art: Drawing

Background - What is the proposed course fee change?

New Course

$0.00

$30.00

18

$540.00
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All Sections

Studio Art: Drawing

New Course
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$30.00

18

$540.00

This is the first time PC is offering this specific course which currently has no fee attached to it. Currently the generic 290AC for Studio Art course is delivered with
the fee amount of $40 and needs to be added to align with current expenditures for this course per student. This course, 290BC=Drawing, is replacing our generic
level 5 course (290AC) to reflect the appropriate cost to support the consumables used by students.
Learning Objective - How will the course fee help students advance their learning objective?
This fee enables our students to successfully learn the techniques needed to fulfill this course competencies. Part of the course fee supports extending open lab times
to further their coursework and community projects.
Usage - How will the fees be used?
This course fee will pay for the specific supplies needed to successfully complete this course. The itemized supplies are presented below.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies• Digital files
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART290DC

All Sections

Studio Art: Life Drawing

Increased Costs

$40.00

$60.00

18

$360.00

Background - What is the proposed course fee change?
This is the first time PC is offering this specific course. Currently the generic 290AC for Studio Art course is delivered with the fee amount of $40 and needs to be
increased to align with current expenditures for this course per student. This course, 290DC=Life Drawing, is replacing our generic level 5 course (290AC) to reflect
the appropriate cost to support the consumables used by students.
Learning Objective - How will the course fee help students advance their learning objective?
This fee enables our students to successfully learn the techniques needed to fulfill this course competencies.
Usage - How will the fees be used?
This course fee will pay for the specific supplies needed to successfully complete this course. This fee will be used to pay for classroom supplies and live models. This
fee is consistent with all Life Drawing courses and utilizes the same number of models per semester. Additionally, this fee pays for wet media supply costs for this
class.
Supplies List - Which supplies will be used directly by students?

Print Date: 9/5/2019 11:39:47 AM

Maricopa Community Colleges Course Fees

Datasource: - sdsz_DMCP1J

Collection Period: 2019-20 Spring
Phoenix College

Report ID: MCCD_SR_6010

Page 61 of 83

Course

Section

Course Title

Change Reason

Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

ART290DC

All Sections

Studio Art: Life Drawing

Increased Costs

$40.00

$60.00

18

$360.00

New Course

$0.00

$50.00

18

$900.00

• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Painting supplies/ink • Digital files
• Tutorial videos
• Instructional resources
• Design/imaging resources
• Brushes
• Canvas
ART290EC

All Sections

Studio Art: Photography

Background - What is the proposed course fee change?
This is the first time PC is offering this specific course which currently has no fee attached to it. Currently the generic 290AC for Studio Art course delivered with the
fee amount of $40 and needs to be added to align with current expenditures for this course per student. This course, 290EC=Photography, is replacing our generic
level 5 course (290AC) to reflect the appropriate cost to support the consumables used by students.
Learning Objective - How will the course fee help students advance their learning objective?
This fee enables our students to successfully learn the techniques needed to fulfill this course competencies. Part of the course fee supports extending open lab times
to further their coursework and community projects.
Usage - How will the fees be used?
This course fee will pay for the specific supplies needed to successfully complete this course. The itemized supplies are listed below.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Digital files
• Tutorial videos
• Instructional resources
• Design/imaging resources
ART290FF

All Sections

Studio Art: Sculpture

Background - What is the proposed course fee change?

New Course

$0.00

$50.00

18

$900.00
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Studio Art: Sculpture

New Course
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$50.00

18

$900.00

This is the first time PC is offering this specific course which currently has no fee attached to it. Currently the generic 290AC for Studio Art course delivered with the
fee amount of $40 and needs to be added to align with current expenditures for this course per student. This course, 290FF=Sculpture, is replacing our generic level
5 course (290AC) to reflect the appropriate cost to support the consumables used by students.
Learning Objective - How will the course fee help students advance their learning objective?
This fee enables our students to successfully learn the techniques needed to fulfill this course competencies.
Usage - How will the fees be used?
This course fee will pay for the specific supplies needed to successfully complete this course. The itemized supplies are listed below.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils (B&W, Color)
• Chemicals
• Digital files
• Tutorial videos
• Instructional resources
• Design/imaging resources
• Plaster, wood, metal
• Hardware
ART290MC All Sections

Studio Art: Digital Photography

New Course

$0.00

$40.00

18

$720.00

Background - What is the proposed course fee change?
This is the first time PC is offering this specific course which currently has no fee attached to it. Currently the generic 290AC for Studio Art course delivered with the
fee amount of $40 and needs to be added to align with current expenditures for this course per student. This course, 290MC=Digital Photography, is replacing our
generic level 5 course (290AC) to reflect the appropriate cost to support the consumables used by students.
Learning Objective - How will the course fee help students advance their learning objective?
This fee enables our students to successfully learn the techniques needed to fulfill this course competencies. Part of the course fee supports extending open lab times
to further their coursework and community projects.
Usage - How will the fees be used?
This course fee will pay for the specific supplies needed to successfully complete this course. The itemized supplies are listed below.
Supplies List - Which supplies will be used directly by students?
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New Course

$0.00

$40.00

18

$720.00

Increased Costs

$30.00

$40.00

18

$180.00

Course Title

Change Reason

Studio Art: Digital Photography

Studio Art: Painting

Black & white prints
Color prints
Paper (various art/print weights)
Pencils, (B&W, Color)
Digital files
Tutorial videos
Instructional resources
Design/imaging resources
ART290PC

All Sections

Background - What is the proposed course fee change?
This is the first time PC is offering this specific course. Currently the generic 290AC for Studio Art course delivered with the fee amount of $40 and needs to be
increased to align with current expenditures for this course per student. This course, 290PC=Painting, is replacing our generic level 5 course (290AC) to reflect the
appropriate cost to support the consumables used by students.
Learning Objective - How will the course fee help students advance their learning objective?
This fee enables our students to successfully learn the techniques needed to fulfill this course competencies.
Usage - How will the fees be used?
This course fee will pay for the specific supplies needed to successfully complete this course.
Supplies List - Which supplies will be used directly by students?
• Black & white prints
• Color prints
• Paper (various art/print weights)
• Pencils, (B&W, Color)
• Paint • Digital files
• Tutorial videos
• Instructional resources
• Design/imaging resources
• Brushes
• Canvas
EMT101AA

All Sections

Practical Skills Testing

New Course

$0.00

$50.00

24

$1200.00

Background - What is the proposed course fee change?
This newly delivered course requires the consumables of oxygen masks, mouth-to mouth guards splints, tourniquets, bandages, for students to prepare for the EMT
Basic Written Exam for National Certification.
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Practical Skills Testing

New Course
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Current
Fee

Proposed
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Projected
Enrollment

Projected
Revenue

$0.00

$50.00

24

$1200.00

Learning Objective - How will the course fee help students advance their learning objective?
The fees will help advance student learning objectives by providing them with simulations of practical situations for individuals requiring emergency medical treatment
for the administration of oxygen, upper airway adjuncts and suction, bleeding control/shock management, joint injury, traction splinting and other patient needs is an
emergency situation.
Usage - How will the fees be used?
Thee fees will be used to provide students with the consumables to complete the learning objections for simulation practice for the treatment of patients requiring
emergency medical treatment.
Supplies List - Which supplies will be used directly by students?
The fees will pay for the oxygen masks, mouth-to mouth guards splints, tourniquets, bandages, and other supplies used in an emergency medical response situation.
FOR105

All Sections

Forensic Science: Physical Evidence

New Course

$0.00

$80.00

40

$3200.00

Background - What is the proposed course fee change?
The outcome of the Guided Pathways project to share the Forensic Science program (AAS) requires the addition of this course as a Natural Science requirement for
graduation. Therefore, a course fee is required to provide students with the "Lab Kit" that will be prepared for students as they perform the collection and analysis of
the physical evidence to be created as defined in the program learning outcomes.
Learning Objective - How will the course fee help students advance their learning objective?
The fee will advance students learning objectives by providing the with the Lab Kit used in the scenarios of a crime scene that requires the collection of physical
evidence such as fingerprints, tire and or shoe prints, and other evidence found at a crime scene. The benefit to business and industry is that students completing our
program will have hands on knowledge and skills using the actual tools in the field of forensic science.
Usage - How will the fees be used?
The fees will be used purchase the consumable supplies included in the Lab Kit to collect, preserve and examine physical evidence collected. For instance the BioFoam Impression system is used to take an impression of a shoe to compare it with the impression of a shoe print left at a crime scene; the Shake-n-Cast Impression
kit allows the student to pour a casing material into a foot or tire print to make a mold of it for comparison purposes which may be used in a court of law.
Supplies List - Which supplies will be used directly by students?
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Forensic Science: Physical Evidence

New Course
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$80.00

40

$3200.00

After careful cost analysis it is determined that the cost per Lab Kit is $80 and the specific supplies used by fees and included in the Lab Kit are as follows:
1-Ink Pad
3-FBI 9x9 Fingerprint Cards
1-Bottle of Magnetic Latent Print Powder
1-Magnetic Powder Applicator
10-Small Hinge Fingerprint Lifters
10-3x5 Fingerprint Cards
1-Bio-Foam Impression Foam System
1-Gel Fingerprint Lifter
2-Large Clear Hinge Lifters
1-Shake-n-Cast Impression Kit
Student will use all the supplies and retain the product (molds, impressions, fingerprints, etc.) to be used to evaluate and grade student performance for course
completion.
FOR106

All Sections

Forensic Science: Biological Evidence

New Course

$0.00

$80.00

40

$3200.00

Background - What is the proposed course fee change?
The outcome of the Guided Pathways project to share the Forensic Science program (AAS) requires the addition of this course as a Natural Science requirement for
graduation. Therefore, a course fee is required to provide students with the "Lab Kit" that will be prepared for students as they perform the collection and analysis of
the biological evidence to be created as defined in the program learning outcomes.
Learning Objective - How will the course fee help students advance their learning objective?
The fee will advance students learning objectives by providing the with the Lab Kit used in the scenarios of a crime scene that requires the collection of biological
evidence such as drug testing, collection and preservation of blood and body fluids, the creation of blood splatters for proper handling and processing of such
biological evidence. The benefit to business and industry is that students completing our program will have hands on knowledge and skills using the actual tools in
the field of forensic science.
Usage - How will the fees be used?
The fees will be used purchase the consumable supplies included in the Lab Kit to collect, preserve and examine biological evidence collected. For instance,
synthetic blood is used to create crime scenes and blood splatter. This allows students to test for blood and to determine directional blood splatter on the walls and
floors. Test tubes are needed to collect the student's individual samples for examination and analysis to be used for quality checks to ensure the student followed
established standards for collection of such evidence.
Supplies List - Which supplies will be used directly by students?
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FOR106

All Sections

Forensic Science: Biological Evidence

New Course
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Current
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$0.00

$80.00

40

$3200.00

After careful cost analysis it is determined that the cost per Lab Kit is $90 and the specific supplies used by fees and included in the Lab Kit are as follows:
4-Marquis Drug Test Kits
4-Duquenis-Levine Drug Test Kits
10-Disposable Plastic Tubes
1-Micro Test Tube
3-Disposable Microtip Transfer Pipettes
10-Disosable Graduated Transfer Pipetes
1-Phenolphthalein Blood Evidence Dischap
1-Leucomalachite Blood Evidence Dischap
1-Acid Phosphatase Dischap
1-Luminol Kit
1-Small Plastic Bottle of Synthetic Blood
1-Small glass vial of Patchoili Oil
1-Small glass Vial of Ethyl Alcohol
1-Test Tube Rack
Student will use all the supplies and retain the product (drug test results, blood samples collected, etc.) to be used to evaluate and grade student performance for
course completion.
PLB109

All Sections

Phlebotomy: Basic Skills

Increased Costs

$60.00

$65.00

40

$200.00

Background - What is the proposed course fee change?
The proposed increase in fees to provide students with the consumables and supplemental instruction required to learn the objectives. Since 2014 the cost of
consumables has increased regularly and supplemental instruction wages have
increased effective July 2019. The supplemental instruction/lab assistants ratio of 5:1 provides direction to students on the proper use, approach and application of
the needles, tubes, tub holders, gloves, gauze, bandages, labels, sharps containers, etc. used directly by students to preform the venipunctures required.
Learning Objective - How will the course fee help students advance their learning objective?
The primary learning objectives are to perform venipunctures. In order to achieve this learning objective, students must utilize the necessary consumable supplies
associated with venipunctures. Lab assistants help the primary instructor evaluate the technical competency of each student in the course. Without the higher fees,
the course could not continue to utilize lab assistants, which would prevent the students from competently achieving their learning objectives in a safe environment.
Usage - How will the fees be used?
The fees will be used to purchase the following consumable supplies: Gloves, hand sanitizer, needles and adapters, alcohol wipes, gauze, syringes, tourniquets,
bandages, cold packs, sharps containers, tubes, biohazard bags, tube labels, disinfectant wipes, tube holders, lancets, disposable face shields, glucometer strips,
glucometer controls, cuvettes, hemoglobin controls, disposable pipettes, specimen transfer bags, blood culture bottles, blood culture adapters, urine cups, urine
straws, disposable lab coats. The fee must also cover $700 per course per temporary lab assistant to account for the increase in minimum wage.
Supplies List - Which supplies will be used directly by students?
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PLB109

All Sections

Phlebotomy: Basic Skills

Increased Costs

$60.00

$65.00

40

$200.00

The following supplies are consumables and are either single use or disposed of at the end of the course: Gloves, hand sanitizer,m needles and adapters, alcohol
wipes, gauze, syringes, tourniquets, bandages, cold packs, sharps containers, tubes, biohazard bags, tube labels, disinfectant wipes, tube holders, lancets,
disposable face shields, glucometer strips, glucometer controls, cuvettes, hemoglobin controls, disposable pipettes, specimen transfer bags, blood culture bottles,
blood culture adapters, urine cups, urine straws, disposable lab coats. None of these supplies are retained after the course is completed, everything is disposed of
following the proper OSHA standards.
PLB111

All Sections

Specimen Processing and Advanced
Techniques in Phlebotomy Procedures

Increased Costs

$80.00

$90.00

40

$400.00

Background - What is the proposed course fee change?
The cost for student consumables has increased and the current fee must be increased to purchase the supplies used by students. Students use needles, tubes, tube
holders, gloves, gauze, bandages, labels, lancets, disposable face shields, glucometer strips, glucometer controls, cuvettes, disposable pipettes, blood culture bottles,
blood culture adapters, urine cups, disposable lab coats, sharps containers, etc. More recently, there has been an increase in the cost of minimum wage for the
temporary lab assistants who provide direct, in-classroom support and training to the students and help ensure the safety of the students. The course utilizes lab
assistants to provide direct supplemental instruction in the specific course, directly benefiting the students, and maintains a 5:1 ration of students to staff in the lab
portion of the course. This 5:1 ratio ensures student competencies are being met in a safe environment for venipunctures. The lab fees must cover an additional $97
per course per temporary lab assistant wages to account for the increase in minimum wage to $12 per hour by 2020.
Learning Objective - How will the course fee help students advance their learning objective?
In addition to performing venipunctures, students focus on specimen processing and point of care testing. In order to achieve this learning objective, students must
utilize the necessary consumable supplies associated with venipunctures, specimen processing, and lab testing. Temporary lab assistants help the primary instructor
evaluate the technical competency of each student in the course. Without the higher fees, the course could not continue to utilize lab assistants, which could prevent
the students from competently achieving their learning objectives in a safe environment.
Usage - How will the fees be used?
Fees will be used to purchase the consumable supplies used directly by students: Gloves, hand sanitizer, needles and adapters, alcohol wipes, gauze, syringes,
tourniquets, bandages, cold packs, sharps containers, tubes, biohazard bags, tube labels, disinfectant wipes, tube holders, lancets, disposable face shields,
glucometer strips, glucometer controls, cuvettes, hemoglobin controls, disposable pipettes, specimen transfer bags, blood culture bottles, blood culture adapters,
urine cups, urine straws, disposable lab coats. The fee must also cover $700 per course per temporary lab assistant to account for the increase in minimum wage.
Supplies List - Which supplies will be used directly by students?
The following supplies are consumables and are either single use or disposed of at the end of the course: Gloves, hand sanitizer,m needles and adapters, alcohol
wipes, gauze, syringes, tourniquets, bandages, cold packs, sharps containers, tubes, biohazard bags, tube labels, disinfectant wipes, tube holders, lancets,
disposable face shields, glucometer strips, glucometer controls, cuvettes, hemoglobin controls, disposable pipettes, specimen transfer bags, blood culture bottles,
blood culture adapters, urine cups, urine straws, disposable lab coats. None of these supplies are retained after the course is completed, everything is disposed of
following the proper OSHA standards.
PLB114

All Sections

Refresher Course for Phlebotomists

Background - What is the proposed course fee change?

Increased Costs

$20.00

$40.00

15

$300.00
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PLB114

All Sections

Refresher Course for Phlebotomists

Increased Costs

$20.00

$40.00

15

$300.00

The proposed increase in fees to provide students with the consumables and supplemental instruction required to learn the objectives. Since 2014 the cost of
consumables has increased regularly and supplemental instruction wages have
increased effective July 2019. The supplemental instruction/lab assistants ratio of 5:1 provides direction to students on the proper use, approach and application of
the needles, tubes, tub holders, gloves, gauze, bandages, labels, sharps containers, etc. used directly by students to preform the venipunctures required.
Learning Objective - How will the course fee help students advance their learning objective?
The fee increase will provide the required monies to hire the qualified lab assistants and provide the required learning tools for the venipunctures required to complete
the course learning objectives.
Usage - How will the fees be used?
The fees will be used to purchase the needles, tubes, tub holders, gloves, gauze, bandages, labels, sharps containers, hand sanitizer, alcohol wipes, syringes,
tourniquets, cold packs, biohazard bags and other supplies used directly by students and to support the hiring of the lab assistants to provide the guidance to students
in the perform the venipunctures to d
Supplies List - Which supplies will be used directly by students?
The specific supplies used directly by students are as follows: needles, tubes, tub holders, gloves, gauze, bandages, labels, sharps containers, hand sanitizer,
alcohol wipes, syringes, tourniquets, cold packs, biohazard bags, and tube holders. In addition, supplemental education/lab assistants are supported to provide
students with a 1:5 ratio to guide students in the critical steps for blood draws/venipunctures. Because of the risk of blood borne pathogens, all consumables are
disposed of using the correct OHSA standards.
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ART131

All Sections

Photography I

Increased Costs

$15.00

$25.00

15

$150.00

Background - What is the proposed course fee change?
A lecture-lab studio course that introduces students to the fundamentals of photography.• Produce photographs using basic image production techniques. (VI)
Learning Objective - How will the course fee help students advance their learning objective?
The fees will provide students with the opportunity for hands-on learning and application of photographic theory and concepts.
Usage - How will the fees be used?
These funds will cover the costs in the lab for the purchase of not only expensive printing inks, but student printing papers, and other necessary photo lab equipment
such as Studio lighting(bulbs) and Studio backdrops (White, Gray, Black).
Supplies List - Which supplies will be used directly by students?
Photo printing paper(matte, glossy), Epson printer inks, photo backdrop paper rolls, photo lights.
ART142

All Sections

Introduction to Digital Photography

Increased Costs

$20.00

$25.00

120

$600.00

Background - What is the proposed course fee change?
A lecture-lab studio course that introduces students to photographic concepts unique to digital photography including use of computer software for post-production of
images.
Learning Objective - How will the course fee help students advance their learning objective?
The fees will allow students the opportunity for printing their images in class using high quality photo printers, which will help students learn how to control the color
printing settings and to understand the differences between the image on the computer screen and on the printed paper.
Usage - How will the fees be used?
The fees will be used for Epson printing inks, Epson photo printing papers, and photo backdrop papers when learning about portrait photography.
Supplies List - Which supplies will be used directly by students?
Epson printing inks, Epson photo paper, photo backdrop papers, photo lights.
ART143

All Sections

Intermediate Digital Photography

Increased Costs

$20.00

$25.00

90

$450.00

Background - What is the proposed course fee change?
A lecture-lab studio course that takes students beyond the basics of digital photography and allows deeper exploration of digital photographic manipulation both in the
digital camera and in post-production on the computer.
Learning Objective - How will the course fee help students advance their learning objective?
The fees will allow students the opportunity to explore in depth the concepts of artistic expression in digital photography.
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ART143

All Sections

Intermediate Digital Photography

Increased Costs

$20.00

$25.00

90

$450.00

$400.00

20

$6000.00

Usage - How will the fees be used?
The fees will be used to purchase Epson photo printing inks, Epson photo paper, photo lights and photo backdrop paper.
Supplies List - Which supplies will be used directly by students?
Epson photo printing inks, Epson photo paper, photo lights and photo backdrop paper.
ART158

All Sections

Introduction to Glass Blowing

Increased Costs

$100.00

Background - What is the proposed course fee change?
Glassblowing relies upon continuously operating furnace to keep the glass in a molten state, the fee increase will offset the cost of gas used during the 8 months of
the year when the furnace is operating, as well as the glass used by the students.
Learning Objective - How will the course fee help students advance their learning objective?
Students will have he ability to learn the techniques of working with hot glass. They acquire firsthand experience of working with a unique material; learn how to work
with a team to create glass objects, and learn how to transfer their ideas into glass.
Usage - How will the fees be used?
Fees will offset the cost of gas to operate the glass furnace which runs 8 months yearly, which operates continuously to keep the glass in a molten state. The fees will
also offset the cost of the glass itself used by the students, as well as tools that wear out, such as wooden ladles, metal pliers, grinding media for smoothing rough
edges in cooled glass pieces.
Supplies List - Which supplies will be used directly by students?
Gas for furnace, glass in the furnace used by students, grinding media for smoothing glass pieces after cooling, hand tools such as ladles, tongs, tweezers, etc used
for shaping hot glass.
ART159

All Sections

Intermediate Glass Blowing

Increased Costs

$125.00

$425.00

10

$3000.00

Background - What is the proposed course fee change?
Glassblowing relies upon continuously operating furnace to keep the glass in a molten state, the fee increase will offset the cost of gas used during the 8 months of
the year when the furnace is operating, as well as the glass used by the students.
Learning Objective - How will the course fee help students advance their learning objective?
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ART159

All Sections

Intermediate Glass Blowing

Increased Costs

$125.00

$425.00

10

$3000.00

I Advanced Glassblowing Methods and Techniques
A. Different methods of cup making. Goblets and various forms.
B. Cane and Murrini techniques
C. Incalmo
D. Graal
II. Finishing Techniques
A. Carving
B. Engraving
C. Mounting
D. Finishing with conceptual clarity
III. Presentation of Art
A. Design elements
B. Design principles
Usage - How will the fees be used?
Fees will offset the cost of gas to operate the glass furnace which runs 8 months yearly, which operates continuously to keep the glass in a molten state. The fees will
also offset the cost of the glass itself used by the students, as well as tools that wear out, such as wooden ladles, metal pliers, grinding media for smoothing rough
edges in cooled glass pieces.
Supplies List - Which supplies will be used directly by students?
Gas for furnace, glass in the furnace used by students, grinding media for smoothing glass pieces after cooling, hand tools such as ladles, tongs, tweezers, etc used
for shaping hot glass.
ART160

All Sections

Advanced Glass Blowing

Increased Costs

$150.00

$500.00

5

$1750.00

Background - What is the proposed course fee change?
Glassblowing relies upon continuously operating furnace to keep the glass in a molten state, the fee increase will offset the cost of gas used during the 8 months of
the year when the furnace is operating, as well as the glass used by the students.
Learning Objective - How will the course fee help students advance their learning objective?
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ART160

All Sections

Advanced Glass Blowing

Increased Costs

$150.00

$500.00

5

$1750.00

I Advanced Glassblowing Methods and Techniques
A. Hot sculpting
B. Working larger
C. Working in larger teams
D. Multiples
E. Incorporation of light as element
II. Finishing Techniques
A. Incorporating imagery
B. High polish
C. Drilling
D. Cold fusing
E. Embellishing glass
1. Oil paints
2. gold/silver leaf
3. Other
III. Evaluation of Art
A. Design elements
B. Design principles
IV. Presentation and Critique of Work
A. Professional presentation
1. Lighting
2. Other
B. Critique
Usage - How will the fees be used?
Fees will offset the cost of gas to operate the glass furnace which runs 8 months yearly, which operates continuously to keep the glass in a molten state. The fees will
also offset the cost of the glass itself used by the students, as well as tools that wear out, such as wooden ladles, metal pliers, grinding media for smoothing rough
edges in cooled glass pieces.
Supplies List - Which supplies will be used directly by students?
Gas for furnace, glass in the furnace used by students, grinding media for smoothing glass pieces after cooling, hand tools such as ladles, tongs, tweezers, etc used
for shaping hot glass.
ART264

All Sections

Glass Casting

Background - What is the proposed course fee change?

Increased Costs

$150.00

$500.00

5

$1750.00
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ART264

All Sections

Glass Casting

Increased Costs

$150.00

$500.00

5

$1750.00

Glassblowing relies upon continuously operating furnace to keep the glass in a molten state, the fee increase will offset the cost of gas used during the 8 months of
the year when the furnace is operating, as well as the glass used by the students.
Learning Objective - How will the course fee help students advance their learning objective?
I Advanced Glassblowing Methods and Techniques
A. Hot sculpting
B. Working larger
C. Working in larger teams
D. Multiples
E. Incorporation of light as element
II. Finishing Techniques
A. Incorporating imagery
B. High polish
C. Drilling
D. Cold fusing
E. Embellishing glass
1. Oil paints
2. gold/silver leaf
3. Other
III. Evaluation of Art
A. Design elements
B. Design principles
IV. Presentation and Critique of Work
A. Professional presentation
1. Lighting
2. Other
B. Critique
Usage - How will the fees be used?
Fees will offset the cost of gas to operate the glass furnace which runs 8 months yearly, which operates continuously to keep the glass in a molten state. The fees will
also offset the cost of the glass itself used by the students, as well as tools that wear out, such as wooden ladles, metal pliers, grinding media for smoothing rough
edges in cooled glass pieces.
Supplies List - Which supplies will be used directly by students?
Gas for furnace, glass in the furnace used by students, grinding media for smoothing glass pieces after cooling, hand tools such as ladles, tongs, tweezers, etc used
for shaping hot glass.
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ART290GC

All Sections

Studio Art: Ceramics

New Course

Page 74 of 83

Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$45.00

48

$2160.00

Background - What is the proposed course fee change?
This course is for ceramics students working independently and requires two semesters of previous college level ceramics course experience.
Learning Objective - How will the course fee help students advance their learning objective?
The fees will allow students to have the clay, glaze, and slip needed to complete their ceramic goals for the semester. Without these materials students are unable to
complete their ceramic goals unless they purchase materials from outside vendors.
Usage - How will the fees be used?
The fees will be used toward consumables, supplies, and the replacement of glaze mixing equipment(sieves, mixers, containers).
Supplies List - Which supplies will be used directly by students?
Pottery clay, glaze chemicals, ceramic colorants, sandpaper, adhesives, dust masks, sieves, containers, mixers.
BIO108

All Sections

Plants and Society

New Fees

$0.00

$40.00

24

$960.00

Background - What is the proposed course fee change?
Plants in Society is a course that was added to the PVCC schedule in the Spring 2019 as a supplement to BIO105. It is offered on an annual basis in the spring. A
course fee was not instituted the first semester.
Learning Objective - How will the course fee help students advance their learning objective?
The course fee supports lab based activity in which students focus on sustainability, instruction in how plants are used in daily lives, meets the SQ transferable
science requirement, and teaches science skills to non majors science students. Course includes instruction on global economics, taxology, plant anatomy,
procedures of scientific methodology, and describes a historical method of humans and plant use.
Usage - How will the fees be used?
Purchase of lab materials to be directly used by students during lab activity.
Supplies List - Which supplies will be used directly by students?
Labs supplies include crop and herb based plants, soils, plant based consumables for photosynthesis and pigmentation labs, sustainable and recyclables lab.
MHL143

All Sections

Music in World Cultures

New Fees

$0.00

$41.00

120

$4920.00

Background - What is the proposed course fee change?
Traditionally courses were taught with printed textbooks, often bundled with music media (CDs / Flash Drives). Publishers are now offering online digital course tools
that can be integrated with Canvas. Including the course materials in the Course Fees will ensure that students would have access to material on the first day of class
at the lowest cost. Instructors will be able to skip the student registration process and focus on getting students acclimated with the online course community in
Canvas. This aligns with Maricopa's initiatives around low cost materials and improved student outcomes.
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MHL143

All Sections

Music in World Cultures

New Fees
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Current
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Fee

Projected
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$0.00

$41.00

120

$4920.00

Learning Objective - How will the course fee help students advance their learning objective?
The proposed fee will give student access to the course materials on the first day of class at a reduced rate. These digital textbooks offer adaptive reading
experiences, mobile support, online assessments and sophisticated reporting tools that give students insight on which learning objectives they have mastered and
where they need to focus their attention. Immediate access to these strong course resources will improve student success.
Usage - How will the fees be used?
Fall 2019 students are paying $294.00 plus tax for a new textbook for this course. The proposed fee will dramatically cut the students cost for materials.
Supplies List - Which supplies will be used directly by students?
Students will have access to the course resources: etext, adaptive textbook, and assessments.
MHL145

All Sections

American Jazz and Popular Music

New Fees

$0.00

$41.00

70

$2870.00

Background - What is the proposed course fee change?
Traditionally courses were taught with printed textbooks, often bundled with music media (CDs / Flash Drives). Publishers are now offering online digital course tools
that can be integrated with Canvas. Including the course materials in the Course Fees will ensure that students would have access to material on the first day of class
at the lowest cost. Instructors will be able to skip the student registration process and focus on getting students acclimated with the online course community in
Canvas. This aligns with Maricopa's initiatives around low cost materials and improved student outcomes.
Learning Objective - How will the course fee help students advance their learning objective?
The proposed fee will give student access to the course materials on the first day of class at a reduced rate. These digital textbooks offer adaptive reading
experiences, mobile support, online assessments and sophisticated reporting tools that give students insight on which learning objectives they have mastered and
where they need to focus their attention. Immediate access to these strong course resources will improve student success.
Usage - How will the fees be used?
Fall 2019 students are paying $95.00 / $144.75 plus tax for course materials. The proposed fee will dramatically cut the students cost for materials.
Supplies List - Which supplies will be used directly by students?
Students will have access to the course resources: etext, adaptive textbook, and assessments.
MHL153

All Sections

Rock Music and Culture

New Fees

$0.00

$41.00

130

$5330.00

Background - What is the proposed course fee change?
Traditionally courses were taught with printed textbooks, often bundled with music media (CDs / Flash Drives). Publishers are now offering online digital course tools
that can be integrated with Canvas. Including the course materials in the Course Fees will ensure that students would have access to material on the first day of class
at the lowest cost. Instructors will be able to skip the student registration process and focus on getting students acclimated with the online course community in
Canvas. This aligns with Maricopa's initiatives around low cost materials and improved student outcomes.
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MHL153

All Sections

Rock Music and Culture

New Fees
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Current
Fee

Proposed
Fee

Projected
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Projected
Revenue

$0.00

$41.00

130

$5330.00

Learning Objective - How will the course fee help students advance their learning objective?
The proposed fee will give student access to the course materials on the first day of class at a reduced rate. These digital textbooks offer adaptive reading
experiences, mobile support, online assessments and sophisticated reporting tools that give students insight on which learning objectives they have mastered and
where they need to focus their attention. Immediate access to these strong course resources will improve student success.
Usage - How will the fees be used?
Fall 2019 students are paying $104.00 plus tax for online access to course materials that are not integrated with Canvas. The proposed fee will dramatically cut the
students cost for materials and integrate the platform on Canvas.
Supplies List - Which supplies will be used directly by students?
Students will have access to the course resources: etext, adaptive textbook, and assessments.
MHL155

All Sections

Survey of American Music

New Fees

$0.00

$41.00

260

$10660.00

Background - What is the proposed course fee change?
Traditionally courses were taught with printed textbooks, often bundled with music media (CDs / Flash Drives). Publishers are now offering online digital course tools
that can be integrated with Canvas. Including the course materials in the Course Fees will ensure that students would have access to material on the first day of class
at the lowest cost. Instructors will be able to skip the student registration process and focus on getting students acclimated with the online course community in
Canvas. This aligns with Maricopa's initiatives around low cost materials and improved student outcomes.
Learning Objective - How will the course fee help students advance their learning objective?
The proposed fee will give student access to the course materials on the first day of class at a reduced rate. These digital textbooks offer adaptive reading
experiences, mobile support, online assessments and sophisticated reporting tools that give students insight on which learning objectives they have mastered and
where they need to focus their attention. Immediate access to these strong course resources will improve student success.
Usage - How will the fees be used?
Fall 2019 students are paying $165.00 plus tax for a new textbook. The proposed fee will dramatically cut the students cost for materials.
Supplies List - Which supplies will be used directly by students?
Students will have access to the course resources: etext, adaptive textbook, and assessments.
THP217

All Sections

Introduction to Design Scenography

New Fees

$0.00

$15.00

20

$300.00

Background - What is the proposed course fee change?
This course teaches students about the art of Design for the Theatre. Students have been expected to provide their own supplies which has caused some issues for
many students. By helping to supply materials to a whole class it will cut costs for the individual student and give them access to better materials. This aligns with
Maricopa's initiatives around low cost materials and improved student outcomes.
Learning Objective - How will the course fee help students advance their learning objective?
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THP217

All Sections

Introduction to Design Scenography

New Fees
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$15.00

20

$300.00

The proposed fee will give student access to the materials needed to build/create projects in class to advance their learning and understanding of the course material.
Usage - How will the fees be used?
Craft supplies to build models and projects in class
Supplies List - Which supplies will be used directly by students?
Craft supplies
THP219

All Sections

Introduction to Puppetry

New Fees

$0.00

$25.00

15

$375.00

Background - What is the proposed course fee change?
This course creates and uses different types of puppets in a variety of performance settings. The class is used to not only teach PVCC students about the art of
Puppetry, but it reaches out into the community to perform and educate. This aligns with Maricopa's initiatives around low cost materials and improved student
outcomes.
Learning Objective - How will the course fee help students advance their learning objective?
The proposed fee will give students access to the materials they need to create puppets of different styles and types in order to reach out to the community.
Usage - How will the fees be used?
Materials to create/ build puppets would be purchased.
Supplies List - Which supplies will be used directly by students?
Craft supplies and other materials for building puppets
THP298AA

All Sections

Special Projects

New Fees

$0.00

$30.00

3

$90.00

Background - What is the proposed course fee change?
Each semester I teach THF130 Combat for Stage and Screen class that culminates in a Skills Profiency Test through the Society of American Fight Directors. The
students are able to certify with a National organization. The certification lasts three years. Through the years I've had more and more students take the class and
certify in a number of weapons styles (there are 8 weapons you can certify in and I teach 2 per class alternating semesters so we cover all 8). I now have students
that are wanting to re-certify which means you don't need to take as many hours. A special projects section works to cover the hours required by Society of American
Fight Directors.
Learning Objective - How will the course fee help students advance their learning objective?
The proposed fee would give students access to re certify with a Nationally recognized Society. By offering the opportunity to re certify students are able to continue
to be successful and current in the industry after having successfully completed a longer class.
Usage - How will the fees be used?
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Course

Section

Course Title

Change Reason

THP298AA

All Sections

Special Projects

New Fees

The proposed fee would cover the certification fee for the Society of American Fight Directors.
Supplies List - Which supplies will be used directly by students?
Certification fee

Datasource: - sdsz_DMCP1J

Collection Period: 2019-20 Spring
Paradise Valley Comm College
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$30.00

3

$90.00
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Course

Section

Course Title

Change Reason

Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

EEP244

All Sections

Early Childhood Introduction To The
Exceptional Young Child

Increased Costs

$25.00

$35.00

25

$250.00

Background - What is the proposed course fee change?
Stipend for K-12 classroom mentor teacher required for Arizona Department of Education approved programs. The Educator Preparation programs has reviewed all
courses requiring a field experience for consistency of hours. It was determined that 3-credit hour courses requiring field experience would all require a standard 20
clock hours in the preK-12 classroom. Two-credit hours would require 15 clock hours and one-credit hour courses would require 10 hours. The payment to the
mentor teacher in the field for hosting our teacher candidates will be consistent with 11 clock hours or more pays the mentor a $35 stipend.
Learning Objective - How will the course fee help students advance their learning objective?
Rio Salado College proudly offers 5 state board of education approved programs. Within the program approval process, the programs are required to provide teacher
education candidates with preK-12 opportunities throughout coursework in the field. Experienced, quality teachers tend to be the first ones that are tapped for extra
curricular and leadership activities at school sites. The preK-12 "industry" benefits from these small stipend by recognizing the classroom teachers for their time and
effort.
Usage - How will the fees be used?
Stipend is a pass through with the money collected and paid to the onsite K-12 classroom teacher as a vendor.
Supplies List - Which supplies will be used directly by students?
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ART153

All Sections

Woodworking I

New Fees
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$25.00

40

$1000.00

Background - What is the proposed course fee change?
This fee will be used to provide abrasives, saw blades, the sharpening of saw blades, hearing protection, adhesives, and finishes such as stains, oils, waxes, etc. We
purchase in bulk so the fee to each student is less than they would spend purchasing these items on their own. Students cannot complete the coursework without
these materials.
Learning Objective - How will the course fee help students advance their learning objective?
This fee will save the students time as they will have all the materials they need on hand to complete their coursework. Students will also save money since SCC can
purchase these materials in bulk at a cheaper price than students can purchase on their own.
Usage - How will the fees be used?
Students will have direct benefit since they will use all these materials during the semester. Supplies will also be used for class demonstrations.
Supplies List - Which supplies will be used directly by students?
Supplies will be consumed by students during the semester.
ART154

All Sections

Woodworking II

New Fees

$0.00

$25.00

40

$1000.00

Background - What is the proposed course fee change?
This fee will be used to provide abrasives, saw blades, the sharpening of saw blades, hearing protection, adhesives, and finishes such as stains, oils, waxes, etc. We
purchase in bulk so the fee to each student is less than they would spend purchasing these items on their own. Students cannot complete the coursework without
these materials.
Learning Objective - How will the course fee help students advance their learning objective?
This fee will save the students time as they will have all the materials they need on hand to complete their coursework. Students will also save money since SCC can
purchase these materials in bulk at a cheaper price than students can purchase on their own.
Usage - How will the fees be used?
Students will have direct benefit since they will use all these materials during the semester. Supplies will also be used for class demonstrations.
Supplies List - Which supplies will be used directly by students?
Supplies will be consumed by students during the semester.
ART290WC All Sections

Studio Art: Woodworking

New Fees

$0.00

$25.00

40

$1000.00

Background - What is the proposed course fee change?
This fee will be used to provide abrasives, saw blades, the sharpening of saw blades, hearing protection, adhesives, and finishes such as stains, oils, waxes, etc. We
purchase in bulk so the fee to each student is less than they would spend purchasing these items on their own. Students cannot complete the coursework without
these materials.
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Studio Art: Woodworking

New Fees
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$25.00

40

$1000.00

Learning Objective - How will the course fee help students advance their learning objective?
This fee will save the students time as they will have all the materials they need on hand to complete their coursework. Students will also save money since SCC can
purchase these materials in bulk at a cheaper price than students can purchase on their own.
Usage - How will the fees be used?
Students will have direct benefit since they will use all these materials during the semester. Supplies will also be used for class demonstrations.
Supplies List - Which supplies will be used directly by students?
Supplies will be consumed by students during the semester.
RDG100LL

All Sections

Disciplinary Literacy Lab

New Course

$0.00

$6.00

250

$1500.00

Background - What is the proposed course fee change?
RDG100LL is a new course replacing RDG100 (Successful College Reading), which carried a $6.00 course fee. RDG100 was a 3-credit reading course that was not
meeting the District's Guiding Principles for Developmental Education Reform. RDGLL offers students literacy support in an active learning lab using assigned
readings from co-requisite college-level courses at a reduced cost for students. Instructors will be relying even more on resources provided by the Writing Center in
effort to engage and connect students with support beyond the literacy lab as a means of promoting persistence and retention.
Learning Objective - How will the course fee help students advance their learning objective?
Students develop individualized learning plans to improve their progress in 100-level coursework and are guided to use tutors for support as they integrate the skills.
Tutors from the Writing Center are embedded in every RDG100LL lab to provide one-on-one and small group assistance for students. Students will need to bring print
copies from their co-enrolled courses of syllabi and course calendars, in addition to assigned readings from e-books, textbooks, or print resources to class and often
utilize the Writing Center printers to provide these print materials.
Usage - How will the fees be used?
Embedded tutoring for reading students (provided through the Writing Center) from specially trained literacy and discipline-specific tutors. Toner for student use of
Writing Center printers (student labs LC360, LC362 and LC370).
Supplies List - Which supplies will be used directly by students?
RDG100LL classes are at times held in computer labs LC360, LC362 and LC370, to meet the learning objectives of active learning and literacy support to improve
student success and retention in a co-enrolled discipline. Students directly use the monitors, computers and printers in these labs and in the Writing Center to
enhance their lab experiences resulting in greater use of the printers and thus print toners in these rooms. In all classes, tutors are introduced and embedded in the
class and recommended for use outside of class.
REA201

All Sections

Real Estate Principles I And II

Background - What is the proposed course fee change?

New Fees

$0.00

$20.00

100

$2000.00
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REA201

All Sections

Real Estate Principles I And II

New Fees
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Current
Fee

Proposed
Fee

Projected
Enrollment

Projected
Revenue

$0.00

$20.00

100

$2000.00

The Arizona Department of Real Estate has approved pre-licensing education to be offered online beginning in 2019. One of their requirements is that the class uses
biometric authentication. SCC's IT and Business School are working with "TypingDNA" to provide this authentication. Tier 1 is $250 per month and will provide 2,500
authentications. Each student is required to be authenticated 135 times, minimum. The cost of this service will be $3,000 per year (if required to pay all 12 months).
Learning Objective - How will the course fee help students advance their learning objective?
This course fee will allow students to take real estate classes online, providing them more flexibility than our in-person classes. They will be able to review modules
and spend more time on subjects they find difficult.
Usage - How will the fees be used?
The fee will be used to pay "TypingDNA" subscription.
Supplies List - Which supplies will be used directly by students?
The biometric authentications are used entirely by the student.
WED162

All Sections

Meditation and Wellness

Increased Costs

$24.00

$28.00

60

$240.00

$33.00

$35.00

60

$120.00

Background - What is the proposed course fee change?
Covers the increased cost of essential oil supplies used in class.
Learning Objective - How will the course fee help students advance their learning objective?
The essential oil supply kit is an integral part of the student's learning experience.
Usage - How will the fees be used?
The fee will cover the exact price of the essential oil supply kits used by students in this class.
Supplies List - Which supplies will be used directly by students?
Students may use their purchased essential oil kits outside of class and after the conclusion of the class.
WED218

All Sections

Aromatherapy

Increased Costs

Background - What is the proposed course fee change?
Covers the increased cost of essential oil supplies used in class.
Learning Objective - How will the course fee help students advance their learning objective?
The essential oil supply kit is an integral part of the student's learning experience.
Usage - How will the fees be used?
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Proposed
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WED218

All Sections

Aromatherapy

Increased Costs

$33.00

$35.00

60

$120.00

The fee will cover the exact price of the essential oil supply kits used by students in this class.
Supplies List - Which supplies will be used directly by students?
Students may use their purchased essential oil kits outside of class and after the conclusion of the class.

CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
11.5

Meeting Date September 24, 2019

Item Title
Conceptual Approval for the
Northern Student Services Remodel at
Rio Salado College – Northern

Responsible Agents
Mr. Elliott Hibbs
Ms. Kate Smith

Recommendation
We recommend that the Governing Board provide Conceptual Approval for the remodeling of
existing space to create One-Stop Student Services at Rio Salado College – Northern, with a total
project budget of $691,000.00.
Justification
The Capital Development Advisory Council (CDAC) reviewed this item at its September 17, 2019
meeting and recommended it be submitted for Governing Board action.
Rio Salado’s Northern Avenue site is located approximately 20 miles from the main campus.
Student density is high in this area, and in the past, students seeking in-person services were
required to travel to Rio’s main campus in Tempe. The one-stop at Rio Northern will duplicate
the model that Rio offers in Tempe to provide full enrollment services at a second location. The
remodeling of the first floor, creating a “One-Stop Shop” for enrollment will eliminate the need
for students to travel that distance. Remodeling will also provide improved space for a student
lounge, the Advisory Center, registration, and cashiers.
The scope of work consists of renovation of approximately 4,747 of existing space, and will
include the removal of existing and placement of new non-bearing walls, carpet & ceiling tile, new
LED lighting, electrical runs, IT security network data drops, doors, partitions, security cameras,
flooring, new computer equipment and replacement furniture.
The construction delivery method will be through a job order contract (JOC). Design services
were provided by an Annual Services Consultant, DWL Architects. Other contract awards and/or
purchase orders will include flooring, media/A-V and data/IT, replacement furniture, and security
card access at doors, and will be presented to the Board and/or CDAC for appropriate action as
they occur.
The anticipated completion of construction is January 2020.
The total project budget of $691,000.00 will be provided from Plant funds, from Rio Salado
Capital.

Funding
Source Rio Salado Capital $691,000
Account Information RSC-57280-Northern-710-801985…00001086-One Stop-CONST

Fpdexternal$\CDAC & Gov Board\Gov Board\rsc.Northern One Stop Conceptual Approval
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CONCEPTUAL PHASE APPROVAL FOR
COLLEGE FACILITY DEVELOPMENT AND FINANCING
DATE:
August 28, 2019
PROJECT MANAGER: Richard Oros
COLLEGE:
Rio Salado
LOCATION, if not main campus:
Rio Northern
PROJECT:
Northern Student Services Remodel
PROJECT #: 1086
FUNDING SOURCE(S): Plant Funds, Rio Salado Capital

I.

Action Request Summary
Rio Salado requests Conceptual Phase Approval for the Northern Student Services Remodel (OneStop Shop) project located at Rio Northern, 1715 W Northern, phoenix, AZ 85021 with a Total
Project Budget of 691,000.00. 4,747 sq. ft. of existing space will be remodeled to accommodate a
“One-stop Shop”, providing ease of registration and student access to Counseling, Registration,
Cashiers and Advisement without traveling to the Main Campus in Tempe.

II.

Supporting District and College Mission, Goals and Strategic Plans
Supporting the District Mission:
 University Transfer Education
 General Education
 Developmental Education
 Workforce Development
 Student Development Services
 Continuing Education
 Community Education
 Civic Responsibility
 Global Engagement
Supporting the District and Board Outcomes:
 University Transfer Education and General Education
 Workforce and Economic Development
 Developmental Education
 Community Development and Civic and Global Engagement

III.

Previous Board Action on this Project
None. This is the initial request for Board action.

IV.

Policy Requirement
Administrative Regulation 1.14 Capital Development Projects
1.14.1 The Capital Development Advisory Council is designated by the District’s Governing
Board to review and approve Capital Development Projects and to approve guidelines for
the administration and management of Capital Development projects in the Maricopa
Community College District.
1.14.2 CDAC is responsible for the initial review and approval of the following, which are then
forwarded to the Governing Board for final approval:

Governing Board Agenda
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A. Conceptual Approval of Capital Development Projects with a budget greater than
$500,000.
V.

Project Scope/Description/Justification
The Rio Salado’s Northern Location Building is located approximately 20 miles from its main
campus in Tempe. The student density is high in this area and in the past, students were required
to travel to the main campus to complete their registration process. Remodeling the first floor to
create a “One-Stop Shop” for enrollment will eliminate the need for students to travel that distance,
while simultaneously improving customer service. The remodeled space will include a student
lounge, Advisory Center, Registration and Cashiers.
The scope of the work will include flooring, electrical and lighting replacement, furnishing, upgraded
Information technology and non-bearing walls to better utilize space.

VI.

Describe Any Alternatives That Were Considered In Lieu of New Construction or Significant
Remodeling
None. Locating the One Stop Shop at another site does not meet the need for a quicker and more
convenient enrollment process for students at Northern.

VII.

Recommended Project Delivery Method and Process
Separate contract awards &/or purchase orders include a job order contract (JOC) for the
construction/renovation, flooring, media/A-V and data/IT, replacement furniture, and card access
at doors. Design services were obtained through the District’s on-call annual services consultants.
Individual contract awards or purchase orders will be presented to the Board or CDAC for
appropriate action as they occur.

VIII.

Estimated Project Schedule
Design & Construction Documents Completed
Construction
Probable Occupancy

IX.

August 2018
September 2019
January 2020

Estimated Total Project Budget
Consultants
Construction
Technology (voice and data, A/V)
Security
Furniture
Miscellaneous, including contingencies
Total Project Budget
Total Project Cost
Total Project Cost per GSF
Estimated Construction Cost
Estimated Construction Cost per GSF
Funding Sources

Plant Fund, Rio Salado Capital

$39,800.00
$404,010.00
$50,000.00
$ 9,350.00
$135,700.00
$52,140.00
$ 691,000.00
$691,000.00
$ 145.57/sf
$ 431,000.00
$ 90.80/gsf
$691,000.00
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X.

Project Data
A. Project Description, including the compliance/impact on the Master Facilities Plan for the
campus/site.
The scope of work consists of the renovation of 4,747 ft. of existing space, including the
removal on non-bearing walls, carpet ceiling tile removal, lights, doors and partitions removal;
and the installation of new non-bearing walls, ceiling tile, new electrical runs, LED lighting,
Information security network data drops, doors, security cameras, flooring, new computer
equipment and replacement furniture. All this work has been designed by architect and
electrical engineers.
Projects from the 2004 G.O. Bond program have been completed. Currently, there is no
other campus master plan in place.
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B. Proposed Gross Square Footage by Use
TOTAL PROPOSED GROSS SQUARE FEET (gsf): 4,747 gsf
GSF by Use:
Learning Resource Center/
High Tech Center/Library:
Administration:
Student Services:
Faculty Services:
Classrooms:
Fitness Center:

4,747

Fine Arts:
Support Services:
Child Care:
Performing Arts:
Bookstore/Food Service/Dining
Physical Plant
Community Room

(with the balance in circulation, restrooms, janitorial, mechanical/electrical rooms and other
support spaces)
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C. Academic/administrative programs to be housed in the new space
1. Student Services
D. Amount of space (gsf) and utilization of space by program

Current
Space (gsf)
Administration (persons or FTE)
Projected
Space with this project (gsf)
Administration (persons or FTE)

Space or Persons by Program (as listed above)
1
0
4
4,747
14

XI.

OTHER APPICABLE SCOPE OR ADDITIONAL WORK (categories not listed above):
None

XII.

VACATED SPACE:
None

XIII.

DOES THIS PROJECT ADDRESS FIRE, LIFE SAFETY OR MAINTENANCE ISSUES IN AN
EXISTING FACILITY?
None

XIV.

IS THIS PROJECT DESIGNED TO CORRECT CURRENT DEFICIENCIES IN THE EXISTING
FACILITY?
None

XV.

DOES THIS PROJECT INCLUDE ANY PROPOSED SHELL (UNFINISHED) SPACE?
None

CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
11.6

Meeting Date September 24, 2019

Item Title
Job Order Contracting Purchase Order
for Remodeling for Student Services at
Rio Salado College - Northern

Responsible Agents
Mr. Elliott Hibbs
Ms. Kate Smith

Recommendation
It is recommended the Governing Board approve issuing a Job Order Contracting (JOC) Purchase
Order in the amount not to exceed Four Hundred Four Thousand Ten Dollars and no/100ths
($404,010.00) to
Sun Valley Builders
to remodel existing space at the Rio Salado College Northern location to create a One-Stop Shop
for Student Services.
Justification
The Capital Development Advisory Council reviewed this item at its September 17, 2019 meeting
and recommended that it be submitted for Governing Board action.
Rio Salado College submitted Conceptual Approval for remodeling at its Northern location to
create a One-Stop Shop for Student Services at the September 24, 2019 Governing Board meeting.
This action item to award a related JOC Purchase Order for construction is contingent upon
Conceptual Approval granted by the Governing Board, also at the September, 2019 meeting.
The scope of construction consists of remodeling approximately 4,747 sq. ft. of existing space to
create an Advisory Center, registration and cashiers, and a student lounge, and will include the
removal of existing walls and placement of new non-bearing walls, ceiling tile, LED lighting,
electrical runs, painting, and flooring.
Sun Valley Builders has submitted a cost proposal for this work not to exceed $404,010.00 under
their JOC Contract with Buckeye (JOC Buckeye SAVE contract # 17-003).
Other purchase orders for IT security network data drops, security cameras, new computer
equipment and replacement furniture will be submitted to the Governing Board and/or CDAC
action for appropriate action as they occur.
The estimated completion of construction is January, 2020.
Funding for this JOC PO will be provided from the $691,000 Total Project Budget, consisting of
Plant funds from Rio Salado Capital.

Source
Account Information

Funding

Plant Funds, Rio Salado Capital
RSC-57280-Northern-710-801985…00001086-One Stop-CONST

Fpdexternal$\CDAC & Gov Board\Gov Board\rsc.Northern one Stop JOC PO

CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
11.7

Meeting Date September 24 2019

Item Title
2019-2020 District Property and Casualty
Insurance Program Renewal

Responsible Agents
Mr. Elliott Hibbs

Recommendation
It is recommended that the Governing Board approve the renewal of our property and casualty
insurance policies for all lines per the attached schedule for the period of October 1, 2019 to
October 1, 2020.
Justification
Our property and casualty insurance program renews on October 1, 2019. Risk Management staff
met with, Aon in April 2019 and again in August 2019. It was determined that we would continue
with our current providers for another year as we had just gone out to bid last year.
For the 2019/2020 renewal, premiums for the recommended program have increased
approximately 8% overall. Following are some highlights of the renewal:
•

Property – By increasing Property Deductible from $50,000 to $100,000, Aon was
able to negotiate a 4% property increase rather than the 20% increase proposed. The
average property increase in the marketplace is currently 12%. Claims have not
exceeded the $50,000 deductible amount for the last number of years.

•

Excess Workers compensation rate remained flat. The increase in premium is due to
increase in payroll.

•

Average increase in the current Casualty marketplace is 12-15%. MCCCD’s increase
is 11%.

The remaining coverage lines reflect changes based on their respective exposure
changes and slight increases in rates due to the current insurance marketplace.
The additional premium for the entire program over current year costs is $314,977.
•

Attached is a premium summary for our property and casualty program comparing 2018/2019 and
2019/2020, which outlines our recommended renewals.

Funding

Source
Account Information DSTWD/55320/DISTWIDE/110/802780/INST_SPP

MARICOPA COUNTY COMMUNITY COLLEGE DISTRICT COMPARISON OF
PROPERTY AND CASUALTY INSURANCE PREMIUMS
FOR 2018/19 TO 2019/20
Coverage Type
Primary Liability (GL, Auto, Edu Legal)
($5M with $1M SIR)

Renewal
Carrier

2018
Expiring
Premium

2019
Recommended Premiums

Genesis

$460,000

$503,000

Liberty Mutual
Liberty Mutual
Lexington
Great American
LIU

$392,875
N/A
N/A
$110,000
$34,200

N/A
$289,490
$154,800
$121,000
$38,685

State National

$97,177

$103,895

Hartford

$24,868

$28,575

FM Global

$731,661

$760,365

Medpro

$37,138

$36,332

Chubb

$6,560

$6,170

Travelers
AXA
OneBeacon
OneBeacon
Lloyds
Showstopper

$24,250
$2,909
$2,578
$2,788

$24,308
$2,909
$2,578
$2,788

$5,347

$3,739

Airport Liability ($5M)

W. Brown

$7,183

$10,259

Aircraft Liability &
Physical Damage ($2M)

W. Brown

$35,116

$37,517

U.S. Aircraft Ins.

$1,839

$1,839

N/A

N/A

$3,784
$154,903
$95,000
$46,440
$18,727
$112,875

$4,552
$165,120
$104,000
$50,568
$18,747
$131,579

*3 year policy

$120,380

$2,408,218

$2,723,195

Umbrella Liability (Lead $20M x $5M)
Umbrella Liability (Lead $10M x $5M)
Excess Liability ($10M x $15M)
Excess Liability ($25M x $25M)
Excess Liability ($25M x $50M
Excess Workers' Compensation
(AZ) ($450k SIR)
Workers' Compensation
(All Other States)
Property ($500M)
Medical Malpractice ($2M/$4M)
(fka Allied Health)
Foreign Package
(GL, Auto, WC, EL, Property, Cargo)
Crime ($2M)
Fine Arts ($2M)
Film School Package (GL & Auto)
Film School Property
Event Cancellation

Unmanned Aerial Systems ($1M)
(3 Year - Invoiced Annually)
Business Travel Accident
(3 Year Prepaid: 2017-20)
Childcare Accident
Cyber ($10M)
Excess Cyber ($10M x $10M)
Excess Cyber ($10M x $20M)
Media ($5M)
Active Shooter ($10M)
Special Crime (K&R)
(3 year Prepaid: 2019-22)

Chubb
Chubb
XL Catlin
AIG
CFC
Hiscox
Lloyds/Beazley
Hiscox
Total

Total Year-Over-Year Change

$314,977

CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
11.8

Meeting Date September 24, 2019

Item Title
State University License between the
Maricopa Community College District on
behalf of Mesa Community College and
the Arizona Board of Regents for and on
behalf of Northern Arizona University

Responsible Agents
Mr. Elliott Hibbs
Dr. Richard Haney

Recommendation
It is recommended that the Governing Board approve a 5-year license under Arizona Revised
Statutes §15-1444-B-2 between the Maricopa Community College District on behalf of Mesa
Community College (MCC) and the Arizona Board of Regents for and on behalf of Northern
Arizona University (NAU).
Justification
The three Arizona public universities have, for some time, rented office space under agreement
templates, called licenses, at some of our colleges. Having the universities on our campuses
permits them to provide support directly to our students who wish to transfer to those institutions.
MCC currently rents an office for transfer advising in our enrollment services area to ASU, UA,
NAU and Grand Canyon University. In March, 2018, the Governing Board approved the new
agreement for the colleges. The college and the university would like to enter into the 5-year
agreement effective July 1, 2018.
As long as MCC has space available that is not demanded by college staff, the college has been
open to renting to transfer partners who are willing to staff the facility and consult on transfer
options for students toward the goal of increased transfer rates and success thereafter. MCC is open
to accommodating approved partners as space has been available for already-approved partner
transfer paths.
The license is for 69 square feet for 5 years at $1563.54 ($22.66 per year per square foot) per year.
NAU will occupy GC54-A at 1833 W. Southern Ave., Mesa, AZ 85202. If MCC needs the space
for our programs or services, these leases would be relocated or ended. Since the partners only
utilize this space while we are open for business, there is essentially no marginal cost to these
agreements beyond wear on already-purchased furnishings.

Source
Account Information

Funding

NON-CONSENT AGENDA
ACTION ITEM
Governing Board Agenda
Item Number
12.1

Meeting Date September 24, 2019

Item Title
South Mountain Community College
Letter of Intent re
Sale of Property at NEC South 40th Street
and East Cottonwood Lane

Responsible Agents
Mr. Elliott Hibbs
Dr. Shari Olson

Recommendation
It is recommended that the Governing Board approve the sale of 5.8 acres of District
undeveloped land located in Ahwatukee, at the northeast corner of 40th Street and Cottonwood
Lane, Phoenix, AZ, to Porter Kyle Partners, LLC, for the sum of $3,600,000.
Justification
This property was originally acquired for $2,750,000 in early 2007 as part of the 2004 General
Obligation Bond program. The sale of this property provides SMCC with an opportunity to
obtain the capital resources needed for reinvestment in capital development and facilities
improvements, particularly for lab renovations/modernization in the Life Science (LS) and
Physical Science (PS) Buildings at the 24th Street campus.
The acquisition of these financial resources provides a means to improve the teaching and
learning enviroment and address the needs of the growing STEM student population and the
increased demand for advanced science courses. Advanced technical science laboratories with
quality science equipment will be added to the college footprint to include improved
mechanical systems, updated building codes, energy efficient lighting, and improved safety
and industrial hygiene to better serve students and faculty in the delivery of STEM education.
Additionally, the college will fulfill the final capital development obligation identified in the
2004 Capital Development Program by adding an annex for advanced chemistry and biology
and remodeling the Physical Sciences and Life Sciences Buildings. This will bring South
Mountain Community College’s general obligation bond comittments to successful
completion.
Upon approval of this Action Item, the District and South Mountain Community College will
begin negotiations with Porter Kyle Partners, LLC, to secure the purchase agreement.

Source
Account Information

Funding

INFORMATION ITEM
Governing Board Agenda
Item Number
13.1

Meeting Date September 24, 2019

Item Title
EMPLOYMENT & SEPARATIONS

Responsible Agents
Mr. Elliott Hibbs

Recommendation
In accordance with employee group policies, the attached pages show personnel actions that
were approved. Budget approvals have been granted and are on file for the personnel actions
in this item, which covers the period of June 22, 2019 through August 23, 2019 for both nonfaculty and faculty personnel. The monthly reporting period has changed due to additional
reviews and approvals required in HR. The report will still reflect a 30 day period, just not the
first day to the last day of a particular month.
In summary, there were 170 new hires, with the majority residing in the Residential Faculty
group. Included in the report is funding information to indicate whether a hire was a
replacement for an existing budget line or if the hire was a new budget line. The attached lists
are sorted by location and employee type. The breakdown is as follows:
Non-Faculty Hires
Non-Faculty Short-Term Hires
Non-Faculty Hires Specially Funded
Residential Faculty Hires
Residential Faculty Hires, OYO/OSO
Residential Faculty Hires, Specially Funded
Contracted Executive hires
Total Hires

37
9
19
38
62
1
4
170

The separations page of the report, indicates the type of separation for each former employee.
The total number of separations for this period was 76.

Source
Account Information

Funding

MCCCD July - August, 2019 Hires
June 22, 2019 - August 23, 2019
Non-Faculty Hires
Location
Chandler-Gilbert
Chandler-Gilbert
Chandler-Gilbert
District
District
District
Estrella
Estrella
Gateway
Gateway
Gateway
Gateway
Glendale
Glendale
Glendale
Mesa
Paradise Valley
Phoenix
Phoenix
Phoenix
Phoenix
Phoenix
Phoenix
Rio Salado
Rio Salado
Scottsdale
Scottsdale
Scottsdale
Scottsdale
Scottsdale
Scottsdale
Scottsdale
Scottsdale
Scottsdale
South Mountain
South Mountain
South Mountain

Effective Date
6/24/2019
7/8/2019
8/12/2019
6/24/2019
7/17/2019
7/29/2019
8/12/2019
8/13/2019
7/1/2019
7/1/2019
7/15/2019
8/12/2019
6/24/2019
7/29/2019
8/19/2019
7/13/2019
8/12/2019
6/24/2019
7/1/2019
7/15/2019
7/29/2019
8/5/2019
8/5/2019
7/29/2019
8/19/2019
7/1/2019
7/1/2019
7/1/2019
7/15/2019
7/29/2019
8/5/2019
8/6/2019
8/12/2019
8/19/2019
7/15/2019
8/5/2019
8/14/2019

Name
Ostos,Denise M.
Dehaan,Jordyn
Ramnandan,Stacey Tanuja
Dover,Tura
Bentley,Kim S.
Laird,Lisa
Rothermal,Kristopher Andrew
Hernandez,Diane Marie
Gerlock,Stephen F.
Rodriquez Jr,Aurelio
Avila,Melissa Lee
Short,Bryan
Curtis,Patricia
Williams,Lee A
Walton,Benjamin H.
Enos,James Andrew
Fritsch,Janice M.
Anderson,Kimberly Nicholette
Love,Jackie R.
Young,Meagan Anne
Baraban,Robert
Martinez,Emma Y.
Massey,Jill E.
Sells,Dawn M.
Hutchinson,Anika L.
Ballentine,Patrick James
Owen,Richard E.
Zhou,Suihua
Scott,Polly
McQuesten Jr,Richard Allen
Aitken,Noah
Sandoval,Rosalba
Reed,Kortney
MacLeod,Kirsten R
Portervint,Bernice
Mumpower,Michael M
McCarthy,Kelley E

Position
10009047
10023295
10008985
10014091
10014076
10012061
10001634
10009170
10023375
10002989
10003204
10023390
10014211
10001896
10010325
10022781
10005677
10023327
10021072
10022429
10023789
10004963
10005304
10023488
10007297
10007674
10007671
10008053
10014548
10023443
10007903
10008048
10021723
10008050
10008197
10023294
10015313

Job Title
Annual Rate FTE
Student Services Specialist
$34,424.00
1.00
Fiscal Technician Senior
$41,891.20
1.00
Student Services Tech
$31,491.20
1.00
Library Specialist Senior
$45,510.40
1.00
Wellness Coordinator Senior
$60,000.00
1.00
Risk Management Analyst
$68,000.00
1.00
Learning Technician Senior
$39,457.60
1.00
Fiscal Technician Senior
$42,203.20
1.00
Business Systems Analyst
$72,526.00
1.00
Groundskeeper
$33,280.00
1.00
Administrative Specialist Sr
$39,603.20
1.00
Media Prod Design Specialist
$37,440.00
1.00
Student Services Specialist
$42,203.20
1.00
Police Officer
$67,787.20
1.00
Student Services Specialist
$42,203.20
1.00
Instructional Svc Coord
$31,621.20
0.75
Human Resources Analyst
$58,292.48
1.00
Program Analyst Senior
$67,781.00
1.00
Library Specialist
$38,336.00
1.00
PR Marketing Analyst
$48,273.46
1.00
Police Officer
$67,787.20
1.00
Administrative Specialist Sr
$45,156.80
1.00
Administrative Specialist Sr
$45,156.80
1.00
Administrative Specialist Sr
$39,603.20
1.00
Student Services Manager
$73,250.45
1.00
Tech Support Technician
$33,446.40
1.00
Tech Support Specialist
$28,719.60
0.75
Library Specialist
$25,818.00
0.75
Human Resources Supervisor
$70,294.14
1.00
Library Technician
$26,863.20
0.75
Laboratory Technician
$32,471.92
1.00
Student Services Specialist
$42,203.20
1.00
Network and Systems Spec
$57,824.00
1.00
Administrative Specialist Sr
$45,156.80
1.00
Dean
$128,000.00 1.00
Fiscal Supervisor
$74,000.00
1.00
Program Coordinator
$56,472.00
1.00
Non-Faculty Hires for June - August, 2019

Type
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
New
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
37
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MCCCD July - August, 2019 Hires
June 22, 2019 - August 23, 2019
Non-Faculty Hires, Short-Term
Location
District
District
Estrella
Gateway
Gateway
Paradise Valley
Phoenix
South Mountain
South Mountain

Effective Date
8/16/2019
8/19/2019
7/15/2019
7/1/2019
7/29/2019
8/12/2019
8/5/2019
7/8/2019
8/5/2019

Name
Suazo,Shirika
Grigsby,Angelica
Manzano,Jessica LaVonn
Pauley,Beau M
Burke,Justin R.
Jacques,Viviana
Koffy,Jean-Charles R.
Fischer,Maggie Catherine
Ramirez,Salvador A

Position
10023934
10022957
10014992
10023350
10023850
10023599
10015180
10008200
10023779

Job Title
Annual Rate FTE
Program Analyst - OYO
$60,569.00
1.00
Learning Technician Senior - OYO
$34,299.20
1.00
Student Services Specialist - OYO
$34,424.00
1.00
Instructor Senior - OYO
$54,060.00
1.00
Instructor Senior - OYO
$54,649.20
1.00
Administrative Specialist - OYO
$39,000.00
1.00
Student Services Specialist - OYO
$33,758.40
1.00
Administrative Specialist Sr - OSO
$38,563.20
1.00
Student Services Specialist - OYO
$33,113.60
1.00
Non-Faculty Hires, Short-Term for June - August, 2019

Type
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
9

Job Title
Annual Rate FTE
SBDC Analyst - SPF
$55,329.50
1.00
High School Teacher - SPF
$46,451.82
1.00
High School Teacher - SPF
$57,104.00
1.00
High School Teacher - SPF
$55,104.61
1.00
Student Services Specialist -SPF
$43,825.60
1.00
High School Teacher - SPF
$56,000.00
1.00
High School Teacher - SPF
$56,015.43
1.00
High School Teacher - SPF
$53,738.88
1.00
Student Services Specialist - SPF
$34,091.20
1.00
Instructor Senior - SPF
$54,138.56
1.00
Broadcast Producer - SPF
$37,856.00
1.00
Student Services Tech - SPF
$35,401.60
1.00
Student Services Specialist - SPF
$37,336.00
1.00
Student Services Specialist Sr - SPF
$37,169.60
1.00
Cook - SPF
$31,948.80
1.00
Student Services Specialist - SPF
$42,203.20
1.00
Course Production Spec Sr - SPF
$48,318.40
1.00
Student Services Specialist - SPF
$34,736.00
1.00
Student Services Specialist - SPF
$38,646.40
1.00
Non-Faculty Hires, Special Funded for June - August, 2019

Type
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
New
Replacement
Replacement
Replacement
Replacement
Replacement
19

Non-Faculty Hires, Specially Funded
Location
District
Gateway
Gateway
Gateway
Mesa
Phoenix
Phoenix
Phoenix
Rio Salado
Rio Salado
Rio Salado
Rio Salado
Rio Salado
Rio Salado
Rio Salado
Rio Salado
Rio Salado
South Mountain
South Mountain

Effective Date
7/29/2019
7/17/2019
7/17/2019
7/17/2019
8/5/2019
7/22/2019
7/22/2019
7/22/2019
7/15/2019
7/15/2019
7/15/2019
7/15/2019
8/12/2019
8/12/2019
8/12/2019
8/12/2019
8/12/2019
7/1/2019
7/22/2019

Name
Johnson,Carol
Bronson,Sienna A
Moore,Lynette Ann
Richards,Carson A
Mancic-Coe,Amanda Jeanne
Bettner,Amy L
Quezada,Emily A.
Sikon,Annmari Christine
Alvarado,Alejandra
Beloit,Michael J.
Campbell,Katie
Forgeron,Riz Toni L.
Aamoth,Emily
Kendall,Kathy A.
Lucero,Ronald T.
Miller,Dean A.
Payne,Shannon Marie
Cullotta,Vincenzo
McGordon,Alison L.

Position
10001273
10002952
10002959
10023435
10004850
10005055
10005055
10005055
10023489
10006800
10006496
10014482
10023501
10023166
10006577
10015239
10006735
10008595
10008591
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MCCCD July - August, 2019 Hires
June 22, 2019 - August 23, 2019
Residential Faculty Hires
Location
Chandler-Gilbert
Chandler-Gilbert
Chandler-Gilbert
Chandler-Gilbert
Chandler-Gilbert
Chandler-Gilbert
Estrella
Estrella
Estrella
Estrella
Estrella
Estrella
Gateway
Gateway
Gateway
Gateway
Gateway
Glendale
Glendale
Glendale
Glendale
Glendale
Glendale
Glendale
Glendale
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Phoenix
Phoenix
Phoenix
Phoenix
Phoenix
Scottsdale

Effective Date
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
7/1/2019
8/9/2019
8/9/2019
8/9/2019
8/14/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019

Name
Howard,Justin L.
Londono Michel,Carolina
Lopez,Ann S.
Najafi,Roja
Sanchez,Aaron D.
Zilch,John H.
Aisporna,Cheryl K
Anderson,Carrie Marie
Collins,Amy J.
Manning,Linda Marie
Mohr,Bobbi A.
Reategui,Rebecca L.
Johnson Collier,Jennifer L.
Hammerschmidt,Soren C.
Miyoshi, Mitchell
Rajasundaram,Sabina
Bolin,Julie Dawn
Alexander-Arntson,Roxan Nicole
Duggan,Mary Anne
Gano,Jessica Leigh
Salman,Ghaith A.
Smith,Wayne
Strait,Jonathan C.
Stumbaugh,Sean
Woodcock,Jennifer M.
Cavalcant,Sylwia Zaneta
Collins,Nicole P.
De Martini,Francesca
Djariri,Suzanne
Frantz,Chevelle L.
Matus McDonald,Elena M.
Stevenson,Paulette Jo
Barkoczy,Ingrid
DelSordi,Nicholas Carlo
Schwartz,Ben L.
Tagart,Wallace
Thomas-Brogan,Terinicka
Sen,Tapati

Position
10008907
10008940
10010117
10008838
10008830
10010116
10023748
10021043
10001646
10014161
10023532
10023534
10003283
10003129
10003209
10003051
10010351
10002157
10020944
10014177
10002538
10023257
10014234
10023242
10002468
10020896
10023140
10004299
10004399
10023127
10004776
10023139
10010503
10005274
10005021
10005092
10023944
10007930

Job Title
Biology
Geology
Business
Art History
Communication
Aviation
Clinical Nursing
Mathematics
Clinical Nursing
Psychology
Mathematics
Communication
Nursing
English
Automotive Tech
Computer Information Systems
Nuclear Medicine
Communication
Psychology
Biology
Computer Science
Engineering
Automotives
Fire Science
Nursing
Economics
Counselor
Biology
Mathematics
Manufacturing Tech
Counselor
English Composition
English
Sociology
Engineering
Business CIS
Health Information
Chemistry
Residential Faculty Hires for

Annual Rate FTE
$83,376.00
1.00
$64,517.00
1.00
$73,185.00
1.00
$73,946.00
1.00
$72,528.00
1.00
$80,740.00
1.00
$78,518.00
1.00
$61,374.00
1.00
$78,518.00
1.00
$86,519.00
1.00
$75,259.00
1.00
$63,755.00
1.00
$63,755.00
1.00
$80,232.00
1.00
$73,185.00
1.00
$60,612.00
1.00
$73,185.00
1.00
$70,041.00
1.00
$86,519.00
1.00
$58,231.00
1.00
$80,889.00
1.00
$73,185.00
1.00
$76,295.00
1.00
$80,000.00
1.00
$76,444.00
1.00
$63,871.00
1.00
$44,897.00
1.00
$70,803.00
1.00
$73,185.00
1.00
$73,185.00
1.00
$48,040.00
1.00
$83,376.00
1.00
$74,962.00
1.00
$80,232.00
1.00
$73,946.00
1.00
$77,630.00
1.00
$83,376.00
1.00
$61,374.00
1.00
June - August, 2019

Type
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
38
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MCCCD July - August, 2019 Hires
June 22, 2019 - August 23, 2019
Residential Faculty Hires, One-Year-Only and One-Semester-Only
Location
Chandler-Gilbert
Chandler-Gilbert
Chandler-Gilbert
Chandler-Gilbert
Chandler-Gilbert
Chandler-Gilbert
Estrella
Estrella
Estrella
Estrella
Estrella
Estrella
Estrella
Estrella
Gateway
Gateway
Gateway
Glendale
Glendale
Glendale
Glendale
Glendale
Glendale
Glendale
Glendale
Glendale
Glendale
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa

Effective Date
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/19/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/21/2019
8/9/2019
8/9/2019
8/19/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/14/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/14/2019
8/19/2019
8/9/2019

Name
Evangelista,Arlene Morales
Koglin,Tyler
Mittendorf,Donald L.
Pearson,Gloria D
Silvestri,Fanny
Horodyskyj,Lev Bohdan
Brown,Kermit Austin
Kardell,Kandice M.
Miller,Kristy Gene
Phipps-Yonas,Hannah C.
Raymond,Neil Edward
Rhoads,Aimee Charmaine
Shaffer,Russell Eugene
Lunski,Sheri Lynn
Chamberlain,Kimberly Lynn
Coleman,Tara Nicole
Pritchett,Kassandra L.
Colaiacovo,Stacy L.
Garguilo,Nina M.
Grayberg,Karen S.
Hornstein,Shana E
Kleinman,Brent J.
LaRue,Marilyn E.
Martinez,David M.
Needham,Catherine M.
Perry,Crystal R.
Cuello,Maria E.
Crawford,Hazel Rose
Larson,Brook C.
Leeper,Nicole Marie
Loomis,Lorrie
Nicholson,Susan A
Neuckranz,Douglas G.
Piercy,Daniel M.
Shryock,Darin W.
Watkins,Brandon Paul
Zitek,Kimberlee A.
Hakhoyan, Armen
Negrini,Crissy
Tinguely,Sara B.

Position
10023792
10022273
10023861
10023819
10023818
10023966
10022450
10023639
10023908
10010226
10010225
10023691
10023782
10023918
10023559
10023539
10023441
10022297
10023564
10002464
10023683
10023816
10023715
10023808
10023807
10023839
10023781
10023846
10023587
10023364
10023431
10023897
10023652
10023651
10023586
10023126
10023557
10023914
10023932
10023791

Job Title
Mathematics - OYO
Mathematics - OYO
Chemistry - OYO
Economics - OYO
Engineering - OYO
Astronomy - OSO
Communication - OYO
English - OYO
Anthropology - OSO
Biology - OYO
Biology - OSO
Psychology - OYO
Chemistry - OYO
Nursing - OYO/OSO Prop301
English - OYO
Chemistry - OSO
Instructor EMT - OYO
Mathematics - OYO
Music - OYO
Nursing - OYO
Psychology - FY20 OYO
General Business - OYO
Mathematics - OYO
English - OYO
English - OYO
Nursing - Prop 301 OYO
Librarian - FY20 OYO
English Composition - OYO
Music - OYO
Clinical Nursing - OYO
Nursing - OYO
Interior Design - OSO
Computer Information Systm - OYO
Business - OYO
Music - OYO
Agriculture - OYO
Dental Hygiene - OYO
Mathematic - OSO
English - OYO
Clinical Nursing - OYO

Annual Rate
$67,600.00
$44,897.00
$73,185.00
$73,185.00
$54,326.00
$30,705.38
$83,376.00
$60,612.00
$28,141.00
$58,231.00
$73,946.00
$83,376.00
$73,185.00
$75,312.80
$60,612.00
$28,141.29
$47,840.00
$74,518.00
$67,660.00
$71,311.00
$83,376.00
$86,519.00
$73,185.00
$44,897.00
$73,185.00
$78,814.00
$50,399.59
$47,562.00
$86,519.00
$56,897.00
$49,817.00
$44,897.00
$54,326.00
$63,755.00
$73,629.00
$66,506.00
$73,185.00
$36,022.53
$43,522.60
$78,370.00

FTE
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
0.75
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00

Type
Replacement
Replacement
Replacement
Replacement
New
Replacement
Replacement
Replacement
New
New
New
Replacement
New
New
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
New
Replacement
Replacement
Replacement
Replacement
Replacement
New
New
New
Replacement
New
Replacement
New
New
Replacement
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MCCCD July - August, 2019 Hires
June 22, 2019 - August 23, 2019
Paradise Valley
Paradise Valley
Paradise Valley
Paradise Valley
Phoenix
Phoenix
Phoenix
Phoenix
Phoenix
Phoenix
Phoenix
Phoenix
Phoenix
Scottsdale
Scottsdale
Scottsdale
Scottsdale
South Mountain
South Mountain
South Mountain
South Mountain
South Mountain

8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/12/2019
8/12/2019
8/9/2019
8/12/2019
8/19/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019
8/9/2019

Bates,Edward Alan
Prause,Lori L.
Keszler,Rachel A.
Weaver,David K.
Ammerman,Benjamin L
Deniz,Grecia Carmen
Herrell,Corinn Natasha
Holt,Misty
Kehrli,Elisabeth J
Querry,Rosa I.
Wilson,Cody
Albanese,Kristine
Scarlett,Amanda Jean
Tarr,Gabriel Bennott
Jackson,John D
Pasco,Mary Lee
Williams Jr.,Don K.
Davis,Shanda
Estrada,Charlene
Hardee,Jeffrey E.
Scott,Kerry A.
Smith,Brian E

10015213 Mathematics - OSO
$26,984.10
1.00
10023987 Astronomy - OSO
$20,845.00
1.00
10022648 Mathematics - OYO
$73,185.00
1.00
10023867 Engineering - OYO
$94,594.18
1.00
10010542 Physics - OYO
$69,715.00
1.00
10023809 Clinical Nursing - OYO
$63,595.00
1.00
10023790 Clinical Nursing - OYO
$69,715.00
1.00
10005395 Mathematics - OYO
$56,980.00
1.00
10021186 Biology - OYO
$69,715.00
1.00
10005168 Dental Hygiene - OYO
$69,715.00
1.00
10023631 English - OYO
$56,980.00
1.00
10023810 Clinical Nursing - OYO
$69,715.00
1.00
10023809 Clinical Nursing - OYO
$69,715.00
1.00
10007856 Mathematics - OYO
$54,971.00
1.00
10023872 Computer Science CIS - OYO
$74,222.00
1.00
10023963 Education - OYO
$73,185.00
1.00
10023520 Theatre Arts - OYO
$73,185.00
1.00
10023386 General Business - OYO
$86,519.00
1.00
10023371 Geology - OYO
$80,232.00
1.00
10010739 Computer Information Systems - OYO
$66,539.00
1.00
10022756 Counselor - OSO
$57,469.00
1.00
10023798 Accounting - OYO
$73,386.00
1.00
Residential Faculty Hires, OYO/OSO for June - August, 2019

Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
Replacement
62

Residential Faculty Hires, Specially Funded
Location
Paradise Valley

Effective Date
Name
8/9/2019
Petersen,Karen L

Position
Job Title
Annual Rate FTE
Type
10023904 Clinical Nursing - SPF
$78,518.00
1.00 New
Residential Faculty Hires, Special Funded for June - August, 2019
1

Contracted Executive Hires
Location
District
District
Mesa
Rio Salado

Effective Date
7/1/2019
8/5/2019
7/29/2019
8/5/2019

Name
Kelly,Georgetta
Lewis,Sherri O.
Berquam,Lori
Pruitt,Corey B.

6/30/2022
6/30/2020
6/30/2021
6/30/2020

Position
10000819
10023868
10023367
10006279

Job Title
Annual Rate FTE
Chief Human Resources Officer
$190,000.00 1.00
Assoc Chief Enterprise Perform
$152,656.00 1.00
Executive Vice President
$184,000.00 1.00
Vice President
$137,000.00 1.00
Contracted Executive Hires for June - August, 2019
Total Hires for June - August, 2019

Type
Replacement
Replacement
Replacement
Replacement
4
170
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MCCCD Separations Board's Report
June 22, 2019 - August 23, 2019
Location
Chandler-Gilbert
Chandler-Gilbert
Chandler-Gilbert
District
District
District
District
District
District
District
District
District
District
District
District
District
District
District
District
Estrella
Estrella
Estrella
Estrella
Gateway
Gateway
Gateway
Gateway
Gateway
Glendale
Glendale
Glendale
Glendale

Name
Ford,Sidney E.
Ruiz,Cristina
Ruiz,Marie G.
Abdul-Quadir,Anisa
Carrigan,Robert F.
Clark,Jon R.
Cote,Ricky J.
Dosumu,Samuel A.
Fisher,Michael
Francis,Asha
Harris,Clark B.
Hickson,Christopher L.
Hong,Le
Krell,Brian
LeBlanc,Christopher M
Schoonover,Gloria J.
Smith,Ilya
Solochek,Arlen
Temple,Debra
Gonzalez-Cavazos,Sujey
Lara,Ernest A.
McIntyre,Hannah Marie
Perkins,Frank
Huiett,David Ernest
Johnson,Nancy M.
Smith,Thomas S.
Taylor,Christina Dolores
Van Why,Pamela Sue
Conchos,Isabel M.
Connors,Robert D.
Cutler,Suzanne
Goldstein,April

Job Code
Accounting
Office Assistant
Student Services Specialist
Program Coordinator
Network and Systems Engineer
Information Technology Mgr
Network and Systems Spec
Associate Vice Chancellor
Public Safety Comm Specialist
Project Manager
Human Resources Analyst Senior
Project Manager Senior
Paralegal
Public Safety Comm Specialist
Software Developer Senior
Paralegal
Associate General Counsel Sr
Associate Vice Chancellor
Fiscal Technician Senior
Student Services Specialist
College President
Student Services Specialist Sr
Manufacturing Tech
Student Services Specialist
Dean
Administrative Specialist
Human Resources Director
Instructional Svc Coord Senior
Student Services Specialist
HVAC Specialist
Student Services Manager
Human Resources Specialist

Last Date Worked
8/4/2019
8/20/2019
7/18/2019
7/18/2019
8/1/2019
8/1/2019
6/28/2019
7/8/2019
8/2/2019
7/18/2019
7/8/2019
7/18/2019
8/5/2019
8/6/2019
7/8/2019
8/15/2019
8/1/2019
8/6/2019
8/1/2019
8/12/2019
6/30/2019
8/5/2019
8/5/2019
7/29/2019
7/1/2019
7/4/2019
8/18/2019
6/29/2019
7/31/2019
7/8/2019
7/8/2019
8/5/2019

Action
Retirement
Separation
Separation
Separation
Retirement
Retirement
Separation
Separation
Separation
Separation
Separation
Separation
Separation
Separation
Separation
Retirement
Separation
Retirement
Retirement
Separation
Retirement
Separation
Separation
Separation
Retirement
Separation
Separation
Separation
Retirement
Separation
Retirement
Separation
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MCCCD Separations Board's Report
June 22, 2019 - August 23, 2019
Location
Glendale
Glendale
Glendale
Glendale
Glendale
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Mesa
Paradise Valley
Paradise Valley
Phoenix
Phoenix
Phoenix
Phoenix
Phoenix
Phoenix
Phoenix
Phoenix
Rio Salado
Rio Salado
Rio Salado

Name
Gonzalez,Amy Lyn Glemba
Jewell,William Jason
May,Deniece G.
Shortridge,Richard D.
Williams,Kimberly K.
Case,Jeffrey S.
DeRosa,Christine
DeRosa,Constance M.
Dietz,Diane P.
Felker,Ryan Allen
Hauan,Catherine G.
John Jr,Benny
Koerselman,Douglas
Lash,Nicole T.
Lipinski,Edmund R.
Logue,Mary Griffin
Makelele,Ben-And B.
Parris,William Eugene
Pearson,Sonya D.
Brooker,Ronald P.
Keller,Paul A.
Baron,Violet M.
Domino,Tracy Lee
Ellis,Lenora H.
Ibanez Robledo,Berenice
Malouf,Debra Ann
Moore,Corey L.
Parisek,Betty Marie
Sparks,Douglas L.
Crary,Catherine E.
Garcia,Joaquin M.
Kennedy,Rosary-Joyce M

Job Code
Administrative Specialist Sr
Athletic Equipment Technician
Administrative Specialist Sr
General Business
English
Fire Science
Laboratory Technician Senior
Laboratory Technician Senior
Nursing
Athletic Head Coach
Music
Custodian
Library Specialist
Fiscal Director
Psychology
Laboratory Technician
English Composition
Clinical Nursing
Vice President
Accounting
Police Officer
Student Services Specialist Sr
Medical Records
Health Care Education
Student Services Specialist
High School Teacher
Student Services Analyst
Clinical Nursing
Police Commander
Grants Manager
Custodian
Instructor Senior

Last Date Worked
7/11/2019
7/7/2019
8/8/2019
6/28/2019
8/8/2019
8/9/2019
8/1/2019
8/1/2019
8/9/2019
6/29/2019
8/9/2019
8/16/2019
8/14/2019
7/11/2019
8/2/2019
8/2/2019
6/29/2019
6/28/2019
7/18/2019
6/29/2019
6/27/2019
8/2/2019
7/31/2019
6/30/2019
7/8/2019
6/28/2019
7/8/2019
8/4/2019
7/5/2019
6/27/2019
7/30/2019
6/30/2019

Action
Retirement
Separation
Retirement
Retirement
Separation
Retirement
Retirement
Retirement
Retirement
Separation
Retirement
Retirement
Separation
Separation
Retirement
Separation
Retirement
Separation
Separation
Retirement
Retirement
Retirement
Retirement
Separation
Separation
Separation
Separation
Separation
Retirement
Separation
Separation
Separation
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MCCCD Separations Board's Report
June 22, 2019 - August 23, 2019
Location
Rio Salado
Rio Salado
Rio Salado
Scottsdale
Scottsdale
Scottsdale
Scottsdale
Scottsdale
Scottsdale
Scottsdale
South Mountain
South Mountain

Name
Kowalczyk,Thomas R.
Moran,Mark A.
Williams,Scott C.
Copp,Darrell L.
Guidry,Alton
Gusse,Jordan H.
John III,Roger R.
McDonnell,Rhonda R.
Rogers,Madison W.
Scott,Cynthia Marie
Lucas,Analia
Morris,Ephraim

Job Code
Last Date Worked
Administrative Specialist
7/8/2019
Project Manager Senior
8/3/2019
Broadcast Assoc General Mgr
6/27/2019
Communication
6/29/2019
Plumber
7/29/2019
Student Services Tech
8/9/2019
Student Services Analyst
6/29/2019
English
7/18/2019
Tech Support Specialist
8/1/2019
Custodian
8/1/2019
Student Services Analyst
7/23/2019
Laboratory Specialist Supv
6/30/2019
Total Separations for June - August, 2019

Action
Retirement
Separation
Retirement
Retirement
Separation
Separation
Retirement
Retirement
Separation
Retirement
Separation
Separation
76
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MONITORING REPORT
CHANCELLOR LIMITATIONS

FINANCIAL CONDITION AND ACTIVITIES; FINANCIAL PLANNING AND BUDGETING

Governing Board Agenda
Item Number
14.1

Item Title

Meeting Date September 24, 2019
Responsible Agents

Budget Analysis Report
Fund 1: General Unrestricted Fund
For the Two Months Ending 8/31/2019

Mr. Elliott Hibbs

GENERAL NOTE: In FY2019, the Budget Analysis Report for Fund 1 was changed to present the
District’s financial information in a monthly budget format. Using monthly data from FY2019 and
FY2020, we continue to refine budget practices to reflect how actual expenses and revenue expect to be
incurred.
Expenditure Summary: $100.7M year to date; projected expenditure at year end: $726.0M
• Expenses for Personal Services and Employee Benefits are generally consistent throughout the
academic year (August through May) as faculty expenses are primarily recognized during this period.
Expenses in July and June of each fiscal year are typically lower.
• 13.9% of projected expenditures have been recognized year to date.
• Contingencies of $23.9M included in the Expenditure Analysis line items in the attached report are
not expected to be expended.
Revenue Summary: $91.7M year to date; projected revenue at year end: $710.0M
• The two major revenues, property taxes and tuition, are collected in cycles. Tuition revenue is
generally collected at the beginning of each semester while property tax revenue is mostly collected
in the fall and spring when semi-annual payments are due from property owners.
• 12.9% of projected revenue has been recognized year to date.
Fund Balance and Financial Stability Requirements
• Projections are for the Fund 1 balance to decrease by $16.0M (from $207.3M to $191.3M) in FY
19/20.
• MCCCD is required to maintain a financial stability balance equal to 10% of the annual projected
revenue. This currently equates to $69.0M. The remaining fund balance of $122.3M is comprised of
college carryforward, allowance for student bad debt, potential uncollected tax levy, reserves for
potential claims, Campus Works investment, and a projected undesignated balance of $86.0M.
• While the projected undesignated fund balance is expected to be nearly $86M, there are ongoing
expenses that may potentially impact these balances (i.e., capital needs, transformation, etc.).
• Financial activities of the District comply with the Governing Board Policies, Chancellor
Interpretations 2.4 and 2.6, though Restricted Fund revenue collection often lags behind expenditures
given that the nature of grants and financial aid is one of reimbursement for expenditures and awards.
• The Governing Board contingency beginning balance is $900,000. The remaining balance as of
8/31/19 is $900,000.
Items of Particular Interest: Abnormal Deviations from Budget or Expectations
None.
More information on the Budget Analysis Report access: https://district.maricopa.edu/data-

reports/finances/reports

This report is also provided to the Audit & Finance Committee semi-annually.

Source
Account Information

Funding

Maricopa County Community College District
Budget to Actual
All Business Units
FUND: 110 ‐ General Fund
Two months ending August 31, 2019
Budget

Current Month
Actuals

Variance

Budget

Year‐To‐Date
Actuals

Variance

Budget

Full Year
Estimated Actuals

REVENUE ANALYSIS
Property taxes
State aid
In lieu taxes ‐ Salt River
General tuition
Out of state tuition
Out of county tuition
Other fees and charges
Investment income
Miscellaneous and other
Transfers from other funds
Subtotal Revenues
Budgeted use of fund balance
Total Sources

1,501,449
‐
‐
19,074,584
1,657,336
31,493
489,993
219,600
145,308
1,450,987
24,570,750
1
24,570,751

1,186,853
‐
‐
21,039,953
1,860,848
(10,732)
533,520
1,022,300
123,869
‐
25,756,609
‐
25,756,609

(314,596)
‐
‐
1,965,369
203,512
(42,225)
43,527
802,700
(21,440)
(1,450,987)
1,185,859
(1)
1,185,858

3,777,840
‐
‐
75,625,526
7,057,631
134,109
1,882,362
399,550
240,426
2,639,990
91,757,434
2
91,757,436

2,764,833
‐
‐
76,850,235
8,646,275
11,388
1,693,245
1,436,908
273,731
‐
91,676,616
‐
91,676,616

(1,013,007)
‐
‐
1,224,709
1,588,644
(122,721)
(189,117)
1,037,358
33,305
(2,639,990)
(80,818)
(2)
(80,820)

484,338,371
‐
8,663,631
173,559,000
13,500,000
256,527
4,593,128
3,050,000
1,890,588
20,152,601
710,003,846
181,522,750
891,526,596

484,338,371
‐
8,663,631
173,559,000
13,500,000
256,527
4,593,128
3,050,000
1,890,588
20,152,601
710,003,846
181,522,750
891,526,596

By Function
Instruction
Public service
Academic support
Student services
Institutional support
Operation and maintenance of plant
Student financial assistance
Contingency
Total Operational by Function

15,273,003
295,027
6,189,661
6,587,187
13,408,414
5,444,322
2,179,097
‐
49,376,710

13,907,805
202,765
5,407,756
6,359,671
16,630,884
5,711,874
5,125,829
‐
53,346,584

1,365,198
92,262
781,904
227,517
(3,222,470)
(267,553)
(2,946,732)
‐
(3,969,874)

32,379,894
549,685
9,477,785
12,225,781
27,696,348
8,147,185
2,283,333
(84,000)
92,676,012

29,890,956
401,380
10,519,611
11,747,993
33,916,471
8,980,466
5,230,265
‐
100,687,143

2,488,938
148,305
(1,041,826)
477,788
(6,220,123)
(833,281)
(2,946,932)
(84,000)
(8,011,131)

275,068,238
3,817,360
78,788,714
86,958,773
192,756,130
67,982,046
20,616,997
23,393,433
749,381,691

275,068,238
3,817,360
78,788,714
86,958,773
192,756,130
67,982,046
20,616,997
23,393,433
749,381,691

By Account
Personal services
Employee benefits
Contractual services
Supplies, materials, parts
Current fixed charges
Communications and utilities
Travel operating expenses
Student aid and miscellaneous
Intrafund transfers
Transfers to other funds
Contingencies
Total Operational by Account

27,792,462
8,844,814
3,741,242
726,209
782,125
1,640,189
568,543
2,517,856
1,438,758
1,324,513
‐
49,376,710

24,824,333
8,336,090
4,774,529
904,349
1,796,720
1,654,575
262,621
6,249,581
‐
4,543,786
‐
53,346,584

2,968,129
508,724
(1,033,287)
(178,141)
(1,014,595)
(14,386)
305,922
(3,731,725)
1,438,758
(3,219,273)
‐
(3,969,874)

44,976,241
16,120,355
8,897,756
1,342,251
1,529,158
2,572,523
950,045
4,558,268
2,018,002
9,795,413
(84,000)
92,676,012

44,153,297
16,615,574
14,279,343
1,460,667
2,809,023
1,935,174
351,283
7,073,781
‐
12,009,001
‐
100,687,143

822,944
(495,219)
(5,381,586)
(118,416)
(1,279,865)
637,349
598,762
(2,515,513)
2,018,002
(2,213,588)
(84,000)
(8,011,131)

419,351,223
126,321,991
68,481,870
10,903,260
10,947,196
20,813,057
5,128,011
30,467,920
19,620,279
13,459,685
23,887,199
749,381,691

419,351,223
126,321,991
68,481,870
10,903,260
10,947,196
20,813,057
5,128,011
30,467,920
19,620,279
13,459,685
23,887,199
749,381,691

EXPENDITURE ANALYSIS
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Maricopa County Community College District
Budget to Actual
All Business Units
FUND: 110 ‐ General Fund
Two months ending August 31, 2019
Budget

Current Month
Actuals

Variance

Budget

Year‐To‐Date
Actuals

Variance

Budget

Full Year
Estimated Actuals

FINANCIAL CONDITION ANALYSIS
Total projected revenues
Less total projected expenditures (b)
Projected increase / (decrease) in fund balance
Beginning fund balance (unaudited)
Projected ending fund balance 6/30/20
Less projected designations for future operations:
3.5% college carry forward
Less minimum financial condition measure (c)
Less allowance for student bad debt
Less uncollected tax levy
Less reserves for potential claims
Less Campus Works investment
Total Designations
Projected undesignated balance

710,003,846
(725,988,258)
(15,984,412)
207,279,431
191,295,019

23,940,574
68,985,125
3,000,000
3,877,981
5,000,000
500,000
105,303,680
85,991,339

(a) ‐ Represents adopted budget, as amended by approved budget transfers.
(b) ‐ Represents budgeted expenses less contingencies.
(c) ‐ The financial condition measure represents that portion of the undesignated general fund balance equal to 10% of the annual projected revenues. This measure represents the minimum level of the
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Maricopa County Community College District
Budget to Actual
All Business Units
FUND: 110 ‐ General Fund
Two months ending August 31, 2019
Budget

Current Month
Actuals

Variance

Budget

Year‐To‐Date
Actuals

Variance

Budget

Full Year
Estimated Actuals

REVENUE DESCRIPTIONS
Property Tax

Primary property taxes levied and collected for use in current operations without restrictions.

State Aid

Effective in FY 16, the State of Arizona no longer provides operational support to the Maricopa County Community College District.

In Lieu Tax, Salt River Project

Monies paid to the District by SRP for use in current operations as a substitution for property taxes.

General Tuition

Tuition and fees received from students whether directly or from a third party.

Out‐of‐State Tuition

Tuition and fees received from students who do not reside within the state or are not otherwise eligible for in‐state tuition, whether directly or from a third party.

Out‐of‐County Tuition

Counties that do not have a community college district provide monies for operations to the districts where their students attend.

Other Fees and Charges

Includes funds received from students for various fees such as registration, transcripts, evaluation by examination registration fees, music lessons, etc.

Investment Income

Idle monies of the District are invested per Governing Board policy and the income is available for operating purposes. Based on accounting standards, the District adjusts
the value of its investments monthly to that of the market and these adjustments are reflected in the investment income line. Therefore, the actual amount for this
revenue line can fluctuate up and down over the course of the year. The projected revenue is what the District expects the final income amount to be at the end of the
fiscal year regardless of the increases and decreases that can occur monthly.

Miscellaneous and Other

Includes funds recovered from previously written off student debts as well as other small types of revenues.

Budgeted Use of Fund Balance

Includes budget capacity to allow colleges and district office divisions to carry forward up to 3.5% of operating budgets from one fiscal year to the next, enrollment
growth funding for the colleges, and contingencies for unanticipated expenses. Fund balance will not be recognized as a source until used.
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Maricopa County Community College District
Budget to Actual
All Business Units
FUND: 110 ‐ General Fund
Two months ending August 31, 2019
Budget

Current Month
Actuals

Variance

Budget

Year‐To‐Date
Actuals

Variance

Budget

Full Year
Estimated Actuals

EXPENDITURE DESCRIPTIONS
By Function
Instruction

Includes expenditures directly related to instruction including credit courses and vocational and technical courses.

Public Service

Includes expenditures for activities established primarily to provide non‐instructional services beneficial to individuals and groups external to the District.

Academic Support

Includes activities to support the District's primary mission, such as student computing and library services.

Student Services

Includes activities that contribute to the students' emotional and physical well being; to promote intellectual, cultural, and social development outside the context of the
formal classroom; and to facilitate student enrollment in courses. Examples are Admissions and Records, student activities, financial aid, counseling, etc.

Institutional Support

Includes activities that provide safety, security, printing, travel, marketing, insurance, management, business and human resource operations, and planning.

Operation/Maintenance of Plant

Includes expenditures allocated for the operation and maintenance of the physical plant, such as utility costs and staff responsible for the maintenance of buildings and
grounds for all units.

Student Financial Assistance

Maricopa funded scholarships such as the President's scholarship, and honors awards.

Contingencies

Includes amounts carried from one fiscal year to the next by the colleges and district office units and basic contingency for unexpected needs as prioritized by the
Governing Board.

By Account
Personnel Services

Includes salaries and wages for all employees in all types of positions such as full‐time, part‐time, temporary, permanent, all employee groups, etc.

Employee Benefits

Includes all employer paid costs of employee health insurance, retirement contributions, social security and Medicare, life insurance, workers compensation,
unemployment, etc.

Contractual Services

Includes expenditures such as funding for professional services, advertising, marketing, etc.

Supplies, Materials, Parts

Includes the cost of classroom and office supplies and materials, software, audiovisual aids, etc.

Current Fixed Charges

Includes expenditures for facilities rentals, liability and property insurance, subscriptions, etc.

Communications and Utilities

Includes all costs relating to telephone, postage, electricity, water, sewer, etc.

Travel

Includes mileage, in and out of state travel, international travel, registration, hotel, airfare, etc.

Student Aid and Miscellaneous

Includes statutory waivers, employee and dependent waivers, non‐capital equipment, bad debt expense relating to student accounts, etc.

Transfers‐Intrafund

Includes allocations for enrollment growth funding (reserved to help fund additional courses for increased student enrollment), funds for incremental costs from capital
development facilities, etc.

Transfers to Other Funds

Includes transfers for programs accounted for in other funds of the district, such as the Maricopa and Southwest Skill Centers, mandatory match associated with federal
programs (financial aid and Small Business Development Center), etc.

Contingencies

Includes amounts carried from one fiscal year to the next by the colleges and district office units and basic contingency for unexpected needs as prioritized by the
Governing Board.
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